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CPS on trial: Protecting 
Black educators
Displaced Black teachers call on CPS to 
settle federal civil rights lawsuits, re-establish 
pipeline and retention for educators of color

BY CTU COMMUNICATIONS

The Chicago Teachers 
Union has filed an ap-
peal following a ruling 

by a federal judge dismissing 
a 2012 class action lawsuit 
against Chicago Public Schools 
that alleged discriminatory lay-
offs. U.S. District Judge Jorge 
Alonso found the district’s pro-
cedures to be “reasonable and 
practical,” but acknowledged 
that the layoffs negatively af-
fected Black educators. 

Alonso disagreed with a 
CPS argument that things 
turned out “fine” for the 335 
Black educators who found 
full-time jobs at new schools, 
as well as others who became 
substitute teachers or retired. 
Many CPS students of color 
today will never have a single 
Black teacher during their time 
in public school, despite exten-
sive research showing that both 
Black and white students bene-
fit from having Black teachers. 

In a district that is more than 
one-third African-American, 
the presence of Black teachers 
is needed to increase education-
al outcomes for Black students, 
and the layoffs CPS has imposed 
over the last decade has clearly 
had a negative impact on many 
school communities.

For example, during layoffs 

in 2011, Black teachers com-
prised 28 percent of the teach-
ing force, but only 43 percent 
of the laid off educators. In 
2012, Black teachers made up 
just 27 percent of the tenured 
teaching force, but only 52 per-
cent of the teachers terminated 
from the turnarounds.

Over the last 20 years, 
turnarounds, school closings 
and layoffs have pushed 5,000 
Black educators from the sys-
tem and evidence presented by 
CTU in both lawsuits has doc-
umented the discriminatory 
effect of those policies.  

“This lawsuit is about de-
cades of City Hall stacking the 
deck against Black communi-
ties, and a natural consequence 
of policies that have disenfran-
chised Black people,” CTU Vice 
President Stacy Davis Gates 
said. “Instead of hiring and re-
taining experienced educators 
from places like Chatham, Aus-
tin, South Shore and Garfield 
Park to teach and nurture Black 
and Brown students, CPS chose 
to fire them, close and turn-
around their school communi-
ties, and then hire a less experi-
enced and cheaper labor force. 
“There are entire school com-
munities today that do not 
have a single Black teacher in 
the building.

CPS is under the control 

of City Hall, with Mayor Lori 
Lightfoot in charge of every-
thing in Chicago—from hous-
ing policy, to transportation, 
to economic development. The 
loss of Black teachers and para-
professionals is the result of the 
same racist plans that razed 
public housing, closed more 
than 100 schools and imposed 
turnaround on many others. 

As the Union appeals the 
judge’s decision, we dare the 
mayor and CPS CEO Jan-
ice Jackson to allow Donald 
Trump’s federal court system to 
decide if Black educators—who 
look just like them—should be 
able to work in Chicago’s pub-
lic schools. It is shameful for 
a school system run by Black 
women, who know the impact 
of racism on a personal level, to 
carry out this antiquated plan 
to continue to destabilize Black 
Chicago at the same time they 
claim to want more Black edu-
cators in CPS.  

In addition to seeking mon-
etary awards for the displaced 
educators, the Union is push-
ing the district to reestablish a 
hiring pipeline through Chica-
go State University and retain 
Black educators in commu-
nities and schools of need. A 
separate case involving turn-
around layoffs is still pending 
in federal district court. 

Ain’t no 
stopping 
us now
Delegates, school leaders training 
zeroes in on organizing at the 
heart of CTU wins

BY CTU COMMUNICATIONS

“T hat strike, you all? 
Thank you, because 
somehow, they found 

some money for our schools. But 
those 11 days you went on strike? 
It’s not going to be enough.”

This is what 20th Ward alder-
man and Dyett hunger striker 
Jeanette Taylor told those as-
sembled for the Chicago Teach-
ers Union Delegates and School 
Leaders Training in January.

That message was echoed 
throughout the day as nearly 300 
CTU delegates and members met 
to discuss how to ensure educators 
and their students reap the bene-
fits promised in the new contract. 

“Look, when CPS violates the 
contract, there’s no bolt of light-
ning that shoots down from the 
sky to enforce it,” CTU Director 
of Member Organizing & Rep-
resentation Matthew Luskin 
said to members. “Understand-
ing what’s in the contract is only 
half the battle; filing a grievance 
is only half the battle.”

“What we need are effective 
strategies in our schools to or-
ganize and fight back,” Luskin 
added. That’s how we win.”

The training offered 10 differ-
ent workshops addressing specific 
areas of contract enforcement, and 
helping members organize inside 
of their school buildings. Topics 
included enforcing class size and 
special education wins; bilingual 
and sanctuary protections; how to 
be an effective delegate; how to or-
ganize strong school; and how to 
ensure that the additional staffing 
and resources get to our schools, 
among other topics. 

Susan Tossi, a third and 
fourth grade language arts teach-
er with ballooning class sizes at 
her school, was especially inter-
ested in understanding the new 
class size provisions and how she 
can use them to get relief for her 
colleagues and their students. 

“I came to the conference to try 
to understand the enforcement of 
the class size, and I’ve learned a lot 
of good things,” she said. “Number 
one, we can’t be afraid to enforce 
our contract, and, number two, it’s 
going to be a process and we need 
to all work together.” 

Bessie Watts, a school clerk, 
found the training particularly 
helpful because she is new to her 
school. 

“I got an understanding of how 
early childhood works, some of 
the provisions that are made for 
it, and I can take that back and 
share with my teachers,” she said. 
“Even though we’re in a great 
school, I know we can be better 
and this training gives us the 
ability to communicate with each 
other and be stronger as a union.”

Jill Sontag, a third grade dual 
language teacher at Volta Ele-
mentary, wanted to learn best 
practices for her school’s new 
Professional Problems Commit-
tee (PPC), the topic of one of the 
day’s workshops. 

“I really want to learn how 
to make our PPC fully function-
al and effective,” she said. “And 
long-term, how to engage and 
develop really active members.”

Union field representative 
Lisa Pattara-McGrane offered 
members some concrete tips for 
organizing the campaigns that 
are at the heart of many contract 
victories:

1. Read your contract cover to 
cover because all the articles 
work together. 

2. Attend Local School Council 
meetings and bring your par-
ents, who are some of your best 
and loudest allies.

3. Reach out to parents through 
the LSC, Bilingual Advisory 
Committee and Parent Advisory 
Committee.

4. Join your school’s PPC.

5. Wear CTU red on Fridays to 
show your strength and unity 
and join CTU committees.

CTU Vice President Stacy Da-
vis Gates summed up the goal of 
the day’s training. 

“If you’re a school leader and 
you don’t have three or four ride-
or-die people in your building, 
we’re not organizing enough,” 
she said. “You need a team… This 
is too much work for any one per-
son to do by themselves.

“We’re here today to help you 
develop a strategy to build that 
team, because, when we work to-
gether, there’s no stopping us.” 
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Two decades of 
school policy in 
Chicago have 
erased Black 
teachers at a 
time when our 
students need 
them the most. 
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New year, 
new challenges
Sisters and Brothers,

Happy Black History Month. For the 
remainder of this month and beyond, 
the Union will continue our efforts to 
uplift Black students, families and edu-
cators to ensure a Black future in Chica-
go. Over the last two decades, Chicago 
Public Schools has lost half of its Black 
teachers. The percentage has fallen from 
41 percent to 21 percent—a loss of more 
than 5,000 Black educators—with some 
of the direct causes being decades of 
school closings, terminations in Black 
and Brown schools as a result of turn-
arounds, and annual layoffs targeting 
high-need schools with predominantly 
Black student populations and declining 
enrollment.

 This isn’t by accident. There have 
been two decades of school policy in 
Chicago that have erased Black teach-
ers at a time, when, due to high poverty, 
crime and the lack of affordable housing, 
our students need them the most. So we 
accept the challenge of not letting Black 
educators become Black history, and as 
one of our sisters stated in her own re-
flection on what it means to be a Black 
teacher: “That we keep showing up for 
school, family and community every day 
speaks to our undying hope in a future 
of prosperity and justice.”

Another challenge is our demand that 
CPS and the mayor honor the agreement 
they made to our veteran teachers. The 
mayor’s commitment to increase vet-
eran pay helped land our contract and 
settle the strike. Soon after we returned 
to work, however, the city and CPS re-
neged on that part of the deal. We are 
confident that our most experienced ed-
ucators will eventually see the increased 
pay they have earned, and we have filed 
a complaint with the Illinois Labor Re-
lations Board to ensure that. 

 Unfortunately, this is the kind of ma-
neuver we’ve come to expect from CPS, 
which is why all members need to be 
familiar with the rights we won during 
the strike, and vigilantly help the Union 
enforce them. Keep track of your class 
sizes and the number of homeless stu-
dents at your school. Ensure your IEP 
teams know they have the right to stand 
up to pressure from the administration 
or district reps. Make sure counselors 
have the space and time they are owed to 
do their jobs, and that our five-year-olds 
get their naps. Yes, we had to wage an 11-
day strike in order to have our youngest 
students nap.

Our strike also won us respect in 
Springfield. Both the Illinois House and 
Senate committed during the strike to 
consider an elected representative school 
board and the full restoration of our bar-

gaining rights, which are critically im-
portant to our members. A large num-
ber of Illinois legislators also recognize 
the injustice of student-based budget-
ing, which has caused a death spiral at 
neighborhood schools on the South and 
West Sides. These schools are already 
struggling to provide basic educational 
programs, let alone the extra services 
and supports the students need, and 
student-based budgeting turns these 
challenges into a fatal blow in many cas-
es. A bill in the legislature would require 
CPS to use the evidence-based funding 
model used by the state to provide criti-
cal new funding for schools most in need. 
We support this bill and will be working 
hard for its passage. 

Over the years, our Union has in-
creased its political strength by organiz-
ing our members, building alliances with 
community organizations and parents, 
and supporting progressive candidates 
for elected office who share our vision 
for the schools Chicago’s children de-
serve. CTU’s electoral strategy won huge 
victories in the 2018 elections, with six 
new progressive members of the Chicago 
City Council and other progressive state 
legislators taking their seats.

The 2020 election cycle provides us 
another opportunity to bolster progres-
sive voices at the state level, and we have 
endorsed 17 candidates for state legisla-
tive races whom we believe will advance 
our vision. Thanks to our strategic po-
litical work, coupled with effective or-
ganizing campaigns, candidates now 
covet a nod from the CTU. They know 
such an endorsement comes with expec-
tations—expectations that they stand up 
for justice and equity in our schools and 
communities.

But remember, our strength in the po-
litical and legislative arena comes from 
you—our members. Whether it’s in City 
Hall, the state legislature or U.S. Con-
gress, elected officials know what our 
Union stands for and that our 28,000 
members stand together and speak with 
one voice. It is a powerful voice that is 
not just being heard, but listened to, in 
the halls of power.

