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The PPLC as 
our elected 
school board
Activating an effective 
Professional Personnel 
Leadership Committee 
will empower your school 
and CTU members

BY LES PLEWA AND 
ELIOT VELAZQUEZ

As educators, we know 
the importance of stu-
dent ownership as it 

concerns the learning process 
and involvement in the class-
room. Yet for decades, teach-
ers have struggled with hav-
ing their professional voices 
heard in the implementation 
of curriculum, best practices 
and budgetary issues in their 
schools. This is troubling, 
because research shows that 
the entire school benefits and 
academic achievement is in-
creased when teachers take 
an active role in the decision-
making process.

In 1995, the Illinois State 
Legislature passed a law re-
quiring a Professional Per-
sonnel Leadership Commit-
tee (PPLC) in every school. 
The PPLC was given power by 
the state legislature to serve 
in an advisory role to the Lo-
cal School Council (LSC). The 
law expanded and protected 
teacher voice in schools.

To ensure transparency 
and accountability, PPLC 

meetings are governed by the 
Open Meetings Act, which re-
quires minutes to be recorded 
and open to the public. Includ-
ed in our collective bargaining 
agreement is a description of 
the power of the PPLC. To 
help organize, the Chicago 
Teachers Union has created a 
PPLC/Professional Problems 
Committee (PPC) school kit 
that members can access on 
the CTU website under the 
‘Rights at Work’ tab.

In many Chicago Pub-
lic Schools buildings today, 
however, PPLCs have not 
functioned in their de facto 
advisory role for school ad-
ministration and the LSC. 
Over the last couple years, 
the CTU and other elected 
officials have been advocating 
for an elected, representative 
school board. We as members, 
at a local level, should also be 
working to establish effective 
PPLCs to assist in governing 
schools.

This year at Taft High 
School, the PPLC has been 
working to provide timely 
evidence-based recommen-
dations to the principal and 

LSC regarding a variety of 
school policy issues such as 
grading, Advanced Place-
ment (AP) and professional 
development. At a recent LSC 
meeting, we received positive 
feedback from the LSC on our 
recommendations. The LSC 
seemed excited about future 
recommendations it would 
be receiving from the PPLC. 
We will be developing a range 
of recommendations for the 
principal and LSC in the up-
coming months for the 2018-
2019 school year.

Activating an effective 
PPLC will empower your 
school and CTU members. Al-
ways remember that as teach-
ers, we have the knowledge, 
expertise and experience to 
make recommendations to 
the principal and LSC. You 
can start by examining your 
own PPLC, find like-minded 
colleagues or contact the CTU 
to help organize a PPLC.

Here are some strategies 
that we have found helpful 
to guide our discussions and 
recommendations in order to 
be an effective and impactful 

PPLC for our school:

• Focus on the shared mis-
sion. If we are to be an effec-
tive PPLC that impacts the 
academic and social-emo-
tional growth of our students, 
we must have a shared mis-
sion not just with other PPLC 
members, but also with school 
leadership. This ensures that 
our students’ success is at the 
forefront of our efforts.

• Collect various forms of 
data. It is helpful to gather 
data from a variety of sources 
in order to understand issues 
and concerns that need to be 
addressed by the PPLC. We 
have utilized school report 
card data as well as gathered 
teacher input using school-
wide surveys to elicit feedback. 
Using surveys ensures that the 
voices of many are involved in 
the PPLC process—not just 
the elected members.

• Use a problem-solving pro-
cess to facilitate discussions. 
It is helpful to have a process 
to guide your discussions and 
inform your recommenda-
tions. Here is an example of a 
process used to inform AP rec-

ommendations at our school:
 »Detect the problem (Ex-

ample: 27 percent pass rate 
of AP exams taken)
 »Diagnose the causes (Do 

students have enough ac-
cess to preparation tools 
such as study guides, prac-
tice exams or tutoring? Do 
students have enough qual-
ity feedback to help them 
receive a passing score?)
 »Discuss solutions (Great-

er access to study guides; 
more tutoring opportuni-
ties; more practice exams; 
possible programs to assist 
in content retention; pro-
fessional development for 
AP teachers)
 »Develop evidence-based 

recommendations (Sched-
ule more practice exams 
and whole-class tutoring 
sessions; provide teach-
ers with AP professional 
development opportuni-
ties; purchase class sets of 
study guides)
 »Determine evaluative 

measures (Data gathered 
reflecting potential in-
crease in passing scores 

on AP exams; student and 
teacher surveys on per-
ceived exam confidence 
and preparedness)

• Attend LSC meetings. If we 
are to be an important part of 
the school decision-making 
process to help create quality 
schools, we should be involved 
in LSC meetings. This helps 
both the LSC to see us as a 
vital part of the school, and 
allows us an opportunity to 
provide feedback and insight 
on our recommendations. 

The PPLC is the committee 
to use in our schools to provide 
teachers a voice in curriculum 
and budgetary decisions. The 
law and collective bargain-
ing agreement can be used to 
ensure that PPLC’s are being 
implemented in schools. As 
union members, we have a re-
sponsibility to use our knowl-
edge and expertise to create 
superb learning and work en-
vironments. 

Les Plewa, NBCT, is a teacher and 
CTU delegate at Taft High School. 
Eliot Velazquez is also a teacher at 
Taft. Both are PPLC members. 

 CTU members honored at Coalition 
of Labor Union Women event 
BY HELEN RAMIREZ-O’DELL

Two CTU members received awards 
at the Chicago Coalition of Labor 
Union Women (CLUW) Inter-

national Women’s Day Celebration in 
March. Ald. Susan Sadlowski Garza 
was given the Olga Madar Award for her 
leadership and contribution to the labor 
movement and causes of working fami-
lies. Garza is a Chicago Public Schools 
counselor who was elected alderman of 
the 10th Ward on the Southeast Side of 
Chicago in 2016. Olga Madar was the 
first president of the CLUW, which was 
founded in 1974 in Chicago.

Leandres White is a retired teacher 
who received the Florence Criley Award 
in recognition of her work as a trade 
unionist to promote the cause of labor 
and enhance the role of women. Florence 
Criley was a founding member of CLUW 

and the first treasurer of its 
Chicago chapter.

In addition to their 
awards, Garza and 
White were presented 
with bread and roses 
by Chicago CLUW 
President Katie 
Jordan to show 
that working wom-
en want more than 
the bare necessities. 
“The woman worker 
must have bread,” said 
international labor lead-
er Rose Schneiderman in 
1911. “But she must have ros-
es, too.” 

Helen Ramirez-Odell is a CTU retiree. To 
learn more about the Coalition of Labor 
Union Women, visit cluw.org.

CTU retiree Leandres White 
(center) is given the Florence 
Criley Award by CLUW 
President Katie Jordan (left) 
and United Auto Workers 
Local 551 representative 
Kenya Townsend at CLUW’s 
International Women’s Day 
Celebration on March 15, 
2018. (Photo: Maria Moreno)

(Photo: Raise Your Hand Action)
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When we take 

concerted action 

with public 

support, and are 

in solidarity with 

others in similar 

situations, there 

is not much 

that can stand 

in our way.

The promise
of teacher 
rebellion
Sisters and Brothers,

Happy spring! This is the time of year 
for growth and new beginnings, the seeds of 
which we are seeing through uprisings around 
the globe. What if organized labor could only 
win a raise by waging a general strike? That 
would be considered a tough task. Regardless 
of the difficulty of such a feat, however, West 
Virginia educators proved that it is possible, if 
not essential to the future of public education. 
Their historic and inspiring action won a 5 
percent raise and stabilized health care costs 
for all public employees across the state.

Though universally recognized as a suc-
cessful strike, what West Virginia educators 
also demonstrated was the gargantuan ef-
fort needed to break through the restrictions 
placed upon their right to collectively bar-
gain. Any action that shuts down the school 
system in order to win significant gains cre-
ates an extremely high standard, but thou-
sands of educators and public employees in 
West Virginia, Kentucky, Oklahoma and 
Arizona are showing unions how to wield 
the power of militant collective action again.

Globally, this militancy is the norm. As 
you will read in this issue of Chicago Union 
Teacher, more than a million teachers in the 
past year have gone on strike in Sao Paulo, 
Brazil, joining nearly half a million educa-
tors who have taken action in Argentina 
and Puerto Rico. Our union has garnered 
a reputation for being a national leader and 
for our brand of militant unionism—union-
ism that gets results—but our sisters and 
brothers abroad are also setting the tone 
for international labor movements. In Lat-
in America and other countries, educators 
and their unions are fighting fierce battles 
and face much harsher conditions than we 
do in the U.S. In some regions, activism has 
severe consequences, as in the case of 43 
students from the Ayotzinapa Rural Teach-
ers’ College in Mexico who were kidnapped 
in 2014 and presumed dead. 

It is doubtful that teacher unions in 
America will ever face such consequences, 
but the hope is that the willingness to go on 
periodic general strikes to accomplish all of 
the things necessary for members and the in-
stitutions we are defending will continue. We 
should be celebrating the only form of union 
militancy with the ability to transform teach-
ing and learning conditions both throughout 
the world and here in right-to-work states, as 
anti-union initiatives infiltrate all levels of 
government and the public sector is almost 
guaranteed to become right-to-work once the 
U.S. Supreme Court decides the Janus case.

During our 2012 strike, many local 
unions across the country gave us maximum 
support throughout our struggles with May-
or Rahm Emanuel and his handpicked CPS 
CEO and Board of Education. When we take 
concerted action with public support, and 
are in solidarity with others in similar situ-
ations, there is not much that can stand in 

our way. It is no accident that our strike and 
the “sea of red” it produced has served as a 
catalyst for educators in Arizona, Kentucky, 
Oklahoma and West Virginia. We have been 
waiting for the moment when our historic 
seven-day work stoppage would be eclipsed 
by a wave of educators, public employees 
and allies going on strike and resisting as-
saults on our classrooms and public services. 
Finally, that time has come.

These incredibly inspiring fights, which 
are likely to spread, will leave a more lasting 
impression when teacher leaders use them as 
an impetus to strengthen unions and build 
them into powerful forces for in-school and 
social transformation. Professional Person-
nel Leadership Committee work and effec-
tive unfair labor practice complaints are 
just a couple of places to start, as are spe-
cial education campaigns and lobbying in 
Springfield for improved bargaining rights. 
We must lift up the work of our student ac-
tivists, and continue questioning policies 
and practices that we know are detrimental 
to our classrooms and school communities.

Whether or not this current strike wave 
jumpstarts a labor revival depends on our 
ability to fight on behalf of all workers, not 
just the ones who formally belong to our or-
ganizations. The Alliance to Reclaim Our 
Schools (AROS), a coalition between the 
American Federation of Teachers, Nation-
al Education Association and community 
groups across the country, is a promising 
vehicle for coordinating our work. Through 
AROS, we can unify teacher unions with 
community coalitions and student activists 
to challenge the most enduring forms of rac-
ism, inequality and violence in our society.

