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It’s time to
win big!
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Tune in 
to CTU 
Speaks!
The CTU’s new podcast 
aims to empower and 
unify members—and 
might be worth checking 
out even if you don’t 
listen to podcasts!

BY CTU COMMUNICATIONS 

Are you looking for new, 
accessible ways to learn 
about issues facing our 

Union, our schools and our stu-
dents? Tune into CTU Speaks!, 
the new podcast that’s the brain-
child of the Chicago Teachers 
Union member-led communica-
tions committee. 

The first episode of CTU 
Speaks!, “Are We Striking?”, 
aired August 14, with segments 
on the current contract campaign 
and an interview with CTU Chief 
of Staff Jennifer Johnson. New 
podcast episodes will air every 
three to four weeks.  

CUT talked to CTU Speaks! 
hosts Andrea Parker and Jim 
Staros, both rank-and-file CTU 
members, to discuss their hopes 
for the new communication tool.  

Chicago Union Teacher: Tell 
us a little about yourselves.

Parker: I have been with Chicago 
Public Schools since 2004, or 15 
years. I teach middle school read-
ing at Fulton Elementary in Chi-
cago’s Back of the Yards neigh-
borhood, which is in the same 
neighborhood in which I grew 
up. I became heavily involved in 
the Union when I became a dele-
gate in 2009 at my former school, 
Curtis Elementary, which was 
turned around by the Academy 
for Urban School Leadership. I 
was a strike captain for the 2012 
strike, have served on the Exec-
utive Board for two years and 
also co-chair the CTU’s Public 
Relations and Communications 
Committee. 

Staros: I grew up on the East 
Coast, mostly in Connecticut. 
Since 2002, I have been teach-

ing at King College Prep High 
School in the Kenwood-Oak-
land area, where I am the Social 
Science Department chairperson 
and teach Advanced Placement 
U.S. Government and Civics. I 
am King’s Union delegate and 
serve as the district organizer for 
network 4A. I have been part of 
the Union’s summer organizing 
institute and just finished the 
inaugural year of the CTU policy 
fellowship in collaboration with 
the Illinois Federation of Teach-
ers. 

CUT: Where did the idea for 
the podcast come from? 

Parker: I want Union members 
to be well versed in all things 
Union in multiple ways. Pod-
casts are a way that members 
can listen in their cars, homes 
or other places, and listen more 
than once. I also want members 
to be more involved, so we can be 
stronger in our schools and as a 
union.  

Staros: To be honest, I am not 
100 percent sure where it came 
from—I just know it wasn’t me! 
If I remember correctly, we were 
talking about ways to get our sto-
ries out to the membership more 
effectively during a Communi-
cations Committee meeting and 
someone mentioned the idea of a 
podcast. It kind of took off from 
there. 

CUT: What are your goals for 
the production? What do you 
hope to achieve?

Parker: We want our members 
to feel more empowered, better 
able to advocate, well informed 
and more organized—especially 
in their schools. I want to build a 
sense of community by bringing 

key decision-makers on the show 
to share information and answer 
the hard questions. I want to help 
all our members speak with one 
voice so that, if we have a strike, 
everyone should be able to ex-
plain what we’re fighting for. 

Staros: First, for me, I would 
like to get the membership to 
feel closer and more tightly knit 
with each other. Every day, we 
are going through similar strug-
gles and experiencing similar 
triumphs within our classrooms 
and with our individual students. 
But sometimes, it can feel like we 
are all on our own. I hope CTU 
Speaks! will be a conduit for us to 
be able to address the issues that 
are of great concern and impor-
tance to our members.

CUT: How do you think the 
podcast can advance the 
CTU’s work, especially the 
current contact campaign? 

Parker: It will be another ave-
nue of communication. Real life 
voices will be heard talking about 
things that are current and easily 
accessible. More people are lis-
tening to podcasts every day, and 
we have to keep up with chang-
ing modes of communication. 

Staros: I think, for the most 
part, teachers all have very sim-
ilar issues, although they express 
themselves differently in each 
building and each classroom. I 
am hoping that CTU Speaks! will 
help members know more about 

where we’re at with contract ne-
gotiations, and, even if they don’t 
have time or energy at the end of 
the day to look online for updates, 
they can at least turn on the pod-
cast and listen to it while fighting 
traffic on the way home. We will 
definitely be more interesting 
than traffic!

CUT: Have you ever done 
anything like this before? 

Parker: I do a weekly Christian 
talk show on Friday evenings on 
Big Gospel Express 1570 AM 
from 9:30 to 10 p.m., and feel it’s 
a good way to get folks involved. 

Staros: Nope—never even 
thought about doing anything 
like this before. In fact, this last 
year was the first time I even 
started listening to podcasts. I as-
signed a podcast to my class and 
was worried that no one would 
know how to access it, so I had a 
lot of instructions for my students 
on how to download and listen 
to a podcast. My students all just 
laughed at me and said, “Staros, 
we know how to do this!”

CUT: What topics do you 
hope to cover? 

Parker: In our first episode, “Are 
We Striking?”, we had segments 
on how bargaining works, school 
contract enforcement, affordable 
housing and sustainable schools. 
In future episodes, we plan to in-
terview more rank and file CTU 
members, staff and leadership, 
aldermen, other committee lead-

ers and maybe even the mayor. 

Staros: Obviously, we will be 
covering the contract and all the 
negotiations, but we also hope to 
cover a wide range of issues that 
are topical and timely for our 
members. 

CUT: Who would be your 
dream guest?

Parker: Gov. J.B. Pritzker to dis-
cuss funding formulas and how 
his plan is helping or hurting our 
students. Also, Chance the Rap-
per to discuss what his next plans 
for public education are and how 
he thinks his contributions are 
making a difference. 

Staros: I’d love to interview 
Barack Obama and ask him what 
he’d change if he was mayor, and 
what he would demand of the 
public schools if his daughters 
had to attend them. 

CUT: Are there ways for 
other CTU members to get 
involved? 

Parker: Each episode will have a 
segment where people can call in 
and leave questions for us to ask 
and answer during the next pod-
cast and suggest future guests for 
the show. 

Staros: Yes! Ultimately, the more 
involved our members become, 
the stronger we are as a union.  

You can find CTU Speaks! on Apple 
iTunes, Spotify, SoundCloud, Player-
FM, Stitcher  Radio and TuneIn.

Jim Staros and Andrea Parker,  
hosts of CTU Speaks!  
(Photo: Eric Ruder)
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With a new 
mayor, a new 
governor, and 
CPS in better 
fi nancial shape, 
we are in a 
position to win 
signifi cant gains.

It’s time to fi ght
Sisters and Brothers,

Welcome to a new school year! I hope you 
had a relaxing and restful time off and are 
ready to face the year ahead. 

For most of us, the start of school brings 
a mix of emotions: excitement about the new 
year and new students, plus a dull sense of 
dread as the last drops of summer vacation 
slip away and we prepare for the intensity 
and hard work that is another school year.

Emotions are running even higher this 
year as we head back to school without a con-
tract. With a new mayor, a new governor, and 
CPS in better financial shape, we are in a po-
sition to win significant gains in our pay and 
benefits, in the staffing level in our schools, 
in enforceable class size, and other important 
gains. To win, we must unite our co-workers 
and show that we are willing to stand up for 
our demands!

It’s been a busy summer around the CTU 
as we’ve prepared for the contract fight. Our 
Summer Organizing Institute, in its ninth 
year, saw members hit the streets talking to 
their colleagues about conditions in their 
schools. Members have been coming to 
professional development classes in Ear-
ly Childhood, CTE, NTL, and other areas, 
and we have been phone banking, organizing 
community meetings and distributing infor-
mational flyers at parades and CTA stations. 

We’ve also been bargaining with CPS. 
Unfortunately, there’s been too little prog-
ress at the table. 

We presented our contract proposals to 
CPS in January, and we have a group of forty 
rank-and-file members with expertise in vir-
tually every area of our contract who are ready 
to respond when CPS gets serious.

The district’s bargaining team—which is 
almost entirely composed of lawyers and ad-
ministrators that worked under Rahm—took 
almost six months before it even presented a 
counterproposal to us on our wage demands. 
That proposal was woefully inadequate—a 
12.5% raise over 5 years once health care in-
creases are factored in.

Instead of negotiating with us, the mayor 
held a press conference in which she prom-
ised to increase staffing for nurses and social 
workers, but those promises didn’t make it 
into her lackluster counterproposal or pro-
posed CPS budget. In fact, CPS has said they 
have no plans to budget for those new posi-
tions this school year.

We have formally rejected a report from 
fact-finder Steven Bierig in which he agreed 
with the Board of Ed on every single matter, 
but only issued an opinion on three—contract 
length, salary and insurance. There was no 
mention of class size, the need for increased 
staffing to meet national recommendations, 
the lack of district librarians, prep time, lower 
testing, special education, bilingual education, 
trauma supports or wraparound services. In 
all, the fact-finding report did nothing but 
codify inequitable and unjust school policy.

Fact-finding is a legally required step in 
the negotiations process that Rahm Eman-

uel and the state legislature imposed on 
our Union in 2011—a law written by Jim 
Franzcek, lead attorney for mayors Daley, 
Emanuel and, now, Lightfoot. Our next step 
is to take up the possibility of a strike vote at 
the September House of Delegates meeting. 
The earliest date in which we could walk 
picket lines would be Sept. 25. 

The pressure we have put on the mayor and 
the Board of Ed throughout the summer is 
working, with a growing sense from the press 
and the public that the mayor is failing to meet 
her promises. Now that energy must transfer 
to your buildings. Please plan and host Union 
meetings within the first weeks of school, and 
get your Contract Action Teams in place. You 
can find information on how best to mobilize 
in your building in this issue. Now is the time 
to remain united, and that starts with each 
and every one of our members coming together 
and focusing on a fair contract for our students 
and school communities. 

Candidate Lori Lightfoot promised us she 
would transform our school communities, 
and now, Mayor Lightfoot has a choice. She 
can choose to staff our schools with psychol-
ogists, social workers, nurses and counselors 
to help our students process the ongoing and 
persistent trauma of the unyielding violence 
in our city. She can choose to put more PS-
RPs and teachers in schools to relieve relent-
less overcrowding. She can choose to fund 
the sports, arts and CTE programs our stu-
dents deserve access to. Or she can continue 
to privilege wealthy developers with obscene 
TIF giveaways.

She must pull out of big business handouts 
like Lincoln Yards and redirect public TIF dol-
lars to our schools. She must surplus record 
TIF money for our school communities, and 
she must reinstate the corporate head tax that 
Rahm eliminated. These businesses are reap-
ing the benefits of President Donald Trump’s 
tax breaks for the wealthy, and they can more 
than afford it. By refinancing CPS debt, she 
can stop privileging bankers over educators 
and students.

We renew our call for the mayor to join us 
in providing the resources and the guarantees 
she promised as a candidate, in an enforceable 
contract, to strengthen our school communi-
ties. If she does not, she will be rolling back 
every promise for transformation she made in 
her campaign—a campaign built on our move-
ment’s demands for real educational justice for 
our schools, our students and the educators 
who work tirelessly to support them.

A strike is the ultimate form of pressure 
for organized labor, and not a step the Union 
or any member takes lightly. But it is the next 
step in our fight if the mayor fails to put her 
education equity promises in writing, and in 
a legally binding contract. 

It won’t be easy—nothing worth fighting 
for ever is—but remember we are fighting for 
the schools you and your students deserve. 
When we stand together, in unity, we are a 
force. 

And when we fight, we win.

In solidarity,

Jesse Sharkey

In solidarity,

Jesse Sharkey
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Stone near 29th Street and Lake Michigan marking the spot where the body of 17-year-old lynching 
victim Eugene Williams’ body was found. (Photo: Stephen Hogan/Chicago Crime Scenes)

If CPS workers 
are “the best”,
why aren’t we 
treated that 
way?
I resigned from Chicago Pub-
lic Schools this year—not be-
cause I had 100 students on 
my mandated caseload, but for 
many other reasons, as well. 

I’m conditioned to work 
hard and then harder, for 
three reasons: 1) my life grow-
ing up in a rural area, which 
conditions folks to do a lot; 2) 
watching my parents’ strong 
work ethic as they gave a lot to 
their jobs and encouraged my 
siblings and me to do the same; 
and 3) the fact that my first year 
in CPS, I had two schools—one 
with a very high caseload of 
specialized students. There, I 
had 60 students on my case-
load with most of them having 
60 minutes a week of mandat-
ed social work services. 

CPS is a system that nat-
urally cultivates some of the 
best workers ever because dis-
trict employees—just as most 
others going into this sys-
tem—start their careers car-
ing with full compassion. CPS 
then takes that compassion 
and immediately sets a high 
expectation. Once a worker 
reaches that high expectation, 
then CPS administration, the 
Board and its policies will 
raise that bar and keep up this 
maneuver repeatedly—set ex-
pectation, raise bar, set new 
expectation, raise bar again 
and again. 