As the new year unfolds, we need you 
to be involved in the Union’s political 
and electoral activities. Contact your 
elected officials on a regular basis. Visit 
their offices wearing your CTU red, and 
bring parents and community members 
with you. Speak out whenever you can. 
Contribute to the Union’s Political Action 
Committee (PAC).

Remember, when we stand and fight 
in unity, we win—whether those fights 
are at the bargaining table, in the streets 
or at the ballot box.

the
president’s
message
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When we fight, we win!
A strong contract is only as good as its enforcement, and that 
process is what ensures our safety and security long after a strike. 

BY THE CTU GRIEVANCE DEPARTMENT

Here are some recent victories from 
the CTU Grievance Department, 
plus some information on advanced 

step placement for outside experience. 

Personal business days

Prior to 2012, there were contractual re-
strictions on when and how PB days could 
be used. Those restrictions were eliminated 
in 2012. The Union’s position has been that 
this meant that employees could use their 
PB days freely without restrictions. Partial-
ly in response to their self-created crisis of 
substitute coverage, the Board attempted 
to re-impose restrictions through the back-
door of principal/school handbooks. This 
resulted in numerous cases that progressed 
from grievances to arbitrations, and result-
ed in a number of wins for CTU members. 
The arbitration decisions have established 
the following precedents:
• PB days cannot be denied based on the 
nature of your personal business (e.g., 
your cousin’s wedding vs. traffic court) but 
only on the needs of your specific school 
to maintain safe and adequate staffing. 
• Principals can set up a justifiable maxi-
mum number of teachers that can use PB 
days each day, but they cannot make that 
number so low that it creates difficulty for 
teachers who wish to utilize all three of 
their benefit days. The maximum must al-
low for possible last-minute emergency use 
in situations that cannot be anticipated. 
• Bargaining unit members must be noti-
fied of any PB day use restrictions in writ-
ing, and restrictions cannot be arbitrarily 
or disparately enforced.

Religious holidays

Two recent cases have supported teach-
ers who were denied religious holiday bene-
fit pay. The arbitrators ruled that the Board 

cannot maintain an unpublished “secret” list 
of religious holidays that qualify for such pay. 
In the settlement of a separate case, CPS 
agreed that clinicians will no longer have 
the costs of a substitute deducted when 
they use a religious holiday if no substitute 
is provided in their absence. 

Dirty schools

The Union has won a case at Simeon 
High School where the building was dirty 
and contractually mandated cleaning was 
not taking place on a regular basis. While 
the Board has a legal right to select a con-
tractor or sub-contractor for cleaning, the 
Board has an obligation under our contract 
to ensure that required daily cleaning is 
done. The cleanliness has improved at Sim-
eon, and, per the arbitrator’s order, there 
will soon be daily charts posted in each 
room at the school for the custodian to sign 
confirming that the work has been done.  
If your school has an ongoing cleanliness 
issues, contact you field rep about filing a 
grievance.

Even dirtier schools

The Union had two recent grievance 
wins regarding clean and safe schools—
both for Swift Elementary School. One 
was for severe water damage in the school 
that caused mold and peeling paint. We 
contended that there was active and per-
sistent water leakage in the school’s book 
and laundry rooms that created a toxic 
and harmful work environment.

Article 14-1 of our contract with the 
Board of Ed states that bargaining unit 
employees shall work under safe and 
healthful working conditions. The Board 
is required to ensure that employees are se-
cure and not unreasonably exposed to risks 
to their personal health on the job. Over 
the course of a year, we were able to secure 
increased resources and staffing from Ar-

amark. To address the water damage, CPS 
ordered and completed repairs to the roof, 
which included testing for lead paint.

The other grievance contended that live 
mice and droppings were found in areas 
around the school, including five class-
rooms, the security desk and the main 
office. The infestation was due to unclean 
and unhealthy conditions, and included 
video evidence of a mouse running around 
the classroom as well as several pictures 
of the crumbling walls and rodent feces.

An additional custodial position was 
created, and all custodial workers were 
retrained on cleaning processes. Aramark 
also contracted with a pest service that vis-
ited Swift weekly to eliminate pest activi-
ty. The Swift principal confirmed that all 
classrooms were cleaned and all droppings 
removed prior to the 2019-2020 school year.

The Swift delegate and other members 
did a great job taking pictures and orga-
nizing. The members also signed a peti-
tion demanding action. This school also 
has a very active Local School Council, 
and no doubt the Board knew we could 
escalate this issue easily.

Kronos

The Union won language in our new 
contract that will return Kronos timekeep-
ing duties to school clerks by the start of the 
2020-2021 school year. That said, teachers 
have been doing this work for the past few 
years, resulting in increased non-teaching 
time and additional burdensome paper-
work that violates our previous contract. 
One school has filed a grievance asking for 
compensation for this work. We encourage 
other schools who wish to preserve their 
right to possible back pay to reach out to 
their field representative to file a grievance. 

Advanced step placement

CPS is still considering the 10 years 

outside experience policy change. The 
district delayed the vote until a meeting 
in late February, which indicates that 
something is in the works but, of course, 
we don’t know what. What we do know is 
that for years, we have been advocating 
for CPS to give credit for more years of 
outside teaching and relevant work expe-
rience. The current policy only allows for 
two years of credit.

CPS is considering changing this policy 
now because we won in our contract addi-
tional social workers, nurses, case manag-
ers, English Language Program Teachers 
and more. The district is concerned about 
attracting new candidates to work in CPS, 
but we know that the best way to make 
CPS attractive is to make schools sup-
portive and positive places to work, and 
that competitive salaries that account for 
outside experience help too.

While we wait for the district to make 
up its mind, you can email the Board of Ed-
ucation directly and demand the following:
• That credit be given for outside experi-
ence, and for that credit to be retroactive.
• If not retroactive, insist that the Board 
at least phase in the higher steps so that 
teachers new to CPS don’t leapfrog over 
someone who’s been teaching longer.

Members, understandably, don’t like 
the idea of other members receiving an 
incentive that they don’t get. While that 
may be how policies change, sometimes 
we want to make sure that—if passed by 
the Board—this policy is as fair as possi-
ble. We have an opportunity to advocate 
that any policy change is fair to members 
already working in schools. So we encour-
age you to send a message to the Board 
(details at https://www.ctulocal1.org/
posts/fair-outside-years-policy/) and ad-
vocate for the two above criteria regarding 
the policy change.

(Photo: Alan Maass)
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Fighting for 
our special 
education 
students
Our strike brought historic 
wins for SPED educators 
and students, but we must 
continue to fight for the 
services we need.

BY THE CTU SPECIAL  
EDUCATION COMMITTEE 

Special education teachers—
and their students—reaped 
some of the biggest wins 

from our strike. Our newly rati-
fied contract will improve work-
ing conditions for educators and 
learning conditions for students, 
but our task now is to understand 
how to enforce this new language 
and the first stage in that is 
knowledge of both our contract 
and special education law. 

The union structures of the 
Professional Problems Commit-
tee (PPC) and grievance proce-
dures will be vital to ensuring 
enforcement of many of our 
new and continuing special ed 
provisions. The special ed team 
should meet first and review the 
following articles one by one and 
agree on requests/solutions to be 
presented to the principal via the 
PPC.

In addition, organizing with-
in your SPED team, your build-
ing, and alongside parents and 
community allies also will be 
pivotal to enforcing our con-
tract. Our special ed parents/
guardians are some of our best 
allies in holding CPS account-
able to following sped law and 
our contract.

Lastly, we will continue to 
run union-wide campaigns led 
by our rank and file members 
around special education issues. 
We encourage all members to 
join in these ongoing fights, but 
for now, let’s take a look at some 
of the most important special 
education wins from our new 
contract and big news regarding 
compensation for thousands of 

students illegally and improperly 
denied special education services 
by the district.

Case management

Winning case manager posi-
tions was the special ed bargain-
ing team’s number one demand. 
For the first time in our union’s 
history, case management is list-
ed in our contract as a separate, 
dedicated position and is no 
longer only considered an extra 
“duty” members must take on in 
addition to other full-time work. 
This win was major.

Unfortunately, though we 
fought as hard as we could, the 
ratios of the case management 
language are not where want 
them to be. The district has un-
til 2023 to roll out these new 
positions. That leaves us with 
advocacy we need to continue. 
We were able to get the district 
to agree to including 504s and 
Speech-only IEPs into their for-
mula at a 10:1 ratio. This will 
help with the allocations. Over-
all, this new language will affect 
387 schools and add 170 case 
managers. Here are the alloca-
tion numbers:

In addition to the 30 case 
manager positions added in fis-
cal year 2020, the Board agreed 
to the following staffing by July 
30, 2023:
• .5 Case Manager position for 
50-104 students with IEPs.
• 1.0 Case Manager position for 
105-174 students with IEPs.
• 1.5 Case Manager positions for 
175-239 students with IEPs
• 2.0 Case Manager positions 
for 240-299 students with IEPs.
• 2.5 Case Manager positions for 
300+ students with IEPs.

Special education law

There is new language in our 
contract (21-5) which includes fol-
lowing special ed law: “Decisions 
on the development of the IEP 
shall be made solely by the IEP 
team, pursuant to state and fed-
eral law, and reflective of the con-
tinuum of services.” We know that 
CPS continues to break special 
education law. But often, school 
workers are not able to stand up to 
these violations. The law is often 
designed to empower parents and 
guardians more so than school 
staff, but with this new language, 
we can now grieve legal violations. 
This provision gives us more pro-
tections to report illegal actions 
and a clear process to follow when 
violations occur.

IEPs are legal documents 
and you have the right to be giv-
en directives in writing to pro-
tect yourself. Use the IEP Notes 
page to record any directives 
that come from the meetings 
and use the IEP Dissent page 
if you disagree with any direc-
tives. Thanks to this language, 
you may now file grievances 
when illegal directives are given 
outside the IEP process. The IEP 
team solely decides on the best 
education plan for each child. 
Any outside coercion should be 
documented and grieved.

During bargaining, CPS tried 
to remove the legal language that 
protects the 70/30 class size ratio 
for general education settings—
that a general education class-
room can have no more than 30 
percent of students with IEPs—
but we were able to defend that 
language. 

As you develop IEPs, be sure 
to consider all of the student’s 
settings, including non-core 
subjects such as world language, 
art, or music. Be sure to check 
the Areas of Needs page for any 
subject that the IEP team can 
demonstrate the student strug-
gles with. In order to defend the 
70/30 ratios, those needs should 
be documented in the IEP. 
Then, be sure that principals 
and scheduling coordinators are 
following this law. Use your PPC 
to intervene and then file griev-
ances if the principal refuses to 
comply. This also applies to up-
holding ISBE guidelines for class 
sizes in the separate class setting.