For our union, seizing this moment 
and standing in solidarity with educators 
and school-related personnel throughout 
the world who are fearlessly responding to 
the neoliberal attacks of privatization and 
austerity aimed to dismantle public institu-
tions and undermine unions, will allow us 
to strengthen and wield a member-led infra-
structure with the ability to reverse the most 
harmful restrictions on workers’ rights. We 
can upend the 15-year bipartisan attack on 
public education here in the U.S., and stand 
shoulder-to-shoulder with our sisters and 
brothers in other countries.

Bargaining rights and classroom condi-
tions can only be improved to the extent that 
we move to build stronger unions. Ultimate-
ly, that will require a radical rewrite of labor 
laws at both the state and national levels 
to provoke an expansion of workers’ rights, 
union membership and political power. 
Brave educators in Argentina, Arizona, Bra-
zil, Colorado, Kentucky, Oklahoma, Puerto 
Rico, West Virginia and beyond are remind-
ing us that the strike is a powerful tactic that 
can return teacher unions to the forefront of 
burgeoning social movements and set the 
stage for the labor movement’s resurgence.

In solidarity,In solidarity,

Karen GJ Lewis, NBCT

the
president’s
message



4 � May 2018  ∕  Chicago Union Teacher

School 
cleanliness 
and climate
Every member deserves decent work 
conditions, and every child deserves 
a healthy learning environment

BY CTU COMMUNICATIONS

Chicago Public Schools has recently been 
exposed for a sweeping failure to address 
cleanliness issues in our schools—issues 

that create health hazards for our members and 
their students. Teachers are routinely forced to 
purchase their own cleaning supplies and clean 
their own classrooms. We know, however, this 
is not the fault of janitors. The responsibility 
lies with private corporations who short-staff 
schools, fail to provide janitors with adequate 
supplies and ignore critical needs while lining 
their executives’ pockets with our tax dollars.

The Chicago Teachers Union has blasted 
CPS and Mayor Rahm Emanuel for these de-
plorable conditions, and at the April House of 
Delegates meeting, launched a new campaign 
to fight for a better climate and culture in our 
schools. Our contract gives us rights—includ-
ing respectful treatment by administrators and 
schools that are clean, safe and healthy—and 
the district violates these rights when it can get 
away with doing so. In addition to dirty schools, 
CTU members at times face disrespectful, hos-
tile or unprofessional behavior by administra-
tors. Behaviors such as workplace bullying, 
poor collaboration with staff, dismissal of our 

concerns and unnecessary micromanagement 
have negatively impacted the climate at numer-
ous schools. The low morale and high turnover 
among staff that can result from a poor school 
climate undermines student learning.

We’ve developed tools on the CTU website 
to address cleanliness issues in your school, 
as well as recommended protocol to address 
climate and culture issues. The climate and 
culture plan encourages you to bring togeth-
er a majority of staff to raise issues directly 
with the administration; survey members to 
develop a Climate Action Plan (or CAP) with 
concrete solutions; give the administration 
an opportunity to work collaboratively to im-
prove the school’s climate; return to staff to 
evaluate the success of the CAP; and modify 
the CAP for continued work if needed.

This plan can help unite staff and allow 
administrators to work collaboratively CTU 
members to identify and positively respond 
to school climate issues. We also believe this 
strategy will help put union members in a 
good position to pressure administrations 
that refuse to collaborate.

For cleanliness issues, remember the con-
tract provisions that allow us to fight against 
these dangerous conditions. Article 14 of the 

CTU contract, “Safe and Healthy Work En-
vironments,” stipulates that all school staff 
shall work in safe and healthful conditions 
(14-1) and that any situation that is likely to 
cause harm will be assessed with an on-site 
inspection within three days (14-2). Arti-
cle 44, “General Provisions,” stipulates that 
teachers should not have to clean their own 
classrooms (44-3), that bathrooms need to be 
clean (44-5) and that every area in the school 
building will be cleaned each day (44-5).

The contract is a start, but members also 
need to know what they can do. 

• Document everything. Take many photos 

and videos, and email them to the CTU at 
leadership@ctulocal1.com. 

• Raise this issue at your monthly Profes-
sional Problems Committee meetings.

• Call your field representative to file a griev-
ance.

• Talk to the Local School Council and par-
ents, and encourage them to speak out.

• Involve your local politicians.

• Organize a group from your school to tes-
tify at monthly Chicago Board of Education 
meetings, and request a meeting with one of 
the Board members. 

BY AMANDA SZARAZ

My first nine years in Chi-
cago Public Schools, I 
was the sole counselor in 

my school but I spent 80 percent of 
my time doing case management. 
The remaining time was spent 
triaging one student crisis after 
another while doing other tasks 
assigned by school administra-
tion—test coordination, records 
management and distributing bus 
cards to Students in Temporary 
Living Situation (STLS) families.

All of that has changed 
this year, thanks to the tireless 
work of the Chicago Teachers 
Union Big Bargaining Team 
and Counselors Committee in 
securing language that allows 
for the refusal of case manage-
ment duties. While it is my tenth 
year as a school counselor with 
CPS, it is the first year that I am 
“just” a school counselor. And as 
“just” the counselor, my days are 
filled to the brim with support-
ing nearly 750 students in their 
social, emotional, academic and 
post-secondary development. 

In conjunction with the 
school counseling intern that I 
am supervising, so far this year 
we have taught more than 200 
classroom lessons, providing 
essential Tier 1 social and emo-

tional learning support across 
all grade levels. Additionally, 
students identified as academi-
cally off-track are participating 
in Tier 2 small group interven-
tions focused on improving their 
grades and attendance. While 
the groups are ongoing, at the 
25-week mark, we have seen a 
steady increase in the interven-
tion groups’ attendance rates 
and improvement in core subject 
grades. Additionally, these stu-
dents are learning skills that will 
help them throughout their aca-
demic and post-secondary lives, 
such as how to monitor their own 
grades, organize their school 
work, set deadlines and advocate 
for themselves should they need 
to talk to a teacher about a class. 
We have also provided individu-
al support to students more than 
400 times. As my school shifts to 
using a restorative approach to 
discipline, we assist students in 
having restorative conversations 
and facilitating peace circles. 

Although I knew the good I 
could do when freed up to focus 
on school counseling, I was ner-
vous about making the declara-
tion to refuse case management—
having heard of colleagues with 
anxiety about making the same 
move. My principal, however, 
supported my decision to refuse 

case management and frequently 
shares with other administrators 
and district staff how her coun-
selor is “just” the counselor. 

While school counselors 
in CPS are still being asked to 
complete other tasks identified 
as non-counseling duties by the 
American School Counselor As-
sociation, the contractual right to 
refuse case management is hav-
ing a positive impact on my stu-
dents and our school community. 

With the current national 
media focus on the epidemic of 
violence that plagues our schools, 
the role of the school counselor 
has entered the discussion of 
school-based solutions. I can’t 
help but feel like I am one of the 
lucky ones who gets to provide 
essential social-emotional sup-
ports to my students; who is able 
to work collaboratively with the 
social work er and school psy-
chologist to provide responsive 
services when a crisis occurs; 
who gets to educate students 
about inclusion, diversity, em-
pathy and kindness; and who is 
“just” a school counselor. 

Amanda Szaraz is the counselor 
at A.N. Pritzker School, where she 
serves 741 students. The recommend-
ed ratio is 250:1 per the American 
School Counselor Association.

‘Just’ a counselor?
The contractual right to refuse 
case management is having a 
positive impact on CPS students 
and school communities

Special education teacher Pamela Seaton-Moten cleaning  
her classroom at King College Prep. (Photo: Barbara McCoy).

(Photo: Amanda Szaraz)
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 In memory of Moey
BY JACKSON POTTER

Marlo “Moey” Dworkin-Can-
tor, daughter of Chicago 
Teachers Union member 

and activist Phil Cantor and his wife 
Niquie, passed away March 17 from 
cancer. Phil worked with the CTU 
throughout his daughter’s illness to 
ensure that he could take time off 
work as needed and that his health 
insurance coverage was maximized 
for her benefit. Their story was pro-
filed in the June 2017 issue of Chi-
cago Union Teacher magazine. Says 
Phil:

I have such gratitude for all the 
support my family and I have 
received from my CTU broth-
ers and sisters. The teachers, 
staff, administrators and stu-
dents at my school have made 
it possible for me to do what I 
have had to do for our family 

throughout Moey’s illness and 
her passing. As a union, we 
have fought hard for benefits 
like sick days and good health 
insurance, which made a huge 
difference for my family. I will 
always be thankful for that. 

Teachers for Social Justice has 
set up a scholarship fund in Mo-
ey’s name to help Chicago Public 
Schools Deferred Action for Child-
hood Arrivals (DACA) recipients 
attend college. The scholarship, 
named after Moey, will go towards 
the college tuition of two gradu-
ating CPS DACA high school stu-
dents. Please consider a donation in 
memory of a sweet girl and to sup-
port her father, an amazing leader 
in our union. 

Jackson Potter is the CTU staff coor-
dinator. Please visit gofundme.com/
moeydreamerfund to contribute to the 
Moey Dworkin-Cantor Dreamer Fund.

‘They beat 
us down’
Special education caseloads are exceeding 
recommended levels, putting social workers 
at a disadvantage and causing students to 
miss out on much-needed services  

BY BESSIE TSITSOPOULOS

The following is testimonial 
from CTU member Bessie Tsit-
sopoulos at a March 21 Illinois 
State Board of Education (ISBE) 
open hearing for the public 
inquiry examining special edu-
cation services and procedures 
in Chicago Public Schools.

Good afternoon. My 
name is Bessie Tsit-
sopoulos and I am a 

licensed school social worker. 
I have worked with Chicago 
Public Schools in that capac-
ity since 2011. As a school so-
cial worker, I have worked in 
many schools, mainly in K-8 

buildings. This year, however, 
I am at Amundsen and DeVry 
Academy high schools. 

I have chosen to file two 
affidavits with ISBE in order 
to have an opportunity to 
discuss concerns and expe-
riences in providing services 
to special education students 
in CPS. One of my affidavits 
is a continuation of one filed 
by a parent of a student I ser-
viced SY 2016-17, where his 
transportation services were 
removed in his Individual Ed-
ucation Plan by the district, as 
it determined that he did not 
qualify. I filed a dissenting 

opinion in that IEP, but also in 
a few more that parents chose 
not pursue further through 
the legal system, as they did 
not have the resources and 
the means to do so. In that 
particular school year, new 
policies and procedures were 
introduced by the district in 
regards to transportation, 
paraprofessional support, 
extended school year, thera-
peutic day schools, and oth-
er issues. These policies and 
procedures basically required 
much more advanced docu-
mentation in order for special 
education students to qualify 
for those services, and it re-
quired approval by adminis-
trative district personnel and 
principals for students to be 
approved for the services. 

