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Winning justice for 
every Chicago public 
school educator
Fighting for better pay and smaller 
classes in charters strengthens 2019 
contract campaign in District schools.

BY CHRIS BAEHREND

The Chicago Teachers 
Union now has 13 dif-
ferent contracts in-

stead of one—our CTU con-
tract for members who work 
in District schools, which 
expires in June 2019, and 
contracts with a dozen char-
ter employers whose schools 
are funded with public dol-
lars through CPS. Eleven of 
those 12 charter contracts 
are currently being negoti-
ated or renegotiated through 
the Charter Division of our 
newly federated union—and 
we kicked off that campaign 
last month with a rally that 
drew hundreds!

We’re negotiating these 
contracts simultaneously 
by design. Better contracts 
at charters can serve as a 
stepping stone to even big-
ger wins in the 2019 CTU 

contract campaign and help 
bridge the two-tier salary 
divide between district and 
charter schools. The goal is to 
undercut all employers’ abil-
ity to pit educators against 
one another or ignore the 
need for educational equity 
for all public school students 
in CPS-funded schools.

That’s why CTU-ACTS is 
focusing on undercutting the 
lowball pay and sub-par class-
room resources in charter 
schools. Charter employers 
shortchange pay and class-
room resources to maximize 
the dollars they can siphon 
off from all of our schools 
to bankroll needless layers 
of management salaries and 
costly ‘management’ fees. 

The state’s new funding 
formula gives charter em-
ployers more per-pupil fund-
ing than district schools, yet 
that money is not being spent 

in charter classrooms. Today, 
working in a charter is akin 
to second-class status, even 
though the overpaid and 
management-heavy charter 
operators are f lush with our 
tax dollars. That’s why we’re 
demanding dramatic increas-
es in salary. 

CTU-ACTS bargaining 
teams are also asking for full 
staffing, especially for spe-
cial education. Wouldn’t it 
be great to have enforceable 
class-size limits and a teach-
ing assistant in every K-12 
classroom? Even though CPS 
can to refuse to bargain these 
issues in District-run schools 
under current state law, a win 
for CTU-ACTS this year will 
ratchet up political pressure 
on CPS to negotiate these 
critical issues in District-run 
schools.

Trump and Sessions are 
putting our immigrant stu-

dents in more danger than 
ever before, and our mem-
bers in CTU-ACTS have de-
manded sanctuary schools, 
as well as restorative justice 
and culturally relevant cur-
ricula—just as CTU mem-
bers in District schools have. 
Every classroom in Chicago 
should serve as a safe, sup-
portive, student-centered 
environment, and now every 
unionized teacher in Chicago 
is fighting together for racial, 
economic, and social justice 
for our students and our city.

Our 2018 CTU-ACTS 
contract campaign got off 
to a f lying start on April 30, 

when the majority of union-
ized charter employers met 
leaders from every CTU-
ACTS negotiating team at a 
common table. We presented 
our demands for investment 
in our classrooms—espe-
cially staffing, salaries, and 
resources   —and we presented 
CPS data showing that char-
ter operators can afford our 
proposals.

More than 400 CTU-
ACTS members rallied on 
May 8 at CPS headquarters 
with CTU-District mem-
bers, students, parents and 
allies—all united to demand 
equity and fair contracts. It 

is unprecedented for over a 
third of CTU-ACTS mem-
bers to show up at the same 
event, much less this early in 
a contract campaign. Clearly, 
members are not happy with 
two-tier compensation, and 
we are going to fight to end 
it—then fight to raise pay 
and benefits standards for 
EVERY member in Chicago. 
Together, we all rise. 

High school teacher Chris 
Baehrend is CTU-ACTS Division 
Chair and was president of the 
Chicago Alliance of Charter 
Teachers and Staff until our 
unions’ merger this spring.

Charter school 
operators fail to 
prioritize students 
and school staff 
in budgets
BY PAVLYN JANKOV

Last year charter operators got a gift 
from the state legislature when the 
funding formula for charter schools 

was changed from the Student Based Budg-
eting (SBB) system used by CPS to fund all 
schools to a state-defined measure called 
the Per Capita Tuition Charge. The formula 
change resulted in a total $37 million in-
crease in revenue for charter operators for 
the school year ending this month. That 
works out to an additional $688 per charter 
student, a roughly 8 percent increase over 
what district schools get. 

However, charter educators and school 
staff haven’t seen this funding increase make 
its way to their classrooms. Some charter op-
erators indicate they’ve already budgeted for 
millions in increased spending on unnamed 
budget lines and spent additional hundreds 
of thousands on consultants while increas-
ing central office pay. One charter operator 
spends as much on management staff with 
the word “Chief” in their job title as they do 
on all special education staff. 

Charter operators say that despite be-
ing funded above and beyond what district 
schools get and finding numerous ways to 
spend more on management, they can’t of-
fer their educators and staff the level of pay 
and benefits that district staff earn. Instead, 
some charter operators are even denying 
they received a windfall and, led by the Il-
linois Network of Charter Schools, plan to 
continue lobbying the state for more funding 
while preserving their right to spend that 
money without accountability. 

What has defined the governance of 
charter operators in Chicago is this lack of 
accountability with regard to their spend-
ing practices. The f lexibility and innova-
tions that the operators preach as their se-
cret sauce have been used as cover to offer 
scant wages to their staff. Such low wages 
are sustainable for the bottom line of oper-
ators and their handsomely compensated 
management, but not for the teachers and 
paraprofessionals struggling to meet stu-
dent needs with few resources, which is why 
charter schools continue to suffer from high 
teacher turnover rates. 

Charter budgets are often balanced 
against the classroom 

District schools in CPS are no stranger 
to the lack of accountability at the top of our 
school system. It was the Mayor’s un-elected 
school board that approved the privatization 
of our janitorial services, leaving our schools 
under-staffed and dangerously filthy. That 
Board also gave the green light to cutting 
millions from special education services, 
while approving $15 million in contracts to 
former CEO Claypool’s consultant friends 
and associates who crafted the new special 
education ‘guidelines’ to justify the cuts. 
But through our collective power, CTU and 
allies have shone a light on these special ed-
ucation cuts, clawed back funding for our 
classrooms, and secured pay increases de-
spite Rahm’s use of budget crises to try to 

extract deep concessions. 
Now unified as part of CTU, charter 

school teachers and paraprofessionals are 
exposing the truth behind charter opera-
tors’ management practices as well. As they 
negotiate new contracts this year, CTU char-
ter school members are calling for an end to 
the chaos of reckless charter expansion and 
harmful school closures, which has caused 
instability, budget cuts, enrollment declines 
and layoffs at both district and charter 
schools.  They are demanding full staffing, 
resources to meet the needs of special ed-
ucation students, commensurate pay, and 
fair contracts that do justice to the import-
ant work of educating Chicago’s students. 

Pavlyn Jankov is a CTU education policy 
analyst.
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We lead 
to win
Sisters and Brothers,

I know we’re all working our tails off as 
the school year comes to an end. I wish you 
the very best of summers, filled with peace, 
rest and rejuvenation. 

As we went to press with the June 2018 
CUT, we were waiting for the Janus de-
cision to drop—a roundhouse assault on 
public-sector unions, particularly teach-
ers’ unions. Janus’ supporters seek to de-
fund unions’ ability to fight collectively for 
members, strengthen the extreme right in 
the electoral sector, and weaken workers’ 
rights across the board. Just look at who’s 
funding the push around Janus—and 
who will bankroll the phone calls, letters, 
emails and personal visits that will seek 
to incite members to abandon their unions 
if the Supreme Court rules for Janus and 
against unions. Two of the biggest back-
ers are the Uihlein Family Foundation, 
funded by right-wing businessman Rich-
ard Uihlein, one of the biggest donors to 
the political coffers of Bruce Rauner and 
union-busting Wisconsin Governor Scott 
Walker; and Donors Trust/Donors Capi-
tal Fund, whose backers include billionaire 
Charles Koch and the DeVos Foundation—
funded by the same family wealth that has 
made U.S. Education Secretary and school 
privatization advocate Betsy DeVos rich.

How do we beat that kind of money and 
power? By organizing, as we have for the 
last eight years, for our members and our 
students. By resisting together with our al-
lies. And by calling out the misdeeds, bad 
policies, and outright lies of the people who 
undermine our schools and thwart our 
children’s future. We joined together with 
parents and allies in the disability rights 
movement for two years to battle Mayor 
Emanuel’s disastrous cuts to special edu-
cation, winning State Board hearings and 
ultimately forcing an independent monitor 
on CPS. There’s much more work to do to 
protect our most vulnerable students, but 
we’ve gained real ground in winning real 
change that will benefit our students and 
the educators who serve them.

We’ve struggled with some difficult 
news this spring—the deeply troubling 
Tribune series on sexual abuse in our 
schools. This is not what our profession 
stands for. We work on the front lines to 
educate and protect our students. While 
the mayor tries to dodge responsibility for 
CPS’ shortcomings on this critical issue, 

we’re working to convene an independent 
task force of parents, students, allies, CTU 
educators and clinicians, union officials, 
CPS staff, and advocacy groups. Our goals 
are simple: to make sure our students are 
heard, their safety is protected, our mem-
bers’ due process rights are respected, and 
best practices are in place to protect our 
school communities. 

As we went to press, our House of Dele-
gates was meeting to vote on a union bud-
get for the next fiscal year. This is a critical 
year, as we prepare for 2019 contract nego-
tiations and the organizing that requires. 
The simple truth is that we’ve been operat-
ing under the same level of union staffing 
in recent years as we did in 2005, when 
we had 9,000 additional members. We’ve 
used some of our ‘rainy day’ reserves to 
fight the 2013 mass school closures, our 
fightback against charter expansion, our 
2015-16 contract battle, and City Hall’s 
endless assaults. Between the loss of dues 
we expect from Janus and fewer members 
overall, it was simply time to reduce our 
spending. Change is never easy, but it al-
lows us to ensure the fiscal sustainability 
of our union over both the coming year and 
the long haul, while maintaining our field 
staff and organizing capacity. This leaner 
budget also allows us to build our rainy 
day fund back up as we gear up to win a 
new contract next year—or strike first if 
we must to win an agreement that meets 
our members’ demands for good wages and 
decent working conditions.

I wasn’t able to attend the final HOD of 
this school year, but I wholeheartedly sup-
port the budget that our Trustees worked 
so tirelessly to prepare, and I’m grateful to 
our Vice President, Jesse Sharkey, for lead-
ing our union while I work to recover from 
my stroke. While I’m not in the office every 
day, I’m in constant contact with both my 
fellow officers and our rank-and-file mem-
bers. Thank you to you all for your ongoing 
expressions of love, solidarity and support.

That said, I am looking forward to the 
AFT convention in Pittsburgh this July, 
standing with our delegation, and strategiz-
ing with unionists from across the nation to 
defend our profession. I’m honored to serve 
as your president—and to work with a lead-
ership and a staff who understand that we 
fight to hold our ground, we fight for a bet-
ter deal for our rank and file, and we fight 
for the schools our students deserve.

In solidarity,

Karen GJ Lewis, NBCT

the
president’s
message
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Brainstorming and building alliances at 
the Labor Notes conference in Chicago
Thousands from more than 30 unions, 47 states and 26 countries gathered to strengthen solidarity and 
strategize about building labor’s fight for the shared interests of public- and private-sector workers.

BY DEBBY POPE

Labor Notes is a unique resource in the 
struggle for better pay, working condi-
tions and justice on the job. It’s both a 

network and a monthly newspaper with great 
weekly electronic updates that support and 
publicize the work of rank-and-file unionists 
and progressive workplace fighters nationally 
and internationally.

For almost 40 years, Labor Notes has 
hosted a bi-annual conference, including this 
spring’s conference in Chicago. 

These conferences have kept growing 
since the inaugural gathering in 1981, when 
a few hundred attended. 

This year’s conference drew roughly 3,000 
attendees from 47 out of the 50 states and 
26 countries on six continents, representing 
over thirty national and international unions. 
That’s a testament to the fact that more and 
more workers see the value in getting togeth-
er, sharing experiences, and collaboratively 
planning to defend wages, working conditions 
and rights on the job and in our broader so-
ciety. 

This conference also kicked off as a new 
wave of strikes was hitting the United States. 

These wildcat strikes have been bold, in-
dependent and in many ways non-traditional. 
They’ve all taken place in unexpected loca-
tions—Republican-led right-to-work states. 
Their leaders have included young educa-
tors, frequently organized via social media, 
and the strikes often lacked initial support 
or buy-in from their relatively weak educa-
tion unions, which operate under repressive 
right-to-work laws that deny those unions the 
ability to negotiate collectively for contracts 
to protect their members. 