Compensation for  
illegally denied services

As we neared press time, the 
district announced that it would 
earmark millions of dollars to 
compensate more than 10,500 
students illegally and improperly 
denied special education services 
by the district. Such a remedy is 
a major step forward in correct-
ing the wrongs that CPS and 
the mayor’s appointed Board 
of Education inflicted on our 
students with disabilities. This 
unprecedented action by CPS is 
the result of years of advocacy by 
our union and other special edu-
cation activists.

“From the beginning, we 
called on CPS to end its drive 
to save money at the expense 
of some of the most vulnerable 
members of our school com-
munities,” said CTU President 
Jesse Sharkey. “We are relieved 
that CPS has finally acknowl-

edged that it’s time to right these 
wrongs.”

This breakthrough would 
not have happened without the 
tireless work of a coalition of 
parents, advocates, disability 
rights groups and community 
organizations, in concert with 
teachers, paraprofessionals, 
SECAs (special education class-
room assistants), case managers 
and clinicians—educators who 
are CTU and SEIU members. 
These organizations and individ-
uals held “know your special ed 
rights” trainings across the city, 
spoke monthly at Board of Ed-
ucation meetings, and testified 
at the inquiry hearings held by 
the Illinois State Board of Edu-
cation.

Our strike was also a crucial 
lever for winning this demand. 
“This victory was also due to our 
insistence last October on a con-
tract article stating that no CTU 
members can have extra work 
due to the ISBE Corrective Ac-
tions,” special education teacher 
Sarah Chambers said. “We won 
this article during the last hours 
of the strike. In the end, this ar-
ticle forced CPS to provide com-
pensatory services to all 10,000 
students.”

Even though this announce-
ment should be celebrated, it’s 
important to acknowledge that 
many parents and educators be-
lieve that far more than 10,500 
students with IEPs were not pro-
vided with the services to which 
they were entitled between 2016 
and 2018, and some students are 
still being denied and delayed 
services even now. 

(Photo: Erica Clark)
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Black history,
Black teachers,
Black futures
Education has long been a battleground 
for civil rights struggles, and Black 
History Month is a perfect time to 
refl ect on past struggles so we win 
more in the present and future.

BY ERIC RUDER

The idea that racial justice and economic justice 
must go hand in hand, and that without both, the 
force of each is greatly diminished, is still one of 

the most radical ideas that the Rev. Dr. Martin Luther 
King Jr. helped popularize in the 1960s.

“Our struggle is for genuine equality, which means 
economic equality,” King told striking sanitation work-
ers in 1968. For we know that it isn’t enough to inte-
grate lunch counters. “ What does it profit a man to be 
able to eat at an integrated lunch counter if he doesn’t 
have enough money to buy a hamburger?”

During the civil rights struggles of King’s era, edu-
cation was a key battleground. A series of titanic strug-
gles against Jim Crow schools in the South eventually 
led to the prohibition of “separate but equal” schools, 
and Black children began attending school alongside 
their white peers.

While national outrage focused on the South, how-
ever, the segregation of Northern cities like Chicago 
was just as pernicious. For example, the U.S. Commis-
sion on Civil Rights issued a 1961 report with a section 
on Chicago schools that read, “The [CPS] administra-
tion has made no effort to aid in integration; indeed, 
to the extent that it has recognized the existence of 
the problem, its policies probably have impeded rather 
than promoted integration.”

In 1963, anger at the indifference of Chicago’s po-
litical establishment to the demands of Black students 
and teachers boiled over. During the summer, there 
was a rising arc of militancy in opposition to the “Wil-
lis Wagons”—mobile classrooms named for Chicago 
Public Schools Superintendent Benjamin Willis that 
were installed next to school buildings overflowing 
with Black students, even though predominantly white 
schools had ample room. 

In the fall, Willis was still setting up his wagons, so 
organizers called for a massive CPS boycott on October 
22, hoping that perhaps 75,000 students would stay 
home and that 10,000 would go to a downtown rally. 
When the day finally arrived, every school across the 
South and West Sides was eerily quiet. By late after-
noon, thousands were pouring into the streets outside 
of CPS headquarters. The boycott had succeeded be-
yond organizers’ wildest dreams. More than 224,000 
Black students stayed home that day, and more than 
120,000 filled the streets around the Board of Ed, ac-
cording to the Chicago Defender.

“We are petitioning for the rewriting of school books 
so that the Negro is included,” read materials handed 
out by student advocates of Negro history that day. 
“Then and only then will whites be able to shed their 

feeling of false superiority.” 
The overcrowding of 

Chicago schools in the city’s 
rapidly growing Black neigh-
borhoods continued throughout the 1960s, as did re-
sistance—boycotts, marches, and protests of all shapes 
and sizes—to CPS’ racist refusal to provide adequate 
resources to these schools.

In the South, though the defeat of the segregation-
ists was a major victory, the legacy of desegregation 
was more mixed, in particular because many Black 
teachers and schools found this a profoundly disem-
powering experience. While the 1954 Brown v. Board of 
Education Supreme Court decision ended the “separate 
but equal” mantra of the segregationists, some 40,000 
Black teachers lost their jobs by 1972.

During the second half of the 20th century, pub-
lic-sector employment provided many Black workers 
with a route out of poverty and into good-paying jobs. 
Because of the high rate of unionization in the public sec-
tor, this also translated to a measure of political power.

The massive expansion of the public school system 
meant that even while the absolute numbers of Black 
teachers increased for several decades, the percentage 
of Black teachers actually fell. And, particularly in ur-
ban areas like Chicago, the decline in recent years has 
been so rapid that the absolute number and the per-
centage of Black teachers are both falling.

The trend has been driven in part by the rise of the 
corporate education reformers who have waged war on 
the existing public schools, including teachers and their 
unions, in the name of a new civil rights movement.

According to the privatizers’ narrative, public 
schools have failed Black students, so the “school 
choice” movement must step in to “save” them by means 
of school closures, charter schools and “accountability 
mechanisms,” such as standardized tests, to measure 
both student and teacher achievement and pave a da-
ta-driven path to academic success. 

But the privatizers also had another slightly less pure 
motive: in the words of media mogul Rupert Murdoch, 
public schooling is a “$500 billion sector in the U.S. 
alone that is waiting desperately to be transformed.”

The movement began slowly in the early 1990s but 
picked up steam, so that by 2010 the documentary 
Waiting for Superman could portray Geoffrey Canada—
the Black founder of the Harlem Children’s Zone—as 
a rock star of the charter school movement and savior 
of New York’s disadvantaged Black youth.

“For Canada and corporate reformers like him, the 
legacy of the civil rights movement has been carefully 
detached from its historic roots in trade unionism,” 
writes educator and activist Brian Jones in a chapter 

of the book What’s Race Got To Do With It? How Current 
School Reform Policy Maintains Racial and Economic In-
equality (second edition forthcoming in 2020).

“This rhetorical combination—antiunion on the one 
hand and anti-poverty and anti-racist on the other—is 
profoundly misleading at best and dangerous at worst. 
Unions in general and public sector unions in particu-
lar have been central to wealth accumulation and so-
cial mobility for Afro Americans. Every move to attack 
unions and to privatize the public sector is deleterious 
to Afro American prosperity. In this way, the anti-rac-
ism of corporate education reformers paradoxically 
serves White supremacy and institutional racism.”

In the course of 50 years, the explanation for the 
appalling conditions of schools on Chicago’s South and 
West Sides had shifted—from blaming segregation and 
inadequate resources to blaming the students and teach-
ers consigned to attend or work in segregated schools.

CPS ignored what the CTU and its community allies 
had long argued: Chicago’s schools weren’t failing Black 
children. CPS had failed the city’s Black schools. The real 
problem facing Black schools was a lack of equity that 
acknowledges students who come from marginalized 
neighborhoods contending with disinvestment need 
additional supports to succeed—and their schools need 
adequate staffing, such as counselors, social workers, 
nurses, librarians and restorative justice practitioners.

Today, CPS policies like Student-Based Budgeting 
(SBB) and the School Quality Rating Policy (SQRP) 
uphold racial injustice by forcing dwindling budgets 
and standardized tests that claim to be “color-blind” on 
struggling schools. The CTU has launched campaigns 
against SBB and SQRP, while continuing to fight to 
realize the contract gains won during an 11-day strike 
in October and strikes at five charter schools, the first 
charter strikes in the nation. 

The aim is nothing less than to secure the resources 
that CPS has for decades denied Chicago’s Black stu-
dents and teachers and to reverse the decline of Black 
teachers in the system of public education.

Black History Month is an ideal moment to reflect 
on the experience of past struggles for justice so that 
we may build even more powerful movements in the 
present and future. And we can start by remembering 
Dr. King’s prophetic call to fuse the struggles for racial 
and economic justice.

Eric Ruder is a longtime activist and works in the commu-
nications department of the Chicago Teachers Union.

The 1963 Chicago school boycott: Marching 
downtown (photo: Kartemquin Films), organizing 

leafl et (inset photo: Chicago History Museum)



Confronting 
white 

nationalism
in our 

classrooms
As teachers, this is our fi ght. 

CPS isn’t waging it.

BY NORA FLANAGAN

I have a really idiosyncratic area of exper-
tise: I know a lot about white nation-
alism. This is not a specialization one 

puts on a teaching resume and it’s not 
comfortable dinner party chatter, either, 
but here I am. 

After growing up in Chicago’s Beverly 
neighborhood, very nearly ground zero for 
America’s neo-nazi movement in the late 
1980s and early 1990s, I have followed 
and organized against white nationalist 
groups for decades, especially as their ef-
forts involve youth recruitment and the 
co-opting of youth subcultures. Histori-
cally, I’ve kept my work quiet and mostly 
anonymous, but a 30 percent increase in 
hate group activity over the past three 
years left me unable to deny the urgency 
of this work.

A little over a year and a half ago, at 
a fundraising event for Western States 
Center, educators were comparing notes 
about what we were seeing and hearing 
in schools. We were all concerned about 
hate groups purposefully and systemat-
ically encroaching into our school com-
munities, which matched their increasing 
presence in America’s mainstream politi-
cal discourse. This was a few months after 
Charlottesville, and the “alt right” (now we 
just call them white nationalists again, 
because let’s not amplify their marketing 

strategies) was manifesting in our class-
rooms, hallways and online spaces. 

A student told me on the first day of 
school that the Southern Poverty Law 
Center is a money-laundering scam after 
he noticed one of their magnets on my 
whiteboard. I asked him why he thought 
so, and he rattled off a list of white nation-
alist podcasters and Twitter personalities. 
An art teacher confirmed that the “Pepe 
the Frog” she found painted on a class 
mural project was, in fact, a hate symbol. 

The previous school year, my own son 
waged low-key graffiti warfare against 
nameless classmates who kept drawing 
swastikas and writing slurs on the bath-
room wall. Despite my experience organiz-
ing against hate groups, I was unsure about 
how best to handle any of these incidents. 

After sharing these stories and hearing 
numerous others, I and other educators 
lamented the lack of a concrete resource 
to help schools navigate the increasing 
frequency and severity of white national-
ist presence in our school communities. 
Soon after, I was collaborating with an-
other educator, Jessica Acee, and a proj-
ect manager from Western States Center, 
Lindsay Schubiner, to get it done.  