The IEP team, which 
also includes parents and 
guardians, and has the most 
intimate knowledge of the 
student, no longer had the 
approval authority for these 
services.

In addition, in the last 
three years, class sizes in the 
general education classroom 
have increased by an aver-
age of five students. This has 
made it very difficult for spe-
cial education students that 
are in co-taught/inclusion 

classes to receive the sup-
port they require in the least 
restrictive environment, and 
many are getting pulled back 
to a separate classroom in or-
der to be more successful.

Many teachers and clini-
cians like myself found our-
selves swamped with addi-
tional paperwork as we tried 
to complete all the additional 
justification documents. At 
times, we found ourselves in 
adversarial roles with the dis-
trict as many of the services 
were denied, as in the case of 
the aforementioned student. 
Some of us lost our jobs due 
to our activism, while others 
like myself had their hand 
slapped and moved on to an-
other school. Some chose not 
to advocate for their students, 
or bother with the extra paper-
work. Regardless of how staff 
reacted, the most important 
part was that many vulnera-
ble special education students, 
primarily minorities, had their 
services reduced or taken away 
completely. Few parents had 
the necessary skills and re-
sources to advocate and appeal 
the decisions. As my student’s 
mother stated to her advocate, 
“They beat us down.”

*         *         *

According to the Standards 
for School Social Work Ser-
vices published by the National 
Association of Social Workers, 
the following is recommended: 

School social work ser-
vices should be provided 
at a ratio of one school 
social worker to each 
school building serving 
up to 250 general educa-
tion students, or a ratio 
of 1:250 students. When 
a school social worker 
is providing services to 
students with intensive 
needs, a lower ratio, such 
as 1:50, is suggested.

All disciplines have much 
lower ratios recommended 
than what CPS assigns to cli-
nicians, and clinicians with 
extreme caseloads—triple 
what national organizations 

recommend—found them-
selves having to choose be-
tween providing services to 
students, completing docu-
ments or responding to crises 
concerning their students and 
their families. As you will see 
by some of my exhibits, many 
clinicians, including myself, 
have not been able to provide 
all the special education ser-
vice minutes for their disci-
plines for the last few years, 
and special education stu-
dents lose out on much-need-
ed services once again.

All of the concerns that I 
have mentioned to you, we as 
staff members have tried to 
address through various ways 
with CPS such as Professional 
Problems Committees, joint 
committees, union contract 
negotiations and parent ad-
vocacy groups, without any 

success. These concerns con-
tinue to exist. For example, 
I have two schools with ap-
proximately 1,400 students 
between them. My caseload is 
96 special education students 
and growing. Thirty two of 
them require full re-evalua-
tions, and all of them require 
new IEPs, in addition to week-
ly minutes of service. I also 
provide for the socio-emotion-
al needs of general education 
students.

I hope these hearings will 
be helpful in assisting our spe-
cial education students to fi-
nally have their much-needed 
services restored, and to cre-
ate a system of services that is 
equitable for them. 

Bessie Tsitsopoulos is a social 
worker at Amundsen at DeVry 
Academy high schools.

(Photo: Spencer Tweedy from Flickr)

Moey Cantor, 
Sept. 6, 2001– 

March 17, 2018.
(Photo: Phil Cantor)



In an era of union-
busting from the 
right wing in our 
country, unions 
will not survive 
if they just look 
out for their own 
members, and only 
focus on protecting 
rights in the 
workplace.

West Virginia 
educators were 
able to win more 
than what was 
offered to them, 
and weren’t willing 
to accept less than 
what was possible.
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Lessons 
from West 
Virginia: 
An open 
call to 
action
West Virginia. University of Illinois. YMCA. Jersey City. Oklahoma. Kentucky. Arizona. 
Educators across the country are fi ghting back against austerity measures that hurt us all

BY JACKIE CHARLES

Teachers across the state of 
West Virginia recently went 
on a nine-day strike after pro-

posed increases to the state health 
care system would have effectively 
cut their pay. The proposed 1 per-
cent salary increase to the 48th-
lowest paid teachers in the country 
was not enough to offset increases 
to health insurance costs. 

On day four of the strike, union 
leaders were ready to accept a deal 
from the governor for a raise with 
no health care adjustments, but the 
rank and file rejected it. Rank-and-
file members didn’t trust the word 
of the governor, and didn’t want the 
state insurance to increase or be 
subjected to a “wellness program” 
similar to the one proposed here 
in Chicago a few years ago. Sure 
enough, the West Virginia Senate 
blocked the bill from being passed 
and tried to weaken the deal the 
governor cut with teachers. 

Educators, joined by students, 
parents and other activists, stayed 
on strike until a bill was passed that 
guaranteed a 5 percent raise and no 
rise in health care costs for all state 
employees. It was an incredible show 
of solidarity that teachers were able 
to leverage their power to win—not 
just for themselves, their schools and 
their students, but for thousands of 
their fellow West Virginians. 

What makes this strike all the 
more important is that West Virgin-
ia is a right-to-work state. Teachers 
cannot collectively bargain and 
striking is illegal. Teachers, bus 
drivers, school cooks and other 
school staff in West Virginia, how-
ever, were fed up enough trying to 
make ends meet and trying to get 
their basic health care needs met, 
that they didn’t care. What was the 

state going to do—fire 13,000 em-
ployees during a teacher shortage? 
Union members and non-union 
members alike knew they had noth-
ing to lose and plenty to gain. 

In an era of union-busting from 
the right wing in our country, unions 
will not survive if they just look out 
for their own members, and only 
focus on protecting rights in the 
workplace. West Virginia educators 
were able to win more than what was 
offered to them, and weren’t willing 
to accept less than what was possi-
ble. We are living in an exciting time 
full of possibilities. Decades of tax 
cuts for the rich and corporations, 
and decades of cuts to schools and 
social programs will not stand any-
more. Decades of organizing and re-
sisting are coming to fruition across 
our nation. 

How will we respond in Chicago 
and the rest of Illinois? 

I’m proud to be a member of a 
union that understands we absolute-
ly cannot solely focus on members’ 
rights in the workplace. We need to 

continue examining how issues like 
housing, unemployment and under-
employment, costly health care, gun 
violence and racial/social oppression 
play a part in the lives of educators, 
parents and students in and outside 
of school buildings. We have to think 
big and bold, and come together 
against the forces trying to exploit us. 

When we joined forces with com-
munity organizations in 2015, we got 
Chicago Public Schools counselor 
Susan Sadlowski Garza elected to 
the Chicago City Council and forced 
Mayor Rahm Emanuel to a runoff. 
We’ve collectively shifted the dial on 
conversations about charter school 
expansion, an elected, representative 
school board, and school funding. 
But we need to continue organiz-
ing school staff, joining forces with 
workers in other unions and other 
locations, and deciding on non-ne-
gotiable demands. We need to come 
together as people of different ages, 
experience and backgrounds to sup-
port one another. How can we learn 
from past actions and be even more 
imaginative moving forward? How 
can we be most inclusive and win the 
most for the most people? We cannot 
simply rely on union leaders to do all 
of the heavy lifting of protecting our 
rights and gaining more. We all need 
to get involved as if our lives depend 
on it, because they do. 

Unless we do something to-
gether, our jobs will continue to 
get harder and our lives outside of 
school will continue to get harder 
for us and the families we serve. One 
strike chant in West Virginia was 
“Remember November,” to send the 
message that legislators who don’t 
support educators will be voted out 
of office. They showed us that pres-
sure on elected officials and with-
holding our labor works, and they 
were able to accomplish their mis-
sion outside of the electoral process. 

We can’t wait to get better people in 
office, just as we can’t wait until 
our contract is up to consider using 
walkouts to fight for our schools. 

It’s time to think about your 
willingness to strike and what 
would motivate you to walk out. 
Small class sizes? Full-time librar-
ians and clinicians in every build-
ing? Fully funded school budgets? 
An adequate number of substitute 
teachers? A way to improve teacher 
practice without punitive evalua-
tions? Proper service levels for spe-
cial education? A reimagined school 
calendar and work day schedules? 
No more school closings? 

What about deeper, root causes 
impacting our communities, such 
as the need for an elected, repre-
sentative school board? Funding 
schools from sources other than 

property taxes and doing away with 
tax increment financing (TIF) that 
steals money from our schools? 
Ending the school-to-prison pipe-
line? Closing immigration deten-
tion centers and keeping families 
together? Reopening mental health 
centers? Electing a new mayor?

Think big, and think solidarity! 
There are more than 26,000 of us, 
and more when we include our al-
lies. We can’t let CPS tell us which 
issues are “strikeable” and which 
aren’t. We know what is best for 
ourselves, our students, our families 
and our city. We should only limit 
ourselves by what we’re willing or 
not willing to do collectively.

Though in 2016 we won the release 
of some TIF money and funding for 
classroom assistants in overcrowded 
primary classrooms, many Chicago 
Teachers Union members were ready 
to go on strike for more. Our 2012 
strike put us on the map as heroes in 
the labor movement, but we can do 
more. The Janus case may take away 
some of our members, but it will not 
take away our collective power. Ed-
ucators in the right-to-work state of 
West Virginia proved this. 

Our union is one of the only or-
ganizations in the city that has both 
the will and the means to improve 
the lives of millions of Chicagoans 
and Illinoisans. We have a moral 
duty to the greater good to lever-
age our knowledge and power, and 
there is no time like the present. 

Not sure where to start? Open 
a strike savings account. Join the 
Professional Problems Committee 
or contract action team at your 
school. Join a CTU committee. We 
need you. We need each other. Let’s 
get out there. 

Jackie Charles is a first grade teacher 
at Darwin Elementary and AUSL West 
District Organizer.

(Photo: Eric Bourgeois from Wikimedia Commons)
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State education board: CPS has 
shortchanged special education
Bombshell fi ndings back up charges that the district wrongly denied 
services and undermined parents and educators seeking help for students

BY CTU COMMUNICATIONS

Chicago Public Schools 
denied special educa-
tion services to thou-

sands of students according 
to the Illinois State Board 
of Education (ISBE), which 
announced its findings at an 
April 18 public hearing after 
months of testimony and evi-
dence-gathering from teach-
ers, parents, clinicians and 
advocates.