In some places, particularly West Virginia, 
these wildcat strikes went beyond the schools 
and engaged public sector workers from state 
and county government who have also been 
saddled with declining wages, benefits and 
working conditions. They’re an exciting ex-
ample of the alliances that can be forged to 
push back against the stepped-up assault that 
public sector workers and all workers face in 
the Trump era. 

Labor Notes honored teachers from West 
Virginia, Kentucky, and Arizona with one 
of the conference’s most cherished special 
awards, the Troublemaker Awards, for their 
fight to defend public education. Other Trou-
blemaker award recipients included labor 
attorney Bob Schwartz, who has written ex-
tensively about the rights and responsibilities 
of union stewards/reps, and United Campus 
Workers, which fought against and prevent-

ed the privatization of university jobs in Ten-
nessee. Awards also went to Ontario’s Fight 
for $15, which has secured the strongest $15 
minimum wage law on the books, and to the 
Korean Confederation of Trade Unions and 
their imprisoned president, for leading hun-
dreds of thousands to the streets and helping 
to oust Korea’s corrupt president. 

This year, nearly 70 CTU member activ-
ists participated in the conference, both as 
attendees and as presenters. The conference 
included 200 different workshops and meet-
ings, with CTU presenters featured in work-
shops, interest group meetings and panels. 
Our members presented on topics that includ-
ed organizing building level fights, fighting 
bully principals, uniting public and private 
sector workers, the struggle for the funding 
schools deserve, wall-to-wall organizing in 
our buildings, educators’ fight-back against 
community violence, the critical importance 
of Black educators in our schools, teacher 
evaluations and more. CTU and CTU-ACTS 
members also participated in a panel and 
small group discussions at a massive sec-
tor meeting of over 250 K-12 teachers and 
paraprofessionals from around the country. 

That meeting focused on how to activate our 
unions to prepare for the impending Supreme 
Court decision on Janus and on how to build 
union power through caucuses, building level 
organizing and direct action. At the end of the 
meeting, participants took a solidarity photo 
for the Oklahoma teachers who had just taken 
to the streets and their state capital in their 
fight for better wages, working conditions 
and funding for public schools.  

At the conference, teachers from around 
the world stressed the similarities in lo-
cal battles against privatization, class size, 
over-testing and attacks on teacher profes-
sionalism and autonomy. The austerity agen-
da is truly global—as is the fightback against 
its consequences. 

CTU members found the conference to 
be both inspiring and invigorating. Tammie 
Vinson, a special education teacher at Oscar 
DePriest, was particularly impressed with the 
Black workers’ meeting. 

“The Labor Notes conference was full of 
folks who are concerned about their rights 
and their ability to stay employed,” she said. 
“They’re optimistic because they’re commit-
ted to equity—and confident and determined 

to continue organizing.”
Mihir Garud, a teacher at charter school 

Instituto Health Sciences who recently be-
came a CTU Trustee, said that for him the 
highlight was hearing from and talking with 
the West Virginia teachers, and learning how 
they came together on Facebook. Mihir said 
that their media work has given him the im-
petus to network and develop new strategies 
for communication among charter teachers 
and other unionists.

Elementary Functional Vice President Na-
tasha Carlsen summed it up. “The atmosphere 
fostered a revitalization of my commitment 
to the fight for a just world and a deeper un-
derstanding that winning this fight cannot be 
realized without a large group of likeminded 
people,” she said.

We hope you will join us at the 2020 con-
ference and at other events in the future. 
Labor Notes subscriptions are available at 
http://labornotes.org/store/labor-notes-sub-
scription. 

Debby Pope is a retired teacher and part-time CTU 
grievance writer.

Fighting for proper SPED 
staffing in our schools
BY JONATHAN CHARNES

I am a reassigned teacher who taught at 
Bowen High School for six weeks last fall. 
I was appalled by the fact that I had nu-

merous special need students who were not 
getting proper services. In particular, on 
several occasions when the inclusion teacher 
was absent, the school failed to provide sub-
stitute teacher coverage. Emailing the prin-
cipal about my concerns had no effect. As a 
consequence, I made a complaint to the State 
Board of Education Special Education Ser-
vices Division.

While CPS claimed that they had a log of 
substitute teachers who came to fill the po-
sition of my inclusion teacher when she was 
absent, the State found that the log neither 
proved or disproved whether the sub was actu-
ally in my class. However, the State also found 

that for several of the absences of my inclusion 
teacher, the school was in violation because 
they provided a paraprofessional, which does 
not fulfill the requirements of the special edu-
cation inclusion teacher’s role within the class!

The State also found that my class was in 
further violation because it contained 60% 
students with IEPs—which is twice the al-
lowable amount for a general education class.

The State is now requiring CPS to assure 
proper substitute coverage for absences of 
the inclusion teacher, and incorporate the 
required combination of general education 
students and special education students in 
accordance with applicable regulations (i.e., 
no less than 70% general education students).

I encourage each of my colleagues to do 
the following:

First, keep accurate records of whenever 
there is no substitute for the inclusion teacher. 

Second, ensure that when someone is sent to 
provide services during the absence of their 
inclusion teacher they are certificated at least 
as a substitute teacher and not a paraprofes-
sional. Finally, make sure that you have a min-
imum of 70% general education students in 
your general education classes (maximum 
30% special need students).

In order to provide our students with 
proper services, keep your principal informed 
of any violations, and do it by email. This is 
evidence—and documentation—that you are 
trying to solve the violation(s) on a local level. 
If there is no corrective action in a reasonable 
amount of time, contact your field rep and 
Marcia Kelley at the State Board of Education 
Special Education Services Division. 

Jonathan Charnes is a veteran teacher and science 
educator.

CTU and CTU-ACTS members joined more than 250 K-12 teachers and paraprofessionals from around the country at this spring’s Labor Notes conference. They took this solidarity  
photo for the Oklahoma teachers, who had just taken to the streets in their fight for better wages, working conditions and funding for the schools their students need and deserve.
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Music only fit for a King
Here’s how music teacher Timothy King restored his looted 
classroom with media coverage and generous donations

BY ANDREA PARKER

His third year as Fulton Elementary Music 
teacher started off smoothly. Timothy King 
had just earned the title of Network 11 Arts Li-

aison. Students were excited about learning the basics 
of the piano. And after much planning, his drumline 
was coming into its own, and students were eager to 
star in the school’s first assembly of the year. 

But just three weeks into the 2017-2018 school 
year, the honeymoon was over for the Grambling 
graduate. King had come into his classroom one 
Monday morning in September and noticed some-
thing strange. More than half of his instruments 
were missing, including 20 guitars, two keyboards, 
12 ukuleles, a metronome and even his own per-
sonal f lute. After a school and police investigation, 
it was determined that the items were stolen.

“It through my entire quarter off,” said King, 
who knows that funds for music have been at an 
all-time low. This angered the six-year CPS veter-

an, but he channeled his anger to create change. 
King took his story to the media, and nearly 

all Chicago news outlets reported on it, includ-
ing the Chicago Tribune, Channel 7, and WTTW. 
Viewers empathized with King and his South Side 
students. So they gave, gave and gave some more. 
King received more than $12,000 in donations 
from organizations and individual donors. All the 
guitars have been replaced along with the ampli-
fiers, drums and ukuleles. 

“I’m so thankful,” said King. “It’s amazing what 
happens when you tell your story. I ended up with 
more than I started with.” 

In addition to working as a music teacher at 
Fulton, King leads a beginner band at Kellogg and 
at LaSalle Elementary. “Music is so instrumental 
to learning,” he said. “It is one of the few subjects 
where you utilize both parts of your brain.” 

Andrea Parker, NBCT, is the CTU delegate for Fulton 
Elementary school.

South Side Pre-K 
teacher wins coveted 
Golden Apple award
The CTU’s Quest Center helped me take 
my teaching game to the next level, but 
that’s just the beginning for me

BY HEATHER M. DUNCAN

I failed a preschool student. 
No, I didn’t give him an F, 
and he wasn’t held back 

a grade, but I missed an op-
portunity to offer him richer 
learning and a deeper un-
derstanding, so I failed him. 
Christian was fascinated 
by our class’ study of living 
things and asked dozens of 
question every day. After 
a while, even though I an-
swered his daily questions, 
I felt as if I were doing him 
and the subject matter a dis-
service somehow because I 
wasn’t offering him...enough. 

After many years of hon-
ing this project, collecting 
books and materials and cu-
rating beautiful displays of 
students’ learning, I encoun-
tered a student who wanted 
more, who needed more, and 
I didn’t give it to him. Worse, 
I didn’t know how to give it 
to him. My teaching had pla-

teaued. The end of the school 
year was fast approaching, 
and as I sat staring at lesson 
and unit plans of which I was 
no longer proud, I decided 
that I had some growing to 
do. As luck—or proliferation—
would have it, I got an email 
from Lynn Cherkasky-Davis 
at CTU’s Quest Center that 
very day, as I did at least three 
or four times a month. This 
time was different.

The email I opened that 
day was about STEM training, 
but upon looking at the Quest 
Center’s offerings and know-
ing that I wanted to make 
lasting change in my teach-
ing practice, I chose a differ-
ent route. Nurturing Teacher 
Leadership—NTL for short—
is the CTU’s two-year support 
system for National Board 
Teacher Certification. I had 
trouble fitting the information 
session into my schedule, but 
they kept scheduling them un-
til I found a fit. It’s like some-

one knew I was in need. 
At the session I found out 

that this intensive program 
does a lot more than to sim-
ply help candidates fill out 
the necessary forms and send 
them in; it offers mentorship, 
a high-quality professional 
learning community, and 
access to a number of the 
wonderful professional de-
velopment sessions offered at 
the Quest Center. What they 
didn’t and probably couldn’t 
make me understand was 
just how tough—and reward-
ing—the journey I was choos-
ing would be. Self-study is a 
grueling task, and the expec-
tations in NTL are high, but 
what we learn is how to rise 
to meet them.

What makes Quest Cen-
ter professional development 
so effective is its relevance. 
In NTL alone, I got profes-
sional development sessions 
about inquiry, professional 
learning communities, us-

ing technology in and for 
teaching and student en-
gagement, all buzzwords at 
the time. These classes truly 
transformed my practice and 
infused my teaching with 
knowledge of new trends 
and initiatives, such as Next 
Generation Science Stan-
dards and Illinois SEL stan-
dards, at a time when—as a 
seasoned teacher—I was in 
danger of being left behind. 
This year, the offerings have 
included restorative practices 
and trauma-informed teach-
ing. REACH and Framework 
for Teaching (FfT)-aligned 
PD are planned at times 
when they are most helpful; 
for example, coaching on 
FfT Domain 4-Professional 
Responsibilities is offered as 
teachers head into the end 
of the year when they’re re-
quired to enter evidence into 

the Reflect & Learn system. 
During the two years I spent 
in NTL, I learned a lot about 
Quest Center courses. More 
importantly, I learned a lot as 
a result of simply being there 
about how the CTU works 
with and for teachers. I had 
the opportunity to witness 
various meetings, I found out 
about more PD than I ever 
imagined, and I even saw the 
various players as they arrived 
for contract negotiations. The 
Quest Center can be a mecca 
for those who want to grow as 
teachers and union members.

This winter, after more 
than two long years of work-
ing and waiting, I and my 
entire Early Childhood Gen-
eralist cohort achieved Na-
tional Board Certification, 
thanks in huge part to our 
brilliant and knowledge-
able mentors and the NTL 

program as a whole. Just a 
few weeks later I won the 
2018 Golden Apple Award 
For Excellence In Teaching. 
The Quest Center played a 
big part in that achievement, 
and as I looked back over the 
road to that honor, I was re-
minded that I wanted to look 
into participating in various 
committees at CTU, and 
that there are still a few PD 
offerings that I can’t resist. 
So next up for me? Learning 
Spanish in 5 weeks.

There’s a reason it’s called 
the Quest Center, and for 
those of us whose learning 
journey never ends, there will 
always be return trips. 

Heather Duncan, NBCT, teaches 
pre-K at South Shore Fine Arts 
Academy, is working on her 
PhD, and is a recipient of the 
2018 Golden Apple Award.
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Safety training and teaching for CTU members

BY JOHN KUGLER, PHD

The Chicago Teachers Union 
through the American Fed-
eration of Teachers is pro-

viding various opportunities for 
members to earn safety creden-
tials, authorizations and curricu-
lum knowledge as part of its ongo-
ing initiative to provide services 
that are tangible and applicable 
both as enforcement tools and 
curriculum materials to be used in 
all classrooms in the Chicago Pub-
lic Schools. Below is a rundown of 
the different programs we are of-
fering to CTU members this year. 