We knew we wanted our resource to be 
user-friendly, so we built it around actual 
scenarios we had collectively encountered 
in our schools and communities: graffiti, 
flyering, invocation of white nationalist ide-

ology in class or in schoolwork, iconography 
on clothing or as online avatars, and more. 

For each category of examples, we listed 
several suggestions for each group of stake-
holders in a school community: students; 
teachers/staff; administrators; parents; 
and community entities, such as libraries, 
faith groups, and community centers.

Suggestions range from immediate re-
sponses--document the incident, involve 
wellness staff--to longer-range respons-
es and preventative measures. Those 
include: establish a culture and climate 
team, as well as a student voice commit-
tee; explore restorative justice; and reach 
out to anti-racist nonprofit organizations. 

We also wrote supplementary sections 
to help schools respond to common defens-
es of white nationalism, recognize signs 
and symbols, draw on success stories, and 
establish best practices and proactive mea-
sures to strengthen schools. We made the 
information accessible, cited our sources, 
and assembled it all in a format that could 
be physically handed to an administrator 
to support the concerns of a student, teach-
er, parent, or community member.

In January 2019, we released Con-
fronting White Nationalism in Schools: A 
Toolkit, and we have been busy support-
ing it ever since. The response has been 
massive, which both validates our work 
and breaks our hearts that it has proven 
to be such a vital, necessary resource. The 
toolkit has been featured on NPR, PBS 
NewsHour, in The New York Times, The 
Washington Post, The Chicago Tribune, 
American Libraries Magazine, and more. 

We have traveled and presented at con-
ferences from one coast to the other, vis-
ited a wide range of schools, and spoken 
to communities specifically targeted by 
hate groups, including the Arab-Ameri-
can communities in Dearborn, Michigan; 
neighboring synagogues to The Tree of Life 
in Pittsburgh; and right here in Chicago. 

Chicago’s history of segregation and 
racial isolation played a role in what we 
saw develop in the late 1980s, and we’re 
seeing it again now. A group of school 
and community leaders in the 19th Ward 
bravely has called for conversation around 
this issue, and I’ve been proud to facili-
tate. Some of our most integrated schools 
often see higher rates of white nationalist 
ideology manifesting because students 
find themselves in a diverse environment 
for the first time, and they don’t always 
adjust smoothly. 

And while some of our predominantly 
African American or Latinx schools may 
not face a white nationalist presence, they 
often encounter hostility at inter-school 
events. Everywhere we have spoken about 
the toolkit, educators and community 
members have shared similar experiences 
and high levels of concern for the safety of 
their school communities.

As teachers, this is our fight. CPS isn’t 
waging it. One reporter covering the tool-
kit asked CPS for data around incidents of 
racial hostility and was told no such data 
exists.There isn’t an organized program 
or even an approach to addressing white 
nationalism in CPS that I can find. It is 
also our fight because our demands on the 
picket line included many of the most vital 
resources needed to respond to hate in our 
schools: counselors, social workers, librar-
ians, and smaller class sizes, for starters. 

If there’s a bigger takeaway here not di-
rectly related to the issue of white nation-
alism, it’s this: we are often our own best 
resource and our students’ strongest ad-
vocates. We know what’s going on in our 
schools better than anyone in an office 
downtown. If CPS isn’t starting the con-
versation, we will start it without them.

Nora Flanagan is an English teacher at 
Northside College Prep High School and a 
CTU delegate.
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The toolkit, Confronting White Na-
tionalism in Schools, is available as a 
free PDF or as a hard copy for a small 
fee from the Western States Center, 
https://www.westernstatescenter.
org/schools. If you need any support 
around this issue, don’t hesitate to 
reach out to the organization or to 
Nora personally. If you see her at a 
Union meeting, she usually has a few 
copies of the toolkit in her bag and 
says she’s happy to share. 

NEVER

AGAIN

(Photo: Nora Flanagan)
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Your vote, 
your voice
Building our power in 
the Capitol and beyond

BY THE CTU POLITICAL DEPARTMENT

The CTU is focused on ending attacks on our pensions, 
and winning an elected representative school board in 
Chicago, progressive revenue solutions that will fund 

our school district and the full restoration of our collective 
bargaining rights. Winning those key aims requires electing 
education champions at all levels throughout the state. We 
also know that our students deserve supports both inside 
and outside of the classroom. That‘s why our agenda goes 
beyond school communities to encompass the needs of all 
Chicagoans.

Candidates seeking the CTU’s endorsement participated 
in an extensive screening process with rank-and-file mem-
bers that included the completion of a mandatory question-
naire addressing a myriad of issues that affect the lives of 
educators and students. Recommendations from the rank-
and-file Political Action Committee (PAC) were brought to 
the CTU executive board and ultimately voted on by House 
of Delegates, a body with some 800 members representing 
schools throughout the city

The delegates voted in December and January to endorse 
the following 17 candidates on the ballot in Illinois’ March 
17 primary. Our power comes from our participation in the 
electoral process. Keep an eye out for more information on 
how to support CTU-endorsed candidates and please be 
sure to vote on Election Day. 

Strike  
turns up  
heat in  
Springfield
ERSB, bargaining  
rights top Union’s  
2020 legislative agenda 

BY KURT HILGENDORF 

A very interesting, and vital, develop-
ment occurred during the second 
week of our strike against Chicago 

Public Schools. Early in the week, Mayor Lori 
Lightfoot said she wished she had started to 
negotiate sooner on key issues related to our 
contract, including class size and staffing.

Then, on Wednesday of that week, House 
Speaker Michael Madigan issued a press 
release stating that two bills—HB2267, the 
elected school board bill, and HB2275, to re-
store the Chicago Teachers Union’s full bar-
gaining rights—would receive full legislative 
consideration in the Illinois House during 
the upcoming 2020 legislative session. 

An hour later, three state senators, Omar 
Aquino, Bill Cunningham and Rob Martwick, 
issued a joint press statement saying almost 
the same thing would happen in the Illinois 
Senate: HB2267 and HB2275 would receive 
full legislative consideration in a chamber 
where the bills have been bottled up for years.

Our strike not only resulted in enforceable 
class size limits, social workers and nurses in 
every school, and significant raises for PS-
RPs, it also gave new life to two key pieces 
of our legislative agenda, freeing them from 
the mayor’s grip. That is a powerful result of 
collective action.

One of the most interesting things about 
a strike, especially one as massive as the one 
we undertook last fall, is how it reverberates 
through spheres of power in ways we don’t 
always anticipate. It was clear after the 2012 
strike that our public stature changed. Less 
clear, but also important, was the way in 
which our stature changed in forming public 
policy four our state government.

CTU members staked a claim that had 
been dormant for too long—that actual edu-
cators are the real experts in education pol-
icy—and used that claim as a starting point 
to build up, very carefully and deliberately 
over the next several years, a powerful po-
litical and legislative force in the statehouse, 
City Hall, and on the Cook County Board. 

That force helped us bring more than 
$1 billion in new revenue to CPS annually; 
brought an end to racist teacher testing pol-
icies; ensured that we could address the sub-
stitute teacher shortage by allowing retirees 
to sub more without risk to their pensions; 
and ended the state charter school commis-
sion, which will put a real brake on charter 
school expansion. None of those legislative 
wins happen without a coordinated organiz-
ing, political and legislative strategy.

In the most recent case, our strike removed 
a brick that spanned two different mayors. 
And that is just one immediate impact.

Another impact is turning up real heat on 
how CPS funds its schools. During the sec-
ond week of the fall veto session, the Illinois 
House Education Appropriations Committee 
held a hearing on HB3917, which would force 
CPS to abandon student-based budgeting. It 
would also encourage the spending of Illinois 
education dollars according to the state’s evi-
dence-based school funding formula—on so-
cial workers, nurses, lower class sizes, profes-
sional development, education materials and 
all of the other supports we know schools need.

HB2267, HB2275 and HB3917 are the 
core CTU’s legislative agenda in 2020. Our 
strike demonstrated our power and unity and 
the Illinois General Assembly took note. But 
passing those bills will require the help of 
every CTU member. 

Contact your state representative and 
state senator and ask them to support these 
three bills. Regular communication from 
constituents is a powerful, persuasive force 
in moving our agenda. If you don’t know your 
elected officials, you can look them up on the 
Illinois State Board of Elections website.

It is also vital that we support elected of-
ficials who support us. If you do not already 
contribute to the CTU’s Political Action Com-
mittee (PAC), look for the sign up page in the 
My Movement section of the CTU website. 

Kurt Hilgendorf is an education policy analyst 
with the CTU. 
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 SQRP reinforces patterns of segregation and poverty
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SBB and 
SQRP:
Unjust tools 
for our 
students 
and schools
The decline in the number of Black teachers has been accelerated by the district’s chief 
policies of the last decade: student based-budgeting and School Quality Ratings Policy.

BY CTU COMMUNICATIONS

Over the last two decades, Chica-
go Public Schools, the nation’s 
third-largest school district, has 

lost half of its Black teachers. The per-
centage has fallen from 41 percent to 21 
percent—a loss of more than 5,000 Black 
educators—with some of the direct causes 
being decades of school closings, termi-
nations in Black and Brown schools as a 
result of turnarounds, and annual layoffs 
targeting high-need schools with predom-
inantly Black student populations and de-
clining enrollment.

In a district that is more than one-
third African-American, the presence of 
Black teachers is needed to improve edu-
cational outcomes for Black students, and 

the layoffs CPS has imposed over the last 
decade have clearly had a negative impact 
on many school communities. Many CPS 
students of color today will never have a 
single Black teacher during their time in 
public school, despite extensive research 
showing that both Black and white stu-
dents benefit from having Black teachers. 

The decline of Black teachers has been 
accelerated by the district’s chief policies 
of the last decade: student based-bud-
geting (SBB) and School Quality Ratings 
Policy (SQRP). Both SBB and SQRP have 
caused an enrollment death spiral in pub-
lic schools as funding and students flowed 
to better-resourced schools in neighbor-
hoods experiencing increases in popula-
tion and housing costs.

Student-based budgeting: 
the real Hunger Games

Picture every student with a dollar 
amount floating over their head, and now 
imagine every school competing to enroll 
that student so the school can add that 
student’s dollars to its budget. That’s the 
crux of SBB. 

According to SBB boosters, this ap-
proach ensures equal spending per stu-
dent and gives schools more autonomy 
over the budgeting process. But in reality, 
SBB is grossly unfair. The system assigns 
the same funding to each student re-
gardless of the student’s needs, and this 
approach has had a disastrous impact on 
neighborhood schools, especially on pre-
dominantly Black schools on the South 
and West sides of Chicago. 

Schools that are already struggling with 
inadequate resources and/or serve a large 
number of students coming from margin-
alized communities are hit hardest by SBB 
funding. Every time a student leaves the 
school, the school has even fewer resources 
to accommodate the students who remain. 