“ISBE’s bombshell find-
ings affirm what our rank and 
file members have been doc-
umenting about this disaster 
for two years,” Chicago Teach-
ers Union Vice President Jes-
se Sharkey said. “Thanks to 
the excellent investigative 
work of local reporters, we 
know that the motivation be-
hind CPS’ changes to special 
education policy was based 
on one overarching goal: to 
cut costs, no matter how cat-
astrophic the consequences 
for our students.”

Disgraced former CPS 
CEO Forrest Claypool paid 
politically connected con-
tractors $14 million—rough-
ly half of the $29 million in 
cuts that he made to special 
education during the same 
period—to do work that in-
cluded rewriting policies 
and retooling the process by 
which parents and educators 
seek special education ser-
vices for students in need. 
Claypool’s special education 
cuts dovetailed with hun-
dreds of millions of dollars 
in budget cuts in the last six 
years that have driven staff 
shortfalls, including the loss 

of social workers, teaching 
assistants, clinicians and 
school nurses who play cen-
tral roles in the provision of 
special education services.

Mayor Rahm Emanuel 
tapped Claypool, one of his 
closest political allies, to run 
the district after previous 
CEO Barbara Byrd-Bennett 
was forced out in the wake of 
a multimillion-dollar contract 
kickback scheme. Claypool 
defended his special educa-
tion policies virtually until the 
day that he, too, was forced 

out for ethics violations.
Claypool’s scheme result-

ed in the deployment of dra-
conian and byzantine new 
procedures that delayed and 
denied services for thousands 
of public students in need, ac-
cording to ISBE findings and 
testimony and evidence from 
teachers, clinicians, parents 
and advocates.

“These findings are a vic-
tory for special education stu-
dents,” Sharkey said, who also 
argued that the data ISBE 
gathered represents only the 

tip of the iceberg. “Some ed-
ucators and parents couldn’t 
make the hearings, and oth-
ers were, quite frankly, intim-
idated about testifying out of 
fear of retaliation on the job or 
against their children. ISBE’s 
recommendations move us in 
the right direction, but we will 
have to keep fighting to win 
all of the improvements that 
our students deserve.”

Teachers, school nurses, 
clinicians and parents joined 
allies at the hearing, includ-
ing Access Living, Equip 

for Equality, the Ounce of 
Prevention Fund, Parents 4 
Teachers, Raise Your Hand 
and the Shriver Center on 
Poverty Law, as well as dis-
ability rights attorney Matt 
Cohen, to expose failings in 
CPS special education pol-
icies. Now advocates will 
need to keep the pressure 
on the district to ensure that 
students get the services and 
the justice they deserve. The 
CTU charges that next steps 
must include removing may-
oral control over CPS and the 

Chicago Board of Education.
“We need accountability, 

transparency and respon-
sible oversight of our public 
schools, and that only comes 
with democratic control of 
the school board,” Sharkey 
said. “It’s high time we ended 
the mayor’s disastrous control 
of our schools and his willful 
criminal indifference to the 
well-being of our students by 
giving Chicagoans what our 
residents have demanded for 
years: an elected, representa-
tive school board.” 

State bill allowing CTU to bargain over fi lthy schools 
and overcrowded classes one step closer to passage
BY CTU COMMUNICATIONS

A key legislative committee has 
passed a bill, HB 4776, that 
would once again give Chicago 

Teachers Union members the right 
to bargain over non-salary condi-
tions, from crowded classes to filthy 
schools. CTU Vice President Jesse 
Sharkey joined public school allies in 
Springfield on April 10 to testify in 
support of the bill.

“In 1995, Chicago’s mayor and the 
state legislature robbed the CTU of 
the right to stand up for our students,” 
Sharkey said. “The results have been 
dismal, with overcrowded classrooms; 
10 years of failure to pay into teachers’ 
pensions; an explosion of costly and 
failed privatization; filthy schools; 
deep budget cuts; the shortchanging 
of special education; excessive test-
ing and a host of other management 
policies that undermine students and 

teachers. Today, the legislature moved 
to overturn this failed experiment and 
give back our right to fight for the 
needs and dignity of our students.”

The Illinois House Labor & Com-
merce Committee passed HB 4776 by a 
margin of 17 to 12. The bill, which now 
moves to the full House of Representa-
tives, strikes Section 4.5 of the Illinois 
Education Labor Relations Act, which 
bans the CTU’s ability to bargain—and 
potentially strike—over non-monetary 
issues, a right denied to only to teach-
ers in Chicago. The change would give 
the CTU the power to challenge class-
room conditions that negatively im-
pact students and teachers, from over-
crowded classrooms to filthy, poorly 
maintained schools that create health 
hazards for students and staff.

The legislative action is timely in 
the wake of a series of CPS scandals—
including recent Chicago Sun-Times 
reports on filthy public schools. The 

fault does not lie with union janitors, 
whose ranks have been slashed since 
Mayor Rahm Emanuel privatized 
maintenance services in 2012. Yet 
Section 4.5 effectively banned the 
CTU from challenging those condi-
tions through collective bargaining.

“Section 4.5’s restrictions on col-
lective bargaining have meant that, 
for decades, we’ve been hamstrung 
from forcing CPS to remedy criti-
cal problems—including deplorable 
conditions in our schools that can 
be directly tied to the mayor’s failed 
$800 million privatization of facili-
ties maintenance. Today, hundreds 
of schools are plagued with rodent 
and insect infestation, crumbling fa-
cilities, exposed asbestos-laden floor 
and ceiling tiles, and thousands of 
water sources that have never been 
tested for lead or other health risks,” 
Sharkey said. “We urge the full House 
to follow the lead of the Committee, 

pass this bill, and return to our mem-
bers the power to directly challenge 
this dangerous failure of leadership.”

Legislators are currently consid-
ering four other CTU-supported bills 
that directly impact conditions in 
public schools: HB 5481, which re-
quires school districts to report class 
size data to the Illinois State Board 
of Education and sets targets for K-12 
class sizes; HB5721, which mandates 
improved public input and transpar-
ency in Chicago Public Schools capi-
tal spending and provides supports for 
schools and students hit with school 
actions like closings and turnarounds; 
HB 3786, which requires fully empow-
ered Local School Councils in public 
schools, including charters, that must 
vote by a super-majority to approve 
school closures and reorganizations; 
and HB 4800, which would move sur-
plus tax increment financing funds to 
public education needs.

(From left) University of Illinois clinical labor professor Steven Ashby, Langston Hughes Magnet special education teacher Katie Osgood, Ray Elementary School teacher Gabriel Sheridan, Parents 4 
Teachers organizer Erica Clark, Hanson Park Elementary special education classroom assistant Isaac Krantz-Perlman and CTU-ACTS Division Chair Chris Baehrend protest at the Thompson Center during 
the April 18 Illinois State Board of Education public hearing on CPS special education services. (Photo: Nathan Goldbaum)



From Puerto 
Rico to 
Argentina to 
Brazil: Latin 
American 
teachers 
fi ght back
The latest wave of teacher strikes in Latin America has 
re-ignited the fi re to defend and fi ght for a dignifi ed salary

BY ERVIN LOPEZ

“The educator has 
the duty of not being 
neutral.”  
—Paulo Freire

From Puerto Rico to Argentina to Brazil, 
Latin American teachers are fighting 
back against neoliberalism. More than 

one million teachers strike in Brazil. More 
than 400,000 teachers strike in Argentina. 
More than 20,000 teachers strike in Puerto 
Rico. 

The latest wave of teacher strikes in Latin 
America has re-ignited the fire in teachers to 
defend and fight for a dignified salary. While 
teachers in the United States recently have up-
lifted the union spirit to fight against budget 
cuts and for dignified salaries, the usual per-
petrators that seek to demoralize teachers and 
privatize education in the States are the same 
perpetrators seeking to destroy teachers and 
public education in Latin America. The perpe-
trators have one common goal, and that is to 
implement the neoliberalism agenda. 

Neoliberalism implements economic lib-
eralization policies through austerity mea-
sures that reduce government spending and 
increase privatization. Implementing austerity 
measures in public education results in closing 
schools, salary cuts, pension cuts and teach-
er layoffs. Services are thereafter replaced 

by market-based structures such as “school 
choice” charter schools, non-union teachers, 
low wages, privatized facility services and 
standardized test-based teaching methodol-
ogies. The attack on education is rapidly ex-
panding now in some countries in Latin Amer-
ica because their governments have shifted to 
right-wing, conservative political movements 
that have aligned themselves with the neolib-
eralism agenda. 

Who are these perpetrators? They’re fi-
nancial institutions, hedge funds, local, na-
tional, and international governments, think 
tanks, private education enterprises and pol-
iticians. It is the latter, politicians, who are 
the corporate servants that have the power to 
pass laws permitting the takeover of public ed-
ucation. Governor Ricardo Rosselló of Puerto 
Rico, un-elected President Michel Temer of 
Brazil and Argentinian President Mauricio 
Macri are some of the Latin American leaders 
aligned with conservative, right-wing parties 
in their respective governments, and who have 
openly advocated for implementing austerity 
measures into their education systems. 

Six months after Puerto Rico was hit by 
Hurricane Maria, and where, to date, many 
residents still don’t have power, Governor 
Rosello announced budget cuts that would 
close 300 schools and lay off 7,000 teachers. 
The governor wasted no time in following the 
steps of New Orleans, using a crisis to imple-
ment the neoliberalism agenda by taking over 

public schools to eventually privatize them 
into “school choice” charter schools. Teachers 
from the Teachers Federation of Puerto Rico 
and the Teachers Association of Puerto Rico 
immediately condemned the governor’s plans 
and vowed to push back on policies that will 
privatize education. On March 19, thousands 
of teachers went on a one-day strike to protest 
Gov. Rosello and the privatization of employ-
ee pensions and teacher shortages that affect 
10,000 students. Strike organizers wanted 
the action to send the message of conscious 
awakening to the people by creating aware-
ness of the negative effects of privatization in 
the education system. 

Further south of the Americas in Argen-
tina, teachers are fighting back for dignified 
wages. U.S.-backed, right-wing President 
Macri has not made a secret of his intent to 
prescribe austerity measures in the country’s 
public sector under the pretext of “high in-
flation.” Macri offered pensioners and social 
programs a 15 percent pay raise, and teachers 
a 22 percent rise, arguing that salary agree-
ments were made with provincial governors 
on salary, and expressing no interest in nego-
tiating salaries at the national level. Teachers 
rejected the offer, and on March 5, more than 
400,000 educators from 17 of 23 provinces 
went on a two-day strike starting on the 
first day of school. Their teachers union, the 
Unified Syndicate of Education Workers of 
Buenos Aires, demanded higher wages, re-ne-

gotiation of the entire national ed-
ucation system, new schools and a 
one-time salary payment. 