So all CPS employees are 
handling ridiculously high 
workloads remarkably well 
due to way we’re conditioned 
by CPS. And it’s not just cli-
nicians, but teachers, too. I 
know nurses with five schools 
and several of the five are high 
schools. I know kindergarten 
teachers doing awesome jobs 
with a huge number of stu-
dents in their classes. 

After leaving CPS, I found 
work in the suburbs, where 
teachers may have only 13 
students per class and rarely 
more than 20 students per 
class. It was an eye-opener. 
CPS employees are doing dou-

ble or even triple the workload 
of many other school districts 
across the Chicago area, and 
possibly the country. I used 
to serve on a national school 
social work board and know 
firsthand that caseloads 
across the country don’t com-
pare either. 

CPS isn’t unique when it 
comes to challenges in serv-
ing and meeting children’s 
needs. Students in school 
districts outside of CPS are 
also struggling to cope with 
similar issues, concerns and 
trauma. Whether these other 
school districts pay better or 
less than CPS, one thing they 
all seem to have in common is 
that from the very start, they 
provide their employees the 
tools to do their jobs. For ex-
ample, clinicians are imme-
diately provided an office, a 
phone, copy paper and access 
to a computer. That’s not al-
ways the case in CPS.

  More often you have cli-
nicians and teachers in CPS 
working with fewer resources 
and more students, yet con-
tinuously meeting the high 
expectations set by CPS. It’s 
no secret that educators work 
hard. But I think the real sto-
ry is that CPS employees find 
ways to actually do all this 
work enthusiastically without 
complaint, even though our 
employer is rarely satisfied.

 For this reason, the district 
shouldn’t have any problems 
accepting the CTU’s contrac-
tual requests. I wish for my 
fellow CPS workers that this 
story could be told in such a 
way that the Chicago Board 
of Education and CPS admin-
istrators, who unfortunately 
aren’t able to see the value in 
CPS employees, could rec-
ognize finally that they’ve 
got some of the best workers 
across the country and treat 
them accordingly.   

Benita Whitfi eld
CPS citywide social worker

One hundred years later:
How Chicago grapples with 
the city’s race riot of 1919
Thanks to activists and survi-
vors leading the Chicago Tor-
ture Justice Memorial project, 
the Chicago City Council passed 
the Reparations Ordinance in 
2015 that requires all middle 
and high school students in 
Chicago Public Schools to learn 
about the John Burge torture 
scandal. Until recently, Chicago 
students have not had to learn 
about this part of the history of 
racial violence in our city. 

The curriculum covers the 
period from 1972 to 1991, when 
Burge—a commander with 
the Chicago Police Depart-
ment—tortured more than 80 
predominantly Black men to 
obtain illegal confessions. This 
represents, however, only the 
tip of the iceberg when it comes 
to confronting the sordid past 
of one of the most segregated 
cities in America. 

Schools rarely address the 
impact of the 1919 Chicago 
race riot, where a white mob 
lynched a 17-year-old Black 
teen named Eugene Williams—
the same age as Laquan Mc-
Donald when he was killed—
for crossing an invisible racial 
boundary at the beach at 31st 
street. Overall, 38 people died 
in the ensuing violence. Only 
one commemorative marker 

recognizes the event, which 
fortified racial boundaries and 
reified apartheid-like condi-
tions in Chicago’s Black Belt 
for the last century.  

The “Chicago Race Riot of 
1919 Commemoration Project,” 
a new initiative of which I’m a 
part, is attempting to create 
public works of art for the 38 
victims of the riots throughout 
the city. But perhaps we can go 
further. 

It’s widely known that the 
Hamburg Athletic Club in 
Bridgeport participated in the 
racial violence inflicted upon 
the Black community on that 
dark day. It has also been sug-
gested that Mayor Richard J. 
Daley, a member and eventual 
president of the club, was likely 
to have participated in the riot-
ing—a question he long refused 
to answer. Three of my students 
at Back of the Yards High School 
have proposed to change the 
name of the elementary school 
where they graduated, Daley El-
ementary, to Eugene Williams 
Elementary. What if we did the 
same for Daley College?

Additionally, the Chicago 
Teachers Union’s new contract 
proposals offer opportuni-
ties to address systemic and 
persistent racial inequities 

throughout the system. To 
rectify the disparate racial 
impact from closing the most 
schools in American history in 
the Black community in 2013, 
CPS could adopt a program to 
restore affordable housing near 
closed schools for our 17,000 
homeless students, and re-
open the schools by the end of 
the new teacher contract. 

The district can also greatly 
expand our Sustainable Com-
munity Schools model from 20 
to 75, and bring greater wrap-
around supports and commu-
nity influence over non-se-
lective Black, Latinx and 
immigrant-dominant schools 
to help address a history of in-
stitutional neglect and racism.  

These efforts would initiate 
a much-needed conversation 
about our city’s legacy of racial 
oppression and myopia, while 
closely examining the action 
and inaction of key political 
leaders in the face of atrocious 
racial violence and segregation. 
Only then, will our remem-
brances shine light upon the 
work necessary to repair cen-
tury-old injustices.  

Jackson Potter
Back of the Yards College Prep, 
Former CTU staff coordinator
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Solidarity 
summer
Anchored by the ninth 
annual Summer Organizing 
Institute, CTU members hit 
the streets to build power 
for our schools and our city.

BY REBECCA MARTINEZ

This year’s Summer Or-
ganizing Institute—the 
SOI—attracted 31 teach-

ers, clinicians, paraprofession-
als and some high school stu-
dents. All joined the rigorous 
four-week program aimed 
at cultivating leadership and 
developing Chicago Teachers 
Union  members’ organizing 
skills to build power in our 
schools and across the city. 

Each year, the SOI’s ul-
timate goal is to build more 
unity and power in our build-
ings. This year, however, with 
the prospect of a strike loom-
ing in September, the organiz-
ing goals also included build-
ing strong Contract Action 
Teams in schools and getting 
our buildings strike-ready for 
the fall. 

The Institute kicked off 
just a week after the Union 
contract expired June 30, 
adding a sense of urgency to 
the door-knocking and orga-
nizing campaigns the SOI in-
terns embarked on across the 
city. They pounded the pave-
ment speaking to hundreds 
of fellow members, organized 
community meetings and 
testified at the July Chicago 
Board of Education meeting. 

Before hitting the doors, 
interns participated in train-
ings and workshops designed 
to bolster their knowledge of 
our contract campaign and 
hone their organizing skills. 
Several workshops focused on 
issues at the heart of the con-
tract campaign: Bargaining 
for the Common Good: Hous-
ing and Sanctuary; A Vision 
for Sustainable Community 
Schools; How Do We Operate 

in a Political City; Bilingual 
and Special Ed; and Assertive 
Grievance Handling.

The Sanctuary Schools 
workshop was particularly 
timely, coming just days be-
fore several interns attended a 
huge downtown rally to protest 
threatened Immigrations and 
Customs Enforcement raids in 
Chicago and other cities. 

Jhoanna Maldonado, for-
mer teacher at Yates Elementa-
ry School and now a Union or-
ganizer, just finished her third 
summer with the Institute.

“I wanted to sit this one 
out but I knew this was an 
important summer,” she said, 
as she headed up the steps to 
speak with a member in the 
Albany Park neighborhood. 
“We’ve got to get strike ready 
and we’ve got to make sure 
teachers, parents, students 
and politicians are putting 
pressure on CPS to do the 
right thing and fund our 
contract so we can have the 
schools our students deserve.” 

Alongside other CTU sum-
mer activity—including the 
Bud Billiken, Chicago Pride 
and Puerto Rican People’s 
parades, plus Board of Edu-
cation rallies—the Institute 
was a huge success and an 
essential part of the current 
contract campaign. Watch 
for this year’s participants 
as they put their skills and 
experience to use, helping 
lead the Union into the new 
school year stronger than ever. 
Also, keep an eye out for your 
chance to apply to be part of 
this transformational pro-
gram next year.

Rebecca Martinez is a CTU 
organizer.

What our interns say about the Summer Organizing Institute

I signed up for the Summer Or-
ganizing Institute because I real-
ly want to know what our mem-
bership across the city needs 
from CPS, and I want to fight to 
make sure they get it—whether 
they’re in a school on the North-
west Side, the West Side or the 
South Side. 
Richard Montalvo
Evergreen Academy Middle 
School

I signed up for the Organizing 
Institute because I believe our 
contract is a great way to ensure 
just conditions in our schools, 
which is a great way to ensure 
just conditions in our city. A lot 
of members are seeing that Lori 
Lightfoot really isn’t bargain-
ing in good faith with us, and I 
think people are ready to fight if 
needed.
Elijah Eiler
Citywide substitute

I decided to join the summer 
institute because I felt, as a pro-
fessional, I needed to work more 
with my co-workers outside of 
my building. Because our con-
tract has expired, it’s important 
to talk to members about things 
that impact our children’s learn-
ing such as class sizes, parapro-
fessional rights and teacher aide 
rights so we can all work as a 
community for the betterment 
of our students. 
Nicole Quinn
Arthur Dixon Elementary School

This organizing work is really 
important because it supports 
the Union work as we continue to 
fight for the schools our students 
deserve. Hearing from members 
about the needs in their schools 
reinforces for me how highly cor-
related and linked our current 
contract demands are. 
Jessica Suarez Nieto
Hamline Elementary School

I decided to do the summer in-
ternship because of a great, over-
whelming desire within myself 
to be engaged and to come out 
and meet some of our members 
and inform them of what’s going 
on in our community and our 
city. We’ve had an overwhelm-
ing response from our members. 
Pat Blanchard
CPS audiometric and vision 
technician

I decided to do the Summer In-
stitute because it’s time for teach-
ers who are new to the field to get 
a sense of what the CTU is, and 
what all this means. I’ve nev-
er done canvassing before, but 
hearing people’s stories about the 
different struggles at their indi-
vidual schools has really motivat-
ed me to keep doing the work I’m 
doing and I really see the impor-
tance of winning a good contract.
Nour Jabri
Vanderpoel Elementary School

Clockwise from top left: Bud Billiken Parade, Puerto Rican People’s Parade, Chicago Pride Parade, Welcome Immigrants Rally, and 
canvassing with the SOI (photos: Erica Clark and Howard Heath)
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Better than 
Rahm can still 
be pretty bad
Lightfoot spin undersells stark reality 
of new CPS budget that cuts funds 
from hundreds of schools.

BY CTU COMMUNICATIONS

On August 8, Mayor Lori 
Lightfoot and Chicago 
Public Schools Chief 

Executive Officer Janice Jack-
son announced the 2019-2020 
CPS budget with much fanfare, 
claiming that it puts equity first 
and makes “unprecedented in-
vestments” in schools.

The numbers tell a different 
story, however—a story of bud-
get cuts and broken promises to 
schools, students and staff.

While Lightfoot and CPS 
took pains to claim that their 
budget provides substantial-
ly more for schools, the num-
bers show $100,000 or more 
will be cut from more than 
200 schools—and 43 of those 
schools will face cuts of over 
half a million dollars.

The mayor’s proposed cuts 
are especially galling given 
CPS’ improved financial con-
dition. The CPS budget has an 
extra $1 billion in annual rev-
enue—in large part thanks to 
our lobbying in Springfield to 
reform the State’s public edu-
cation funding formula. At the 
same time, Chicago’s tax incre-
ment financing (TIF) fund has 
ballooned to over $800 million, 
a record for the city—with be-
tween a quarter and half of that 
owed to our schools.

By conservative estimates, a 
TIF surplus of over $200 mil-
lion should be going to CPS, 
but Lightfoot’s CPS executives 
have allocated less than half 
that—$97 million—to the FY20 
budget. 

“As we dive deeper into the 
CPS budget that Mayor Light-
foot proposed in August, it’s 
clear that CPS’ new revenue 
continues to fail to make it to 
the classroom,” said President 
Jesse Sharkey. “CPS budgets 
are also monstrously hard to 
unpack, let alone analyze, and 
this one is no different—or 
more transparent. CPS has re-
lied for years on the hope that 

both reporters and the public 
won’t look too closely at what 
they’re up to. Well, we’re pay-
ing attention—and we’re not 
buying it.” 

The mayor’s CPS budget 
narrative says the district is 
increasing nurses by 30. The 
FY20 budget report itself shows 
CPS has budgeted for 127 cer-
tified school nurse (CSN) posi-
tions, 91 health service nurses 
(HSN) positions and 124 hos-
pital licensed practitioner nurse 
(HLPN) positions. That’s exact-
ly the same number of CSNs, 
two fewer HSNs and three 
fewer HLPNs that CPS listed 
as employed by the district in 
June. 