Become an OSHA Program 
Trainer—General Industry

The AFT, CTU, Illinois Fed-
eration of Teachers and Inter-
national Chemical Workers are 
joining forces for the fourth year 
to train CTU members to become 
OSHA Authorized General In-
dustry Trainers over the summer. 
The program provides two weeks 
of training for our members about 
their right to a safe and healthy 
workplace as well as skills to 
help in the recognition, avoid-
ance, abatement and prevention 
of safety and health hazards in 
the workplace. The end result is 
that teachers will be trained and 
authorized to issue an OSHA 10 
General Industry card, which doc-
uments that students have a basic 
understanding of what OSHA 
is and what rights they have un-
der that law. The program builds 
member involvement and activ-
ism by organizing union mem-
bers around safety issues they can 
build into their daily curriculum 
and enforce in their schools. 2018 
training dates are July 16-20 and 
August 13-17.

The OSHA Outreach Training 
Program teaches workers about 
their rights, employer responsibil-
ities, and how to file a complaint 
as well as how to recognize, abate 
and prevent job-related hazards. 
OSHA authorizes safety and 
health professionals who complete 
an Outreach Training Program 
trainer course to conduct occupa-
tional safety and health classes for 
workers. After training is complet-
ed, trainers document the training 
with the Great Lakes Regional 
OSHA Education Center (Consor-
tium) and receive student course 
completion cards to distribute to 
the workers they have trained.

Curriculum and Training 
National Institute for 
Occupational Safety and Health 
(NIOSH) 

Youth@Work—Talking Safe-
ty is a fun, free, and engaging 
curriculum that helps teachers 
and school/community-based job 
placement staff educate young 
people about the basics of job 
safety and health. The curriculum 
presents essential information and 
career-readiness skills through 
a focus on eight core competen-
cies. The skills gained through 
the Talking Safety curriculum are 
transferable across industries and 
occupations and will help students 
stay safe and healthy at work now 
and throughout their lives.

Each of the six main lessons 
is designed for a 45-minute class 
period. There are also five sup-
plemental 45-minute lessons that 
include additional activities that 
may be used in conjunction with 
the main lessons. The curriculum 
is f lexible and can easily be tai-
lored to the needs of your students. 
Search the web for “Youth@Work—

Talking Safety Curriculum for Illi-
nois” to find online resources.

Safety Certification—American 
Safety and Health Institute (ASHI) 

Health and Safety Institute 
(HSI) is a nationally accredited 
training organization comprised 
of three emergency care training 
companies; the American Safe-
ty and Health Institute (ASHI), 
MEDIC First Aid and 24-7 EMS. 
HSI’s emergency care training 
and professional continuing ed-
ucation programs are currently 
accepted, approved or recognized 
as meeting the requirements of 
more than 5,000 state and federal 
regulatory agencies, occupational 
licensing boards, national associ-
ations, commissions and councils 
in more than 550 occupations and 
professions.  

For the last 10 years, the AFT 
has been offering members a 
three-day training through ASHI 
that certifies them to teach an 
eight-hour first aid, CPR and AED 
certification class to their peers 
and their students.

ASHI CPR, AED and Basic 
First Aid combination training al-
lows instructors an easy option for 
students seeking a comprehensive 
training class. The program helps 
develop basic first aid knowledge 
and skills and the confidence to 
respond. CPR, AED and Basic 
First Aid combination training 
is an excellent choice for both 
the community and workplace 
setting and conforms to the 2015 
AHA Guidelines Update for CPR 
and ECC and the 2015 AHA and 
ARC Guidelines Update for First 
Aid. 

John Kugler is a teacher field repre-
sentative with the CTU.

Understanding 
the CTU’s wages 
and salary history
BY CTU COMMUNICATIONS

Are you confused by our contract’s pay scales for teachers and 
PSRPs? Are colleagues baffled by some of the misinformation 
out there? 

Did you know that the 2015 contract provides bigger salary 
bumps for veteran teachers than our last contract? Ever wondered 
about CPS’ history of fiscal irresponsibility—and how the union has 
fought back against merit pay, attacks on lanes and steps and fiscal 
shenanigans that could have bankrupted our pension fund? 

Check out this short video with CTU staff researcher Pavlyn Jan-
kov and CTU Vice President Jesse Sharkey. They unpack the history 
of CTU pay scales, explain where we’ve been and where we’re at 
today, and set the stage for the upcoming contract fight for better 
wages, secure benefits and putting more people into our schools.

Use this shortcut to check out the video, with charts, graphs, 
history and next steps: http://bit.ly/CTUpayscale. 

ROOSEVELT UNIVERSITY
COLLEGE OF EDUCATION

Upgrade your instruction with Summer Residencies 
for Teachers at Roosevelt. Starting in June 2018, 
teachers can earn endorsements and apply completed 
coursework toward a master’s degree. From a series of 
intensive one-week courses, CPS teachers can enroll 
in up to three classes.

SUMMER RESIDENCIES FOR TEACHERS 
THE COLLEGE OF EDUCATION AT ROOSEVELT UNIVERSITY

To learn more about our degree programs, visit:   

roosevelt.edu/RU-CTU

• MA in Second Language Special Education
• MA in Dual Language Teacher Leadership
• MA in Library Information &Technology Leadership

Chicago Campus Residencies

• MA in Reading
• MA in Dual Language Teacher Leadership

Schaumburg Campus Residencies

• ESL/Bilingual Endorsement

Chicago Teachers Union Foundation – Quest Center
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Want to bring 
a Sustainable 
Community 
School to your 
neighborhood?
Here’s what you  
can do to participate 
in the CPS pilot 
program to invest $10 
million in 20 schools

BY JEN JOHNSON

One of several impor-
tant wins in our cur-
rent contract is Arti-

cle 12-2, pages 56-57, which 
was born of years of struggle 
alongside our community 
partners in the Grassroots 
Education Movement, which 
calls for a joint CTU-CPS 
project to fund Community 
Schools. The ultimate goal is 
for all schools to have robust 
staff, programming, and par-
ent and community engage-
ment, and we were able to win 
additional funding for 20 pi-
lot schools initially, beginning 
in school year 2018-2019. Ar-
ticle 12-2 encapsulates many 
of the issues important to 
CTU members and our stu-
dents: health services, STLS 
needs, after-school programs, 
social-emotional supports, 
parent mentor programs, and 
restorative justice coordina-
tors. CPS has secured $10 
million to be used to fund 
substantial investment in 
each of the 20 pilot schools 
and to cover the top-level ini-
tiative costs. We will need to 
make expansion of this work a 
key priority in our upcoming 
contract campaign. 

What are Sustainable 
Community Schools (SCS)? 

This term is used to indi-
cate that providing needed 
services to students is not 
a one-shot, temporary ar-
rangement, but a sustainable 
change to the way we think 
about educating the whole 
child, with family and com-
munity partner involvement 
at the core. More informa-
tion about the success of SCS 

around the country and key 
necessary components can 
be found by searching the 
web for the the report Com-
munity Schools: Transform-
ing Struggling Schools into 
Thriving Schools. 

CPS already has commu-
nity schools that do good work 
as a part of their Community 
Schools Initiative (CSI) with 
students after school and 
parent engagement (such as 
mentoring) strategies, but 
not all of the strategies used 
by successful SCS are being 
employed. The CTU and its 
community partners envi-
sion Sustainable Communi-
ty Schools as places where 
shared leadership is the norm. 

A Sustainable Commu-
nity Schools (SCS) model 
will build transformational 
schools where the students, 
parents, and community in 
partnership with educators 
play a key self-determining 
role in their children’s educa-
tion. This model also supports 
goals of racial and social jus-
tice because it aims to pro-
vide real equity to the mostly 
students of color who attend 
Chicago Public Schools. What 
will make these community 
schools sustainable is both a 
commitment to funding and 
resources, and a commitment 
to the long-term process of 
developing school-communi-
ty relationships that support 
implementation of proven 
strategies to the fullest extent.

What is the process for 
determining the 20 pilot 
schools? 

As a result of the contract 
language, a Sustainable 
Community Schools (SCS) 

Task Force of CPS and CTU 
representatives has been 
meeting for well over a year 
to develop the process for im-
plementation. 

The Task Force has quali-
fied a list of Lead Community 
Partners eligible to work with 
the SCS (which will be voted 
on by the CPS Board at the 
May 23, 2018 meeting), and 
identified a list of 109 elemen-
tary and 28 high schools to be 
considered for selection for the 
2018-19 school pilot year. This 
pilot will set the precedent to 
fight for all CPS schools to re-
ceive funds and resources to 
become sustainable commu-
nity schools. The 137 schools 
eligible for selection this year 
are neighborhood or small 
schools; are located in com-
munity areas with significant 
hardship (economic and vio-
lence); have middle-range stu-
dent mobility rates (so not the 
worst or the best); high rates of 
free/reduced lunch eligibility; 
and SQRP scores of 1, 2, or 2+.

What do I need to know if 
my school was invited to 
apply? 

CPS and CTU jointly held 
an Information Meeting on 
May 16 for principals, APs, 
and other members of the 
school communities (includ-
ing several union delegates 
and other CTU members) 
who represented nearly half of 
the 137 eligible schools. After 

the meeting, principals were 
asked to complete a survey 
(with input from other mem-
bers of their school commu-
nity) indicating their school’s 
interest in being considered as 
one of the pilot schools so their 
school could remain eligible. 

Subsequently, schools 
that indicate interest will be 
eligible to receive bids from 
the qualified Lead Commu-
nity Partner organizations. 
These organizations will pro-
duce bids to schools express-
ing their interest in and qual-
ifications for being selected 
as the school’s single Lead 
Community Partner. Schools 
that receive and select a bid 
will write a letter to express 
why their school should be 
selected as a pilot school and 
why they selected a particu-
lar bid. The SCS Task Force 
will designate a Selection 
Team, use agreed-upon cri-
teria to evaluate the applica-
tions received, and select the 
final 20 pilot schools over the 
next few months. 

Schools will have a strong 
application if they have some 
capacity and infrastructure to 
show success in a short period 
of time, may have relation-
ships with community part-
ners that can be leveraged, 
and can form a strong Leader-
ship Team, including teachers, 
school staff, students, parents 
and community members. 

What happens after the 20 
pilot schools are selected? 

The 20 pilot schools, once 
chosen (hopefully no later 
than early August), along 
with a qualified Lead Com-
munity Partner will hire an 
SCS school-based coordina-
tor, send representatives to a 
Summer SCS Initiative Insti-
tute, and engage in a school 
and community Needs As-
sessment and Asset Mapping 
process. They will be given 
funds to implement pro-
grams such as SEL support 
for students, out-of-school 
programs, restorative prac-
tices, parent mentoring and 
engagement, and also school 
staffing. Pilot schools will 
develop an inclusive Leader-
ship Team that will meet reg-
ularly to ensure that the SCS 
Initiative is implemented ef-
fectively using a shared lead-
ership model. The 20 pilot 
schools will also be treated as 
a cohort, and representatives 
from each school will partici-
pate in meetings and profes-
sional development provided 
for the SCS Initiative. 

What are our individual and 
collective next steps? 

Share this update and 
the report referenced earlier 
with colleagues and families. 
Consider whether your school 
could form a more collabora-
tive leadership model where 

staff are included in decision 
making in order to form the 
basis of a leadership team 
that could champion a sus-
tainable community school 
model for your school. Con-
sider what voices currently 
have decision making power 
in your schools and how you 
can advocate for more par-
ent, student, and community 
involvement. While only 20 
pilot schools will be chosen 
for next school year, advocacy 
for transforming our schools 
throughout CPS into Sus-
tainable Community Schools 
will continue during the con-
tract campaign. Familiariz-
ing yourself with the concept 
of community schools and 
having conversations about 
it will help our efforts to 
expand this pilot. Consider 
what partners already work 
in your school and your com-
munity and how to increase 
and improve relationships 
with community organiza-
tions and members. 

For more information, contact 
Jen Johnson, the CTU Education 
Issues Manager, at Jennifer-
Johnson@ctulocal1.com.
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Martha Lara, Shields Elementary, Grade 8

Chloe Lei, Holden Elementary, Grade 5

Jacqueline Figueroa, Prosser High School, Grade 10

Heaven Pope, Rudolph Learning Center, Grade 1

Abigail Rios, O.A.Thorp Scholastic Adademy, Grade 1

Jennifer Perez, Taft High School, Grade 12
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Brieona Cousins, Morgan Park High School, Grade 12

Isaac Lara, Solorio High School, Grade 11

Charles DeShields, Pershing Magnet School, Grade 5

Abraham Vega, Blair Early Childhood Center, Grade 1



Inclusion in 
the database 
can cause 
devastating, 
lifelong 
consequences, 
affecting 
immigrant 
and U.S.-born 
communities 
alike.
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Chicago’s 
gang database 
has no place 
in our schools
With no way to know how an 
individual ends up on the list 
or any process to challenge 
this designation, inclusion in 
the database amounts to a life 
sentence without trial or parole.