The support from Argentinian 
students has been immense. If 
there is one group that makes a 
significant contribution to social 
movements, it is students. They 
joined the teachers in fighting for 
a quality education and occupied 
schools for three weeks prior to 
the strike. Students also demand-
ed repairs of school buildings and 
withstood threats of arrest. The 
teachers union joined students 
in demanding resignation of mu-
nicipal officials who asked school 
principals for a list of students oc-
cupying schools in order to have 
them arrested. 

In Brazil, Argentina’s next 
door neighbor, un-elected Presi-

dent Temer took over after disgraced former 
president Dilma Rousseff was ousted in 2016. 
Since then, Temer has been found guilty of fi-
nancial corruption and implemented a num-
ber of austerity measures. After right-wing 
millionaire Joao Doria, then-mayor of Sao 
Paulo, submitted pension reform that would 
hike pension contributions from 11 to 14 per-
cent, teachers rejected the proposal and called 
for a strike. On March 8, thousands of teach-
ers in Sao Paulo launched their strike against 
tax hikes and pension reform, also rejecting a 
civil servant tax bill already approved by the 
local municipality that raised taxes from 11 
to 14 percent. Temer’s government has ruled 
with impunity and intimidation, as the teach-
er’s strike was met with Brazilian riot police 
firing rubber bullets at teachers. 

The new wave of teacher strikes has 
stretched across Latin America in mostly U.S.-
backed, right-wing, conservative governments. 
Their common agenda of placing profits over 
students under neoliberalism has the support 
of the U.S. government, banks and private ed-
ucation institutions. Successful teacher strikes 
in the U.S. and in Latin America, however, 
have inspired teachers from all over the world. 
Teachers in Latin America have connected 
with U.S. teachers by sharing resources and 
common goals. Chicago, for example, has sent 
delegations to Chile, Cuba, Brazil, Honduras, 
Mexico and Puerto Rico. 

The need for international solidarity must 
be reciprocal between the U.S. and Latin 
America. We are all fighting back against 
neoliberalism, and we must stand behind and 
send solidarity to teachers doing the same 
across the globe. Their fight is our fight, and 
our fight is theirs. 

Ervin Lopez is community organizer and member 
of CTU community partner Teachers for Social 
Justice.

If there is one group 
that makes a signifi cant 
contribution to social 
movements, it is students.
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Solidarity
across 
borders
We can and should 
be inspired by the 
militant unionism that 
is more prominent in 
the rest of the world

BY NATASHA CARLSEN 
AND ELIJAH EILER

On the morning of Sat-
urday, March 3, the 
two of us were driving 

to O’Hare for an exciting week-
end in Mexico City. Neither of 
us had been there before, and 
we were eager to explore. But 
the trip wasn’t just a vacation, 
or for our own enjoyment—we 
were flying to Mexico City to 
represent the Chicago Teach-
ers Union at the 18th Congress 
of Federation Internationale 
Syndicale de L’Enseignement 
(FISE), the World Federation 
of Teachers Unions.

We were meeting two 
members of AFSCME Lo-
cal 3800, the University of 
Minnesota Clerical Workers 
Union. The rest of the dele-
gation was made up of union-
ists from around the world, 
including Mexico, Brazil, 
Basque Country, Senegal and 
Vietnam. Those of us from the 
States were there as guests, as 
none of the unions from our 
country are associated with 
FISE or the World Federation 
of Trade Unions, of which the 
World Federation of Teachers 
Unions is a part.

We had been learning 
about the differences be-
tween American unions and 
unions from the rest of the 
world in preparation for our 
trip, but the two-day confer-
ence made these differences 
clear. By listening to speakers 
and talking with delegates, 
we learned about a militant 
kind of unionism that is the 
norm in labor movements 
around the world. The Chi-
cago Teachers Union has 
made a name for itself as be-
ing a leader for the rest of the 
U.S. in this kind of militant 
unionism, and that reputa-
tion preceded us. Many of the 
delegates at the conference 

had heard of and followed 
the work of CTU, and their 
interest made us even more 
honored to be part of such a 
strong union.

There are many reasons 
why the labor movement looks 
different here than it does 
elsewhere. Sometimes, other 
unions fight more because 
they have had more to fight 
for. Many workers around 
the world face much harsh-
er conditions than we do in 
the U.S., largely due to the 
destabilizing effect of Amer-
ican foreign policy. But many 
unions abroad also fight more 
than unions here because they 
have not been victimized by 
America’s particularly strong 
history of union busting.

One interaction that 
highlighted both shared and 
differing struggles hit espe-
cially close to home. The two 
of us originally met through 
working with the CTU’s Spe-
cial Education Task Force, 
and at the Congress, we met 
others who were fighting for 
equitable learning conditions 
for students with disabili-
ties, and equitable working 
conditions for their teachers. 
After learning that we teach 
special education, a teacher 
from Morocco only half-jok-
ingly asked if we could come 
teach special education in 
his country. “We don’t have 
teachers who are paid to 
work with students with 
disabilities,” he said. “Those 
teachers have to volunteer.”

In all of our conversations, 
it became apparent that edu-
cators and students around 
the world are battling differ-
ent manifestations of the same 
forces. There were reports of 
privatization, increasing class 
sizes with decreasing resourc-
es, slashing education bud-
gets, and firing teachers from 
almost every union represent-

ed. Our enemies may have lo-
cal faces, but they are global 
in nature. In this new age, the 
nature of education is being 
questioned and the essence of 
education is being attacked.

While we were at the con-
ference, these battles were 
raging more strongly back in 
the U.S. than they have in a 
long time. The U.S. Supreme 
Court had heard oral argu-
ments for Janus v. AFSCME 
Council 31 a few days before 
we left for our trip, and the 
statewide teacher strike in 
West Virginia was entering 
its second week. Congress 
delegates gave their solidari-
ty and support to these strug-
gles, just as we gave 
our support to theirs.

Primarily, the 
Congress was about 
solidarity across bor-
ders. The speakers 
spoke repeatedly of 
continent-wide and 
worldwide struggles, 
and the reason for this 
is clear: Our enemies 
are global, so our ca-
maraderie must also 
be global. The message 
was that these are all 
of our siblings in the 
struggle, and we are 
all better off when we 
embrace that.

What does this 
expansive solidari-
ty look like here in 
Chicago? First, it is 
imperative to realize 
that we are working 
with students, fami-
lies and communities 

who have ties around the 
world. Especially with Pres-
ident Donald Trump in the 
White House, we must show 
our communities that we as 
a union are in solidarity with 
fights worldwide because 
those fights affect students in 
Chicago, no matter how few. 
Second, we must let this spir-
it of solidarity reach across 
all borders within the U.S. 
as well as beyond it—bor-
ders between departments, 
schools, neighborhoods, cities 
and states. Illinois will hope-
fully elect a new governor and 
a new mayor who will work 
for the good of public educa-
tion instead of working for its 

destruction, but our fight will 
continue to be weakened if we 
do not unite with the rest of 
our union siblings through-
out the state.

Finally, we need to let our-
selves be inspired by the mil-
itant unionism that is more 
prominent in the rest of the 
world. This breed of unionism 
is seeing a resurgence in the 
face of the impending Janus
decision, but we must ensure 
that this moment is taken ad-
vantage of so it is not quickly 
forgotten. What will we do to 
fight for our charter siblings 
when their contract is up next 
year? What tactics will we em-
ploy in our fight for equitable 

education in the city when the 
CTU contract is up in 2019?

The Chicago Teachers 
Union is known for fight-
ing for its members and for 
Chicago’s students. May we 
be inspired by the unions 
around the world who give us 
their support to continue to 
fight and take part in an era 
of revitalized militant union-
ism in America.

Natasha Carlsen is a special 
education teacher at Camras El-
ementary School and Elijah Eiler 
is a special education teacher at 
Otis Elementary School. Both 
are members of the CTU Special 
Education Task Force.

One of the authors, Camras Elementary special education teacher Natasha Carlsen (left), exchanges 
t-shirts with Marilene Betros, director of Central dos Trabalhadores e Trabalhadoras do Brasil at the 
18th Congress  of  Federation  Internationale  Syndicale  de  L’Enseignement in March. (Photo: Elijah Eiler)
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Using unfair 
labor practice 
complaints 
to beat the 
Board
Modest steps can lead to bigger 
outcomes when we fi nd ways to 
take small actions together that 
build confi dence

BY KYLE GILBERTSON

I won a settlement from Chicago 
Public Schools after filing an 
unfair labor practice complaint 

(ULP) after I was wrongfully ter-
minated for my union activity. I’m 
sharing my experience with other 
Chicago Teachers Union delegates 
because it shows that we can win, 
even when the odds seem stacked 
against us.

I taught music and band at 
Phoenix Military Academy from 
2009 to 2016, and I was the CTU 
delegate for the school from 2012 
until my position was cut.

I became the Phoenix delegate 
after serving as picket captain 
during the 2012 strike. I quickly 
came up against many of the chal-
lenges that CTU delegates typical-
ly face—organizing regular union 

meetings, trying to set up a work-
ing Professional Problems Com-
mittee (PPC) to negotiate with the 
principal regarding implementation 
of the CTU-Chicago Board of Edu-
cation contract, attempting to cre-
ate channels of communication for 
union issues and working to build 
mutual trust among co-workers. 

These are not easy things to do. 
Co-workers would frequently come 
to me with stories of abuse by the 
administration. They needed some-
one to talk to, and that in itself can 
help. But whenever I suggested that 
something could be done to improve 
our work climate, people became 
afraid. There is no easy solution to 
this kind of fear, but modest steps 
can lead to bigger outcomes when 
we find ways to take small actions 
together that build confidence 
without exposing members to risks 

they are not yet prepared to take.
In the middle of the 2014-15 

school year, our administration 
announced an abrupt policy change 
they called the “mid-year correc-
tion.” No teacher was allowed to 
have a failure rate exceeding 5 
percent for any of their classes. 
Teachers who did not comply with 
this mandate were threatened with 
unsatisfactory REACH ratings and 
termination. I felt this was wrong, 
so I put the issue on the agenda for 
a PPC meeting. My principal de-
manded that I take it off the agen-
da, but I refused. The meeting was 
contentious, and we did not come to 
a satisfactory resolution. 

Two days after the PPC meeting, 
I had a formal REACH observation. 
I had no information going into 
my post-observation meeting, and 
found out later that I had been rat-
ed Basic or Unsatisfactory in almost 
every category. 

During the previous school 
year—the first year of REACH 
implementation—my ratings had 
been overall Proficient, and I had 
always been rated Excellent under 
the old system. I was convinced the 
administration was using REACH 
to retaliate against me for union 
activities. A similar thing happened 
with my informal observation later 
that year. I bizarrely received noth-

ing but positive feedback in the 
post-meeting, but found out lat-
er that a majority of my ratings 
were Basic or Unsatisfactory.