On the other hand, the schools that are 
considered “desirable” have an incentive to 
pack in as many students as possible, so 
they can add dollars to their budgets—but 

without regard to overcrowded classrooms 
and other sub-optimal learning outcomes.

Schools, not soda

In 2013, CPS closed 50 schools, pri-
marily on the South and West sides, citing 
low enrollment and poor performance as 
justifications. The following year, CPS im-
plemented SBB—a school budget system 
that provides dollars instead of positions 
to schools, with the funding distributed 
on a per-pupil basis. 

SBB’s proponents—such as school pri-
vatizers and their civic allies—supported 
the strangulation of struggling schools. Af-
ter all, they reasoned, what could be better 
than students exercising consumer choice, 
“voting with their feet,” and leaving behind 
their crumbling, low-resource schools? 

But schools aren’t consumed like cans 
of soda. SBB punishes a neighborhood 
school for the exodus of families from the 
area, even if that exodus is the result of 
city policies—which, like CPS policies, are 
set by the mayor—that shut down public 
housing, place a charter school nearby, or 
promote gentrification that makes hous-
ing unaffordable. 

SBB and other supposed accountability 
programs like the School Quality Rating 
Program (SQRP) create instability and un-
predictability for schools and parents. Rath-
er than continue with the same doomed sys-
tem, CPS should move to a more equitable 
way of resourcing schools.

SQRP: racist, punitive and superfi cial

The School Quality Rating Policy 
(SQRP) is a CPS rating system that is sup-
posed to provide parents with information 
about their child’s school. SQRP, however, 
fails to live up to its promise. SQRP relies 
heavily on standardized test scores, which 
are themselves riddled with racial bias. 
These tests don’t measure student ability, 
but rather the unequal access to quality 
schools with adequate resources. As a re-
sult, schools with white middle-class and 
upper-class students tend to receive higher 

ratings. These schools also tend to hire and 
retain white teachers. Meanwhile, segre-
gated schools that serve large numbers of 
low-income students tend to receive lower 
ratings. So SQRP ratings tell us what we’ve 
already known for 50 years: students in 
better resourced schools do better on tests 
than schools with inadequate resources. 

Such a rating system does not reflect 
what makes a good school, and it creates 
all kinds of negative incentives to narrow 
curricula and “teach to the test”, deny 
students broad and rich educational ex-
periences, and close schools based on un-
helpful performance measures.

What’s the alternative?

CPS should provide information that is 
truly useful to parents, such as summaries 
of academic and curricular programming, 
extracurricular activities, after-school pro-
grams, STLS supports, and other school 
offerings that impact students’ lives. Nei-
ther New York nor Los Angeles use a sin-
gle summative rating, and many school 
districts share information about many 
activities and performance indicators. The 
Illinois State Board of Education already 
produces a report card for every school in 
Chicago. If the point is to improve school 
performance, there are better approach-
es than SQRP so that schools that serve 
low-income students aren’t penalized. 
Such an approach requires regular feed-
back and opportunities to grow by building 
capacity within schools rather than pun-
ishment through a summative rating. 

The Chicago Teachers Union proposes 
that CPS abolish SQRP and reject any rat-
ing system that evaluates schools based on 
test scores, attendance, or other measures 
that are to a large degree measures of the 
socioeconomic level of the students rath-
er than the quality of the school. Instead, 
the CTU proposes that CPS assess schools 
based on the variety of programs offered 
at the school and according to the day-to-
day needs of the students and staff.
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Lists of deceased members of the Chicago Teachers Union (CTU) are provided to the Chicago Union Teacher by the office of the Chicago Teachers Pension Fund (CTPF) and are printed as received. If you notice an error or omission, please first contact the CTPF 
at 312.641.4464 or via email at memberservices@ctpf.org to report the information. Please contact the CTU Financial Dept. as well by phoning 312.329.9100. Both the CTPF and CTU disburse death benefits to a member’s designated beneficiaries.

House of Delegates Meeting ∕ 
Wednesday, January 8, 2020

Delegates not present: NETWORK 1A  Avrick, 
Rachel; Brennan, Jennifer L.; Clarke, Deborah L.; 
Erzrumly, Layla; Galligan, Mary V.; Green, Laurie 
J.; Kleinhubert, Mary P.; Spagnola, Patricia A. ∕ 
NETWORK 1B  Buen, Lorelei G.; Cooley, Amy K.; 
Davis, Deborah; Parece, Andrew J.; Werner, Gary M. 
∕ NETWORK 1C  Coleman, Pamela A.; Dandurand, 
Nora D.; Davidson, Susan K.; Dillon, Barbara K.; 
George, Eric C.; Nickels, Margaret C.; O’Donnell, 
James M.; Watson, Gretchen C. ∕ NETWORK 2A  
Askounis, Katherine G.; Gladney, Maxine; Lancaster, 
Elizabeth R.; Torres, Javier; Williams, Isaac H. ∕ 
NETWORK 2B  Bravo-Gonzalez, Mayra; Heidekat, 
Jay P.; Hernandez, Wilson; McAdoo, Jesse N.; 
Park, Kimberly A.; Pedersen, Christian E.; Touras-
Andrikopoulos, Pamela C. ∕ NETWORK 3A  Arroyo, 
Judith; Young, Erin ∕ NETWORK 3B  Anderson, 
Tracy; Del Monico, Kathleen M.; Montanez, Rene 
R.; Van Lear, Heather A. ∕ NETWORK 4A  Caskey, 
Jessica L.; Cieslik, Laura C.; Ryan, Phyllis A.; Suvatne, 
Wonju J.; Zoldan, Sara R. ∕ NETWORK 4B  Gonzalez, 
Silvia; Hartrich, Jeanne M.; Kostencki, Linda; Lena, 
Diane C.; Rendleman, Hillarey L.; Schroeder, Zach; 
Spinak, Maressa A. ∕ NETWORK 4C  Pirillis, Freeda 
∕ NEWORK 5A  Campise, Gina M.; Gaiser, Jacqueline 
M.; Grayer, Barbara A.; Greco-Serwa, Sandra M.; 
Hudson, Jessie J.; Maloney, Angela M. ∕ NETWORK 
5B  Georgopoulos, Stella S.; Haynes, Marci S.; Jasutis, 

Susan M.; �rash, Rasheeda M.; Torres, Violet D.; 
Watson, Joyce ∕ NETWORK 6A  Anderson-Matchem, 
Candace J.; Kruchten, Jacob R.; Smith, Mary A.; 
Strum, Melissa ∕ NETWORK 6B  Dunn, Joseph M.; 
MacLeod, Shaunna M.; Sparks, Aranza ∕ NETWORK 
7A  Chino, Ervis; Perez, Carmencita; Reed, Anne C.; 
Rentz, Kathleen M. ∕ NETWORK 7B  Castaneda, 
Bertha; Kniff, Jennifer B.; Peralta, Alfredo; Van Stelle 
Haded, Janine L. ∕ NETWORK 8A  Carapia, Yesenia R.; 
Cleve, Craig A.; Colclasure, Susan M.; Copp, Laura A.; 
Matuska, Lisa M.; Sontag, Paula R. ∕ NETWORK 8B  
Banasiak, Sally A.; Ferro, Victoria A.; Helfman, Kevin 
E.; Herro, Erik N.; Magallanes, Lucero; Mosqueda, 
Michael J. ∕ NETWORK 9A  Denard, Kimberly K. ∕ 
NETWORK 9B  Burrell, Curtis A.; Garcia, Chandra 
D.; Horton, Kawana T.; Olson, Genni L. ∕ NETWORK 
10A  Horn, Jennifer M.; Murphy, Mary B.; O’Malley, 
Margaret M.; Scollard, Ashley L.; Strange, Brenda K. ∕ 
NETWORK 10B  Creech, Matthew; Davis, Sharon D.; 
Frangella, Carla A.; Kelly, Laura M.; Linehan, Joseph 
A.; McDevitt, Julie A.; Sullivan, Kathleen M.; Zachary, 
Terri L. ∕ NETWORK 10C  Gagner, Louis T.; Gerardi, 
Jennifer T.; Jemison, Diannia; Murphy, Erin A.; 
O’Connor, Elizabeth A.; Spangler, Jessica; Sparks, Jeri 
L.; Vinezeano, Michele T. ∕ NETWORK 11A  Cleary, 
Anne T.; Elam, Shemeka M. ∕ NETWORK 11B  Clay, 
Jamila K.; Gorski-Caine, Renee M.; Holmes, Davina ∕ 
NETWORK 11C  Harmon, Robin; McKinney, Belinda; 
Repta, Jennifer; Smith, Vera; Williams, Samantha ∕ 
NETWORK 12A  Crockett, Nicole M.; Frye-Kerr, Linda 
G.; Goodrich, Patricia E.; Long, Jacqueline L.; Pineda, 

Leticia A.; Robinson, Chaunte E.; Simpson, Andrea ∕ 
NETWORK 12B  Baker, Gynette C.; Bell, Wilma Z.; 
Coleman-Mathus, Janice L.; Farmer, Yvette; Johnson, 
Tequila; Jones, Kallie M.; Kidd, Tracey Y.; Kile, Carmen 
L.; Klyce, Sharnetta G.; Sanchez, Lora ∕ NETWORK 
13A  Abioro, Elizabeth A.; Bobo, Jennifer L.; Davis, 
Joyce R.; Gleeson, Carrie M.; Grant, Lorrie A.; 
Holmes, Deborah L.; Jaquez, Nicole J.; Miller, Taniko 
S.; Stewart, Nikenya L.; Walton, Jennifer R.; Wright, 
Kajuan ∕ NETWORK 13B  Carrethers, Loreal S.; 
Castelan, Belen; Coleman, Angela K.; Janacek, Gregory; 
Lee, Tyrone T.; Roberson, Danielle  B. ∕ NETWORK 14  
Bullie, Derrick S.; Heath, Kelly A.; Kaplan, David B.; 
Lang, Nicholas; Marshall, David ; Palomino Villamonte, 
Walter; Plewa, Leslie; Reid, Kimbery M.; Roberts-
Duarte, Samuel; Schmidt, Sharon M.; Vanover, Daniel 
L.; Wittenwyler, Brian D. ∕ NETWORK 15  Banda, 
Stephen; Chapman, Cristen M.; Ford-France, Phyllis 
Y.; Harris, Stephanie J.; Kass, Lillian H.; Nugent, 
Elizabeth; Nykiel, Mary J.; Renteria, Rita; Roberson, 
Gerald A.; Ruiz, Melanie; �omas, Alison K. ∕ 
NETWORK 16  Burke, Heide L.; Cybulski, Nicholas 
A.; Daniels, Rochelle L.; Druckmiller, Hannah; Jones, 
Antoinette S.; Mathews, De’Meica A.; Moten, Latonya; 
Sanders-Ward, Felicia A. ∕ NETWORK 17  Ciborowski, 
Marek; Collins, Sarah J.; Jihan, Rivanna; Miller, Martin; 
Platt, Mallory D.; Reed, William G.; Riouse, Nicole D.; 
Sokoya, Jamiu O.; Styler, Kenneth ∕ AUSL SOUTH  
Armstrong-Shaffer, Denita N.; Connaghan, Fiona M.; 
Huber, Whitney N.; Lawson, Lanaye T.; Mata, Rommy 
C.; Pardo, Jonathan M.; Rence, Kyle K.; Sanders, Toya 