BY LILLIAN OSBORNE

Chicago’s “Welcoming 
City Ordinance”—
passed last year in 

response to Trump’s anti-
immigrant, “tough-on-crime” 
agenda—comes with a major 
caveat: sanctuary status does 
not apply to anyone listed in 
a law enforcement gang data-
base. In response to Trump’s 
election and the ordinance’s 
carve-out, community or-
ganizations in the Expanded 
Sanctuary movement are 
raising the alarm about an is-
sue many educators may not 
know about: Black and Brown 
students are being wrongfully 
and permanently placed in 
Chicago’s gang database by po-
lice in schools, with devastat-
ing and lasting repercussions. 
Our students deserve an edu-
cation in fully funded schools 
with librarians, counselors, 
clinicians, and art classes, not 
a scarlet letter from a law-and-
order boot camp. 

CPD—the Chicago police 
department—maintains its 
“gang database” in the Cit-
izen and Law Enforcement 
Analysis and Reporting 
(CLEAR) system, which con-
tains detailed information 
about individuals and their 
associates who are suspect-
ed or confirmed street gang 
members. Anyone—regard-
less of actual criminal con-
duct or active participation 
in gang activities—can be 
entered into the list perma-
nently at an officer’s discre-
tion, without notifying the 
target, who has no ability to 
ever expunge their record. 

One entry in the CPD’s 
gang database made headlines 
recently, in the wake of a Chi-
cago resident’s year-long battle 
against wrongful placement 

on the list. Immigration and 
Customs Enforcement (ICE) 
used the erroneous informa-
tion to target Back-of-the-
Yards resident Wilmer Cata-
lan-Ramirez for deportation 
last March. After 10 months in 
a detention center and a civil 
rights lawsuit, CPD admitted 
to that Wilmer was wrongly 
placed on the list, and he was 
released. But he remains in the 
gang database and continues 
to face increased police scru-
tiny as a result. 

Organized Communi-
ties Against Deportations 
(OCAD), Mijente, and Black 
Youth Project 100 (BYP100) 
united around the sanctuary 
ordinance’s glaring carve-outs 
and the discriminatory nature 
of the gang database to jump 
start the Campaign to Expand 
Sanctuary in Chicago. The 
campaign is challenging the 
city to live up to its promise to 
provide sanctuary by fighting 
for policies that protect immi-
grants and U.S.-born people 
of color who are criminalized 
and targeted by ICE and CPD.

Inclusion in the database 
can cause devastating, life-
long consequences, affecting 
immigrant and U.S.-born 
communities alike. As many 
as 135,000 people are in the 
database. UIC’s Policing in 
Chicago Research Group has 
published Tracked and Tar-
geted, which builds on the 
work by the Expanded Sanc-
tuary movement to show that 
Black and Latinx Chicagoans 
make up 95 percent of those 
in the database. NPR recently 
reported that as many as 89 
percent of Black men in Chi-
cago ages 20 to 29 are on the 
list. Given glaring inaccura-
cies and outdated informa-
tion, it’s clear that authorities 
do not adequately vet infor-

mation that ends 
up in the data-
base. Besides 
increased police 
scrutiny and 
surveillance,  immigrants on 
the list face deportation and 
the potential to be excluded 
from Deferred Action Child-
hood Arrival (DACA), visas, 
housing and jobs. The data-
base—rather than modeling 
data-driven, “progressive 
policing”—denies basic con-
stitutional rights overwhelm-
ingly to people of color. 

“When I hear the word 
‘sanctuary,’ I envision a place 
that is safe for everyone—re-
gardless of citizenship status, 
gender, religion, or any other 
marker that deems one ‘other’ 
in this country,” said Janae 
Bonsu of BYP100. “That vi-
sion does not include Donald 
Trump, the National Guard, 
ICE, the Border Patrol or 
local police departments. 
I envision self-sustaining, 
well-resourced communities 
with strong bonds and net-
works of people who call on 
each other in times of need. 
Without addressing safety 
and protections for all target-
ed communities, sanctuary is 
a misnomer.” 

In the wake of public out-
cry and organizing around 
Wilmer’s case and similar 
horror stories, the city’s In-
spector General has opened 
an investigation into the da-
tabase and its use by CPD. 
The OIG has hosted com-
munity listening sessions to 
collect stories about the da-
tabase, and will be hosting 
another in July. 

Because the police consid-
er the database part of ‘ongo-
ing criminal investigations’, 
there is little transparency 
about what information is 

included or how it’s collected 
and used.

CPD officers, including 
those placed at schools, have 
wide discretion to deter-
mine gang affiliation based 
on what a person looks like 
or wears, what neighborhood 
they live in, who a person is 
seen with, and information 
gathered from nebulously 
defined “credible sources.” 
SROs also have access to the 
database and can use mere 
“infractions of school disci-
pline code” or teachers’ tes-
timony as grounds to place 
students on the list. 

SROs’ use of the gang da-
tabase is even more disturb-
ing. Handcuffs in Hallways, a 
study by the Sargent Shriver 
National Center on Poverty 
Law, thoroughly documents 
the lack of training and ac-
countability for police officers 
in Chicago’s public schools. 
There’s no clear mandate for 
training officers placed at CPS 
and no way to hold them ac-
countable, so perhaps it’s not 
surprising that SROs cost tax-
payers more than $2 million 
in misconduct settlements 
on and off school grounds 
between 2012 and 2016, in-
cluding $1.5 million resulting 
from excessive use of force 
against a minor. Of the 248 
officers stationed at schools 
in 2016, 67 percent had com-
plaints lodged against them, 
31 percent had three or more 
complaints, and 11 percent 
had ten or more. These sta-
tistics call into question the 
claim that SROs make schools 
and students safer.

During an arrest, if an 

individual fits gang affilia-
tion criteria, CPD officers 
are supposed to fill out an 
Investigatory Stop Report 
(ISR) or an Automated Gang 
Arrest Card in the CLEAR 
system. But unlike police on 
patrol, SROs are not required 
to fill out ISRs when they 
detain, question or search a 
student (also known as stop 
and frisk), making it diffi-
cult to determine how many 
juvenile stops have occurred 
on school campuses and what 
information from those stops 
ended up in the gang data-
base. Without a paper trail 
or oversight, it’s even less 
clear what role officers in 

schools play in perpetuating 
unconstitutional stop-and-
frisk practices or tagging our 
students with a “gang” label 
for life. 

Since last year, the CTU 
has been participating in the 
Expanded Sanctuary move-
ment by partnering with a 
number of community or-
ganizations to work toward 
sanctuary schools. The union 
just led a three-part member 
development program on ex-
panded sanctuary, including 
workshops on the gang da-
tabase, developing staff pro-
tocols to respond to ICE at 
members’ schools or commu-
nities, and an expanded sanc-
tuary curriculum workshop.

Teachers, PSRPs and cli-
nicians are invited to learn 
more about how the gang 
database impacts our stu-
dents in school. A group of 
CTU members put together 
a survey on school climate 
related to this topic; fill it out 
here: https://goo.gl/forms/
wELzW18K1xogAOp02.

For more on the gang da-
tabase and policing in our 
schools, see Handcuffs in 
Hallways: The State of Polic-
ing in Our Schools (http://
povertylaw.org/f iles/docs/
handcuf fs-in-hallways-f i-
nal.pdf) and Tracked and 
Targeted: Early Findings on 
Chicago’s Gang Database 
(http://erasethedatabase.com/
wp-content/uploads/2018/02/
Tracked-Targeted-0217.pdf).

Loyola University graduate and 
social justice activist Lillian 
Osborne is the CTU’s research 
intern.

(Photo: Sarah-Ji)
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I’m a proud 
CTU member. 
Here’s why.
When I first started teaching in 
Chicago, I was skeptical about 
the Chicago Teachers Union. 

BY GINA CANEVA

When I first started at CPS, 
I’ll admit I was suspicious 
of the CTU. I was a hot-

shot rookie teacher who looked at 
the “step-and-lane” system of pay as 
archaic. When I saw then-Harlem 
Children’s Zone CEO Geoffrey Can-
ada tell Oprah Winfrey that teach-
ers unions were the greatest imped-
iment to school success, I began to 
further question my union’s purpose 
and my allegiance to it. If someone 
had told me during those first few 
years that I could’ve skipped paying 
my dues and opted out of the union, 
as may likely be the outcome of the 
Janus v. AFSCME Supreme Court 
case, I probably would have. Boy, I 
would have been sorry. (The Janus 
case is about whether public-sector 
unions should be allowed to collect 
fees from nonmembers who benefit 
from collective bargaining.)

Now, after 14 years as a Chi-
cago Public Schools teacher and 
CTU member, I see this issue much 
differently. I began my career and 
my union membership during the 
seemingly peaceful times of May-
or Richard M. Daley. During my 
eighth year of teaching, Mayor 
Rahm Emanuel took charge of the 

school district.
One of the first decisions he 

made was to ask for a longer school 
year and school day without offer-
ing teachers a raise for this extra 
time. It was this decision, as well 
as feelings of mistrust toward the 
mayor, that led to Chicago’s 2012 
teachers strike.

I am grateful that I have a union 
to defend my salary, my working con-
ditions, my position and my students’ 
educational conditions. Mark Janus, 
the name behind the Janus case, is a 
child support specialist for the Illi-
nois Department of Healthcare and 
Family Services who is not a member 
of AFSCME. Our billionaire gover-
nor, Bruce Rauner, has championed 
the Janus case in Washington. What 
both men ignore is the fact that their 
workplace experience as white men 
doesn’t equate to that of women or 
people of color or any teacher in Chi-
cago’s public schools.

I am grateful that I have a union 
to defend my salary, my working 
conditions, my position and my stu-
dents’ educational conditions. What 
Mark Janus, a child support spe-
cialist for the Illinois Department 
of Healthcare and Family Services, 
who is not a member of the Amer-
ican Federation of State, County 

and Municipal Employees, and Gov. 
Bruce Rauner, who has championed 
Janus’ fight in Washington, are ig-
noring is that their workplace expe-
rience as white men doesn’t equate 
to that of women or people of color.

In 2017, CNN Money noted 
that women in the workplace ask 
for raises as frequently as men, but 
they are 25 percent less likely to get 
them. In 2001, Bloomberg report-
ed that African-American workers 
saw slower growth compared with 
whites in every wage bracket. The 
wage gap between Latinos and 
whites is large as well, with Latina 
women earning 54 cents for every 
dollar a white man makes.

In the world of unions, however, 
fairness in salary exists. A teacher 
with as much experience and edu-
cation as I have acquired earns as 
much as I do, regardless of his or 
her gender, race, ethnicity, creed 
or political affiliation. Though I 
think financial sweeteners should 
be made to the salary schedule to 
raise the value of teacher leadership 

positions, I now value union nego-
tiations in ways that I didn’t in my 
first few years of teaching.

I see the impact a strong union 
can have on its workers and the 
people they serve—in my case, the 
students of Chicago Public Schools. 
Last fall, Stanford University pro-
fessor Sean Reardon reported that 
during the 2009 through 2014 
school years, Chicago students’ el-
ementary standardized test scores 
showed six grades of growth in five 
years of schooling. During those 
same years, I worked for five dif-
ferent CEOs, including Barbara 
Byrd-Bennett who is now in prison. 
The one constant for CPS teachers 
is the CTU.

Teachers elected Karen Lewis as 
CTU president, along with her slate 
in 2010, and we haven’t had a lead-
ership change since.

Teachers in Kentucky and Okla-
homa are on strike for fair wages 
and more educational funding for 
students. Just last month, with the 
recent successful teachers strike in 

West Virginia, we witnessed one of 
the greatest examples of the effects 
of ending mandatory fair share fees. 
Unions in West Virginia don’t have 
mandatory fees or even formal col-
lective bargaining rights. These are 
two reasons why West Virginia’s 
average teacher salary is one of the 
lowest in the country. That’s why 
West Virginia teachers statewide 
banded together and won a 5 per-
cent raise.

People need to understand the 
moral and ethical reasons for stay-
ing in a union as well as the behind-
the-scenes work a union does.

I know that because my union 
fees are mandatory, the Chicago 
Teachers Union is able to function 
at an effective level, just as I can 
professionally because the union 
has my back. 

Gina Caneva is a 14-year Chicago 
Public Schools veteran who works as a 
teacher-librarian and Writing Center 
director at Lindblom Math and Science 
Academy.

How a German art project can 
be a model to commemorate 
the Chicago Race Riot of 1919
BY PETER COLE

In July 1919, a Black teenager, Eugene Williams, was 
killed by a white man for swimming in a “white” part of 
Lake Michigan. Williams’ murder was the start of five 

days of rioting. Twenty-three black and fifteen white people 
were killed, and hundreds wounded. Despite being Chi-
cago’s largest bout of racial violence, few know this history.