I requested to redo my for-
mal observation. The adminis-
tration denied my request, so I 
filed a grievance to get my rat-
ings overturned. 

Retaliation is not easy to 
prove. In my case, there were 
other contractual violations 
that were easier to document in 
my grievance. My administra-
tion was using “local criteria”—
made-up criteria which are not 
part of the REACH rubric. They 
required me to do ACT test prep 
in my music class while I was be-
ing observed, and they failed to 
share any information with me 
prior to the post-meetings. Go-
ing into a post-meeting with no 
information is like being on trial 
with secret evidence that is used 
against you. 

The pattern of retaliation 
continued through the next 
school year. For my first obser-
vation of that year—before the 

administration became aware of the 
grievance—my ratings were overall 
Proficient. After the administra-
tion learned about my grievance, 
they once again dropped my ratings 
and made an announcement to the 
entire staff about my grievance at 
a faculty meeting in February of 
2016. At the end of the meeting, 
the principal left the room and the 
assistant principal (AP) addressed 
us, saying that because one teach-
er had filed a grievance, she would 
be changing the way she conducts 
REACH observations in the fu-
ture. (The AP was doing all the 
observations at that time.) In the 
past, teachers were given a two-day 
window during which an observer 
might come to one of their classes. 
In the wake of my grievance, the 
administration changed the obser-
vation window to a five-day span. 
This change made observations less 
predictable, creating greater stress 
for teachers, and was widely inter-
preted as a punishment. 

I followed my CTU field repre-
sentative’s advice to create a “state-
ment of facts” about what happened 
at that meeting, brought the state-
ment to colleagues who I felt I could 
trust, and asked them to sign if they 
agreed that the statement was ac-
curate. I explained that Phoenix 
administrators would not see the 
names of those who had signed, 
and nearly half the staff signed the 
statement, which later became the 
centerpiece of my ULP complaint 
against the Board. 

On the day after the incident at 
the faculty meeting, I made copies 
of the anti-bullying clause from the 
Contract, which explicitly prohibits 
retaliation for filing grievances, and 
put them in everyone’s mailbox. The 
AP responded by trying to write 
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The managed 
care takeover 
of public 
education
Similarities between the 
managed care system of health 
care and the management 
of our schools means 
disinvestment in our students 
and school communities  

BY JACKSON POTTER 

A World Health Organi-
zation paper written 
in 2000 describes 

the managed care system 
of health care in the United 
States as dominated by “con-
straints and controls [which] 
have resulted in outrage by 
doctors and their patients.” 
If that sounds familiar, it’s 
because something similar is 
happening right now to our 
public schools. 

Health care providers 
often complain that insur-
ance companies will move 
to dismiss physicians if they 
provide care that is too ex-
pensive in the view of the 
health plan. The managed 
care model hinges upon the 
promotion of cost-effective 
use of services by restricting 
access to those services. In 
other words, it is the use of 
rationing to justify scarcity. 

Over the years, Chi-
cago Public Schools has 
used all kinds of privatized 
third-party contracts to 
justify shrinking staff and 
slashing budgets. Who ben-
efits? A veritable who’s who 
of corporate titans like Ara-
mark, Sodexo, Measuring Up 
Live, Google, Apple, RCM, 
Pearson, etc. 

As a result, educators 
throughout the system are 
seeing an increase in paper-
work compliance mandates. 
Often, these directives come 
from network chiefs and 
take multiple forms, such as 
interference with providing 
students with special edu-
cation services; benchmark 
testing; pacing guides; con-
stant exams to data measure 
student “progress”; and a 
spate of other random non-
content-based protocols 
designed to kill the love of 
teaching and learning. Some 
theorists have compared 
this to “lean production”—a 
strategy used by managers in 
the auto industry to squeeze 
more out of workers while 
cutting back on labor costs. 
It’s a practice that empha-
sized ruthless efficiency and 
eliminating waste. In other 

words, managers get more 
for less. 

In the case of our schools, 
much of the compliance work 
imposed does not actually 
result in labor savings, but 
rather is designed to demon-
strate metrics beneficial to 
Chicago’s mayor and school 
management, while support-
ing reduced staff resources. 
If we can get the graduation 
rates higher and our stan-
dardized test scores raised, 
who cares if we have vermin 
infesting our buildings? In 
fact, these changes often 
make teachers and PSRPs 
less productive, but provides 
the district with an excuse to 
trim budgets. 

A more appropriate anal-
ogy for what is happening in 
our schools is that neoliberal 
politicians are taking a page 
out of the insurance indus-
try’s managed care play-
book by disguising scarcity 
through compliance paper-
work, and not supporting the 
real work that goes into the 
substance of teaching and 
learning. Unlike the auto 
industry, public schools are 
not explicitly motivated by 
the profit motive. They are 
instead a public good medi-
ated through political strug-
gles that determine resource 
allocations along with class 
and racial formations. 

When politicians and 
their private backers de-
cide—as Mayor Rahm 
Emanuel told Chicago 
Teachers Union President 
Karen Lewis in 2012—that 
25 percent of our students 
will never amount to any-
thing, then why invest in 
them? It’s similar to insur-
ance companies that want 
to weed out those patients 
with preexisting conditions 
because it’s just not profit-
able to treat them. 

Welcome to the new man-
aged care paradigm. Let’s 
fight to remove 4.5 from the 
school code in Springfield, 
and put an end to the privat-
ization of education. 

 Jackson Potter is the CTU staff 
coordinator.

me up for using colored paper to 
make the copies. The matter was 
later dropped.

The administration then 
made a second failed attempt to 
write me up. I helped to organize 
a “walk-in” with students, par-
ents and teachers at my school 
as part of a citywide CTU day of 
action for a fair contract on Feb-
ruary 17, 2016. This was a little 
complicated at a military school, 
because students are not allowed 
to engage in any protest while 
wearing a military uniform. So 
we told students to come in their 
civilian clothes, and gave them 
time to change into their uni-
forms before reporting to morn-
ing formation. But some students 
came to school in uniform, no-
ticed our protest, and joined in. 
The administration’s subsequent 
attempt to write me up for some-
how causing students to protest 
in uniform was also dropped, 
because the walk-in occurred 

outside regular school hours and 
off of school property. But the at-
tempt fit with a pattern of harass-
ment that seemed to intensify in 
response to my grievance. 

The following August, shortly 
before the start of the next school 
year, I learned that my position 
had been cut.

I was the only music teacher at 
Phoenix. I was proud of the mu-
sic and band program I had built 
from nothing over the course of 
seven years, and I felt bad for my 
students. I filed a grievance for 
wrongful termination, and was 
quickly hired by another school. 

My layoff notice stated that 
my position was cut because of 
“economic reasons,” but the prin-
cipal admitted at my grievance 
hearing that Phoenix had no bud-
get cuts at the time of my layoff. 
The school had also just received 
a $5 million grant from the U.S. 
Department of Defense to build a 
Science, Technology, Engineering 
and Mathematics lab. I was given 
only one reason for the closure of 
my position: The school didn’t 
“need” music. This also helped 
me make a case that my position 
was cut due to retaliation.

Eventually my ULP made it 
to the Illinois Educational Labor 
Relations Board. That’s when I 
started hearing from CPS about 
a settlement. By that time, I had 
decided not to continue at the 
other school where I had been 
teaching. CPS offered to over-
turn my ratings and place me 
in the Reassigned Teachers Pool 
(RTP), where I could earn my full 
salary for up to five months while 
looking for a permanent position 
at a new school. 

Instead of accepting CPS’ 
first offer, I looked at the fine 

print, which prevented me from 
testifying in support of former 
colleagues if they were to bring 
similar cases against the Board. 
Building trusting and supportive 
relationships among a signifi-
cant number of staff members 
who were then willing to sign 
my statement of facts—in other 
words, to take collective action—
was the key to my victory. And in 
cases of bullying and retaliation, 
it’s crucial to show that there is a 
pattern which can be corroborat-
ed by many people. So I refused 
to sign an agreement that would 
have prevented future collective 
action.

It took several months, but 
eventually I was able to sign a 
settlement that eliminated my 
bad ratings and placed me in 
the RTP—without a gag order 
that would have undermined by 
ability to show solidarity with my 
fellow members. 

I chose not to return to CPS, 
but I’m still teaching music to 
children and I love what I do. 
Today, I could return to CPS if I 
chose, with no bad REACH rat-
ings on my record. 

Solidarity made the difference 
in this struggle. My field rep, 
John Kugler, provided indispens-
able help and advice through this 
whole ordeal, and support from 
fellow members was essential. 

I want to send my love and 
solidarity to all the teachers who 
are still fighting the good fight 
to build a stronger CTU, and to 
give the children of Chicago the 
schools they deserve. 

Kyle Gilbertson is a former CTU 
delegate who taught music and band 
at Phoenix Military Academy from 
2009 to 2016.
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Student protests 
are the first step
Teachers can help their 
students take the next ones

BY GINA CANEVA

In March, I watched my students 
with pride as they walked out 
in protest of gun violence. They 

joined many others across our nation 
who walked out against violence and 
even against backlash from adults 
who believed that students should 
remain in class. This protest, how-
ever, was definitely theirs to own.

Contrary to opponents of the 
student protests, kids did not walk 
out simply to get out of class. For my 
students at Lindblom Math and Sci-
ence Academy, the march acted as a 
display of unity with the Parkland 
students whom they’ve never met, 
but who they fully identify with 
because of their age, tragedy, and 
presence in the media.

At my school, a student group 
called Kindness over Ignorance 
(KOI) took the lead. Students 
formed KOI at the beginning of the 
year shortly after white supremacy 
showed its ugly face in Charlottes-
ville, Virginia. They had many ques-
tions and terrible feelings about 
their place in this world. KOI be-
gan by having tough conversations 
about race. Slowly, the students’ fo-
cus shifted to include more issues 
that they believed teens should have 
a voice in, including gun control.

KOI’s peer leaders recognized 

that students might be afraid as 
they walked around in Englewood, 
a neighborhood often in the news 
for gun violence. Peer leaders gave 
them the choice to stand outside in 
solidarity or walk around our school 
for seventeen minutes.

Students chose to walk around 
the block for seventeen minutes, and 
during those seventeen minutes, per-
haps an even tougher feat for teen-
agers, they remained silent. At the 
end of the protest, student leaders 
read the names of the fallen Park-
land students. They used the hashtag 
#thiscouldhavebeenus to show they 
understood that their country’s lack 
of gun control could very well make 
them the next victims. After this, 
they walked back into the school and 
went to class.

I spoke with one of my students, 
17-year-old Nia Khan who took part 
in the protest, about what should be 
done now. She asked for more infor-
mation about what students can do. 
“The protests have shown that we 
have a voice, but we just don’t know 
how to get it to people in charge,” she 
said. 