C.; Snow, Amanda L.; Voss, Erma ∕ AUSL WEST
Miller, Patricia K.; Pope, Bryan M.; Redmond, 
La’Tina; Waters, Cynthia R. ∕ CTUA1  Buffington, 
Brigid; Byrnes, Megan S.; Crooks, Andrew M.; Fosses, 
Vasiliki I. ; Horwitz, Michelle R.; Jones, Sarah C.; 
Kalisky, Jean; Loafmann, Paul R.; Pietruszka, David 
A.; Rouke, Bethany K.; Staples, Bradley; �omas, 
Meghan B.; Wax Trost, Joanna ∕ CTUA2  Anfossi, 
Sabrina; Brooks, James; Carlson, Matthew; Ferri, 
Enrico G.; Foley, Seamus; Holmes Jr., Claude; Hudson, 
Vaeshan; Marin, Roy; Martinez, Marines; Michael, 
Nicholas; Robinson, Natasha; Romo, Myrna; Tobin, 
Paul; Van Herik, Andrew; Wallin, Ben; Willert, Keith 
S. ∕ CITY-WIDE CAREER SERVICE  Brackenridge, 
Darrell G.; Butler, Deborah; Campbell, Jacqueline 
E.; Coty, Sharon; Cruz, Griselda; Davis, Barbara J.; 
Fells, Denise M.; Garcia, Bethsaida; Gonzalez, Maria 
A.; Henry, Kimberly; Johnson-Harper, Luwanda; 
Jordan, Sherry; Monarrez, Carmen; Piggee, Marilyn; 
Riesco, Julieta; Smith, Shakita; Trice, Jeanine; Vaughn, 
Lanedra J.; Williams, Robert L. ∕ CITY-WIDE  Bell, 
Benna L.; Boughton, Patricia A. ; Braddock, Corey D.; 
Brown-Shareef, Reniya L.; Brown-Sutton, Jereece M.; 
Carter, Cathaline G.; Christensen, William E.; Douglas 
Johnson, Cheryl D.; Drucker, Laurie B.; Gruodis, Paul 
J.; Lewis, John W.; Matthews, Sheresa L.; McGregor, 
Margaret E.; Penn, Emily M.; Schechtman, Judith B.; 
Toro, �eresa L.; Tuffs, Sara E.

House of Delegates Meeting ∕ 
Wednesday, February 5, 2020

Delegates not present: NETWORK 1A  Brennan, 
Jennifer L.; Clarke, Deborah L.; Green, Laurie J. 
∕ NETWORK 1B  McLennon, Tasmie S.; Parece, 
Andrew J. ∕ NETWORK 1C  Baar-Ledford, Sara D.; 
Dandurand, Nora D.; Davidson, Susan K.; Dillon, 
Barbara K.; Flanagan, Nora J.; O’Donnell, James 
M.; Skaggs, Sara L.; Watson, Gretchen C.; Wehbeh, 
Jenine ∕ NETWORK 2A  Askounis, Katherine G.; 
Collins, Rachel L.; Gladney, Maxine; Hopkins, Anne; 
Lancaster, Elizabeth R.; Rowe, Julia R.; Vander Pluym, 
Luke D.; Williams, Isaac H. ∕ NETWORK 2B  Bravo-
Gonzalez, Mayra; Hernandez, Wilson; Park, Kimberly 
A.; Pedersen, Christian E.; Touras-Andrikopoulos, 
Pamela C. ∕ NETWORK 3A  Arroyo, Judith; Gonzalez, 
Roxana; Jabri, Nour ∕ NETWORK 3B  Anderson, Tracy 
L.; Crowder, Sharon D.; Del Monico, Kathleen M.; 
Moore, Tammy L.; Van Lear, Heather A. ∕ NETWORK 
4A  Bennett-Stanley, Marlene K.; Cantu, Rosa M.; 
Cieslik, Laura C.; Ryan, Phyllis A.; Zoldan, Sara R. 
∕ NETWORK 4B  Gonzalez, Silvia; Hartrich, Jeanne 
M.; Schroeder, Zach; Spinak, Maressa A. ∕ NETWORK 
4C  Flynn, Christine A.; O’Neill, Terence J.; Pirillis, 
Freeda ∕ NEWORK 5A  Gaiser, Jacqueline M.; Grayer, 
Barbara A.; Greco-Serwa, Sandra M.; Maloney, Angela 
M.; Oliva, Melissa M. ∕ NETWORK 5B  Clark, Clinetta 
M.; Georgopoulos, Stella S.; Haynes, Marci S.; Jasutis, 
Susan M.; �rash, Rasheeda M.; Watson, Joyce; 
Williams, Lekisch M. ∕ NETWORK 6A  Anderson-

Matchem, Candace J.; Bertoni-Mancine, Arlene M.; 
Flanagan, Paulette M.; Hebert, Deanna W.; Lynch, 
Daniel G.; Strum, Melissa; Waller, Eric ∕ NETWORK 
6B  Dunn, Joseph M.; Foust, Randi L.; Sicora, Cristina 
R. ∕ NETWORK 7A  Rentz, Kathleen M. ∕ NETWORK 
7B  Castaneda, Bertha; Kniff, Jennifer B. ∕ NETWORK 
8A  Caponigro, Virginia M.; Cleve, Craig A.; Dusek, 
Lisa A.; Markham, Catherine A.; Matuska, Lisa M.; 
Saldana, Lucila; �ibeau, Elizabeth R. ∕ NETWORK 
8B  Banasiak, Sally A.; Ferro, Victoria A.; Koclanis, 
Susan K.; Magallanes, Lucero; Mosqueda, Michael J. 
∕ NETWORK 9A  Denard, Kimberly K.; Henderson-
Golden, Beatrice; Shaw, Janice D. ∕ NETWORK 9B  
Banks, Lindsey; Burrell, Curtis; Hartsig, Jennifer; 
Horton, Kawana; MacKay, Gideon; Olson, Genni ∕ 
NETWORK 10A  Figueroa, Laura; Horn, Jennifer M.; 
Murphy, Mary B.; O’Malley, Margaret M.; Scollard, 
Ashley L. ∕ NETWORK 10B  Kelly, Laura M.; Linehan, 
Joseph A.; McDevitt, Julie A.; Mirkiewicz, Brittany E.; 
Zachary, Terri L. ∕ NETWORK 10C  Fuller, Nicole; 
Gerardi, Jennifer T.; Jemison, Diannia; Murphy, 
Erin A.; O’Connor, Elizabeth A.; Rhodes, Derrick; 
Spangler, Jessica; Sparks, Jeri L.; Vinezeano, Michele 
T. ∕ NETWORK 11A  Cleary, Anne T.; Ellison- Brown, 
Katrina M.; Mitchell, Susan C.; Smith, Kimnise D.; 
�relkeld, Selena M.; Walls-Kirk, Kimberly A. ∕ 
NETWORK 11B  Christian, Linda I.; Clay, Jamila K.; 
Gorski-Caine, Renee M.; Holmes, Davina; House, 
Mariah C.; McNeal, Susie E. ∕ NETWORK 11C  
Harmon, Robin J.; McKinney, Belinda M.; Smith, Vera 
I. ∕ NETWORK 12A  Carter, Launder F.; Crockett, 

Nicole M.; Everett, Tamarra Y.; Frye-Kerr, Linda 
G.; McElmurry, Gwendolyn M.; Pineda, Leticia A.; 
Robinson, Chaunte E.; Simpson, Allyson L.; Simpson, 
Andrea ∕ NETWORK 12B  Bell, Wilma Z.; Coleman-
Mathus, Janice L.; Cosley, Rondra M.; Famer, Yvette; 
Jancaric, Lucille A.; Johnson, Tequila; Jones, Kallie 
M.; Kidd, Tracey Y.; Kile, Carmen L.; Sanchez, Lora; 
�igpen, Sondra D. ∕ NETWORK 13A  Bobo, Jennifer 
L.; Davis, Joyce R.; Gleeson, Carrie M.; Gordon-
�ompson, Latonya L.; Grant, Lorrie A.; Holmes, 
Deborah L.; Mason, James J.; Miller, Taniko S.; Stewart, 
Nikenya L.; Styles, Patricia A.; Walton, Jennifer R.; 
Wright, Kajuan; Yarbough, Tiera J. ∕ NETWORK 13B  
Carrethers, Loreal S.; Castelan, Belen; Coleman, Angela 
K.; Janacek, Gregory; Kallianis, Patricia L.; Lee, Tyrone 
T.; Roberson, Danielle B.; Schmitt, Mary �erese ∕ 
NETWORK 14  Bullie, Derrick S.; Hecht, Emily L.; 
Iselin, Gabriella; Kaplan, David B.; Lewis, Shereena 
D.; Mead, �omas C.; Palomino Villamonte, Walter; 
Vanover, Daniel L.; Vlahos, Peter A.; Wittenwyler, Brian 
D. ∕ NETWORK 15  Banda, Stephen; Czerny, Charlotte 
L.; Kass, Lillian H.; Nykiel, Mary J.; Prendergast, Anne 
C.; Renteria, Rita; Roberson, Gerald A. ∕ NETWORK 
16  Cybulski, Nicholas A.; Daniels, Rochelle L.; 
Druckmiller, Hannah; Jones, Antoinette S.; Kelly, 
Timothy J.; Mathews, De’Meica A.; Moore, Cheryl D.; 
Moten, Latonya ∕ NETWORK 17  Ciborowski, Marek; 
Collins, Sarah J.; Miller, Martin; Platt, Mallory D.; 
Riouse, Nicole D.; Sokoya, Jamiu O.; Styler, Kenneth D. 
∕ AUSL SOUTH  Armstrong-Shaffer, Denita N.; Chan-
McShane, Joann L.; Lawson, Lanaye T.; Major, Sandra; 