But the FY2019 budget 
shows that CPS originally bud-
geted for 145 CSNs. Put blunt-
ly, the budget Lightfoot and 
CPS issued actually shows a 
decrease in health care work-
ers, including a cut to both 
filled and unfilled positions for 
CSNs—our school nurses—of 18 
jobs. That’s a reduction of over 
12 percent to CSNs alone.

Lightfoot claims that the dis-
trict is adding 35 social workers. 
But when we analyze the pro-
posed budget, for FY2020, CPS 
is actually cutting the number 
of social worker positions.

The mayor is also playing fast 
and loose with the facts when it 
comes to school librarians. Last 
year, roughly four out of five 
schools had no librarian, con-
tinuing a trend that started six 
years ago, when school libraries 
began disappearing. The num-
ber of school librarians fell from 
454 in 2013 to 139 in 2017, while 
reading specialists and related 
jobs were also severely cut. Now 
the mayor wants to CUT librar-
ians even more. 

CPS budgeted for 131.4 li-
brarians in 2019. For 2020, 
CPS has budgeted for only 116.7 
librarians, a cut of 15 jobs—over 
10 percent. And the real num-
ber of librarians is actually low-
er—at most 108, because five 

are clerks (PSRPs earning less 
than $50,000—not librarians), 
two others do not actually work 
as librarians, and two work in 
CPS’ central office and not with 
students. 

The mayor also says her 
budget spends $12 million on 
English Language Learners, 
but those funds don’t appear as 
any line item in the CPS budget. 
That’s the kind of pseudo-math 
the previous mayor was fond of, 
and not the equity and trans-
parency Lightfoot promised as 
a candidate. 

By contrast, the CTU’s con-
tract proposals call for real 
staffing increases in all schools. 
Every school needs a nurse, li-
brarian and special education 
case manager, and a social 
worker and counselor for every 
250 students to bring CPS up to 
nationally recommended staff-
ing levels. 

What’s missing from this 
year’s budget announcement 
is the tired refrain of “CPS is 
broke,” which the past mayor 
used for the last eight years to 
deny resources to school com-
munities. The mayor and CPS 
didn’t even try to make that 
claim this year—because it is 
patently false.

What the budget takes from 
schools and gives to bankers—
what CPS pays for debt service—
will top $700 million for Fiscal 
Year 2020, a 12 percent increase 
over last year. That, Sharkey 
adds, is a stark example of City 
Hall again privileging bankers’ 
profits over school workers and 
students, at a time when Light-
foot refinanced and cut debt like 
this for the city’s budget. 

“Candidate Lightfoot prom-
ised educational equity and 
investment for our students—
not budget cuts,” Sharkey said. 
“We intend to hold her to those 
promises with a legally enforce-
able contract that provides the 
resources our students and 
their educators need and de-
serve.” 

A teacher 
returns to the 
classroom
New book chronicles one 
member’s efforts to navigate 
new education realities.

BY CTU COMMUNICATIONS

A fter a decade as an education professor, Greg Michie 
decided to return to his teaching roots. He went back 
to the same Chicago neighborhood—Back of the 

Yards—to the same public school, the same grade level and 
the same subject he taught in the 1990s. 

But much had changed, both in schools and in the world 
around them. 

“Same as It Never Was: Notes on a Teacher’s Return to 
the Classroom,” Michie’s fourth book, chronicles his efforts 
to navigate the new realities of education in Chicago Public 
Schools while also trying to rediscover himself as a teacher. 

“It’s a book about my return to the classroom, but it’s also 
about a number of the larger issues in schools and in our so-
ciety that have impacted my work with students over the past 
several years,” Michie said. “One of the recurring themes in 
the book is that, as teachers, we can’t turn away from what is 
happening in the world outside our classrooms.”

Against a backdrop of teacher strikes and anti-testing 
protests, the movement for Black lives and the deepening of 
anti-immigrant sentiment, his book invites readers into an 
award-winning teacher’s classroom as he struggles to teach 
toward equity and justice in a time when both are elusive for 
far too many children in CPS and across the nation. 

Along with his classroom experiences, the book examines 
current issues, such as the importance of teacher unions; an-
ti-racist, culturally relevant teaching and curriculum; resis-
tance to standardized testing; teacher evaluation; and the 
political nature of teaching.

“In all the conversation about schools and education in the 
U.S., teachers’ voices still get lost,” Michie explained. “I’m just 
one voice—one white teacher—reflecting on my own experi-
ence in CPS, but I hope other educators will recognize parts 
of their own struggles in mine.” 

“Same as It Never Was: Notes on a Teacher’s Return to the Class-
room” is available now at local bookstores, online retailers and 
from publisher Teachers College Press at https://www.tcpress.
com/. The CTU is hosting a book reading with Michie in the fall.

Greg Michie



The strike that brought teachers 
unions back from the dead
Vox reports on how our union transformed the landscape with our 2012 strike.

BY DYLAN SCOTT  

On the morning of Sep-
tember 10, 2012, the bells 
rang to open Chicago’s 

public schools, but there were no 
teachers in the classrooms.

The night before, negotiations 
with Chicago’s reform-minded 
mayor, Rahm Emanuel, had gone 
south, and the new activist lead-
ers of the city’s 25,000-member 
teachers union, clad all in red, 
walked out. Surrounded by a 
throng of cameras, they declared 
that their members would go on 
strike for the first time in 25 years.

“It looks like a sure bet in 
hindsight, but at the time, not 
so much,” recalls Jesse Sharkey, 
a former high school social stud-
ies teacher and chess-team coach 
who was part of a new guard that 
took over the Chicago Teachers 
Union in 2010. “I can remember 
hearing, ‘They can’t do that!’”

City leaders had been closing 
schools for years as part of an ed-
ucation reform platform; teachers 
were becoming easier to fire un-
der new accountability rules. But 
the strike was a risk they felt they 
had to take. “We were okay with 
it,” says Stacy Davis-Gates, who 
was one of the many black edu-
cators to walk out that day (she is 

now the Chicago union’s vice pres-
ident). “We had no other choice.”

The teachers needed a new 
contract, and the two sides were 
at odds; Emanuel, who’d served as 
President Barack Obama’s chief 
of staff and was a year into his 
job as Chicago’s mayor, wanted to 
pair raises with layoffs, and the 
new union leadership wouldn’t 
accept. They went on strike to 
demand not only better com-
pensation but also that officials 
deemphasize standardized tests 
in determining teacher pay. They 
wanted smaller class sizes too. 
They adopted a simple slogan: 
The Schools Students Deserve.

The strike — the first walk-
out in a major city since Detroit 
teachers sought better pay in 
2006 — ended nine days later, 
but not before Emanuel would 
pursue a court order to try to 
force teachers back to school. 
(He failed.) The union won con-
cessions on many of the issues it 
cared most about: a 16 percent 
raise over four years, less empha-
sis on test scores in evaluating 
teachers, the right for laid-off 
teachers to get first dibs on new 
job openings at other schools. 
Union leaders planned town 
halls in other cities across the 
country, in New York and Cleve-

land, San Francisco and Tampa, 
to spread the new gospel.

A year later and 2,000 miles 
away, the new leaders of the Los 
Angeles teachers union teamed 
up with parents to oppose the 
expansion of charter schools 
and the rest of the city’s educa-
tion reform agenda. They had a 
catchy message: The Schools LA 
Students Deserve.

“It wasn’t yet obvious to the 
untrained eye what was about 
to happen in LA,” says Sharkey, 
now the Chicago union presi-
dent. “But we knew it.”

This January, the Los Angeles 
teachers union, under the same 
leadership that had brought the 
Chicago method to the West 
Coast, walked out for six days. It 
was the first strike in the city in 
three decades.

The movement and the mes-
sage have spread over the past 
six years. West Virginia teach-
ers, furious about pay cuts and 
rising health care costs, stopped 
working in 2018 for 12 days and 
again this February for two 
more. While they figured out 
how they would protest their 
state’s education spending cuts, 
they started a virtual book club 
and read everything they could 
about the Windy City strike.

Strikes are technically illegal 
in their right-to-work state, but 
they walked out anyway. They 
promised to deliver “the schools 
West Virginia deserves.”

In Arizona, the scene of an-
other strike, a veteran of the 
2012 walkout helped the state’s 
teachers organize. Teachers in 
Oklahoma, Oakland, Denver, 
Kentucky, and elsewhere have 
gone on strike in the past year.

All owed a debt to Chicago.
“That strike, I don’t think you 

can overestimate the importance 
of that,” says Jon Shelton, a Uni-
versity of Wisconsin professor 
who recently wrote a book on the 
history of US teacher’s strikes. 
“What that showed teachers in 
other places was unions could 
put things on the table that 
hadn’t been on the table before.”

The resurgence of America’s 
teachers unions is several sto-
ries wrapped into one. It is the 
story of urban backlash to the 
centrist education reforms that 
prioritized using test scores to 
evaluate teachers and empow-
ered charter schools, drawing 
students and resources away 
from the traditional neighbor-
hood public school. It is the story 
of austerity, as many states cut 
education budgets over the past 

decade and with them teacher 
pay and benefits.

It is also a parable of millen-
nial economic angst. The latest 
generation of teachers entered 
their classrooms with student 
debt, mediocre health care, and 
diminished job prospects. They 
found themselves open to ag-
gressive political activism.

But it is most fundamentally 
the story of the renewed Amer-
ican labor protest movement. 
Inspired by the teachers unions, 
the #MeToo movement, and the 
lingering memory of Occupy 
Wall Street, workers in other in-
dustries, including McDonald’s 
and Stop and Shop employees, 
have walked out on the job this 
year to demand better compen-
sation and working conditions.

The Chicago teachers in 2012 
showed their compatriots what 
was possible with solidarity and 
a compelling message. The strikes 
that have followed in West Vir-
ginia, Oklahoma, and Arizona 
have proved that the tactics could 
work as well in rural Republican 
states as in Democratic cities. 

This article was originally printed 
by Vox.com on July 5, 2019. You 
can read the rest of the article at 
www.ctulocal1.org/vox.
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If we
don’t 
get it, 
shut it 
down
Our union is ramping up 
pressure on the mayor 
and CPS to provide for 
the schools Chicago’s 
students deserve.  

BY CTU COMMUNICATIONS 

Throughout the summer, 
Chicago Teachers Union 
leadership spoke of the ur-

gency to win a fair contract be-
fore school started. CTU mem-
bers knocked on hundreds of 
doors, distributed flyers at public 
transit stops, held six community 
meetings and attended multiple 
Board of Education meetings.

By the start of August, that 
campaign had started to produce 
some results at the bargaining 
table, but not nearly enough. 
Chicago Public Schools finally 
provided counterproposals to 
some of the Union’s staffing is-
sues, but those responses were 
woefully inadequate.

To no one’s surprise, sup-
posedly independent fact-find-
er Steven Bierig—who, at the 
outset of his report, wrote that 
“Fact-Finding is, and should be, 
an extremely conservative pro-
cess”—sided with Mayor Lori 
Lightfoot and rejected our con-
tract proposal. In doing so, Bierig 
chose to ignore the obvious:

• CPS will receive $1 billion an-
nually in new revenue from the 
state that could fund wraparound 
services and special education, 
smaller class sizes and bilingual 
education.

• Despite this new revenue, CPS 
consistently has the largest class 
sizes in the state of Illinois and 
continues to operate its special ed-
ucation program in severe breach 
of federal law.

• Too many of the students in 
CPS suffer from profound and 
severe trauma driven by poverty, 
racism and persistent violence in 
their neighborhoods, and schools 
often are the first line of defense 
to address that trauma.

CPS and the CTU initially 
agreed to submit 21 issues to the 
fact-finder, but CPS subsequent-
ly reneged on that agreement and 
argued the fact-finder only had 
jurisdiction over a very narrow set 
of issues dealing with wages and 
benefits. That argument is based 
on a 2011 law passed at Rahm 

Emanuel’s behest—written by 
lead CPS counsel Jim Franczek—
that is designed to weaken the 
CTU’s bargaining rights. 

The Union provided a moun-
tain of evidence that CPS is 
wrong in its arguments and anal-
ysis, in a brief to the fact-finder 
and during a two-day hearing in 
July. Yet Bierig refused to issue 
any recommendations whatso-
ever on the CTU’s demands to 
improve learning and working 
conditions in schools. 

His recommendations in-
stead call for slightly less terrible 
wages than the mayor proposed 
and slightly reduced increases in 
health care costs. The mayor of-
fered a 14 percent raise over five 
years plus an increase in health 
insurance of 1.5 percent—a pal-
try 12.5 percent increase that 
fails to reverse the .8 percent 
health insurance increase that 
CPS imposed in January 2019 
in violation of our contract. The 
fact-finder report increases Light-
foot’s wage proposal by 2 percent 
over the same five-year period and 

raises health insurance costs by 1 
percent. That works out to a wage 
increase of only 3 percent a year. 
That’s barely enough to keep pace 
with inflation, and not enough to 
keep pace with Chicago’s skyrock-
eting housing costs or to provide 
relief to members trying to pay off 
increasingly exorbitant academic 
loans. Both CPS and the fact-find-
er have ignored our proposals to 
raise the wage floor for PSRPs, 
our lowest-wage workers. 