While in Berlin, I learned about a public art project 
commemorating Holocaust victims. Gunter Demnig’s 
“stolpersteine” project  installs bronze plaques into side-
walks to mark the location where Holocaust victims 
were arrested. When walking around Berlin and other 
European cities, sometimes one comes across “stum-
bling stones”—and suddenly, the Holocaust is staring 
you in the face. The imaginary line between past and 

present immediately blurs.
I envision stolpersteine as a model for how Chicago 

and other U.S. communities could educate Americans 
about our long, bloody history of racism. Trying to ig-
nore or forget it clearly has not resulted in racial harmo-
ny, let alone racial equality.

I want to work with CPS students and teachers, the 
CTU, community organizations, and the city to install 
plaques at the locations of the thirty-eight killed during 
the 1919 riot. Next year will be the centennial of the riots. 
Now is the time to build this public art and history project.

If you and/or your students are interested in helping 
shape a project to advocate for a Chicago memorial rec-
ognizing the 1919 race riots, please contact the author 
at p-cole@wiu.edu. 

Peter Cole is a professor of history at Western Illinois University.
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The supports 
our students 
need to thrive
Chicago’s urban policies 
do more harm than good 
to Black, Brown and low-
income students, according 
to a new report

BY SARAH ROTHSCHILD

A new cross-city report again 
validates what the CTU has 
reported for years: Rahm 

Emanuel’s policies harm rather 
than help Black, Brown and low-
income families. The report by the 
Schott Foundation, “Loving Cities 
Index: Creating Loving Systems 
Across Communities to Provide All 
Students an Opportunity to Learn,” 
ranks Chicago eighth out of ten cit-
ies studied, with only 36 percent of 
the supports necessary for children 
and families to thrive.

This work counters the “no 
excuses” narrative trumpeted by 
school privatizers and charter 
boosters, and highlights the criti-
cal variables that affect children’s 
ability to succeed academically. 

The upshot: school-based re-
forms alone can’t provide all students 
with a fair and substantive opportu-
nity to learn. The report documents 
the need to address students’ physi-
cal and mental health and social and 
economic stability for young people 
to thrive. Affordable housing, safety 
issues, clean air and access to men-
tal health services are as crucial to a 
child’s success as experienced teach-
ers and rigorous curriculum.

The graphic shows the “thermo-
stat indicators” for four domains 
that evaluate the level of support 
cities provide to children, from 
green for high levels of support to 
yellow, and red for low—with Chica-
go heavily in yellow and red.

CPS punishes schools with low 
attendance instead of helping stu-
dents in hardship get to school 
every day. For example, asthma is 
one of the highest drivers of student 
absenteeism, yet health services 
are extremely limited, with only 
144 nurses serving over 500 CPS 
schools. Acute shortages of afford-
able housing and living-wage jobs 
directly undermine students’ read-
iness to learn—and in schools with 
high concentrations of poverty, staff 
carry tremendous pressure to try to 
support students in need, driving 
high turnover and vacancy rates.

 The CTU released A Just Chi-
cago in February 2015 to highlight 
the importance of holistic urban 
policies that ensure that children 
thrive in school and in life. Two 
months later, we launched the web 
version of this report, where we 
continue to share research on urban 
policies that affect Chicago families 
(https://ajustchicago.org/). 

We fight for students, while the 

mayor’s policies harm students in 
need. 

Public school staff understand 
the obstacles that students and fami-
lies face. Low wages, high unemploy-
ment rates, little affordable housing, 
unsafe playgrounds and discrimi-
natory policing tactics combine to 
undermine supports that guaran-
tee post-secondary success. That’s 
why the CTU fought for and won 
CPS funding for up to 50 sustain-
able community schools, and what 
drives Illinois’ new Evidence-Based 
Funding (EBF) education funding 
formula, which is designed to send 
more resources to Illinois’ most un-
der-resourced students.

These issues are not limited to 
Chicago. As CUT has reported be-
fore, economist Richard Rothstein 
has documented racist housing, ed-
ucation and employment policies at 
the local, state and federal level. His 
seminal book, The Color of Law: A 
Forgotten History of How Our Gov-
ernment Segregated America, shows 
how today’s racial inequalities are 
rooted in government policy . The 
CTU hosted Rothstein and WBEZ’s 

Natalie Moore to discuss these find-
ings, which cover Chicago extensive-
ly. You can find—and share—a video 
of the event via our Facebook page.

Some residents benefit from the 
mayor’s urban policies. Chicago’s 
designation as “affordable,” for ex-
ample, depends on race, job sector 
and geographic location within the 
city. CTU hosted a panel discussion 
on the 2017 report, A Tale of Three 
Cities, by the University of Illinois 
Institute for Research on Race and 
Public Policy, where housing, eco-
nomic, judicial, educational and 
health data is cross-examined with-
in the context of Chicago’s three 
major racial groups. The stark anal-
ysis documents sweeping injustice.

While we have a long way to go, 
the CTU’s campaign for fully fund-
ed, sustainable community schools 
addresses some of these disparities. 
With every local election cycle and 
legislative term, we’ve expanded 
electoral support for better poli-
cies—and all CTU members can 
help this effort. Use the literature 
cited in this article to talk to your 
elected officials. Engage your stu-

dents to dialogue about access and 
equity. And continue to fight the lie 
that resources have nothing to do 
with student or school outcomes. 
Nothing could be further from the 
truth. 

Sources:

Loving Cities Index: Creating Loving 
Systems Across Communities to Provide 
All Students an Opportunity to Learn 
(2018). Schott Foundation. www.loving-
cities.org.

Institute for Race Research and Public 
Policy (IRRPP) (2017). A Tale of Three 
Cities: The State of Racial Justice in 
Chicago (2017). http://stateofracialjus-
ticechicago.com/.

Rothstein, Richard (2017). The Color 
of Law: A Forgotten History of How 
Our Government Segregated Ameri-
ca. https://www.epi.org/publication/
the-color-of-law-a-forgotten-histo-
ry-of-how-our-government-segregat-
ed-america/. 

Chicago Teachers Union (2018). A Just 
Chicago. https://ajustchicago.org/ 

Sarah Rothschild is a staff researcher 
for the Chicago Teachers Union.

BY KASSANDRA TSITSOPOULOS  

It’s the fall of 2012, and I have 
just been elected to Prosser 
Career Academy’s local school 

council. For years, our erratic 
principal stacked the LSC with 
supporters. No one informed 
me that I had to complete train-
ing, what to expect at my first 
meeting, or where to reach out 
if I needed help—and the CTU 
was about to vote on whether to 
go on strike. The other teacher 
representative was also new, so 
we tried our best to advocate 
for our staff without necessary 
tools or a Professional Personnel 
Leadership Committee (PPLC) 
at Prosser. 

Many LSC members feel 
this way. Mayor Emanuel and 
his handpicked school board 
continue to slash budgets, and 
the Office of LSC Relations has 
only a barebones staff to assist 
thousands of LSC members 
across the city who have no for-
mal way to contact each other.

I learned that training 
modules were available to LSC 
members, and eagerly signed 
up. LSC members must com-

plete all nine training modules 
in the first six months in office, 
for Roles and Responsibilities, 
Effective Meetings for LSC 
members, the Continuous Im-
provement Work Plan (CIWP), 
Principal Evaluation, Principal 
Selection, Internal Accounts 
and Fundraising, Code of Eth-
ics, and LSC Officers and Re-
sponsibilities. 

In 2012, LSC Relations staff 
did all trainings in person—a 
great opportunity to ask ques-
tions, play out scenarios and 
interact with other LSC mem-
bers. But in-person trainings 
decreased as  training modules 
began to be offered online. In 
my second and third terms, I 
completed the modules online, 
but something was missing – no 
interaction, no one to answer 
confusing questions, no way to 
compare notes about what was 
happening at our schools. Imag-
ine if you were a parent or a 
community representative try-
ing to understand the difference 
between federal money and stu-
dent-based budgeting formulas! 
It can be very daunting.

In my third term, I discov-

ered a Facebook group called 
LSC4All, and also joined 
Raise Your Hand Illinois’ LSC 
Connections Google Group. 
They post great updates about 
legislation concerning LSCs, 
and information about LSC 
elections. I also learned that 
LSC Relations was looking 
for people to become certified 
LSC trainers. I jumped at the 
chance. Of course, LSC Rela-
tions had no funds to pay us or 
provide me with a substitute, 
which meant taking a person-
al day to attend the training. I 
was relieved to see CTU staff 
members at the LSC Trainer 
Workshops, and in the fall of 
2017, we passed our exam. 

Today, I partner with CTU 
staff to offer the nine mod-
ules to teachers, parents, 
and community members on 
LSCs or interested in run-
ning. Together, we’ve created 
an interactive presentation 
with cheat sheets and practice 
guides for the modules. Par-
ticipants’ questions have been 
great, we brainstorm together 
about ways to empower LSC 
members, and we’re all better 

at fulfilling our LSC duties. 
I’ve become a better LSC staff 
representative—and better at 
making sure my school follows 
correct procedures. 

The CTU trainings will 
help you learn how to find all 
of the documents critical to 
school governance online. For 
example, principals across 
the district obscure the school 
budget to minimize public par-
ticipation and thoughtful ques-
tions, but you can find detailed 
school budgets online with 
downloadable spreadsheets. 
The CTU trainings tackle the 
nuts and bolts of running in-
formed, effective and demo-
cratically driven LSCs—what 
the activism of the 1980’s that 
created LSCs was all about.  

If you’re an LSC member 
interested in joining the LSC 
Connection Google Group, 
send your information to 
Jennie Biggs at jennie@il-
raiseyourhand.org. 

Kassandra Tsitsopoulos is a social 
studies teacher, LSC member and 
the CTU delegate at Prosser Career 
Academy High School.

CTU trainings 
to build a 
better LSC
Get the information, 
interaction and support 
you need to help your 
LSC work for your school 
community
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Break  
the code  
of silence
The school board has created 
an educational ‘hunger games’ 
that discourages negative 
reporting at all costs

BY BESSIE TSITSOPOULOS

As a CPS social worker, 
I was horrified to hear 
the news of students 

being sexually abused—and 
those cases not being properly 
reported. As a clinician, I have 
many situations where DCFS 
has to be called because a child 
has been molested outside of 
school by a family member, 
family friend or other molester. 
It has always been in our train-
ing and in our school’s policy 
to always report! So what has 
gone wrong? My fellow clini-
cians and I started discussing 
the need for more trainings, 
after assuming that admin-
istrators and staff are not of 
aware what needs to be—and 
is required to be—reported. 

Then I started thinking 
more broadly about what has 
been happening at the Board, 
and the roots of this disaster 
started making more sense 
to me. 

The Board has created an 

extremely competitive climate 
within its schools: 1+, IB, Wall 
to Wall IB, AP classes, dual 
credit classes and whatnot—
all sorts of classifications 
that make schools attractive 
to the best and brightest stu-
dents. And with student-based 
budgeting, the more students 
we attract to our schools, the 
more resources we have for 
our students. These ‘hunger 
games’ between schools cre-
ate an atmosphere of intense 
competition and discourage 
sharing information that 
could expose schools to scru-
tiny, criticism, and the threat 
of negative impacts to ratings, 
enrollment, budgets and more. 

What’s the result? Prob-
lems are not accurately re-
ported or are under-reported, 
from dirty schools and high 
dropout rates to harassment 
or sexual abuse by students or 
staff—anything that may hurt 
the reputation of the school!

Teachers and other school 
personnel are deeply affected 

by this competition. A job at a 
‘good’ school—one with ade-
quate resources, a well-main-
tained facility and adequate 
staff—is hard to get and in 
short supply. Many teach-
ers who’ve been displaced by 
school closings are still looking 
for a permanent job, and oth-
er teachers are nervous about 
speaking up to administrators 
for fear it may affect their eval-
uation scores and their job.

The threat is real. We’ve 
recently seen several teach-
ers and clinicians threatened 
with job loss or run out of 
their schools in the wake of 
whistle-blowing or advocat-
ing for their students. Some 
teachers have even figured 
out that if they play nice with 
My Voice/My School teach-
er surveys, their school has 
a better chance of becoming 
a 1+ school. If they withhold 
their true feelings about poor 
school climates, poor relation-
ships with administrators or 

other problems, their school 
will earn more points towards 
the coveted 1+ school ranking!

Checks and balances, 
which are a must in any 
healthy organization, are ab-
sent in CPS from the top of 
the system down. We don’t 
have an elected school board, 
and administrators and staff 
are afraid to challenge the 
mayor, as we clearly see in all 
of the rubber-stamping that 
goes on. This trickles down 
from administrators to staff 
and students, very much like a 
dysfunctional family system.

What do we do? Will more 
trainings and in-services or 
additional policies and pro-
cedures solve this critical 
problem? Not without real 
accountability, an end to fear-
based governance, and the 
freedom to put our children’s 
needs ahead of politics. The 
bottom line is that, without 
a healthy, democratic pro-
cess—including an elected, 

representative school board—
trainings and new policies 
alone will not work, because 
the dysfunction that drives 
the code of silence remains.