Although Khan felt like the pro-
test wasn’t enough, I told her that 
the student protests were a sign of 
change in and of themselves. After 
all, I was a senior in a suburban Illi-
nois high school when the Columbine 

school shooting happened. There 
was outrage, but there were no na-
tionwide protests or even local ones 
in Colorado that I can recall. Nearly 
20 years later, school shootings have 
become the norm and our children 
are standing up against them.

As educators, we must help our 
students take the next step. Groups 
like KOI can form in every school. 
Teachers can invite local lawmakers 
from both parties into their schools 
so that they can listen to students 
and understand their thoughts and 
needs. Last year, Illinois State Rep-
resentative Theresa Mah visited my 
students to hear why Illinois needs 
equitable funding in our schools. 
I had met Mah at a librarian ad-
vocacy luncheon and asked her to 
come. A swift handshake, a couple 
of words exchanged and a follow-up 

email was all it took for my students 
to meet with her and learn from her 
how to make legislative change.

Teachers can also help organize 
letter writing or op-ed writing cam-
paigns for students to share their 
voices with community leaders, 
influencers, and the general public. 
PBS NewsHour recently gave stu-
dents the opportunity to write about 
their thoughts on school shootings, 
and I brought that opportunity to 
students in my writing center. Three 
students penned their opinions, and 
they were published on the site.

We can also ask students to come 
up with ways to solve gun violence 
that are similar to campaigns in our 
country that once seemed impossi-
ble — such as securing equal voting 
rights for all Americans over the age 
of 18, or taking down Big Tobac-

co, which didn’t take an alternate 
amendment to become a reality.

On the day of the march, civil 
rights activist and U.S. Congressman 
John Lewis wrote on Twitter that 
“Sometimes you have to get in trou-
ble — good trouble, necessary trou-
ble — to make a way out of no way.” 
American students are making their 
way through protests and by becom-
ing a prominent voice in the media in 
order to make their country a safer 
place for all of us. And they’re going 
to need our help in overcoming this 
seemingly insurmountable feat. 

Gina Caneva is a National Board Certi-
fied high school teacher and librarian. 
This article was originally published on 
the Teach Plus blog, “What’s the Plus?” 
Reprinted articles do not constitute any 
CTU affiliation or endorsement. 

Learning to play with tough texts
Chicago Shakespeare Theater accepting applications for its popular professional development seminar’s 15th year

BY CHICAGO SHAKESPEARE THEATER

“You have made me a better teacher.”

“Heard it was the best and would be useful for 
my entire practice. It was.”

Shakespeare remains a looming presence 
in urban classrooms—challenging to both 
students and teachers alike. His language is 
some of the most difficult that a high school 
student is required to read.

Supporting English teachers in non-se-
lective Chicago Public Schools high schools 
across our city, “Bard Core Curriculum: Read-
ing into Shakespeare” is a free, 30-hour course 
offered by Chicago Shakespeare Theater at its 
Navy Pier campus. Bard Core introduces dra-
ma-based strategies for authentically and ac-
tively engaging all students—including strug-
gling and reluctant readers, diverse learners 
and English language learners—with Shake-
speare and other challenging texts. 

Why should we take up the challenge? Per-
haps because, as Cambridge School Shake-
speare founder Rex Gibson once said, “Every 
student is entitled to make the acquaintance 
of genius.” Shakespeare’s unforgettable 
characters have the power to build bridg-
es across  cultures and generations. Shake-
speare’s incomparable language has the pow-
er to illuminate students’ experience in their 
own world. And studying Shakespeare can be 

accessible, achievable—and fun.
Over the course of eight morning sessions 

(August 6-10, followed by three Saturdays 
throughout the course of the school year), 
teachers will practice a range of skills used 
in the Theater’s rehearsal room to success-
fully break open Shakespeare’s text, combin-
ing theater practices with best practices in 
reading—in Shakespeare and beyond. With 
instruction by curriculum and reading ex-
perts, as well as educator artists and struc-
tured peer-learning, teachers work toward 
mastery of these skills through “on-your-feet” 
instruction, as they actively explore the impli-
cations of these strategies for their own stu-
dents and teaching environment. As a teach-
er from John Hancock College Prep looking 
back at her experiences in Bard Core said, “In 
love with the tone of these PD [professional 
development] sessions. We are encouraged, 
supported, respected as educators.”

“I have tried a bit of drama-based strate-
gies, but did not have enough or know what I 
was doing,” said a teacher from George Wash-
ington High School said. “I feel so much better 
equipped…I plan to try to use much of what 
I’ve learned this week in many texts beyond 
just Shakespeare.” A teacher from Collins 
Academy added, “First PD where I felt I was 
respected as a DL [diverse learning] teacher 
and my students’ needs were considered!”

These are some of the reasons why the 
Bard Core class each year is recruited almost 
entirely by word-of-mouth from colleagues 
who have graduated from this uniquely em-
powering, dynamic seminar. Each Bard Core 
session is aligned with Common Core and 
supports teachers’ development in several 
domains of the CPS Framework for Teach-
ing. Bard Core “creates an environment that 
allows students to take ownership of their 
learning and become more critical thinkers 
and courageous learners in the classroom,” 
said one Bard Core participant, an English 
teacher at Phillips Academy High School.

The 2018-19 seminar begins with a week-
long summer workshop, August 6-10, 2018, 
and continues on three Saturday mornings on 
September 22, December 15, and February 9. 
In the summer week, teachers build a tool-kit 
of strategies, which includes text work, scene 
work, arts-integrated writing, improvisa-
tion and active reading strategies. Saturday 
mornings will bridge Bard Core lessons with 
participants’ unique classroom experiences. 

Participants who complete the seminar 
receive 20 free tickets to a student matinee 
of Chicago Shakespeare’s abridged Macbeth 
in February 2019. Participating teachers earn 
up to 30 CPDU credits. (At the time of publi-
cation, the program was awaiting a reauthori-
zation of Lane credit, which has been offered 

in past years.)
Teachers are encouraged to participate 

in Bard Core with a colleague from their 
school—often invaluable in extending the 
program’s peer learning to the participants’ 
day-to-day environment. To foster service to 
schools across the city, a maximum of two 
teachers per school will be accepted into the 
24-person class each year. Now launching its 
15th cohort, Bard Core has served more 300 
CPS teachers from 75 high schools across the 
city. Said a Back of the Yards College Prep 
teacher:

Whenever I could apply a Bard Core 
strategy, I saw it made an impact either 
on learning or on social/emotional as-
pects of the classroom. Honestly this is 
one of—if not THE—most beneficial and 
best PD I’ve been part of.

Interested teachers are asked to submit 
a short application form and participate in 
a brief phone interview. A $50 deposit then 
secures one’s place, to be refunded on the 
seminar’s first day. 

For high school English teachers who wish to ap-
ply, call Chicago Shakespeare Theater’s Education 
Department at 312-595-5678, or email Learning 
Programs Manager Molly Truglia at mtruglia@
chicagoshakes.com to request an application.

North Lawndale College Prep students joined thousands of students across the nation on March 14 #NationalWalkOutDay 
to protest against gun violence. Good Kids Mad City, a collective of Chicago and Baltimore public school students, led the 
walkout through the North Lawndale neighborhood. (Photo: Ervin Lopez from Flickr)
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The Chicago Way: 
closing schools, 
increasing policing
Instead of policing and incarceration, 
we could try fully funding education

BY DAVE STIEBER, NBCT

Chicago spends 40 per-
cent of its entire oper-
ating budget on polic-

ing. In addition, the city has 
paid out more than $500 mil-
lion on police brutality cases. 
On top of that, Mayor Rahm 
Emanuel thinks it is a wise 
choice to spend $95 million 
more on a new police academy.

Meanwhile those who run 
Chicago Public Schools—ap-
pointed by the mayor, mind 
you—voted to close five pre-
dominantly Black public 
schools. Add that to the 50+ 
Black schools the mayor and 
his handpicked Chicago Board 
of Education closed in 2013.

It is not a conspiracy to say 
that Chicago wants to incar-
cerate, not educate, its Black 
youth.

It is policy.
Many in the city see the 

connection. If you underfund 
and then close schools, while 
continually increasing fund-
ing for policing, it becomes 
apparent what the goals are.

A budget is a political doc-
ument—not just a financial 
one. It shows what the city 
prioritizes.

Chicago prioritizes crim-
inalizing our youth—not ed-
ucating them.

The mayor says he cares 
about kids, but he does not 
send his own kids to public 
schools in Chicago. So he 
can say whatever he wants, 
but unless his own kids are 
in the CPS system, his words 
mean nothing.

Never forget that he once 
said, “25 percent of CPS stu-
dents won’t amount to any-
thing.”

Chicago is filled with 
harmful policies—past and 
present—such as redlining, 
blockbusting and gentrifica-
tion. These are actual policies, 
created and implemented by 
city leaders and institutions, 
which targeted and harmed 
Black communities.

School closings, turn-
arounds and phase outs are 
just the new or continued ver-
sion of these policies that tar-

get and harm Black communi-
ties. And while these policies 
continue to destroy education 
for the children of our city, 
the mayor and his allies make 
sure to always fund policing.

The Chicago Police De-
partment is responsible for 
torturing and killing Black 
Chicagoans. The CPD has 
been proven to cover up its 
own crimes and illegally de-
tain people in secret sites.

In Rahm Emanuel’s Chi-
cago, if a school is deemed 
unsuccessful, then that school 
is punished under his bogus 
school rating system. Char-
ters will be built in the area, 
and the school will be closed 
or phased out after having its 
funding systematically cut.

The police do not receive 
this same treatment. In fact, 
it seems as if the police are 
rewarded for the more flawed 
that they are. Students and 
schools are punished while 
police are rewarded with, 
for example, the $95 million 
academy on the West Side. 
More for incarceration and 

less for education.
Our children in CPS are 

treated like they are in a po-
lice state with metal detec-
tors, police with guns in the 
school, limited resources and 
terrible food.

Yet students are told, if 
you work really hard you can 
overcome all of this. You can 
make it.

There is no doubt the 
amazing kids in Chicago do 
overcome, but kids should not 
have to overcome. Kids should 
just have what they need.

So instead of building a 
new police academy, invest 
that money into our schools.

Instead of policing and 
incarceration, we could try 

fully funding education.
But the mayor says no. He 

closes schools.
Closing more than 50 ele-

mentary schools in 2013 was 
not enough. He wants more 
closures. Now it is TEAM En-
glewood, Robeson, Hope and 
Harper high schools. The may-
or is eliminating all of the pub-
lic, neighborhood high schools 
in Englewood.