The CTU is seeking a freeze 
on health care costs and a 15 per-
cent raise over three years, which 

is a wage package that recognizes 
the hard work and dedication of 
educators who have been forced 
to bear the brunt of CPS auster-
ity budgets over the last eight 
years. Union contract proposals 
also call for significant staffing 
increases, enforceable class size 
limits, more teacher autonomy, 
less testing and paperwork, and 
sanctuary protection for stu-
dents and their families.

Incredibly, Bierig proposed 
a five-year contract explicitly to 
protect the mayor from the elec-
toral consequences of her actions. 
He backed the longer contract, 
he wrote, to “avoid the expira-
tion of the Contract during the 
campaign period preceding the 
mayoral and School Board elec-
tions.” The CTU rejects this. The 
people of Chicago—among them 
our our rank and file members—
have the right to hold the mayor 
accountable for bad policies in 
the school district she controls, 
including her collaboration with 
Senate President John Cullerton 
this spring to derail legislation 

If the mayor thinks she 
can throw an inadequate 
wage proposal at 
educators and ignore 
everything else, she’s on 
very shaky ground.

The CTU at the 2019 Bud Billiken Parade (Photo: Howard Heath)

Contract survey
conducted to get 
member feedback

PPC meets 6+ times to 
vet proposals and make 

recommendations

EBoard and HoD 
approve 

contract proposals

Members submit 
400+ contract 

proposals

EBoard and HoD 
approve recommendations

of bargaining priorities

CTU delivers proposals 
to CPS and begins 
regular bargaining

Spring 
through 

September

October November December January January 15

PRE-BARGAINING

Contract survey
conducted to get 
member feedback

PPC meets 6+ times to 
vet proposals and make 

recommendations

Members submit 
400+ contract 

proposals

Spring 

PRE-BARGAINING

HOW WE GOT HERE … AND THE STEPS AHEADHOW WE GOT HERE … AND THE STEPS AHEAD

BARGAINING

20
18

20
19

Bargaining Timeline



Chicago Union Teacher  ∕  September 2019  9

WHERE WE STAND...AT THE TABLE
Issues Chicago Teachers Union Candidate Lightfoot Mayor Lightfoot and CPS

Class Size Supports hard caps on class sizes, plus stipends if 
caps are exceeded; hire more TAs

Position unclear Lightfoot/CPS reject these proposals

Staffi ng Supports hiring counselors, nurses, other clinicians 
at national recommended ratios; more case manag-
ers; and a full-time librarian and restorative justice 
coordinator in every school

Supported racial equity, Basic Educational Supports 
(BES), trauma supports and training, nurse staffi ng, 
basic education supports, and the use of TIF funds to 
support schools and put a librarian in every school

Lightfoot/CPS reject these proposals and do not want 
enforceable contract language on them to hold them 
accountable for recent promises to hire small numbers 
of nurses and social workers

Clinicians/ 
Counselors

Supports comprehensive measures to ensure ade-
quate time and appropriate workloads

Supported additional counselors for trauma support Want to issue tentative assignments for next year by 
June 15 instead of May 15, creating more uncertainty 
for educators

Salary Supports raises for all, including grade increase plus 
steps and lanes for PSRPs to address equity for 
women, Black, and Latinx workers

Position unclear Lightfoot/CPS rejects these proposals

Class prep and 
professional 
development

Supports 30 minutes of morning prep time for 
elementary teachers; more self-directed, reasonable 
calendar; more holidays

Supported training in restorative justice practices, need 
time for that

Want 3/5 preps to be principal-directed, teachers in 
classrooms the moment their schedule starts and 
ready to teach

PSRP issues Supports hiring 1,000 additional TAs, plus other 
measures to achieve equity for women, Black and 
Latinx educators

Supported educator diversity, racial equity Lightfoot/CPS rejects committing to PSRP staffi ng

Special 
Education 
(SPED)

Supports hiring more case managers and SPED 
teachers as well as more prep time to create better 
inclusion and more co-teaching

Supported adequate and appropriate SPED Would delete protected SPED 70/30 student ratio 
aligned with federal law, eliminate meeting designated 
for clinicians and SPED teachers to coordinate, may be 
open to slight increases in case managers

Early childhood 
education

Supports the development of these programs inside 
CPS schools

Supported the creation of early childhood zones Lightfoot/CPS reject these proposals and are pushing 
3 year-olds out of CPS programs

REACH teacher 
evaluations

Supports more procedural transparency, reduced 
workload (skip a cycle for highly rated), no VAM, and 
better appeals process

Supported teacher diversity, but didn’t address the 
reality that Black teachers are hit hardest by inequitable 
REACH evaluation procedures

Want to expand REACH evaluation for punitive rather 
than teaching purposes

Testing, 
paperwork, 
lesson plans

Supports educator autonomy and stipend to com-
plete extra paperwork; focus on culturally relevant 
curriculum instead of testing; stop network man-
dates; no more SQRP rankings

Wanted more highly rated schools, but didn’t address 
how to create conditions for success in all schools; 
supported teacher diversity and CPS central offi ce 
accountability

Oppose any restrictions on paperwork; want the right 
to increase the amount of testing; want to eliminate 
wins in last contract regarding grading practices

Sustainable 
Community 
Schools

Supports the expansion from 20 to 75 of these 
schools with full wraparound services

Supported study and expansion, wants trauma support 
and training, after school and sports programs, Basic 
Educational Supports (BES)

Oppose CTU community school expansion (extended 
program for one year only to existing 20 schools, no 
commitment beyond that)

Affordable 
housing

Supports the expansion of affordable housing for 
educators, students and parents

Supported teacher diversity and the benefi ts of keeping 
educators in the city

Lightfoot/CPS reject these proposals

Charter schools Supports continuing the moratorium on the expan-
sion of charter schools

Position unclear Lightfoot/CPS want to END moratorium on expansion 
of charters

to create an elected representa-
tive school board and restore the 
CTU’s bargaining rights.

“If the mayor and her bar-
gaining team think they can 
throw an inadequate wage pro-
posal at educators and literally 
ignore everything else needed in 
our school communities, they are 
treading on very shaky ground,” 

President Jesse Sharkey said. 
“We’ve been very clear in our de-
mands—we are fighting for the 
schools our children, their fami-
lies and their educators deserve.”

During the mayoral cam-
paign, Lori Lightfoot built her 
education platform on the CTU’s 
equity demands and promised to 
transform the district. But her ac-

tions to date tell a different story. 
The mayor has sided with wealthy 
developers through obscene tax 
increment financing (TIF) give-
aways like Lincoln Yards and 
The 78 developments instead of 
choosing to staff schools with 
psychologists, social workers and 
counselors to help students pro-
cess the ongoing and persistent 

trauma in their communities. 
And even though the TIF surplus, 
which Lightfoot now completely 
controls, is expected to increase 
a record $180 million this year to 
over $860 million, the CPS bud-
get only taps $97 million of those 
available funds. 

“We lived through eight years of 
austerity and disrespect under the 

rule of perhaps the worst mayor in 
Chicago’s history,” CTU Vice Presi-
dent Stacy Davis Gates said. “If we 
don’t get the resources and trans-
formation that candidate Light-
foot promised—in an enforceable 
contract—at the bargaining table, 
we’ll win it from the picket line 
and on the streets, because we are 
not settling for less.”

Mediation 
requested 
and begins

Fact Finding 
hearing

Fact Finding report 
is published if either 

party rejects its terms. 
Teachers, school sta�  

return to work

Earliest possible 
strike date after 
required 30-day 

“cooling-o�  period” 
following release of 
Fact Finding report

Fact Finding
requested 
and begins

Fact Finding report 
is o�  cially issued

Earliest date 
that the House 
of Delegates 

could meet to 
set strike date of 
September 25

House of 
Delegates meets
to decide whether 

and when to 
hold strike 

authorization vote

May 1 May 15 July 18-19 August 11 August 26 September 15 September 25

FACT FINDING

We will need to take a strike vote in early September with 75% of members in favor in order to authorize a strike.

STRIKE?

September 4
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Know your bargaining team
Rank-and-file members bring a wealth of practical experience to the bargaining 
table, and a resolve to win the best contract possible for their union.

I am on the bargaining team to champion 
the rights of both our students and my 

brothers and sisters of CTU. This is a crit-
ical time in our union, where we as public 
workers are under constant attack. The 
issue that resonates most with me is the 
preservation of veteran teachers—includ-
ing teachers of color. When it comes to the 
diversity of the workforce, the percentage 
of Black teachers doesn’t come close to 
matching the diversity of our district’s stu-
dents—despite plenty of evidence about the 
benefits of a diverse workforce. We are in 
a fight for the soul of public education and 
we must stand up for our students and our 
members. When we fight, we win!
m Carrene Beverly-Bass, Jensen 
Scholastic Academy elementary teacher, 
34 years in CPS

I have taught nearly every subject and 
grade level. I seek to defuse CPS admin-

istration’s bullying while changing the 
policies that disempower CTU clinicians. 
Together, we will win. 
m Xian Franzinger Barrett, Telpoch-
calli Elementary School special education 
teacher, 15 years in CPS

I have always had a passion for the union 
and teaching that extends from a family 

of educators. My mom gave 40 years of ser-
vice to CPS and, I’m going to follow in her 
footsteps. We must bargain a fair contract. 
The issue that resonates with me the most 
is class size because class size matters. 
This past school year, my class reached 40 
students. In many other Illinois school dis-
tricts, educators’ bargaining agreements 
cap class sizes. Those same kind of limits 
need to be written into our contract.
m Robin Blake Boose, Arthur Ashe 
Elementary School 2nd grade teacher, 
27 years in CPS 

I got involved with the CTU while being 
vocal with my frustration about the lack 

of time to work with students due to the 

myriad of other duties dumped upon me. 
It’s easy to be frustrated within systems 
like CPS, but the CTU gave me a platform 
to reach out to colleagues, form commit-
tees, meet with CPS heads to show data 
and ultimately force contractual changes 
to make work life better for our members 
and students. The Union taught me to take 
my anger at the system and my love for my 
students and city and turn it into action.
m Kristy Brooks, school counselor, 14 
years in CPS 

I’m on the bargaining team because I be-
lieve that rank-and-file members give a 

unique perspective to contract negotiations. 
Appropriate staffing and resources for all 
of our schools resonate most with me. I feel 
we have made this clear in contract nego-
tiations, but we’re not being heard [by the 
Board]. Right now, we need to be unified 
and support each other in order to get the 
contract we deserve and the schools our stu-
dents deserve. 
m James Cavallero, Chicago Academy 
High School special education teacher, 
28 years in CPS 

As a veteran teacher and parent, I have 
witnessed firsthand the devastation of 

school closings, students and families in 

homeless situations (nearly 18,000 in CPS), 
and the need to provide social and emo-
tional support to our students. The issue 
that resonates most with me is the plight 
to move families out of the city of Chicago 
because of closing schools and demolish-
ing housing developments. As educators, 
it is important that we continue to educate 
ourselves about changes in the city because 
these changes will ultimately affect us.
m Gervaise Clay, George Pullman 
Elementary School special education 
teacher, 23 years in CPS

I am on the bargaining team because I be-
lieve it is important to have rank-and-file 

voices at the table who can share the experi-
ences of the classroom and the issues that we 
face every single day. Our bargaining team 
is full of amazing rank-and-file educators 
and we are fighting for you. CPS consistent-
ly comes to bargaining sessions ill-prepared 
and with nothing to share. From my per-
spective, it looks like they have no interest in 
giving us a fair contract. I urge members to 
prepare for a strike; it is our best tool to get 
what we need for our classrooms. While no 
one wants to strike, we should all be ready.
m Alison Eichhorn, Lindblom Math and 
Science Academy history teacher, 12 
years in CPS 

Nursing is my passion. As a two-term 
union delegate serving on different 

committees, what I bring to the table is 
to rally fellow union members for a nurse 
in every school building and for all PSRPs 
to be a grade up to increase our wages. 
My message to fellow union members is, 
“Stand with your union.”
m Ida Hathaway, Licensed Practical 
Nurse, 18 years in CPS

I have taught at a big neighborhood school, 
a small school that CPS closed and now at 

a selective enrollment school. Within the 
CTU, I have been the Public Relations and 
Communications Committee chair, a high 
school functional vice president, a trustee, 
and now am one of three area vice presi-
dents. I bring to the bargaining team my ex-
perience, my dedication to the Union and an 
uncontrollable need to speak truth to power.
m Drew Heiserman, Lindblom Math 
and Science Academy math teacher, 12 
years in CPS 

As a third generation CPS employee, 
I grew up watching my family fight 

for accessible educational resources, and 
have seen firsthand the power of public 
schools. I offer an institutional voice and 
insight into the system from both sides of 

BY CTU COMMUNICATIONS

When you look at 
the resumes of the 
Union’s 45-mem-

ber bargaining team, the 
first thing that jumps out at 
you is their breadth of ex-
perience. This is a diverse 
group of veteran educators 
and staff—some with three 
decades at CPS. 