We see it in our brothers 
and sisters in the Police De-
partment—and our school sys-
tem is getting just as bad. Two 
recent CEO’s have been forced 
out—and one is in jail—for cor-
ruption and ethics scandals. 
This board has been exposed 
for leaving our vulnerable spe-
cial education students unpro-
tected and abused with their 
new policies and procedures. 
But none of this dysfunction 
was tackled internally. In-
stead, teachers and parents 
were ignored or worse.

We need to end this lack 
of accountability if our school 
system is to become healthy. 
All schools need to have the 
resources to be excellent 
schools. Budgets should be 
based on the needs of every 
school and its students, and 

not primarily on the number 
of students attending. The 
competitive marketing of 
schools and the push to attract 
students at any cost needs to 
end. Excellent neighborhood 
schools should be the norm 
and not the exception, where 
the administrators, frontline 
staff, parents, and students 
share a commitment to the 
community—and we’re all 
dedicated to keeping children 
and their neighborhoods safe.

If the mayor and his ad-
ministrators are serious about 
keeping students safe, then we 
need to see changes: an end to 
educational hunger games; an 
elected, representative school 
board free from political ma-
nipulation; and sustainable 
community schools that are 
adequately resourced accord-
ing to the needs of each of our 
students and their families. 

Bessie Tsitsopoulos is a CPS school 
social worker and CTU member.

Breast density 
notification bill 
passes in Illinois
BY HELEN RAMIREZ-ODELL

Retired teacher (New Field 
School) Patti Beyer launched 
the Illinois Breast Density 

Initiative and its Facebook page to 
inform women of the importance of 
knowing their breast density. 

Patti’s sister in California had 
been notified she had dense breasts 
and needed an additional ultra-
sound test along with her mammo-
gram. Patti had found out that she 
had dense breasts also, and because 
of her sister, she requested an ultra-
sound after her normal mammo-
gram. She was found to have early 
stage breast cancer, which was suc-
cessfully treated. 

California law requires that 
women be notified when they have 
dense breast tissue because of its 
cancer implications. Illinois had 
no such law even though mammo-
grams miss more than 50 percent 

of cancers present in dense breasts.
Ms. Beyer worked tirelessly to 

get a breast density notification law 
passed in Illinois and asked CTU for 
help, as many union members are af-
fected by breast cancer. The Breast 
Density Notification Bill (SB2442—
Mulroe and HB4392—McAuliffe) 
unanimously passed in both the Il-
linois Senate and House this spring 
and awaits the governor’s signature. 

The CTU Women’s Rights Com-
mittee presented a resolution for the 
upcoming AFT convention to the 
CTU House of Delegates on May 2. 
The resolution calls for the Ameri-
can Federation of Teachers to urge 
members to lobby for a breast den-
sity notification law in their state if 
they do not already have one and to 
support federal legislation requiring 
breast density and mammography 
reporting as proposed by Rep. Rosa 
DeLauro (D-Connecticut) and Sen. 
Dianne Feinstein (D-California). 

The CTU resolution further calls for 
AFT to urge locals to inform their 
members about why breast density 
matters and to encourage them to 
ask their medical providers if they 
have dense breasts when they get 
their mammograms if they are not 
currently given this information.

Ms. Beyer works closely with 

JoAnn Pushkin, Executive Director 
of DenseBreast-info.org, who said 
that breast density is determined 
only through a woman’s mammo-
gram. Forty percent of women age 
40 and over have dense breasts. 
For those with dense breasts, other 
screening tests, such as ultrasound 
or MRI, in addition to a mammo-

gram will substantially increase de-
tection of cancer found at an early 
stage when it is most treatable and 
survivable. More information is 
available at DenseBreast-info.org. 

Helen Ramirez-Odell is a retired school 
nurse, a retiree delegate and a member 
of the Women’s Rights Committee.

Retired teacher Patti Beyer 
has spearheaded the Illinois 
effort to pass this important 

legislation regarding women’s 
health.  (Photo: Jon Hillenbrand)
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House of Delegates 
Meeting ∕ Wednesday,  
May 2, 2018

Delegates not present: NETWORK 1A  
Blaszczyk, Diane L.; Brennan, Jennifer L.; 
Davis, Deborah ∕ NETWORK 1B  Cooley, 
Amy K.; Karpa, Kevin M.; Maeda, Ann 
T.; Marshall, David M.; Nikolopoulos, 
Anastasia C.; Palomino Villamonte, 
Walter; Perez, Stacy L.; Smith, Laura R.; 
Zuniga, Christopher V. ∕ NETWORK 1C  
Baar-Ledford, Sara D.; Davidson, Susan 
K.; George, Eric C.; O’Donnell, James 
M.; Wehbeh, Jenine ∕ NETWORK 2A  
Lancaster, Elizabeth R.; Martinez, Xavier F.; 
Rodriguez, Natalie M.; Thomas, Katherine 
G. ∕ NETWORK 2B  Bravo-Gonzalez, 
Mayra; Mihoc, Georgian; O’Shea, Mary 
Rose; Strassell, Julie C.; Wittenwyler, 
Brian D. ∕ NETWORK 3A  Mendoza, 
Mary; Milano, Dena M.; Tsitsopoulos, 

Kassandra A.; Walach, Erin ∕ NETWORK 
3B  Anderson, Grace A.; Crowder, Sharon 
D.; Montanez, Rene R.; Pittman, Sylvelia 
I.; Roberson, Gerald A. ∕ NETWORK 4A  
Bruehl, Steven C.; Cieslik, Laura C.; Ebstein, 
Jody; Weston, Lindsay N.; Zoldan, Sara R. ∕ 
NETWORK 4B  Benavides, Angela; Jensen, 
Alexander P.; Lopez, Brian K.; Schroeder, 
Zach ∕ NETWORK 4C  O’Neill, Terrence 
J.; Smith, Einnaf A.; Vanhorssen, Martha 
S. ∕ NEWORK 5A  Robinovitz, Isaac W. ∕ 
NETWORK 5B  Georgopoulos, Stella S.; 
Haynes, Marci S.; Jasutis, Susan M.; Thrash, 
Rasheeda M. ∕ NETWORK 5C  Greco-
Serwa, Sandra M.; Josephs, Donyielle A. ∕ 
NETWORK 6A  D’Addario, Paul T.; Grauer, 
Brian M.; Pattis, Wendy R.; Renteria, Rita; 
Weingarten, Wendy J. ∕ NETWORK 6B  
Freeman, Roy; Khawam, Anna E.; Reid, 
Kimberly M. ∕ NETWORK 6C  Cutler, 
Audrey; Milroy, Kori S.; Sweeney, Jonathan 
M. ∕ NETWORK 7A  Banks, Ramona; Chino, 

Ervis; Hernandez, David; Monahan, Dorothy 
M.; Reed-Lopez, Anne C.; Rodriguez, 
Jennifer ∕ NETWORK 7B  Kniff, Jennifer 
B.; Ma, Amy; Peralta, Alfredo ∕ NETWORK 
8A  Carapia, Yesenia R.; Dobert, Kenneth G.; 
Lewis, Melissa; Martinez, Teresa; Mendez, 
Keyla; Rosenbaum, Jessica S.; Sontag, Paula 
R.; Zwiazek, Carly A. ∕ NETWORK 8B  
Druckmiller, Hannah; Magallanes, Lucero; 
Moulton, Allison M.; Sawicki, Richard J. ∕ 
NETWORK 8C  Banasiak, Sally A.; Ferro, 
Victoria A.; Herrington, Alexandra M.; 
Rook, Colin W. ∕ NETWORK 9A  Hill, 
Anita J. ∕ NETWORK 9B  Collins, Darrin 
A.; Garcia, Chandra D.; Horton, Kawana 
T.; Idemudia, Tara Y.; Johnson, Henrietta B.; 
Riouse, Nicole D. ∕ NETWORK 10A  Burke, 
Heide L.; Dillon, Colum J.; Dooey, Maureen 
P.; McLaurin, Makeesha D.; O’Malley, 
Margaret M. ∕ NETWORK 10B  Kelly, 
Laura M.; McDevitt, Julie A. ∕ NETWORK 
10C  Gagner, Louis T.; Long-Sinova, Lisa R.; 

Spangler, Jessica; Sparks, Jeri L. ∕ NETWORK 
11A  Obrien, Mark W.; Threlkeld, Selena M.; 
Walls-Kirk, Kimberly A. ∕ NETWORK 11B  
Clay, Jamila K.; Holmes, Davina; McNeal, 
Susie E. ∕ NETWORK 11C  Davis, Victoria 
M.; Repta, Jennifer A.; Ward, Jacquelyn; 
Williams, Samantha ∕ NETWORK 12A  
Carter, Cozette T.; Crockett, Nicole M.; 
Lucchesi, Lauren; Pineda, Leticia A.; 
Simpson, Allyson L. ∕ NETWORK 12B  
Cosley, Rondra M.; Moore, Arneice A. 
∕ NETWORK 12C  Boose, Robin B.; 
Cade, Shannon L.; Johnson, Tequila; Kile, 
Carmen L. ∕ NETWORK 13A  Andersen, 
Robert; Bobo, Jennifer L.; Jaquez, Nicole J.; 
Whitehead, Sheryl F. ∕ NETWORK 13B  
Koslowski, Mary V.; Lee, Tyrone T.; Sullivan, 
Elinor J. ∕ NETWORK 13C  Coleman, 
Angela K.; Davis, Joyce R.; Grant, Lorrie 
A.; Janacek, Gregory; Roberson, Danielle 
B. ∕ AUSL SOUTH  Jarrell, Ashley N.; 
Laidler, Autumn M.; Major, Sandra; Pardo, 

Jonathan M. ∕ AUSL WEST  Egwuekwe 
Maxey, Kelechi S. ∕ CITY-WIDE CAREER 
SERVICE  Douglas, William; Fells, Denise 
M.; Gonzalez, Maria A.; Jamaica, Sandra; 
Martinez, Nellie M.; Williams, Robert 
L.; Zavala, Roselia F. ∕ CITY-WIDE  
Bashir, Gloria J.; Brown-Sutton, Jereece 
M.; Christensen, William E.; Esposito-
Usterbowski, Mary B.; Gruodis, Paul J.; 
Lalagos, Thomas; Milkowski, Lawrence E.; 
Ramirez Odell, Helen M.; Schecter, Jeff M.; 
Toro, Theresa L.; Whitfield, Benita A. ∕ 
CTUA1  Dukes, Daniria; Forst, Christopher; 
Haas, Amanda; Horwitz, Michelle R.; Jones, 
Sarah C.; Loafmann, Paul R.; Masciola, 
Stacey; Oldendorf, Elisabeth A.; Oliva 
Gonzalez, Francisco J.; Vester, Robyn; Wax 
Trost, Joanna ∕ CTUA2  Ferri, Enrico G.; 
Hale, David M.; Hudson, Vaeshan; Martinez, 
Marines; Michael, Nicholas; Olufs, Kaitlin; 
Perez-White, Noel; Schmidt, Katie; Steele, 
Melissa K.