Pardo, Jonathan M.; Rence, Kyle K.; Sanders, Toya C.; 
Scott, Olivia J.; Snow, Amanda L.; �ompson, Robin 
K.; Wade, Michelle N. ∕ AUSL WEST  Pope, Bryan 
M.; Redmond, La’Tina ∕ CTUA1  Buffington, Brigid; 
Byrnes, Megan S.; Crooks, Andrew M.; Horwitz, 
Michelle R.; Jones, Sarah C.; Pietrusza, David A.; 
�omas, Meghan B.; Wax Trost, Joanna ∕ CTUA2
Adams, Hugh M.; Anfossi, Sabrina; Berner, Indalia C.; 
Brooks, James; Ferri, Enrico G.; Foley, Seamus; Marin, 
Roy; Martinez, Marines; Michael, Nicholas; Robinson, 
Natasha; Romo, Myrna; Rousakis, Nicole A.; Van 
Herik, Andrew; Vargas, Valerie; Wallek, Bradley 
J.; Wallin, Ben ∕ CITY-WIDE CAREER SERVICE
Brackenridge, Darrell G.; Butler, Deborah; Calderon, 
Soledad; Campbell, Jacqueline E.; Casimir, Jacqueline; 
Cooper, Clarence A.; Coty, Sharon; Cruz, Griselda; 
Fells, Denise M.; Garcia, Bethsaida; Henry, Kimberly; 
Higgins, Gloria E.; Hill, Delphine; Johnson-Harper, 
Luwanda; Jordan, Sherry; Lozoya, Maria C.; McIntosh, 
Erica; Riesco, Julieta; Smith, Shakita; Trice, Jeanine; 
Williams, Robert ∕ CITY-WIDE  Ali, Jamillah M.; 
Braddock, Corey D.; Brown-Shareef, Reniya L.; Brown-
Sutton, Jereece M.; Christensen, William E.; Cochrane, 
Christine M.; Gruodis, Paul J.; Gutierrez, Sandra; 
Lamme, William R.; Lohman, Christa M.; McGregor, 
Margaret E.; Milkowski, Lawrence E.; Moore, Debra; 
Natale, Renee C.; Nelson, Lois; Schechtman, Judith B.; 
Schecter, Jeff M.; Temkin, David W.; Tuite, Jacquelyn 
L.; Vega, Hilario; Zoller, Daniel J.

Resist. ctulocal1.org/recard Resist. Re-card. Resist. ctulocal1.org/recard Resist. Re-card. Resist. ctulocal1.org/recard Resist. Re-card. Resist.  
Re-card. Resist. ctulocal1.org/recard Resist. Re-card. Resist. ctulocal1.org/recard Resist. Re-card. Resist. ctulocal1.org/recard Resist. Re-card.
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In memoriam
2019

June 29 Claire C. Kaganoff, Ravenswood

 October 6 Shirley M. Coney, Burke

 November 4 Brenda J. Harrell, Hyde Park Acad

 November 5 Lorraine Lavigne, Recip

 November 5 Doris Y. Stokes, Recip

 November 7 Mark L. Teachout, Hammond

 November 8 George N. Kulles, Eberhart

 November 9 Hazel T. Townsend, Lawndale

 November 14 Elizabeth M. Rolander, Prosser

 November 15 John E. Brow, Taft

 November 11 Mary L. Tillery, Clemente

 November 15 Dianne Louise Lebryk, Lane Tech

 November 17 Katherine C. Smith, Simeon

 November 18 Londell Chaff, Sub Teacher Postal

 November 18 Mary P. O’Connor, Southside Acad

 November 18 James E. Wimes, Sub

 November 19 Carolyn L. Gipson, Hirsch

 November 19 Robert J. Hallberg, Reciprocal

 November 20 Robert L. Fogli, Lane Tech

 November 21 Olivia Johnson, Julian High

 November 22 Paul M. Koziol, Kelly HS

 November 22 Tara B. Mufich, Banneker

 November 23 Luis A. Blanes, Davis

 November 23 Charles A. Busse, Las Casas

 November 23 Charlene Degraff, Clemente

 November 23 Irene Redmon-Hill, Ray

 November 24 Jewell R. Schaps, Reciprocal

 November 25 Charles E. Edison, Robeson

 November 26 Gaylon L. Garner, Metcalfe

 November 26 Sheila M. McNulty, Lyon

 November 27 Donald C. Eppley, Wacker

 November 28 Phillip J. Baker, Fernwood

 November 29 Dorothy J. Oakley, Hibbard

 November 30 Helen A. Brewington, Chalmers

 November 30 Hezekiah C. Jones, Sub Postal Service

 November 30 Barbara J. Stewart, Reinberg

 December 1 Marsha G. Dragonetti, Bowen

 December 1 Leonard Eisenberg, Reciprocal

 December 2 Jean D. Ruddy, Guggenheim

 December 3 Mary L. Emerson, Tanner

 December 4 Margot A. Pergantis, Moos

 December 5 Marsha Goldberg, Amundsen

 December 5 Sherman J. Howard, Harlan

 December 6 Therese Heffernan, Onahan

 December 6 Clemente A. Inga, Farragut

 December 6 Joan Jilek, Guggenheim

 December 7 Theresa R. Fulbright-Curtis, Fiske

 December 7 Michael J. Hayes, Sub Postal Service

 December 8 Jacob Principe, Spry

 December 8 Catherine O. Sugrue, C-W Educ Gen

 December 9 Theodore J. Didesch, Fernwood

 December 10 Lois J. Graber, Hefferan

 December 10 Lillian J. Thompson, Collins HS

 December 11 Volga Jankel, Reciprocal

 December 11 Joseph D. Nixon, Vanderpoel

 December 11 Mangal S. Sangha, Hubbard

 December 12 Marzella P. Howard, Sub

 December 13 Josephine E. Franklin, Bontemps

 December 14 Claudine Lee, Reciprocal

 December 14 Mary E. Shannon, Curie

 December 14 Doris G. Whittenburg, Phillips

 December 15 Paul A. Weinstein, C-W Educ General

 December 16 Alice H. Macready, Christopher

 December 17 Charles Felinski, Steinmetz

 December 17 Bobbie L. Gray, Sub

 December 17 Myra C. Miller, Douglas Comm Acad

 December 18 Concepción Ramos, H.B. Stowe

 December 18 Dorothy B. Swartz, Roosevelt High

 December 18 Lonnie C. Wise, Sub Teacher Postal

 December 19 Cleopatria Hillery, F Douglas

 December 20 Dolphin Harris, Chicago Agr HS

 December 20 Robert A. Horna, Reciprocal

 December 20 Levester Husband, Simeon

 December 20 Claricea L. Lake, Sherwood

 December 21 Cottrell Meadors, Reciprocal

 December 23 Ann S. Ismael, H.B. Stowe

 December 28 Deborah S. Hogan, Sullivan



I AM BLACK HISTORY
BY ERIK YOUNG

I use rare and grand gestures
From the air of the Ancestors
To prepare and plan “testers”
I mean STUDENTS
It’s their world to reside in and conquer
I’m on the side like a locker
Where they store what they need
I’m teaching them how to read
To use their 5 Senses, I always plead
But by the 5th Class of the day….is when I need
To remind myself to breathe, and lead
Because I am Black History

My words will sink into your soul like an ink blotter
I write Black Thought’s like Tariq Trotter
My proud Roots exhibit prowess daily
I’m researching and it’s me working, like Alex Haley
Trying to find the origin, the in-between and the 

outcome
Shouting “By Any Means…” like Brother Malcolm
But this is no mini-series
It’s just many theories
Of pedagogy and praxis
It’s no apology because the facts is….
I am Black History

I’m scorned, adorned, and often forewarned
That the way I perform, is because I am a unicorn
A Black Man in a teacher’s uniform. Far from the 

norm.
A rarity in a sea of disparity, trying to seek clarity

But at times, my work is viewed as charity
If I’m praised, it’s because my talents are, you know 

“natural”
What about the actual factual?
That I work much longer than the contractual
School Day agreement
Some foolish people are stuck in their ways like 

cement

When I’m criticized, it’s because I’m slow to 
understand, and I’m labeled as Basic

Yes, I can always improve, but let’s face it
Many people view me in a school building, as a 

surreal feature
A gimmick, a trophy, a mascot with the appeal of a 

creature
Who is truly not a “real teacher”
Although my name is atop the class roster
Some stop and pass me by like an impostor
Although I’ve been a “real teacher” for more than 2 

decades
People try and see right through me like new X-Rays
Am I Broken? Am I a Token? 
Have I Misspoken?
Although I look at myself, as a sensible man
They still overlook me, so I am an Invisible Man
I am Black History

But I don’t have to use a loud voice to act woke
Because like DuBois, I exude the ‘Souls of Black Folk’
When I cast a WEB of knowledge to share and 

connect
“I’m so hip, that even my errors are correct”

Now I’m ‘Ego Tripping’ that previous line was strictly 
beyond me

That was defined by Sister Nikki Giovanni
My ego goes from competent to calamity
From student success to student tragedy
From academic excellence to unusual agony
From property tax and housing spikes
To school closings and school strikes
To the removal of Black teachers, as well as 

educational and esteemed vocational programs
I feel like an accomplished performer, in an empty 

arena… with no fans

But I am Black History
More than a paragraph at the bottom. I’m both overt 

and covert
Like solving a true Math problem. I show work
And the purpose is to stand with you
‘Still I Rise’ like Maya Angelou
So the effort, energy and intensity will never vary
I am Black History, and that’s beyond February
Activism and artistry are a part of me
They flow through my artery
I teach Black History like Carter G. 
Woodson……..Lyrically, I’m a good one
I am Black History  

Erik Young is a teacher at King College Prep and a 22-year 
veteran of Chicago Public Schools. 

VOTER SUPPRESSION
BY DAYSHA STRAIGHT

Black Bliss 
For years my silence has been a trophy
My suppression an award
Something I had no choice over
The entire 3/5 of me couldn’t vote
So why would would I, as a whole person chose the 

same fate
Unless if wasn’t a choice at all
Unless I wasn’t meant to have a say in who controls me 

at all
Dark bodies don’t get to choose what happens to them
Laws installed to instill fear in minorities
Dark bodies remain still objects
Statues
Never meant to be eye to eye with white skin
Always faced with brick walls and closed minds
Like why do black people need a national anthem
How do they get to own hairstyles and words
Like you don’t get a whole a nation
I mean I’m starting to think people are jealous
I just exude too much “black privilege”
Well then why am I still at the bottom of the food chain
Why do I always get eaten first
So I piece together chewed up flesh and put it back on 

the market
But how do you fix something that isn’t broken
But you know it’s gonna shatter soon
Repair a system with missing pieces you simply don’t 

have?
They say a poor craftsman blames his tools
But I never got any to begin with
My reparation was not worth 40 acres
Forced to make masterpiece from debris
Forced to make voice with hollow throat
Land built on lies
So why wouldn’t the polls reflect that
Why wouldn’t we be stuck standing for a country that 

doesn’t stand for us
Maybe we don’t know the power of our voice
Can’t fathom how black skin on ballad could validate 

my being
So I don’t vote
Chocolate coated voices more hollow than chocolate 

easter eggs?
Melanin soaked souls told that they shouldn’t exist
So why even try to live a life we already know the 

ending to?
brown bodies invalidated
Told that they’re asking for too much
When we ask for celebration we are faced with a 

rebuttal
Like if you get a black history month
everyone else will want one too
Fighting towards liberation is seen as fighting against 

America
My passion is anger
My existence is a protest
My protests are protested
THERE’S no reason kids should still be saying the n 

word in February of 2020
There’s no reason I should still be writing poems 

about voter suppression and vodka soaked
slurs
But look where we are now
At what point does ignorance become racism
At what point is my oppression intentional
What makes you think your freedom of speech is more 

relevant than my respect
Your identity isn’t any more valid than mine
I’m tired of having to hold adult duties when I’m still a 

child
And you should be tired of upholding 300 year old 

values when you’re 17
And I refuse feel unwelcome in a nation that was built 

on my back
I refuse to carry a burden I didn’t create
On my bruised back because you think the scars 

should’ve healed by now  

Daysha Straight is a junior at Walter Payton College Prep 
and a member of the school’s Louder Than A Bomb poetry 
team. 
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Quest Center 
Professional Learning
Restorative. Relevant. Refl ective.