The bargaining team rep-

resents rank-and-file voices 
from every segment of our 
school communities and our 
Union. It includes elementa-
ry and high school teachers; 
school nurses, counselors and 
social workers; special edu-
cation, career and vocation-
al education teachers; and 
librarians and school clerks. 
They bring vast practical ex-
perience to the bargaining ta-
ble—and a resolve to win the 

best contract possible for CTU 
members. 

Contract negotiations 
have been slow and frustrat-
ing. The CTU and CPS have 
held more than two dozen 
bargaining sessions since the 
Union presented its detailed 
contract proposals to the dis-
trict in January. At most of the 
sessions, the mayor’s team sat 
stone-faced, refusing to re-
spond to even basic questions 

like, “Do you believe a school 
should have a librarian?”

The district’s stonewalling 
and delays have only strength-
ened our team’s resolve. Chi-
cago Union Teacher asked 
bargaining team members 
to share their thoughts on 
the bargaining process, their 
hopes for our next contract 
and the unique insights they 
bring to the process. Here’s 
what some of them said. 

Members of the rank-and-file bargaining team at a 
meeting following the initial submission of CTU proposals 
to the Board of Ed in January. (Photo: Jennifer Johnson)
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the classroom. Libraries should be in every 
school. Teachers must be treated as the pro-
fessional educators they trained to be, and 
accorded professional autonomy for their 
craft. We will come out stronger in this 
contract if we stand united and challenge 
CPS misinformation by educating both the 
Board of Education and the public. 
m Adam Loredo, NBCT, Hamilton Ele-
mentary teacher, 17 years in CPS

I am on the bargaining team because I 
want to push for good conditions for all 

of our members—and our students. I want 
members to know that we all need to be 
organized, united and strong!
m Lillian Kass, Ogden High School spe-
cial education teacher, 12 years in CPS 

How Career and Technical Education/
Vocational Education is organized and 

implemented within CPS is the issue that 
most strongly resonates with me. CPS has a 
long history of not placing any emphasis on 
the importance of providing quality CTE 
programs to the students of Chicago.   
m Evan Peter Maniates, Southside 
Occupational Prep High School carpen-
try and history teacher, 10 years in CPS 

As a bargaining team member and co-
chair of the CTU Special Education 

Committee, I hope to highlight our de-
mands around special education, including 
winning case manager positions in every 
school; fighting extreme special education 
workloads; protecting the continuum of 
services; and following special education 
law. I am also deeply excited about the di-
versity of demands we collected for negoti-
ations. We are asking for big things, such 
as significant staffing increases, enforce-
able class size caps, an end to harmful stu-
dent-based budgeting and the flawed school 
rating system. I believe we can win big if we 
stick together and stay united in our fight. 
m Katie Osgood, Suder Montessori 
special education teacher, 9 years in CPS

I joined the bargaining team because I 
want a fair contract that improves the 

conditions of all CPS educators, but partic-
ularly for clinicians and special education. 

My biggest issues are staffing more clini-
cians; gaining private spaces for clinicians 
to work with students; full-time case man-
agers; bringing back the 30-minute morn-
ing prep; protection of health care bene-
fits; and a wage increase. I want members 
to know we will not present a contract to 
them unless it improves our working con-
ditions, and we will stay at the bargaining 
table until we get what we deserve. 
m Emily Penn, citywide school social 
worker, 12 years in CPS  

I bring 26 years as a union member of vari-
ous locals, a belief in rank-and-file union-

ism, and a strong commitment to public 
education. Smaller class sizes, more social 
workers and counselors, and pay are three 
key issues that affect our working condi-
tions. The CTU is the most democratic 
union, but you and I are the union. Stay 
informed, stay active and stay determined. 
m Les Plewa, NBCT, Taft High School 
social studies teacher, 26 years in CPS 

I’m on the bargaining team to ensure that 
we continue to make progress on critical 

issues for our school communities like class 
size, staffing and efforts to improve the 
lives of our students and their families. So 
far, I think Mayor Lightfoot has not suffi-
ciently engaged or considered many of our 
substantive, reasonable and necessary pro-
posals, but I am hopeful that she is more 

open to public pressure and sentiment than 
her predecessor was. I would like to encour-
age our members to stay united, stay strong 
and prepare for a strike to ensure that the 
Board takes our concerns seriously.
m Jackson Potter, Back of the Yards 
College Prep High School history teach-
er, 17 years in CPS 

Staffing is a critical component of our 
contract. We see what happens when 

CPS outsources janitorial and nursing 
services; the health and well-being of stu-
dents and staff are jeopardized in dirty, 
understaffed buildings. If it’s true that 
Mayor Lightfoot won’t put staffing lan-
guage in the Board’s proposals, that’s a 
major game changer. We need to fight for 
librarians, nurses, ESL and SPED teach-
ers, and clinicians in every school. In our 
bargaining meetings with the Board, they 
have shown neither respect for, nor un-
derstanding of the work we do every day.
m Sue Sebesta, Beaubian Elementary 
School 3rd grade teacher, 27 years in CPS 

I am interested in supporting the bar-
gaining team with my expertise in early 

childhood education and issues around 
the testing industry—overuse, misuse and 
abuse in testing. I am also very interested 
in items in our contract negotiations that 
represent a fundamental lack of respect 
for teachers as professionals. The fact that 
we punch a clock is one example of how 
we are treated as less than professional. If 
there is one message I want fellow mem-
bers to hear, it’s that I am here at this table 
to fight for a contract that makes teachers’ 
work lives more bearable. I am constantly 
talking union to my co-workers. I am ea-
ger to build a contract action team in my 
school, and build for a strike authorization 
vote in the fall.
m Gabriel Sheridan, Ray Elementary 
School 1st grade teacher, 22 years in CPS

I’m on the bargaining team to advocate 
for better medical coverage. No member 

should have to go broke to seek care for 
themselves or their families. Other issues 
that resonate with me are better pay, class 
size limits, housing and wraparound ser-

vices for students, and more PSRPs in our 
buildings to help educators. The bargain-
ing process is very frustrating because 
CPS says a lot of great things, but they 
are unwilling to put the things they say 
in writing. I want our members to know 
we really are trying to get a fair contract. 
Karen Lewis said something back in 2012 
that still resonates with me: “The only way 
that someone will walk all over you, is if 
you lie down and let them.” 
m Karen Soto, Waters Elementary School 
kindergarten teacher, 13 years in CPS 

As a veteran educator and a former 
CTU officer, I have negotiated con-

tracts and have been a member of the 
bargaining team since 2012. We as a 
united body must fight for a fair contract 
that allows us to provide the education 
our students deserve in all contract de-
mand areas and functional groups. We 
must protect instructional time by re-
ducing paperwork and testing to provide 
a high-quality education for every child in 
every CPS school. 
m Jacquelyn Price Ward, Bond 
Elementary School special education 
teacher, 31 years in CPS 

I am on the bargaining team to help get 
our schools fully staffed—and this means 

a school librarian in every school. During 
this process, I’ve been very impressed by 
the way our bargaining team has pas-
sionately and professionally spoken to the 
Board of Ed. Every member has done a 
great job representing all of the CTU and 
it’s made me proud. We really are fighting 
for what our students deserve! 
m Nora Wiltse, Coonley Elementary 
School librarian, 16 years in CPS 

This is my first year on the bargaining 
team and I am fired up to fight for a 

great contract that is well rounded for ev-
eryone. I bring years of experience to the 
bargaining table. Health care and fair year-
ly increases are very important to me sim-
ply because PSRPs are always overlooked.
m Sabrina A. Woods, Foreman College 
and Career Academy school clerk, 26 
years in CPS 

I want members to know we will 
not present a contract to them 
unless it improves our working 
conditions, and we will stay at 
the bargaining table until we get 
what we deserve.

EMILY PENN
citywide school social worker
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Is your  
school  
strike ready?
Here are some tips  
for setting up a strong  
Contract Action Team.

BY THE CTU ORGANIZING DEPARTMENT

A Contract Action Team—CAT 
in shorthand—is the structure 
through which you organize your 

staff to win the best contract possible. The 
Union actions we carry out in our build-
ings or in the streets need to support the 
work the bargaining team is doing in ne-
gotiations. If Chicago Public Schools and 
the mayor do not see and feel our power 
in our buildings, they will try to take all 
they can. 

Your CAT ensures that the work of 
fighting for a fair contract doesn’t just fall 
on your delegate’s shoulders. After all, the 
union is all of us, not just those of us in the 
office or the one brave member who serves 
as your delegate.

Find more resources—including a CAT 
school planning doc and a sample CAT 
phone tree—at www.ctulocal1.org/move-
ment/contract-campaigns/resources/

I. Setting up your committee

Identify School Leaders

The CAT should be made up of the leaders 
in your school. This does not mean only 
the people willing to do the work, but the 
people who lead groups among your staff. 
You could have a member who supports 
the Union, or is a well-respected school 
leader, but isn’t a militant activist. And 
they could be great as a CAT team mem-
ber! Find what works best for you. 

Think about the different groups in 
your school. Who is respected among 
teachers, paraprofessionals and front of-
fice staff? Is there a go-to person for the 
upper grade team? Who organizes the 
social after school on Friday? These are 
the members you want to include on your 
CAT. The number of CAT team members 
is based on a suggested 1:10 ratio—one 
leader for at least every ten members at 
your school. 

Invite school leaders to join your CAT

Meet individually with the leaders you 
identified and ask them to join the CAT. 
Share with them the responsibilities and 
expectations of being a member of the 
CAT.

Meet as a Contract Action Team

Analyze your roster and create a phone 
tree—include both home and cell phone 
numbers! Get a copy of your school ros-
ter. Check to see if this list is right! Are 
we missing anyone? Do you have any new 
staffers who have not yet joined the CTU? 
Go through your list and collectively as-
sess each member. Are they supportive of 
the Union program? How ready are they 
to walk out? Will they oppose the union 
no matter what?

After you have gone through the list, 
divide the members up into a 1:10 CAT 
member to CTU member ratio. These are 
the staff that each team member will be 
responsible for contacting to provide in-
formation and to engage in CTU actions. 

II. Possible CAT Activities

Get your CAT active! As a group, brain-
storm some ideas that will activate your 
team, such as: 

• Wearing red on Fridays. Schedule a sol-
idarity photo to get it going and remind 
everyone before that Friday. Don’t forget 
to take the photo and share it with com-
munications@ctulocal1.org and on social 
media. Our twitter handle is @CTULo-
cal1, our Facebook page is facebook.com/
ctulocal1 and find us on Instagram at 
www.instagram.com/ctulocal1

• Email or text everyone on your list with 
reminders of important actions and is-
sues. Include important emails from the 
CTU, or articles posted on CTU Facebook 
or Twitter.  

• Hold a union meeting on our contract 
demands. Have your CAT reach out to all 
members in your building. At the union 
meeting, CAT members help the dele-
gate(s) discuss which demands resonate 
most with your members and plan actions 
to elevate those demands. Ideas include: 

• Adding items to the next Profes-
sional Problems Committee (PPC) 
meeting. 

• Doing parent outreach by distribut-
ing CTU parent flyers before or after 
school. You can find sample flyers on 
our website’s Contract Fight Organiz-
ing Resources page: www.ctulocal1.
org/movement/contract-campaigns/
resources/

• Attending a Local School Council 
(LSC) meeting to share your priority 
contract demands. 

• Doing a walk-in before school. (CAT 
members can take roles, like who is 
responsible for flyers, signs, snacks, 
coffee, music, chants, etc.) 

• Organizing members to speak at a 
Board of Education meeting on issues 
that concern you. 

• CAT members should speak to all mem-
bers in their buildings about concerns/is-
sues. Compile the concerns and work with 
the delegate(s) to organize a specific union 
meeting with an agenda that reflects 
those concerns. At the meeting, determine 
which concerns are a top priority, widely 
and deeply felt by members, and winna-
ble. Identify some next steps that the CAT 
and delegate(s) can take to help get relief 
immediately and make a campaign plan. 
You can always ask for CTU staff support 
with this!  

• Plan a staff social. The CAT can invite 
members and help organize the activity. 

III. More advanced ideas

• Organize a meeting with parents or a 
local community group on problem issues, 
like a special education or bilingual ed-
ucation Know Your Rights training. Dis-
cuss what members and parents agree 
are top priorities and share them at an 
LSC meeting or the Board of Education 
meeting. 