House of Delegates 
Meeting ∕ Wednesday,  
June 6, 2018

Delegates not present: NETWORK 1A  
Blaszczyk, Diane L.; Hernandez, Sarah 
E.; Plewa, Leslie; Spagnola, Patricia A.; 
Vanover, Daniel L. ∕ NETWORK 1B  
Maeda, Ann T.; Marshall, David M.; 
McLennon, Tasmie S.; Smith, Laura R. ∕ 
NETWORK 1C  Flanagan, Nora J.; Guidara, 
Matthew J.; O’Donnell, James M.; Ward, 
Anne C.; Watson, Gretchen C.; Wehbeh, 
Jenine ∕ NETWORK 2A  Dohl, Roisin M.; 
Gladney, Maxine; Lancaster, Elizabeth R.; 
Mountz, David B.; Pulliam, Davina M.; 
Thomas, Katherine G. ∕ NETWORK 2B  
Drase, George P.; Hernandez, Wilson; 
Hopkins, Anne; Lerner, Joshua D.; Mead, 
Thomas C.; Mihoc, Georgian; O’Shea, 
Mary Rose; Strassel, Julie C.; Toomey, 
Kimberly A.; Wittenwyler, Brian D. ∕ 
NETWORK 3A  Mottram-Dummeldinger, 
Michelle C. ∕ NETWORK 3B  Anderson, 

Grace A.; Crowder, Sharon D.; Harris, 
Stephanie J.; Montanez, Rene R.; Roberson, 
Gerald A. ∕ NETWORK 4A  Bennett-
Stanley, Marlene K.; Bruehl, Steven C.; 
Caskey, Jessica L.; Ebstein, Jody; Suvatne, 
Wonju J. ∕ NETWORK 4B  Arnold, Aric 
J.; Benavides, Angela M.; Hartrich, Jeanne 
M.; Jensen, Alexander P.; Schroeder, Zach 
∕ NETWORK 4C  McAuliff, Nancy C.; 
Murphy, Patricia W.; Smith, Einnaf A. ∕ 
NEWORK 5A  Blochowiak, Kathryn E.; 
Colsant, Tricia D.; Maurello, Rosemary 
S.; Robinovitz, Isaac W. ∕ NETWORK 5B  
Georgopoulos, Stella S.; Smith, Verma L.; 
Thrash, Rasheeda M. ∕ NETWORK 5C  
Greco-Serwa, Sandra M.; Hill, Ladwonda 
C.; Watson, Joyce ∕ NETWORK 6A  
D’Addario, Paul T.; Kruchten, Jacob 
R.; Renteria, Rita; Stamps, Tara S.; 
Weingarten, Wendy J. ∕ NETWORK 6B  
Borge, Michael A.; Khawam, Anna E.; 
Nowlin, Amme A. ∕ NETWORK 6C  
Cutler, Audrey; Hebert, Deanna W.; 
Sweeney, Jonathan M.; Trine, Karen M. ∕ 

NETWORK 7A  Banks, Ramona; Fragoso, 
Miguel; Weatherred, Jacob ∕ NETWORK 
7B  Kampton, Katherine M.; Zygowicz, 
Debra S. ∕ NETWORK 8A  Carapia, 
Yesenia R.; Lewis, Melissa; Mendez, 
Keyla; Nugent, Elizabeth L.; Rosenbaum, 
Jessica S.; Saldana, Lucila ∕ NETWORK 
8B  Druckmiller, Hannah; Magallanes, 
Lucero ∕ NETWORK 8C  Banasiak, Sally 
A.; Crall, Patrick; Ferro, Victoria A.; 
Herrington, Alexandra M. ∕ NETWORK 
9A  Hill, Anita J.; Nichols-Sweat, Shari A. ∕ 
NETWORK 9B  Banks, Lindsey L.; Collins, 
Darrin A.; Horton, Kawana T.; Johnson, 
Henrietta B.; Riouse, Nicole D.; Schnall, 
Jamie L. ∕ NETWORK 10A  Dooey, 
Maureen P.; Horn, Jennifer M.; Kelly, Jason 
D.; Kelly, Timothy J.; O’Malley, Margaret 
M.; Zaturski, Steven A. ∕ NETWORK 
10B  Creech, Matthew; Kelly, Laura M.; 
Linehan, Joseph A.; Madrid, Rachel I.; 
McDevitt, Julie A.; McKay, Megan J.; 
Mirkiewicz, Brittany E.; Morris, Valerie 
L.; Rodriguez, Carlos ∕ NETWORK 10C  

Fuller, Nicole; Rhodes, Derrick; Spangler, 
Jessica ∕ NETWORK 11A  Cleary, Anne 
T.; Henderson, Theresa M.; Mitchell, 
Susan C.; Obrien, Mark W.; Walls-Kirk, 
Kimberly A.; Wilkinson-Troutman, 
Cynthia G. ∕ NETWORK 11B  Holmes, 
Davina; McNeal, Susie E.; Platt, Mallory 
D.; Washington, Danielle R.; White, Larnce 
∕ NETWORK 11C  Davis, Victoria M.; 
Maniates, Evan P.; McKinney, Belinda 
M.; Seabloom, Joseph D. ∕ NETWORK 
12A  Bell, Wilma Z.; Carter, Cozette T.; 
Crockett, Nicole M.; Pineda, Leticia A.; 
Simpson, Allyson L. ∕ NETWORK 12B  
Pincham, Robert E. ∕ NETWORK 12C  
Blake Boose, Robin; Johnson, Tequila; 
Kile, Carmen L. ∕ NETWORK 13A  
Andersen, Robert; Bobo, Jennifer; Davis, 
Drelle L.; Mason, James J.; Taylor, Evan 
M.; Whitehead, Sheryl F. ∕ NETWORK 
13B  Lee, Tyrone T.; McKinney, LaConya; 
Osorio, Juan M.; Sullivan, Elinor J. ∕ 
NETWORK 13C  Davis, Joyce R.; Grant, 
Lorrie A.; Janacek, Gregory; Sokoya, 

Jamiu O. ∕ AUSL SOUTH  Jarrell, Ashley 
N.; Major, Sandra; Mata, Rommy C.; 
O’Connor, Kelley M.; Pardo, Jonathan 
M. ∕ AUSL WEST  Egwuekwe Maxey, 
Kelechi S.; Servais, Maggie K. ∕ CITY-
WIDE CAREER SERVICE  Coty, Sharon; 
Gaither, Arttice S.; Gonzalez, Maria 
A.; Jamaica, Sandra; Powers, Reyne M.; 
Williams, Robert L.; Zavala, Roselia F. ∕ 
CITY-WIDE  Ali, Jamillah M.; Bell, Benna 
L.; Carter, Cathaline G.; Christensen, 
William E.; Lewis, John W.; Murray, 
Margo T.; Nelson, Lois; Schechtman, 
Judith B.; Silver, Jack; Tuite, Jacquelyn L.; 
Wildi, Brad A. ∕ CTUA1  Dukes, Daniria; 
Forst, Christopher; Haas, Amanda; Jones, 
Sarah C.; Loafmann, Paul R.; Oldendorf, 
Elisabeth A.; Oliva Gonzalez, Francisco 
J.; Stewart, Erica C.; Vester, Robyn ∕ 
CTUA2  Ferri, Enrico G.; Hicks, Mona 
F.; Hudson, Vaeshan; Martinez, Marines; 
Michael, Nicholas; Nash, Thomas; Nisbet, 
Thomas M.; Perez-White, Noel; Robinson, 
Natasha; Steele, Melissa K.

Write to—and for—Chicago Union Teacher

Love? Hate? Agree? Disagree? 
Send Chicago Union Teacher 
your feedback, compliments 

and criticism. Send letters to the 
editor to leadership@ctulocal1.
com or Chicago Union Teacher, 
1901 W. Carroll St., Chicago, Illi-
nois, 60659. 

Letters to the editor should not 
exceed 400 words and may be ed-
ited for length and clarity. Inclu-
sion is at the discretion of Chica-
go Teachers Union leadership and 

Chicago Union Teacher editors. 

Write for us

Chicago Union Teacher is pub-
lished for the members of the Chi-
cago Teachers Union. It is your 
magazine. Members can—and 
should—submit articles about 
whatever topics they consider rel-
evant to our overall mission of 
advancing and promoting qual-
ity public education, improving 
teaching and learning conditions, 

and protecting members’ rights. 
The magazine consists of three pri-
mary types of articles—letters to the 
editor (explained above), short-form 
content and long-form content. Ex-
amples of short-form content are 
book reviews, announcements, 
event recaps and campaign updates, 
which are not to exceed 400 words. 
Examples of long-form content are 
op-eds and feature stories. Op-eds 
should not exceed 800 words, while 
features should be between 1,200-

2,000 words. 
All work, but especially fea-

tures, must be submitted with art-
work and/or images. All graphics 
must be high-resolution and in 
full color, and be submitted with 
photography credit and captions 
where applicable. 

Email all submissions for con-
sideration to leadership@ctul-
coal1.com with the subject line, 
“For CUT.” Articles may be edited 
for length and clarity, and inclu-

sion is at the discretion of Chica-
go Teachers Union leadership and 
Chicago Union Teacher editors.

Advertise with us

Chicago Union Teacher accepts 
classified advertisements from 
CTU members at a discounted rate, 
and from outside organizations for 
a reasonable cost. For more infor-
mation, contact Advertising Man-
ager April Stigger at aprilstigger@
ctulocal1.com or 312-329-6225. 
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In memoriam
  2018

 February 1 Robert W. Danner, Recip

 April 6 Josephine Formato, Bridge

 April 8 Shirlee Golub, Drake

 April 10 Barbara Jean Pitts, Madison

 April 15 Mary J. Longueil, Reilly

 April 16 Ethel Boltax, Harte

 April 20 Clarice D. Durham, Central Office

 April 20 John P. McAuliffe, Lincoln Park High

 April 22 Peter H. Kapsalis, Kozminski

 April 22 Elizabeth G. Walski, Van Vlissingen

 April 24 Alice Alicia Barland, Burnside Acad

 April 24 Diana Peralta, C-W Spec Svcs Sup

 April 25 Juanita V. Sokol, Seward

 April 25 Irene A. Sullivan, Former

 April 26 Miriam Alpert, Recip

 April 27 Susan Jardien, Greeley

 April 28 Dorothy D. Berg, Funston

 April 28 Lorraine A. Stepanek, Castellanos

 April 29 Claryce Holmberg, Recip

 April 30 Anna M. Mcgeehan, Morrill

 May 1 William C. Brackney, Juarez

 May 1 Ora Ferguson, Sub

 May 1 Fred Kasner, Bogan

 May 2 Katherine T. Hayes, Kelly HS

 May 3 John J. Gill, Avondale

 May 3 William M. O’Connell, Kennedy HS

 May 3 Raffe H. Simonian, Taft HS

 May 3 Jack Solomon, Central Office

 May 5 Shirley Shiner, Brennemann

 May 7 Beverly S. Upchurch, C-W Educ General

 May 9 Todd Eric Landen, Evergreen Acad

 May 9 Ogden Wilcher, Recip

 May 10 Joan M. Anagnostopoulos, Sawyer

 May 10 Joan M. Fogarty, Manierre

 May 11 Ruby D. Smith, Goudy

 May 12 Sharon A. Dryer, Chicago Military Aca

 May 12 Carole A. Pyant, Amundsen

 May 13 Gary H. Peckler, C-W Educ General

 May 13 Geraldine J. Rupsch, Altgeld

 May 13 Gordon J. Sharp, Dept Of Special Ed

 May 17 Doris M. Floyd, Reavis

 May 18 Patricia H. Dietze, Burley

 May 18 Donald B. Henry, Sub Teacher Postal

 May 18 William E. Vickers, Recip

 May 19 Grace L. Yang, Komensky-Perez

 May 20 Janice Anne Patterson, Pickard

 May 20 Elizabeth Wegener, Scott

 May 21 Geraldine Kooken, Recip

 May 21 Miriam Lyman, Reciprocal

 May 23 Bernia Fay Womack, Fenger Acad HS

 May 26 Dorothy S. Urman, Carter

 May 26 Marcy Kay Wiener, Hawthorne Acad

 May 27 Charity Randolph, Doolittle East

 May 28 Lula B. Govern, Mason

 May 29 Bernice Harper, Sub Postal Service

 May 29 Randall T. Pelkey, Sub Postal Service

mailto:leadership@ctulocal1.com
mailto:leadership@ctulocal1.com
mailto:leadership@ctulcoal1.com
mailto:leadership@ctulcoal1.com
mailto:aprilstigger@ctulocal1.com
mailto:aprilstigger@ctulocal1.com
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CTU and CPS honor  
new National Board 
Certified Teachers at 
Chicago Cultural Center 

On April 24, CPS  and the 
CTU celebrated 66 new 
National Board Certified 

Teachers (NBCTs) and 88 Board-
certified teachers who successful-
ly renewed their certification this 
year. Each of these accomplished 
educators earned or maintained 
the profession’s highest mark of 
achievement through a rigorous, 
performance-based, peer-review 
process, demonstrating their prov-
en impact on student learning and 
achievement. This year our dis-
trict is the third largest producer 
of NBCTs in the nation. 

Our National Board professional 
development and support program, 
Nurturing Teacher Leadership 
(NTL), is a partnership between 
the CPS and CTU that is codified 
in our contract—funded by CPS and 
run by the Chicago Teachers Union 
Foundation’s Quest Center. 

NTL has a 94 percent achieve-
ment rate—twice the national av-
erage—and works in partnership 
with local universities, providing 
graduate credit and a track toward 
a Master’s degree. CPS NBCTs re-
ceive a $1,900 annual stipend. 

See below for excerpts from 
speeches by three Class of 2017 CPS 
NBCTs at the awards ceremony.

Eduardo  
Amezqueta- 
Martinez

If you had 
told me four 
years ago 

that I was go-
ing to be giving 
a speech about becoming a Na-
tional Board Certified Teacher, I’d 
probably have said you were crazy. 
I had just moved to Chicago to 
work as a Spanish teacher in Cook 
County Jail’s Consuella B. York Al-
ternative H.S., and I couldn’t even 
imagine how much my life was 
about to change. 

I remember my first day in 
York walking through all those 
long eerie corridors looking for my 
classroom. Jail can be quiet, but 
also chaotic and loud. Really loud. 
Students were passing by greeting 
each other, sometimes in not too 
well articulated English (or Span-
ish) and there I was, trying to find 
my classroom for my first day and 
realizing for the first time that I 
might have underestimated what 
teaching a world language in jail 
could mean. “Ok, so this is what 
jail school is about,” I thought. 
“Not too different than all the ste-
reotypes I had seen in movies and 
television shows.” I admit it, I was 
a little nervous. 