National Board Certifi cation – 
2020-22 Cohort
Attend the Tuesday, February 25th 
Informational Meeting

Recruitment for the 2020–22 Nurturing 
Teacher Leadership cohort.

Nurturing Teacher Leadership  

The CPS/CTU’s 2-year FREE professional 
development and candidate support program, 
prepares CPS teachers, counselors, and librarians 
for National Board Certification (NBC). If you 
will have completed at least 3 years of teaching in 
your certificate area by June, 2020, you qualify 
to participate in NBC and earn this advanced 
certification, the highest credential a teacher can 
achieve, as well as:
• advance on the CPS salary scale
• fulfil your state re-licensure requirements
• earn an annual $2200+ pensionable stipend
• receive contractual and other leadership 

opportunities including 1st consideration for 
Consulting Teacher and Framework Specialist roles

• qualify for a full scholarship 
• earn an optional Master’s Degree and/or 

graduate and CPS Lane Placement salary credits
• attain the ISBE NBPTS Master Certification 

Endorsement exempting you from half the 
required ISBE PD hours

Benefits

Nurturing Teacher Leadership boasts a 94% 
achievement rate, twice the national average. 
It includes: 
• Weekly Professional Development and small 

group facilitation
• Collaboration with a cohort of other CPS 

teachers going through the NBC process 
• Preparation for rigorous content knowledge 

Assessment Center exercises
• Individual coaching and mentoring by CPS 

National Board Certified Teachers
• Assistance with writing required for the 

National Board portfolio
• 7-day (required) Summer Institute (1st two 

weeks in August, 2020 and 2021)
• 36 Graduate Credits/Optional Master’s degree
• 15 CPS Lane Placement Credits
• Membership in the most highly regarded 

professional learning community
• Paid coaching roles upon achieving National 

Board Certification
• Joining the ranks of more than 2200 current CPS 

National Board Certified Teachers, including 
former CTU President, Karen GJ Lewis, and

• Becoming a better teacher!

For more information, contact Lynn Cherkasky-
Davis at 312 329 6274 or LynnCherkasky-Davis@
ctuf.org. To learn more and to register for the 
2/25/2019 meeting go to CTUF.org/NTL

  

Endorsements
Chicago Teachers Union members can earn the 
following endorsements through a partnership 
between the Chicago Teachers Union 
Foundation QUEST CENTER and National 
Louis University:

• Learning Behavior Specialist (LBSI)
• Subsequent Endorsement in Early Childhood 

(Birth-2nd Grade)

Earn your LBS1 or Subsequent Endorsement in 
Early Childhood from NLU if you are looking for:
• A high-quality, career-focused curriculum 

designed and taught by expert faculty, 
including CTU members, in a convenient, 
affordable format.

• A blended program – with classes held both online 
and face-to-face that provides the flexibility you 
need as an educator so you can study with your 
colleagues in a special Chicago Teachers Union 
Foundation QUEST CENTER cohort.

Classes Begin MONDAY February 24th

For more information contact: Amber Clemons, 
312 261 3393, NL.EDU/CTUF

Creating a Trauma Sensitive 
Learning Environment
1 CPS Lane Placement Credit 15 ISBE PD Hours

This 3-session hybrid course examines how 
teachers can support and nurture their 
students’ emotional well-being before, during, 
and after traumatic events in order to mitigate 
the impact of complex childhood trauma.  Many 
of our students have been exposed to multiple 
tragic events, often of an invasive, interpersonal 
nature.  This course helps teachers learn to 
deal with the wide-ranging, long-term impact 
of this exposure that often results in grief and 
depression, adversely affecting their students’ 
learning and social/emotional well-being.

This course will focus on:
• identifying psychological and behavioral 

symptoms of complex childhood trauma,
• the role of the teacher after a traumatic event,
• how to develop support systems and safe 

spaces for students to cope with grief,
• teacher self-care to prevent secondary 

traumatic stress, and
• the impact school and community culture 

has had on celebrating life to manage grief 
associated with death or loss.

This course will support teachers in creating 
a safe and supportive environment in which 
students feel nurtured, not only to learn, but also 
to express their feelings.  Participants will receive 
the CPS Crisis Management Manual. They also 
will work with the instructor to produce their 
own Classroom Crisis Plan. This course is 
aligned with the CPS Framework for Teaching 
Components 1b, 2a, 2d, 4d, and 4e.

Excited About Early Learning
2 CPS Lane Placement Credits 30 ISBE PD Hours

Early Childhood education plays a vital role in 
laying the foundation for a student’s educational 
future. As Early Childhood educators, we are 
tasked with building and developing crucial, 
foundational skills in each of our children. Each 
year, we have students coming to our classrooms 
with often significant varying backgrounds - some 
may only recognize a letter or two while others 
may already be reading anything and everything. 
Some may struggle with essential math skills, or 
even just how to get along with their classmates. 
As Early Childhood educators, we have a great 
challenge in being some of our students very 
first teachers and helping them all achieve their 
highest potential, knowing that we are paving the 
way for their educational future and attempting 

to foster a true love of learning in each of them.  
In this course, we will discuss some of the most 
crucial components of Early Childhood education 
and share resources, strategies and ideas for each 
area. This activity is aligned with the Common 
Core State Standards  and the CPS Framework 
for Teaching Components:  1c, 1d and 2b.

Google Forms 101
3 ISBE PD Hours

The Chicago Teachers Union Foundation Quest 
Center offers an opportunity to learn more about 
Google Forms, a free survey administration and 
quiz app connected to the Google account of 
every CPS teacher. Participants will learn how to 
create and build forms, use Forms to gather data 
from parents, build self-grading quizzes, and 
share forms with collaborators.

Attend later seminars in this series to pursue 
the Google Certified Educator (Level 1) 
exam. This valuable certification will show 
competency with core G Suite apps. This 
offering is aligned to the CPS Framework for 
Teaching Domain 1 and 3 – 1d, 1e, 3a, 3c, 3d.

Domain 2 – CPS Framework 
for Teaching Study Group
3 ISBE PD Credits

The CTUF Quest Center presents CPS 
Framework for Teaching (FFT) Study Groups, 
a 3 hour session of FFT round table discussion 
and analysis of each of the four Domains at 
the element level. Participants will collaborate 
and focus on what they are already doing in 
the classroom to improve and to determine 
best practices to meet the “Distinguished” 
level for each component. Teachers will share 
past evaluation experiences, provide advice to 
each other, and troubleshoot ideas for meeting 
expectations. Participants will learn how 
to advocate for and justify their practice as 
aligned to the FFT. They will also prepare for 
future pre-and post-observation conferences by 
discussing their planning, implementation, and 
assessment, framing the conversation around 
the requirements of the FFT. 

The facilitator will provide suggestions, 
feedback, and support throughout the 
conversation. She will also answer general 
and individual questions about the overall 
observation process. The sessions are open only 
to currently practicing CPS teachers in Pre-K 
through 12th grade. Each session will be aligned 
to one of the REACH Domains. Sign up for each 
separately. This professional development 
course aligns to the CPS Framework for 
Teaching Domain 2.

*Participants must bring a tablet or laptop.

Domain 3 – CPS Framework 
for Teaching Study Group
3 ISBE PD Credits 

The CTUF Quest Center presents CPS Framework 
for Teaching (FFT) Study Groups, a 3 hour session 
of FFT round table discussion and analysis of 
each of the four Domains at the element level. 
Participants will collaborate and focus on what 
they are already doing in the classroom to 
improve and to determine best practices to meet 
the “Distinguished” level for each component. 
Teachers will share past evaluation experiences, 

provide advice to each other, and troubleshoot 
ideas for meeting expectations. Participants will 
learn how to advocate for and justify their practice 
as aligned to the FFT. They will also prepare for 
future pre-and post-observation conferences by 
discussing their planning, implementation, and 
assessment, framing the conversation around the 
requirements of the FFT.

The facilitator will provide suggestions, feedback, 
and support throughout the conversation. She 
will also answer general and individual questions 
about the overall observation process. The 
sessions are open only to currently practicing 
CPS teachers in Pre-K through 12th grade. Each 
session will be aligned to one of the REACH 
Domains. Sign up for each separately. This 
professional development course aligns to the 
CPS Framework for Teaching Domain 3.

*Participants must bring a tablet or laptop.

Domain 4 – CPS Framework 
for Teaching Study Group
3 ISBE PD Credits

The CTUF Quest Center presents CPS 
Framework for Teaching (FFT) Study Groups, 
a 3 hour session of FFT round table discussion 
and analysis of each of the four Domains at 
the element level. Participants will collaborate 
and focus on what they are already doing in 
the classroom to improve and to determine 
best practices to meet the “Distinguished” 
level for each component. Teachers will share 
past evaluation experiences, provide advice to 
each other, and troubleshoot ideas for meeting 
expectations. Participants will learn how 
to advocate for and justify their practice as 
aligned to the FFT. They will also prepare for 
future pre-and post-observation conferences by 
discussing their planning, implementation, and 
assessment, framing the conversation around 
the requirements of the FFT. 

The facilitator will provide suggestions, 
feedback, and support throughout the 
conversation. She will also answer general 
and individual questions about the overall 
observation process. The sessions are open only 
to currently practicing CPS teachers in Pre-K 
through 12th grade. Each session will be aligned 
to one of the REACH Domains. Sign up for each 
separately. This professional development 
course aligns to the CPS Framework for 
Teaching Domain 4.

*Participants must bring a tablet or laptop.

Google Sheets
3 ISBE PD Hours

The Chicago Teachers Union Foundation 
Quest Center offers an opportunity to learn 
more about Google Sheets, a free web-based 
spreadsheet app. Both experienced and 
inexperienced users will build skills and 
experience in Google Sheets to advance student 
learning. Participants will input student data, 
organize and sort, create graphs, and share 
sheets with others. 

Attend later seminars in this series to pursue 
the Google Certified Educator (Level 1) 
exam. This valuable certification will show 
competency with core G Suite apps.  This 
offering is aligned to the CPS Framework for 
Teaching Domain 1 and 3  – 1d, 1e, 3a, 3c, 3d.

QUEST CENTER