• Organize a school-wide forum for stu-
dents, parents and community members 
on what we are fighting for in our contract 
demands.

• Organize a meeting with, or a rally at, 
your alderman or state representative’s of-
fice on a specific issue, bill or ordinance. 
Contact the CTU for help identifying is-
sues and responsive—or not-so-respon-
sive—legislators.

• Reach out to nearby schools to organize 
an action on concerns coming from the 
network chief. This could include asking 
CTU staff to help set up a Network Pro-
fessional Problems Committee (NPPC) 
meeting with the actual CPS network 
chief to air concerns.  

In the event we strike, CAT members 
will need to be prepared to become strike 
leaders and the teams should begin brain-
storming their roles and responsibilities. 
Some examples of roles are attendance 
keeper, chant leader, snack organizer, 
sign-making team leader and parent fly-
er leader.

The creation of a Contract Action Team 
in your building will be critical if we strike 
this fall—and a strong team will provide 
long-lasting benefits to your school, be-
cause we are stronger when we work and 
fight together. 

The creation of a Contract Action Team in your building will be critical if we strike this fall.
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Watching “When They 
See Us” with my students
A teacher refl ects on race, the experience of 
privilege and why police need to leave our schools.

BY DAVE STIEBER

At the end of last school year 
after final exams were fin-
ished, I asked my juniors 

what we should watch. They unan-
imously said “When They See Us.” I 
cringed, but not because I had any 
doubts about the series. I had been 
captivated and enraged by it when I 
watched it at home. 

I cringed because I knew how 
hard it would be to watch it with my 
Black students. 

We spent extensive time in this 
class learning about the greatness 
of Africa and life pre-imperializa-
tion to reaffirm strong identities. 
We spent weeks examining insti-
tutionalized racism, Chicago police 
torture, educational inequalities 
and city policies. The students were 
ready to watch the series. They had 
class context and maturity, plus the 
life experience of being Black teens 
in America.

Watching this series in the com-
fort of my own home had been very 
difficult. It made me think of every 
student I’d ever taught who had been 
caught up with the police. It made 
me think of all the survivors of Chi-
cago police torture. It made me pic-
ture my current students in the sit-
uation of Raymond, Kevin, Antron, 
Yusef and Korey, the wrongly ac-
cused children who became known 
as the “Central Park Five.” 

Just a few minutes into the first 
episode I stopped it and asked my 
students what they should do if the 
police ever try to question them. 
Their first instinct was to do what 
most children would do: Ask for 
their parents. Around the same 
time, our school invited staff from 
First Legal Aid to speak to our stu-

dents. This organization broke down 
students’ rights when dealing with 
law enforcement, and gave them in-
structions on how to interact with 
police in multiple scenarios.

Watching the police interrogate, 
harass, threaten and abuse the inno-
cent kids and parents in “When They 
See Us” made that past teaching ex-
perience come back, but it also made 
me relive my own run-in with police 
and reflect on my privilege. 

When I was seventeen, I was 
drinking with friends at a party. 
We ran out of alcohol and made the 
poor, drunken choice of breaking 
into a nearby building to get some 
more. In the morning, we realized 
the stupid mistake we had made. 

We all quickly decided not to 
discuss what happened with any-
one, including to deny everything if 
asked about it, and we went home. 
Later that morning, I got a call from 
the police saying they were coming 
to my house. 

I panicked, and as the squad car 
was pulling into my driveway, I told 
my parents the police were coming 
over because of a break-in that hap-
pened near the party the night be-
fore. I assured them I had nothing 
to do with it. 

My college-educated parents, 
caught off guard by the police show-
ing up, let the officers in and allowed 

them to question me, without ever 
once considering other options.

I also was naïve enough to assume 
I could lie to my parents and also lie 
to the police and not get caught. I 
told my parents I had no idea about 
the break-in the police were asking 
me about. The cop then proceeded 
to sit at our table and question me. 

I told him three times I had no 
idea about the break-in. After the 
third time, he looked at me and said, 
“Some of your friends already told 
me what happened, so if you don’t 
tell me the real story of what hap-
pened, then I am taking you down 
to the station.”

Afraid and believing that one of 
my friends had already talked, I told 
him the truth. He took down my tes-
timony, and, thankfully, due to my 
privilege as a white teen, let me stay 
at home with my parents while he 
went to talk to the other kids. 

The owners of the building we 
broke into decided not to press 
charges if we apologized and agreed 
to do volunteer work for them. I 
now know the decision not to press 
charges was made just because we 
were thought to be “good kids” who 
made a poor choice—which means 
we were white. I would have been 
charged with a felony otherwise.

Raymond, Kevin, Antron, Yusef 
and Korey, the youth in “When They 
See Us,” did not receive the privi-
leges I was born into. I committed 
a crime and got away with it. They 
didn’t even commit a crime and were 
punished. My students also do not 
have the same privileges that I and 
every white person have.  

All of this led me to question 
the role of police in our schools. If 

“Segregated 
by Design”
Free video available to 
educators examines the 
history of U.S. housing 
segregation.

BY CAROL CAREF, PH.D.

Ask students at segregated Black high 
schools why the school has only Black stu-
dents and you may get responses like “be-

cause this is a Black neighborhood.” 
Use the term “segregated” to describe the 

school and/or neighborhood and you might hear 
that the school and neighborhood are not actually 
segregated—Black families live there by choice.

Many students, and some teachers, are unfa-
miliar with the extent to which segregated cities 
like Chicago are the result of federal, state and 
local policies that made it illegal for Black people 
to buy homes in white neighborhoods. 

“Segregated by Design,” a free, 20-minute vid-
eo, seeks to shed light on that sordid history. The 
video, based on the Richard Rothstein book “The 
Color of Law: A Forgotten History of How our 
Government Segregated America” is an entertain-
ing and thought-provoking look at the history of 
U.S. housing seg-
regation.

The video 
highlights one 
powerful example 
from 1951, when 
the family of 
Harvey E. Clark 
Jr., a Black World 
War II veteran, 
rented an apart-
ment in Cicero. 
A mob of 4,000 
rioted, broke 
into the apart-
ment, destroyed 
its fixtures, and 
threw the Clarks’ 
possessions out 
on the lawn and 
burned them—all 
while the police 
stood by. None of the mob was indicted, but Clark, 
his realtor and attorney, and his landlady and her 
attorney were all indicted on charges of “inciting 
a riot” and “conspiring to lower property values.”

In the 1930s, President Franklin D. Roos-
evelt instituted civilian public housing programs 
that demolished integrated neighborhoods and 
replaced them with segregated neighborhoods. 
The Federal Housing Authority (FHA) built 
whites-only developments and refused to insure 
mortgages for Black families. 

These racist policies are at the root of today’s 
significant Black-white wealth gap. Most mid-
dle class families gained their wealth from home 
equity, as previous generations of white families 
were able to buy houses at affordable prices, and 
those houses were later worth much more. Black 
families were denied these opportunities.

The world we live in today was shaped by our 
history. The issues of segregation and lack of af-
fordable housing are still part of our fight. This 
video can be one part of helping our students 
become more knowledgeable and aware as they 
interact with today’s realities.

Carol Caref is an education policy analyst at the 
Chicago Teachers Union. Watch the “Segregated by 
Design” video at www.segregatedbydesign.com.
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Cleary, Anne T.; Hayes, Elizabeth; Henderson, Theresa 
M.; Walls-Kirk, Kimberly A. ∕ NETWORK 11B  Clay, 

Jamila K.; Gorski-Caine, Renee M.; Holmes, Davina; 
McNeal, Susie E. ∕ NETWORK 11C  Davis, Victoria 
M.; Repta, Jennifer A.; Ward, Jacquelyn ∕ NETWORK 
12A  Carter, Launder F.; Collins, Cherise; Crockett, 
Nicole M.; Long, Jacqueline L.; Robinson, Chaunte E. 
∕ NETWORK 12B  Bell, Wilma Z.; Franklin, Mark 
A.; Johnson, Tequila; Kidd, Tracey Y.; Kile, Carmen L.; 
Sanchez, Lora ∕ NETWORK 13A  Bobo, Jennifer; Davis, 
Joyce R.; Grant, Lorrie A.; Jaquez, Nicole J.; Mason, James 
J.; Melton, Wilene M. ∕ NETWORK 13B  Carrethers, 
Loreal S.; Coleman, Angela K.; Janacek, Gregory; Lee, 
Tyrone T.; Molinaro, Gail S. ∕ NETWORK 14  Bullie, 
Derrick S.; Guidara, Matthew J.; Heath, Kelly A.; Hopp, 
Stacy; Iselin, Gabriella; Kimbrue, Hayley A.; Marshall, 
David M.; Maslanka, Robert C.; Mihoc, Georgian; 
Palomino Villamonte, Walter; Reid, Kimberly M.; 
Roberts-Duarte, Samuel; Roscoe, Jennifer; Vanover, 
Daniel L. ∕ NETWORK 15  Banda, Stephen; Ford-France, 
Phyllis Y.; Grauer, Brian M.; Harris, Stephanie J.; Hill, 
Molly D.; Nykiel, Mary J.; Renteria, Rita; Roberson, 
Gerald A.; Robinovitz, Isaac W.; Wagner, Pamela M.; 
Walach, Erin ∕ NETWORK 16  Alicea, Anita Y.; Banks, 
Ramona; Cybulski, Nicholas A.; Druckmiller, Hannah; 
Garcia Hermida, Katina V.; Kelly, Jason D.; Knowles-
West, Kristine E.; Ma, Amy; Mathews, De’Meica A.; 
Moten, Latonya ∕ NETWORK 17  Collins, Darrin A.; 
Collins, Sarah J.; Harding, Brandon O.; Jenkins, Arnelar; 
Nichols-Sweat, Shari A.; Owens, Rachael P.; Pincham, 

Robert E.; Platt, Mallory D.; Riouse, Nicole D.; Sokoya, 
Jamiu O. ∕ AUSL SOUTH  Chan-McShane, Joann L.; 
Jarrell, Ashley N.; Pardo, Jonathan M.; Snow, Amanda 
L.; Voss, Erma; Wade, Michelle N.; Washington, Toya 
C. ∕ AUSL WEST  Eggener, Jennifer L.; Herod-Purham, 
Sharon D.; Miller, Patricia K.; Prochaska, Taylor C.; 
Redmond, La’Tina; Servais, Maggie K.; Sturkey, Cailynn 
∕ CITY-WIDE CAREER SERVICE  Bontempo, Benjamin 
K.; Brakenridge, Darrell G.; Butler, Deborah; Campbell, 
Jacqueline E.; Catledge, Lisa A.; Coty, Sharon; Garcia, 
Bethsaida; Gonzalez, Maria A.; Henry, Kimberly; Hill, 
Delphine; Johnson-Harper, Luwanda; Jordan, Sherry; 
Martinez, Nellie M.; Riesco, Julieta; Schmidt, Kathryn R.; 
Smith, Cynthia Y.; Smith, Shakita; Trice, Jeanine; Watson, 
Kimberly A.; Watts, Bessie M.; Williams, Robert L. ∕ 
CITY-WIDE  Braddock, Corey D.; Brown-Shareef, Reniya 
L.; Brown-Sutton, Jereece M.; Christensen, William E.; 
Cochrane, Christine M.; Gruodis, Paul J.; Henen, Jared 
P.; Schecter, Jeff M.; Walsh, Anita M.; Zoller, Daniel J. 
∕ CTUA1  Byrnes, Megan S.; Chrystal, Erica; Crooks, 
Andrew M.; Fosses, Vasiliki I.; Horwitz, Michelle R.; 
Jones, Sarah C.; Poracky-Weir, Rachel A.; Staples, 
Bradley; Thomas, Meghan B. ∕ CTUA2  Brooks, James; 
Ferri, Enrico G.; Hicks, Mona F.; Hudson, Vaeshan; 
Martinez, Marines; Michael, Nicholas; Robinson, 
Natasha; Rodriguez, Tlaloc; Rousakis, Nicole A.; 
Tolentino, Juan; Willert, Keith S.; Zaia, Linda

Contribute to the CUT
Write to us

Love? Hate? Agree? Disagree? 
Send  Chicago Union Teacher  your 
feedback, compliments and criticism. 
Send letters to the editor to  leader-
ship@ctulocal1.org or Chicago Union 
Teacher, 1901 W. Carroll St., Chicago, 
IL 60612. Letters to the editor should 
not exceed 400 words and may be ed-
ited for length and clarity. Inclusion 
is at the discretion of Chicago Teach-
ers Union leadership and  Chicago 
Union Teacher editors.

Write for us

Chicago Union Teacher  is published 
for the members of the Chicago 
Teachers Union. It is your magazine. 
We welcome submissions from mem-
bers on topics relevant to our overall 
mission of advancing and promoting 
quality public education, improving 
teaching and learning conditions, 
and protecting members’ rights.