When I finally found my room, 
I noticed a teacher next door who 
seemed to have everything under 
control. Students were having a 
very well articulated discussion 
about Of Mice and Men, and he 
was quietly observing and fa-
cilitating the conversation—not 
something one would expect to 
find in this setting. I thought, 
“Well, I was worried for nothing. 
This is going to be a piece of cake.” 
After all, I have a captive audience. 
I can do that. He made it look so 
easy. Little did I know! My first 
lesson was a total disaster. I tried 
to teach basic Spanish introduc-
tions and greetings but students 
would not pay attention. What 
did this teacher do to prepare and 
teach students that I wasn’t doing? 
What qualities did he have that I 
lacked? I decided to ask for help 
from this magical teacher I so 
admired. I learned that Mr. John 
Boggs wasn’t magical at all. He 
was National Board Certified. 

Paula  
Wyatt

I have always 
loved what 
I do, but 

before go-
ing through 
N u r t u r -
ing Teacher 
Leadership, 
my practice 
was driven 
by my intuition and by curriculum 
publishers. I always worked hard 
but didn’t always see the results 
I wanted. I’d joined professional 
committees, attended profession-
al development and collaborated 
with peers without ever feeling 
like I had really elevated myself 
professionally to where I wanted 
to be.

When a f lyer to join the Na-
tional Board CTU/CPS candidate 
support program landed in my 
mailbox, I asked my teammate Er-
ica Loftus, also a new NBCT here 
tonight, if she wanted to attend 
the information session with me. 
At the end of the meeting, we got 
a 20-page application to fill out to 
profile our practice. The writing 
and revisions of this profile could 
have scared us away, but we com-
mitted to the process, 

For me the transformation 
from being a good teacher to be-
coming an ambassador for Na-
tional Board Standards happened 
during the NTL process. Before 
NTL, I let textbook publishers 
drive my scope and sequence. 
But NTL helped me realize that 
goals and pedagogy cannot be 
systematized, that a publisher 
can’t account for the multitude 
of variables that contribute to the 
teaching and learning process in 
my classroom or the individual 
needs and experiences of my stu-
dents. 

Through NTL, I learned to 
design my own curriculum. My 
yearly westward expansion unit is 
one of the first I changed during 
the process. My NTL mentors and 
cohort colleagues suggested using 
primary documents as a way to 

engage my students to construct 
their own account of the Lewis 
and Clark expedition, rather than 
relying on the textbook. With 
their encouragement, I prepared 
by reviewing documents from the 
Library of Congress, contacting 
historical specialists from Stan-
ford University and private col-
lectors to build my portfolio of 
resources. I handpicked pages of 
Lewis and Clark’s journal that met 
my students’ interest and reading 
abilities. The writing and sketches 
became the “textbook.” 

Eurydice  
Bevly

My con-
t e n t 
a r e a 

is special education, and I am a 
firm believer that all students can 
learn, no matter how differently 
abled they are. I am an advocate 
for students learning in their least 
restrictive environment. Since 
NTL and NBC, I have elevated my 
teaching practice by learning how 
to treat and teach students equi-
tably so much more effectively. I 
adjusted my student goal setting 
and individualized my instruction 
based on more acute observation, 
assessments, and knowledge of my 
students’ interests, learning pref-
erences, strengths, abilities, skill 
levels and peer relationships.

I’ll give you an example. One of 
my students was a visual learner 
with a specific learning disability. 
His IEP said he had an imper-
fect ability to read, write or spell. 
He would say, “I just can’t read.” 
But since joining the NTL pro-

cess, I now knew I needed to know 
more about him to plan the specific 
course of action I would take with 
him. Using differentiated and fre-
quent assessments, I learned that 
cognitively he experiences deficits 
in all reading related subjects. This 
eighth grader could only read at a 
2nd grade level, and he was embar-
rassed. I learned that reading was 
his least favorite subject and that 
he only liked to read books that in-
terested him like realistic fiction, 
so I chose Unchained for one-on-
one instruction.

NTL helped me implement new 
teaching practices and strategies to 
move him forward. Because I had 
all this data and truly knew this 
student, I determined to use vi-
suals in my instruction and target 
spelling and vocabulary words at 
his instructional level, along with 
ongoing assessments to monitor 
his progress of word knowledge 
and f luency. I also shortened the 
amount of text he read and the 
number of vocabulary words he 
studied at any given time so he 
wouldn’t get frustrated. I was able 
to help him build vocabulary and 
improve reading f luency, and he 
was able to learn and identify new 
words faster, especially when view-
ing visual pictures he choose that 
related to his life and interests. His 
reading f luency improved from a 
30 percent error rate to a 4 per-
cent error rate, and he gained con-
fidence in his reading ability while 
his embarrassment diminished. He 
no longer hated reading—all be-
cause of what I learned while mas-
tering the Core Propositions and 
standards of the National Board for 
Professional Teaching Standards.

CTU officers Karen Lewis, Maria Moreno, and Jesse Sharkey at the  
awards ceremony honoring Chicago’s new NBCTs  (Photo: Nathan Goldbaum)

Chicago’s newly minted NBCTs. Congratulations!  (Photo: Nathan Goldbaum)
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Quest Center  
Professional Learning 
Restorative. Relevant. Reflective.

   QUEST CENTER

Earn a Learning Behavior 
Specialist 1 (LBS1) Endorsement
Enrolling now for June 27th start!
CTU members can earn an LBS I Endorsement through our 
partnership with National Louis University. This Endorsement 
program provides teachers the knowledge and skills to work in 
inclusive classrooms and school settings and to use Universal 
Design for Learning strategies to effectively reach all students.

Earn your LBS I Endorsement from NLU if you are looking for a:
• high-quality, career-focused curriculum designed and taught 

by expert faculty, including CTU members, in a convenient, 
affordable format

• blended program–with classes held both online and on 
campus–that provides the flexibility teachers need

• program of study with 15+ colleagues in a special CTUF Quest 
Center Cohort

Receive a 40% Discount

Cohort members earn an LBS I Endorsement at a 40% discount 
from the regular NLU tuition rate. Teachers will increase their 
knowledge, ability, and skills for less than $6,000. Plus, there is 
no application or graduation fee.

To learn more or to register, visit www.nl.edu/ctuf or contact 
Claudine Clarke at cclarke@nl.edu or 800-443-5522 x3091.

   QUEST CENTER

Earn your M.Ed. in Reading 
beginning this June
Enroll now for June 27 start

This Master’s Degree in Reading program helps teachers build 
both theoretical and practical understanding of language and 
literacy education. Participants will gain: in-depth knowledge 
of the research, theory, and practice related to reading and 
writing processes and instruction; ability to select appropriate 
literacy curriculum and implement instructional approaches, 
assessment, and instruction for divergent readers; expertise to 
provide professional development to others.

WHAT TO EXPECT:

• High-quality, career-focused curriculum designed and taught 
by expert faculty

• Convenient, affordable blended format—with both online and 
face-to-face classes—that provides the flexibility teachers need

   QUEST CENTER

Earn your Subsequent 
Endorsement from National Louis 
University beginning June 27th
Expand your career options to teach in multiple grade bands or 
subject areas by earning an additional teaching endorsement in 
any of the following:

• Early Childhood Education (birth–grade 2)
• Elementary Education (grades 1–6)
• Middle Grades Education (grade 5–8): math, science, social 

studies, Language Arts
• Secondary Education (grades 9–12)
• Foreign Language (grades K-12)

To learn more about any of the above NLU offerings or to 
register, visit www.nl.edu/ctuf or contact Claudine Clarke at 
cclarke@nl.edu or 800-443-5522  x3091.

     

QUEST CENTER

Earn your ESL—Bilingual 
Endorsement in only 2 Semesters!
The Quest Center is partnering with Roosevelt University to begin 
a Summer 2018 cohort working toward completing Bilingual and 
ESL endorsements in only 2 semesters.

The 5-course program will be delivered as follows:

• Summer 2018 | July 9—July 27 | 3 Courses (face-to-face)
• Fall 2018 | Sept.—Dec. | 2 Courses (online)
• The three Summer 2018 courses will each be delivered in one-

week intensive formats. All classes will meet face-to-face from 
9 a.m. to 5 p.m. at the Chicago Teachers Union Center

• The tuition for each course is $1,080. Total tuition for the 
5-courses is only $5,400. 

• Graduate credits earned can be applied toward CPS lane credit 
and Roosevelt MA degrees in Reading or Second Language 
Special Education.

For more information, visit https://www.roosevelt.edu/colleges/
education/cps-endorsement or contact Ms. Laura Lag | 312-853-
4753 | llag@roosevelt.edu.

MTSS: Tiered Instruction to 
Meet the Needs of ALL Learners
15 ISBE PD Hours and 1 Lane Placement Credit

This series, designed for all stakeholders (Pre-K through High 
School), is a four-class series to deepen participants’ knowledge 
and practice of MTSS. Participants will analyze their practice 
and data to determine multi-tiered instruction and interventions. 
Participants will learn how to create and progress monitor student 
goals for academic and SEL needs. In order to receive Lane 
Placement Credit and PD Hours, participants must attend all 
class sessions and complete online discussions. This professional 
development course addresses the CPS Framework for 
Teaching components 1b, 1c, 1d, 1e, 2c, 3c, 3d, 3e, and 4a.

 Participants are required to bring a tablet or laptop and 
standardized test data for one class they teach.

The Art of Questioning  
and Discussion
12 ISBE PD Hours

This hybrid (face-to-face and online) offering will familiarize 
teachers of all grade levels and subjects with “Best Practice” 
questioning and discussion techniques. Participants analyze 
their current practice in terms of low-level and high-level 
questioning strategies. Attendees will learn ways to encourage 
student participation in class discussions and how to teach 
their students to evaluate others’ points of view. This offering 
addresses the CPS Framework for Teaching Components: 
1a, 3b, and 4d. 

Differentiated Instruction
12 ISBE PD Hours

This hybrid (face-to-face and online) offering introduces 
teachers to the approach of differentiated instruction and 
provides them with research-based readings, practical ideas and 
hands-on practice that enable them to create a differentiated 
learning environment. Teachers learn strategies for 
differentiating instruction that focus on how content learning 
experiences and assessment can be designed to address the 
unique needs, learning styles, interests, multiple intelligences, 
and skills of all students. This offering addresses the CPS 
Framework for Teaching Components 1b, 1c, 1d, 3c, 3e, and 
4d.

Family and Community 
Involvement
15 ISBE PD Hours and 1 Lane Placement Credit

This course for currently practicing K–12 teachers examines 
the framework for six types of family/community involvement 
(Parenting, Communicating, Volunteering, Learning at Home, 
Decision-Making, and Collaborating). Attendees will learn 
how and why to involve family members (and guardians and 
caregivers) as partners with both school and home-based 
activities, strategies for two-way communication with families, 
and how to be responsive to families’ needs. This offering 
addresses the CPS Framework for Teaching Components 4c 
and 4d.

Learn Spanish in five weeks!
30 ISBE PD Hours and 2 Lane Placement Credits

This 10-session interactive course uses a communicative 
approach in which participants develop Spanish skills as 
they practice communicating in Spanish. The instructor will 
use a variety of language teaching methods, such as Total 
Physical Response, Task-based instruction, and Content-based 
instruction. This offering addresses the CPS Framework for 
Teaching Components 1b, 1d, 3a, 4c, and 4d.

Integrating Chicago’s Visual 
Culture into the Curriculum
30 ISBE PD Hours and 2 Lane Placement Credits

This course is designed to acquaint teachers with the 
educational opportunities offered at various museums and other 
cultural venues in and near Chicago. Teachers will learn how 
to use museums and other cultural institutions for extended 
teaching experiences. Teachers will create a presentation 
highlighting their visits and the resources discovered at the 
museums. Attendees will utilize these resources to develop a 
curriculum that can be used in their teaching. This offering 
addresses the CPS Framework for Teaching Components 3a, 
3b, 3c, 3d, and 4d.

The Human Side of Climate 
Change: Connecting to Civics 
and Social Justice
3 ISBE PD Hours

The deadly heat wave that hit Chicago in July 1995 impacted the 
entire city. However, it was particularly deadly for community 
members who were poor, isolated and sick. The hurricanes that 
struck in 2017 impacted whole regions, but communities of color 
with the fewest resources were hardest hit. This workshop will 
provide a concise overview of the causes and impacts of climate 
change and outline the political, economic and social issues of 
our warming planet. There will be a particular emphasis on 
local efforts to intertwine social justice and climate justice. This 
offering addresses the CPS Framework for Teaching 
Components 3a, 3b, 3c, 4a, and 4d.

QUEST CENTER
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