The magazine consists of three 
primary types of articles: letters to 
the editor (explained above), short-
form content and long-form content. 
Examples of short-form content 

are book reviews, announcements, 
event recaps and campaign updates, 
which are not to exceed 400 words. 
Examples of long-form content are 
op-eds and feature stories. Op-eds 
should not exceed 800 words, while 
features should be between 1,200-
2,000 words.

All work, but especially features, 
must be submitted with artwork 
and/or images. All graphics must 
be high-resolution and in full color, 
and be submitted with photography 
credit and captions where applicable.

Email all submissions for con-
sideration to communications@ctu-
local1.org with the subject line, “For 
CUT.” Articles may be edited for 
length and clarity, and inclusion is at 
the discretion of Chicago Teachers 
Union leadership and Chicago Union 
Teacher editors.

Advertise with us

Chicago Union Teacher accepts clas-
sified advertisements from CTU 
members at a discounted rate, and 
from outside organizations for a rea-
sonable cost. Chicago Union Teacher 

reserves the right to refuse to publish 
any advertisement. The CUT is not 
responsible for the print quality of 
your material. To ensure the highest 
quality output, please pay close atten-
tion to these specifications.

Electronic guidelines

The Chicago Union Teacher (The 
CUT) will accept electronic advertis-
ing in PDF or other graphic format 
via e-mail for three printed issues in 
September 2019, February 2020 and 
June 2019. The following guidelines 
are designed to help ensure a success-
ful transfer of your advertising from 
electronic means to the printed page. 
The CUT will not be held responsible 
for any inaccuracies with electronic 
ads due to the number of programs 
and preferences that may not be com-
patible. The CUT reserves the right to 
change this policy at any time. 

Email

Send all files to be transferred via 
email to our advertising manager, 
Alicia Edwards at aliciaedwards@
ctulocal1.org. Please label according-
ly (see labeling). For files larger than 
3MB, we recommend you upload to a 
file sharing site and email us a link. 
Contact our advertising representa-
tive, Alicia Edwards at 312-329-6225 

or aliciaedwards@ctulocal1.org for 
more information.

PDF

The CUT accepts electronic advertis-
ing in PDF or other graphic formats 
(below). When created properly, the 
format embeds your images and 
fonts, eliminating the need to include 
these with your ad. You may need to 
alter the preferences of your design 
software to embed fonts. Failure to 
do so may result in deviation from 
your intended design.

Labeling

All electronic ads must include the 
following information: Ad file name, 
desired ad size (see advertising siz-
es), account name, contact name and 
phone number.

Graphic formats

The CUT accepts the following for-
mats for graphics: PDF (preferred), 
TIF, EPS, JPEG, PDF, AI and PNG. 
All graphics should be scanned at no 
less than 300 dpi and no more than 
500 dpi. All grayscale photos should 
be scanned at no less than 200 dpi 
and no more than 250 dpi. Any elec-
tronic questions, contact your sales 
representative for more information. 
We accept documents via email and 

Internet download (preferred). 

Electronic deadlines

Standard advertising deadlines apply 
in all electronic ad transfers.

Advertising deadlines

For the September 2019 issue, submit 
by August 27; for the February 2020 
issue, submit by January 15; for the 
June 2020 issue, submit by May 15.

Advertising sizes

Full page: 10 7/8 x 15, Half page: 10 
7/8 x 7.5, Quarter page: 5 7/16 x 7.5

Margin/bleed

All full-page designs must include 
either a margin of at least 1/8” or 
(0.125” or 9 points), a bleed of the 
background color/design of at least 
1/8” (0.125” or 9 points) beyond the 
page size.

Digital advertising

CUT offers advertisements shown 
on all ctulocal1.org CUT pages for 
30 days—or the time between two 
issues—at a rate based on image 
height:width + number of words. 
For more information, please contact 
CTU Communications Specialist Na-
than Goldbaum at 312-329-6262 or 
nathangoldbaum@ctulocal1.org. 

Lists of deceased members of the Chicago Teachers Union (CTU) are provided to the Chicago Union Teacher by the office of the Chicago Teachers Pension Fund (CTPF) and are printed as received. If you notice an error or omission, please first contact the CTPF 
at 312.641.4464 or via email at memberservices@ctpf.org to report the information. Please contact the CTU Financial Dept. as well by phoning 312.329.9100. Both the CTPF and CTU disburse death benefits to a member’s designated beneficiaries.
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In memoriam
  2019
 June 21 Kathleen Ackermann, Hanson Park

 March 13 Lawnzina P. Duncan, Reciprocal

 April 15 Obaja Gregoire, Boone

 May 4 Rosemary Hendricks, Comm Ac

 May 10 Betty H. Mason, Yale

 May 12 Mike M. Frys, Sub

 May 16 Julia S. Vazquez, Avondale

 May 17 Doris L. Flournoy, Dvorak Acad

 May 21 Idella L. Chino, Reciprocal

 May 22 Dorothy M. Houston, Business

 May 22 Ruth M. Muth, Keller

 May 22 Kathy A. Volpe, Young

 May 23 Sadie B. Lee, Nash

 May 23 Denyce Moore, Beasley

 May 24 Shirley C. Cookm, Haugan

 May 24 Catherine A. Ference, Kellogg

 May 24 Carlee E. Hill, Bond

 May 26 Mary G. Omalley, Finkl

 May 29 Jean Marie Moore, Reed

 May 31 Dorothy M. Shaw, Reassigned Teacher

 June 2 Beverly A. Goldman, Waters

 June 2 Roslyn J. Kalfen, Schneider

 June 2 Donna M. Munn, Calhoun South

 June 2 Rochelle D. Stinson, Graham Training

 June 3 Dolores J. Jansyn, Region 5

 June 4 Vivian H. Hopps, Schurz

 June 4 Phyllis S. Wright, Lincoln Park

 June 5 Florence P. Brown, Reciprocal

 June 6 Frances Lonergan, Budlong
 June 6 Coralie S. Smith, Farnsworth
 June 7 Louise E. Dieterle, Reciprocal
 June 7 Mary F. Gallimore, HB Stowe
 June 7 William C. Ibbs, Reciprocal
 June 8 Mary L. Billingsley, Sub
 June 8 Joan C. Deppong, Belding
 June 8 Gloria J. Gusic, C-W Educ General
 June 8 Barbara E. Washington, Goodlow
 June 9 Faye Christensen, Orozco Academy
 June 9 Charlotte A. Ortiz, Sub
 June 9 Catheryn B. Samuel, Reciprocal
 June 9 Albert Korach, Rogers
 June 10 Thomas Haas, Washington
 June 10 Larena Thomas, Gompers
 June 10 Nancy D. Toomey, Lindbloom
 June 11 Joseph Dogadalski, Austin High
 June 11 George P. Edwards, Einstein
 June 12 Barbara J. Smith, C-W Educ General
 June 12 Michele L. Danko, Corliss
 June 14 Leah M. Ashman, Courtenay
 June 14 Jeannette Irby, School Of Tech
 June 14 Maria E. Limperis, Avondale
 June 14 Felicia H. Williams, Copernicus
 June 15 Edward A. Lewis, Technology Svcs
 June 15 Justine B. Bizjak, Goodlow Magnet
 June 15 Pamela A. Harris, Chalmers
 June 16 Max E. Jarmoc, Sub
 June 17 Robert Colen, Yates
 June 17 Elyse J. Passwello, Childhood
 June 17 Mary Jean Vantuyle, Drake
 June 17 Billy Gray, Central Office

 June 18 Catherine E. Skopis, Decatur Classical
 June 18 Eugene Deutsch, Solomon
 June 19 Angela A. Divenere, Schubert
 June 20 Mayme G. Knight, McCosh
 June 20 Laverne Wallace, Brenan
 June 20 Mary J. Whitfield, Carver
 June 21 Loretta A. Malone, Washington
 June 22 Robert Frank, Foster Park
 June 22 Michael L. Maciejewski, Bogan
 June 23 Sherman Everage
 June 24 Mary Ann Larsen, Graham
 June 25 Arnold Bickham, Lavizzo Elementary
 June 25 Jacqueline H. Edwards, Cooper
 June 25 Joann F. Lellos, Reciprocal-Jamieson
 June 25 Joyce M. Montgomery, Cameron
 June 25 Carolyn B. Sacks, Sheridan
 June 25 Elaine J. Strysik, McKay
 June 26 Joyce M. Seidel, Grimes
 June 26 Vincent R. McEnerney, St. Barnabas
 June 27 Suzanne M. Burke, Sub
 June 28 Teresina Dieguez, Disney Magnet
 June 28 Mary E. Peters, Sub Postal Service
 June 30 Edith F. Ebinger, Sub
 June 30 Hyman Jaffe, Mitchell
 July 1 Roy G. Benedict, South Shore
 July 1 Franklin Hinz, Austin Comm
 July 2 Glen R. O’Neal, Substitute
 July 2 Dolores B. Pasowicz, Oriole Park
 July 3 Charlotte Y. Podell, Carnegie
 July 5 Arthur J. Borkowski, Sub
 July 5 Clemmon J. Delane, Chi Vocational
 July 5 Jane A. Royal, Hurley

 July 5 Kyesook Won, Scammon
 July 6 Judith G. Coleman, Reciprocal
 July 6 Glenn Johnson, Dunbar Voc
 July 6 James L. Riedy, Reciprocal
 July 7 Thomas M. Gauger, Washington
 July 9 Charles E. Roberts, Region 3 Office
 July 10 Barbara J. Berry, Hirsh Metro
 July 10 Harriet B. Koehler, Ray
 July 11 Martin Jaffe, Budlong
 July 12 Beverly J. Armstead, Mary C. Terrell
 July 13 Bobbie M. Anthony-Perez, Reciprocal
 July 13 Johnnie G. Burke, Chi Vocational
 July 14 Judith R. Avila, C-W Educ General
 July 14 Sophia K. Sedlacek, Hyde Park
 July 15 Leroy J. Kubinski, Recip
 July 16 Arlene M. Chval, Reciprocal
 July 16 Joan A. Doyle, Taft
 July 16 Boris Wassilkowsky, Nash
 July 17 Thelma S. Dudley, N. Pope
 July 18 Robert F. Eigenbauer, Dixon Elem
 July 18 Doris E. Williams, Drake
 July 19 Loraine Ellison, Brentano
 July 19 Edith B. Hoeschen, Cole
 July 20 Earl C. Rowe, Paderewski
 July 23 Humbelina Alvarez, Goudy
 July 24 Joanne C. Soderstrom, Jamieson
 July 25 Robert A. Murphy, Carrol
 July 25 Bettye J. Parque, Mayo
 July 27 Lidia Guzman, Stowe Elem
 July 28 Loumit Holland, Spencer
 July 29 Kathleen B. Anderson, Marsh
 July 29 Lossie M. Davies, Crown Comm Acad



(L-R, back) John Cusick, Illinois Federation of Teachers Legislative Director, Hallie Trauger and 
Jackson Potter, Back of the Yards College Prep; (L-R, front) Mark Stoch, Illinois Federation of Teachers 
Local 571 and Bea Lumpkin, CTU retiree. (Photo provided by Cusick)
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Wanted: Labor and 
community alliance to 
fi ght climate change
Educators have a special responsibility in the 
labor struggle to mitigate the harm that climate 
change is causing our communities.

BY BEA LUMPKIN 

In June, Chicago Teachers Union Presi-
dent Jesse Sharkey led CTU volunteers 
to the Labor Network’s National Con-

vergence for Sustainability conference 
in Chicago. The Union group was joined 
by members of other Illinois Federation 
of Teachers (IFT) locals: 571, 1211, 3939 
and IFT Legislative Director John Cusick.

Educators at the conference agreed 
that we have a special responsibility in 
the struggle to mitigate the harm that cli-
mate change is already causing our com-
munities. We also need to be well armed 
with the facts to help our students think 
scientifically and to understand the ba-
sic science of climate change. Attendees 
planned to meet again this summer and 
exchange materials for teaching climate 
change. A resolution on climate change 
will also be under consideration at the 
IFT convention in October.

Climate change already has done a lot 
of damage to the environment. Greater 
emission of greenhouse gases is respon-
sible for the increase in extreme hurri-
canes, wildfire, drought and flooding, 
and also for increased stress on the ag-
ricultural sector, and health impacts like 
heat stroke and the spread of infectious 
diseases. A recent report from the United 
Nations Intergovernmental Panel on Cli-
mate Change warns that humanity has 
less than 12 years to accomplish massive 
reductions in emissions of carbon dioxide 

and methane to avert the worst effects of 
a climate catastrophe.

This reduction will require closing coal 
and other fossil-fueled power plants and 
replacing them with wind, solar and other 
renewable, clean energy sources. Climate 
advocates and environmentalists want to 
end the use of coal as a fuel, but do so in 
a way that minimizes the impact on coal 
miners and their families. These people 
must be guaranteed a decent income 
while new, good jobs are created for them. 

Cecil Roberts, president of the United 
Mine Workers Union, pointed out that 
in the past, when steel and auto plants 
closed, there was never a proper and just 
transition for workers. Roberts suggested 
that climate activists join miners in fight-
ing together for black lung benefits and 
enforcement of mine safety laws. 

As expected, the Just Transition work-
shop attracted the largest audience. At-
tention focused on H.R. 109, the Green 
New Deal (GND) resolution, filed by Rep. 
Alexandra Octavio-Cortez and 100 other 
members of Congress. H.R. 109 sets policy 
to overcome two interacting crises. In ad-
dition to the climate change crisis, we are 
suffering a vast political-economic crisis 
resulting from extreme inequality. As an 
example of that inequality, the three rich-
est men on earth own more wealth than 
the bottom half of the world’s population.

The listed goals of the GND begin 
with, “Achieve net-zero greenhouse gas 
emissions [by 2050] through a fair and 

just transition for all communities and 
workers.” In the process of fighting cli-
mate change, millions of new jobs can 
be created. Job-creating projects include 
retrofitting existing buildings to make 
them more energy-efficient, national in-
vestment in public transit (including high-
speed rail) and massive investment in in-
frastructure and clean manufacturing. To 
achieve these interconnected results, the 
GND calls for a massive mobilization on 
the scale of World War II.

In a statement issued after the June 
conference, the Labor Network for Sus-
tainability called on all of the unions in 
our country to get involved in shaping the 
kind of infrastructure project we need, in 
order to best serve the needs of working 
families. A call for “Solidarity for Climate 
Action” by the BlueGreen Alliance issued 
this summer provides detailed informa-
tion on the kind of investments and the 
kind of infrastructure that workers need. 

CTU members are part of the Blue-
Green Alliance, started by United Steel-
workers and the Sierra Club. The Blue-

Green Alliance now also includes the 
American Federation of Teachers, Service 
Employees International Union, Union of 
Bricklayers, Utility Workers Union, Union 
of Concerned Scientists and more.

On the last day of the Labor Network 
for Sustainability event, one caucus raised 
the demand with delegates for more peo-
ple of color and more women on the plan-
ning committee and speakers list. With 
unanimous support, the Labor Network 
leadership agreed to make immediate 
changes so its leadership will represent 
voices of people from communities most 
affected by climate change.

In this regard, the Green New Deal res-
olution sets an example in its concern for 
equality and the interests of indigenous 
people. These concerns are essential to 
building the kind of united labor-commu-
nity movement that can win the kind of 
fundamental changes we need to save hu-
manity from runaway climate change.

Bea Lumpkin is a longtime union activist 
and CTU retiree. She’s also 101 years old.

Continued from page 13 �

Watching “When They See Us” with my students

there are so many issues with po-
lice that we have to educate our 
youth on their rights, why do we 
even let cops into our schools?

A thorough report by the 
Shriver Center, titled “Handcuffs 
in Hallways: The State of Polic-
ing in Chicago Public Schools,” 
(2017) found that: 

Research shows that the 
mere presence of police of-
ficers in school increases the 
likelihood that a student will 
be referred to law enforce-
ment for adolescent behavior. 
School-based arrests, which 
fall more harshly on students 
of color, put students in di-
rect contact with the justice 
system. Poor policing within 
schools therefore puts stu-

dents on the fast track to the 
school-to-prison pipeline.

These children regularly 
interact with police officers 
during the school day, put-
ting them in greater risk of 
being pulled into the crim-
inal justice system. Stu-
dents report being stopped, 
searched, and even arrested 
and processed on campus. 

Daily interactions with 
police inf luence students’ 
perceptions of their own 
safety and increase their lev-
el of stress, especially among 
Black and Latino students 
– therefore, impairing their 
ability to learn and develop.

That report also found Chi-
cago police were not trained to 
work in schools and lacked ac-
countability for their actions. 

The City of Chicago’s Inspector 
General came to the same con-
clusions in a report released in 
June. 

“CPD’s current lack of guid-
ance and structure for [student 
resource officers] amplifies 
community concerns and un-
derscores the high probability 
that students are unnecessarily 
becoming involved in the crim-
inal justice system, despite the 
availability of alternatives,” the 
report concluded. 

In response to the IG’s find-
ings, the Chicago Police Depart-
ment began trainings over the 
summer for School Resource 
Officers (SROs), the sanitized 
title given to police who work 
in schools. During one meet-
ing, the Chicago Sun-Times re-
ported an officer saying that if a 
student seeks out confrontations 

or crosses the line, “I’m going to 
police their ass.”

This attitude is all too prev-
alent in our schools. We should 
have an abundance of counsel-
ors and social workers in our 
schools, not police.

“There has to be a readjust-
ment of resources that is being 
diverted to police and polic-
ing as opposed to community 
health services, and there cer-
tainly has to be control over the 
police by the communities that 
they are supposed to protect and 
serve,” according to Alicia Garza, 
co-founder of Black Lives Mat-
ter. 

As an educator, I wish I didn’t 
have to teach about difficult 
topics such as forced false con-
fessions of the youth in the Cen-
tral Park Five case, or the untold 
number of Black Chicago resi-

dents forced into same. Unfor-
tunately, our country is founded 
on institutionalized racism.

No matter how difficult a top-
ic is to teach, it is imperative as 
educators that we teach it. The 
Teaching Tolerance project calls 
this “Teaching Hard History.” As 
a teacher and resident of Chica-
go, I know there are actions our 
city can take to help prevent in-
stitutionalized racism from con-
tinuously rearing its head. 

One of the easiest ways to 
start this process is to take the 
police out of schools to help pre-
vent situations where students 
are traumatized by the police, 
and begin to break the school-
to-prison pipeline. 

Dave Stieber is a National Board 
Certified history teacher at Ken-
wood Academy High School.
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Quest Center 
Professional Learning
Restorative. Relevant. Refl ective.

National Board Certifi cation – 
2020-22 Cohort
Recruitment is beginning for the 2020–22 
Nurturing Teacher Leadership cohort.

Nurturing Teacher Leadership  

The CPS/CTU’s 2-year FREE professional development 
and candidate support program, prepares CPS 
teachers, counselors, and librarians for National Board 
Certification (NBC). If you will have completed at least 
3 years of teaching in your certificate area by June, 
2020, you qualify to participate in NBC and earn this 
advanced certification, the highest credential a teacher 
can achieve, as well as:
• advance on the CPS salary scale
• fulfil your state re-licensure requirements
• earn an annual $2000 pensionable stipend
• receive contractual and other leadership opportunities 

including 1st consideration for Consulting Teacher 
and Framework Specialist roles

• qualify for a full scholarship 
• earn an optional Master’s Degree and/or graduate 

and CPS Lane Placement salary credits
• attain the ISBE NBPTS Master Certification 

Endorsement exempting you from half the required 
ISBE PD hours

Benefits

Nurturing Teacher Leadership boasts a 94% 
achievement rate, twice the national average. It 
includes: 
• Weekly Professional Development and small group 

facilitation
• Collaboration with a cohort of other CPS teachers 

going through the NBC process 
• Preparation for rigorous content knowledge 

Assessment Center exercises
• Individual coaching and mentoring by CPS National 

Board Certified Teachers
• Assistance with writing required for the National 

Board portfolio
• 7-day (required) Summer Institute (1st two weeks in 

August, 2020 and 2021)
• 36 Graduate Credits/Optional Master’s degree
• 15 CPS Lane Placement Credits
• Membership in the most highly regarded professional 

learning community
• Paid coaching roles upon achieving National Board 

Certification
• Joining the ranks of more than 2200 current CPS 

National Board Certified Teachers, including former 
CTU President, Karen GJ Lewis, and

• Becoming a better teacher!

For more information, contact Lynn Cherkasky-Davis 
at 312 329 6274 or LynnCherkasky-Davis@ctuf.org

To learn more and to register for the 10/21/2019 
meeting go to CTUF.org/NTL

Burn-out First Aid
3 ISBE PD Hours

During this PD discussions will be had on the symptoms 
and warning signs of burn-out, as well as some 
preventative measures to keep you healthy and inspired. 
When your main tool and instrument for your work 
is yourself, it’s no wonder our work can be impacted 
by cumulative stress, emotional fatigue, and sense of 
helplessness. This workshop will feature assessment 
tools, lessons from the field, and participatory examples 
for collective and individual self-care practices.  This 
professional learning opportunity is aligned to the CPS 
Framework for Teaching Components: 4a, 4d and 4e.

Circles: Transforming the 
Learning Environment
15 ISBE PD Hours and 1 Lane Placement Credit

This 3-session Professional Development activity 
supports K -12 teachers and school support staff in 
creating a positive learning environment by developing 
healthy and nurturing relationships with their students 
and, as a result, lessen the reliance on detentions, 
suspensions, and expulsions in their schools. Attendees 
will examine restorative practices and their historical 
context. Participants will analyze videos, articles and 
their own and each other’s teaching to determine why 
and how to integrate specific restorative practices such 
as reflective bell ringers, check ins/check outs, and 
mediation into their practice. During the 5-session 
Hybrid Learning Series, attendees will engage in 
the practices of restoration: classroom community 
building; talking circles; restorative conversations; peer 
conferences; and conflict, healing and re-entry circles. 
This Learning Series will support teachers and school 
support staff in cultivating their classroom cultures and 
honing classroom management skills.  This professional 
learning opportunity is aligned to the CPS Framework 
for Teaching Components: 2a, 2c, 3b, 3c, and 4d.

The Art of Questioning 
and Discussion
15 ISBE PD Hours and 1 Lane Placement Credit

This hybrid (face-to-face and online) offering will 
familiarize teachers of all grade levels and subjects 
with “Best Practice” questioning and discussion 
techniques and their benefits. Participants will analyze 
their current practice in terms of low-level and high-
level questioning strategies. Attendees will learn 
discussion techniques that advance their students’ 
explanation of their thinking. Teachers will view and 
participate in Fish Bowls, Four Corners, and Socratic 
Seminars and learn how to use these strategies and 
activities in their classrooms. They will learn ways to 
encourage student participation in class discussions 
and how to teach their students to evaluate others’ 
points of view. This professional learning opportunity 
is aligned to the CPS Framework for Teaching 
Components: 1a, 3b, and 4d.

Differentiated Instruction
15 ISBE PD Hours and 1 Lane Placement Credit

This hybrid course (10 hours of face-to-face and 5 hours 
of online work) introduces differentiated instruction 
as an approach to meet the needs of all students in the 
classroom. It will cover both theoretical and practical 
perspectives to develop answers to the following 
questions: What is differentiated instruction? Why 
implement a differentiated instruction approach? How 
is instruction differentiated?  This professional learning 
opportunity is aligned to the CPS Framework for 
Teaching Components: 1a, 1b, 1d, 3b, 3c, 3d, 4d, and 4e.

Learn Spanish in 10 weeks!
30 ISBE PD Hours and 2 Lane Placement Credits

This is a 10-session interactive course with a 
communicative approach in which you will develop 
Spanish skills as you practice communicating in 
the language. We will be using a variety of language 
teaching methods such as Total Physical Response, 
Task-based instruction, and Content-based instruction. 
In this course, you will learn much more than 
isolated grammatical structures that are impossible 
to remember or apply. You will develop Spanish 
communicative skills through meaningful interactions 
in a fun and safe environment. This professional 
learning opportunity is aligned to the CPS Framework 
for Teaching Components: 1b, 1d, 3a, 4c, and 4d

Cultural Competency: 
Valuing Diversity
15 ISBE PD Hours and 1 Lane Placement Credit

In this professional development offering, teachers and 
paraprofessionals who work with students in all grades 
and subjects will learn what cultural competency and 
diversity means, and why it is important to develop 
cultural competencies and identify and value diversities 
in their classrooms.  Attendees will begin to build the 
capacity for cultural self-assessment. They will learn 
the importance of strategically planning lessons that 
reflect the cultures representative of the children 
they teach.  Participants will also learn how implicit 
and explicit biases play a part in a teacher’s ability 
to effectively teach ALL children.  They will begin to 
develop skills that enable them to respect diversity 
within and among cultures; avoid stereotyping and 
overgeneralizations; use effective learner-centered 
and parent-centered interactive communication skills 
to form and maintain constructive and collaborative 
relationships with students and families; and 
incorporate students’ cultural backgrounds into 
daily teaching practice as a way to honor and value 
diversity, build cultural competencies, and enhance 
the classroom environment and instruction. This 
professional learning opportunity is aligned to the CPS 
Framework for Teaching Components 1b, 2a, 2b, 3c, 4a, 
4c, and 4d.
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