But even that is not enough, 
so he takes out National Teach-
ers Academy, a high-perform-
ing elementary school in the 
South Loop. This closure is 
done to appease white parents 
afraid of sending their chil-
dren to school with a majority 
of Black students.

The mayor says screw the 
Black community, because 
if he truly cared about the 
Black residents of Chicago, 
he would be upset by the fact 
that Black families are leav-
ing the city in large numbers.

But not Rahm Emanuel.
He would rather close a 

school than fix a neighbor-
hood, put policing over ed-
ucation, blame the victims 
and value incarceration over 
improving communities.

This is policy, and these 
are calculated choices. 

This is Chicago. 

Dave Stieber, NBCT is a teacher 
at Chicago Vocational Career 
Academy. 

Where are the Black 
and Brown teachers? 
Chicago’s students of color need teachers who look like them

BY LA’TIA TAYLOR

In the current state of educa-
tion, there is a major concern 
about teacher diversity. Over 

the years, there has been a grow-
ing gap between the percentage 
of teachers of color and the per-
centage of students of color. It is 
more troubling to know that there 
is a decline of minority teachers 
being recruited and retained in 
large districts, such as Chicago 
Public Schools. According to CPS 
Stats and Facts (March 2018), 21.6 
percent of teachers identified as 
African-American and 20.8 per-
cent identified as Hispanic. With 
a student population of 371,382 
for the 2017-2018 school year (on 
the 20th day), 37 percent of the 
student body is African-American 
and 46.8 percent is Hispanic. 

As a young, African-American 
teacher, I am concerned about the 
racial disparity in education. As I 
seek to help prepare my kinder-
garten students for life, I face the 
cruel reality that I am part of a 
dwindling teaching demograph-
ic. Our Black and Brown students 
in disenfranchised neighborhoods 

experience daily trauma in their 
young lives. Our students should 
be able to connect with individu-
als who understand what it is like 
to be Black or Brown in an urban 
education system, and who under-
stand the connection of race in a 
global community. 

There is a huge value for stu-
dents to have teachers that look 
like them. Not only can it help 
boost academic confidence, it can 
help support students’ self-confi-
dence. I recall a day when a 5-year-
old student shared that another 
classmate was being a “bucket dip-
per” because he said mean things 
about her hair. I asked her, “How 
did you problem solve with him?” 
With the biggest smile, she in-
formed me that she told him, “My 
hair is beautiful. It is natural, like 
Miss Taylor. I can wear it anyway 
that I wish, just like Miss Taylor. 
She is smart and I am smart, too.” 
I was amazed that a 5-year-old 
was able to navigate such a “hot 
topic” because she made a personal 
connection to me—a Black woman 
with natural hair. 

The understanding of being a 
minority in an urban school is not 

something that is taught in teacher 
preparation programs. Therefore, 
efforts should be streamlined 
in helping to implement equita-
ble hiring practices of minority 
teachers. The increase in hiring 
and retaining Black and Brown 
teachers doesn’t solely benefit mi-
nority students; it is beneficial and 
important for all students in our 
district. Despite students’ racial 
backgrounds, a diverse teaching 
staff can demonstrate the overall 
demographic in our nation’s pop-
ulation. A diverse teaching work-
force provides all students the op-
portunity to interact with adults of 
various racial backgrounds. 

In closing, it is my hope that 
more minority teachers enter and 
stay in the district. The students 
need them. We need them. It is well 
within our power, as a district, to 
recruit and retain teachers of col-
or. If we are working to close the 
achievement gap, then surely we 
can direct our efforts in closing the 
percentage gap between teachers 
and students of color. 

La’Tia Taylor is a teacher at Hen-
dricks Elementary School. 

 

Discounted Graduate Programs 
For Chicago Teachers Union Members

Technology Leadership 

For licensed teachers desiring a 
career path towards being a technology 
specialist, technology director or 
technology coach. Graduates qualify for 
the Technology Specialist Endorsement. 

 
Education Technology:  
Curriculum & Instruction

Prepares teachers to integrate 
technology with curriculum, instruction, 
assessment, and foundations of 
education. For teachers working in a 
traditional face-to-face classroom and/
or a one-to-one environment.

Programs are 
aligned to ISTE 
teaching standards.

Class Locations 
• Whitney Young High School
• DePaul College Prep High School
• St. Rita Cascia High School
• Concordia Campus
• Chicago Ag. High School

For more information visit 
CPScohorts.com

Contact Kristin Webster today for 
more information 708-957-5994 
kwebster@graduateprogram.org

take a

picture!

For over a decade, Concordia 
University Chicago has helped 
thousands of CTU members 
earn their graduate degrees 
and endorsements.

A tombstone  
created for 
a March 28 
#NoCopAcademy  
sit-in at Chicago 
City Hall shows 
a list of schools 
closed by Mayor 
Rahm Emanuel 
in 2013. (Photo:  
Sarah-Ji  from  
Flickr)



Lists of deceased members of the Chicago Teachers Union (CTU) are provided to the Chicago Union Teacher by the office of the Chicago Teachers Pension Fund (CTPF) and are printed as received. If you notice an error or omission, please first contact the 
CTPF at 312.641.4464 or via email at memberservices@ctpf.org to report the information. Please contact the CTU Financial Dept. as well by phoning 312.329.9100. Both the CTPF and CTU disburse death benefits to a member’s designated beneficiaries.

House of Delegates 
Meeting ∕ Wednesday,  
April 4, 2018

Delegates not present: NETWORK 

1A  McNulty, Scott T. ∕ NETWORK 1B  
Cooley, Amy K.; Maeda, Ann T.; Marshall, 
David M.; Ochoa, Victor; Pappas, Liza 
R.; West, Margaret A.; Westfall, Michael 
F. ∕ NETWORK 1C  Elliott, Russell A.; 
Nickels, Margaret C.; O’Donnell, James 
M. ∕ NETWORK 2A  Martinez, Xavier F.; 
McLaurine, Cody P.; Rosario, Victoria P. ∕ 

NETWORK 2B  Mathew, John C.; Mead, 
�omas C.; Mihoc, Georgian; Touras-
Andrikopoulos, Pamela C. ∕ NETWORK 

3A  De La Pena, Alejandra; Mottram-

Dummeldinger, Michelle C. ∕ NETWORK 
3B  Anderson, Grace A.; Crowder, Sharon 
D.; Roberson, Gerald A. ∕ NETWORK 
4A  Berry, Tamica L.; Bruehl, Steven C.; 
Cantu, Rosa M.; Ebstein, Jody; Zoldan, 
Sara R. ∕ NETWORK 4B  Arnold, Aric J.; 
Schroeder, Zach ∕ NETWORK 4C  Gerbec, 
Lynn C. ∕ NEWORK 5A  Alexandroff, Pam; 
Colsant, Tricia D.; Maldonado, Jhoanna ∕ 
NETWORK 5B  Georgopoulos, Stella S.; 
Jasutis, Susan M.; �rash, Rasheeda M. ∕ 
NETWORK 5C  Greco-Serwa, Sandra M. ∕ 
NETWORK 6A  All Present ∕ NETWORK 
6B  Bruesch, Michael D.; Dunn, Joseph M.; 
Khawam, Anna E.; Menzies, Frank L.; 
Scanlon, Heather M. ∕ NETWORK 6C  
Sweeney, Jonathan M.; Williams, Carolyn 
S. ∕ NETWORK 7A  Hernandez, David 

∕ NETWORK 7B  Ceballos, Marlena; 
Ma, Amy ∕ NETWORK 8A  Buchanan, 
Susan M.; Martinez, Teresa; Padilla, 
Juan G.; Rosenbaum, Jessica S.; Saldana, 
Lucila; Zwiazek, Carly A. ∕ NETWORK 
8B  Lipsey, Christopher T.; Magallanes, 
Lucero ∕ NETWORK 8C  Colclasure, 
Susan M. ∕ NETWORK 9A  Hill, Anita 
J. ∕ NETWORK 9B  Banks, Lindsey L.; 
Collins, Darrin A.; Horton, Kawana T.; 
Riouse, Nicole D. ∕ NETWORK 10A  
Burke, Heide L.; Kelly, Jason D.; O’Malley, 
Margaret M. ∕ NETWORK 10B  Byrnes, 
Christopher M.; Kelly, Laura ; Khani, 
Colleen M.; Linehan, Joseph A.; McKay, 
Megan J. ∕ NETWORK 10C  Gagner, Louis 
T.; Long-Sinova, Lisa R.; Rhodes, Derrick; 
Sparks, Jeri L. ∕ NETWORK 11A  Waters, 

Latanya A. ∕ NETWORK 11B  Christian, 
Linda I.; Golden, Christine; Holmes, 
Davina; McNeal, Susie E.; Platt, Mallory 
D. ∕ NETWORK 11C  Repta, Jennifer 
A.; Stephanos, Peter ∕ NETWORK 12A  
Carter, Cozette T.; Crockett, Nicole M.; 
Pineda, Leticia A. ∕ NETWORK 12B  
Pincham, Robert ∕ NETWORK 12C  
Boose, Robin B.; Cade, Shannon L.; 
Johnson, Tequila A.; Kile, Carmen L.; 
Robinson, �elma ∕ NETWORK 13A  
Andersen, Robert; Bobo, Jennifer L.; 
Whitehead, Sheryl F. ∕ NETWORK 13B  
Fattore, Maribeth A.; Kallianis, Patricia L.; 
Lee, Tyrone T.; Styler, Kenneth D.; Vargas, 
Maria A. ∕ NETWORK 13C  Coleman, 
Angela K.; Davis, Joyce R.; Grant, Lorrie 
A. ∕ AUSL SOUTH  Jarrell, Ashley N.; 

Major, Sandra; Pardo, Jonathan M. ∕ AUSL 

WEST  Egwuekwe Maxey, Kelechi S. ∕
CITY-WIDE CAREER SERVICE  Douglas, 
William; Fells, Denise M.; Gonzalez, 
Maria A.; Hill, Delphine ∕ CITY-WIDE

Ali, Jamilah M.; Brown-Sutton, Jereece 
M.; Carter, Cathaline G.; Christensen, 
William E.; Douglas Johnson, Cheryl D.; 
Edmonds, May I.; Falk, Claire E.; Green, 
Burma S.; Lewis, John; Schechtman, Judith 
B.; Schecter, Jeff M.; Silver, Jack; Whitfield, 
Benita A.; Zoller, Daniel J. ∕ CTUA1  Forst, 
Christopher; Haas, Amanda; Jones, Sarah 
C.; Oliva Gonzalez, Francisco J.; Vester, 
Robyn ∕ CTUA2  Hudson, Vaeshan; Perez-
White, Noel; Robinson, Natasha; Steele, 
Melissa K.
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In memoriam
 2017

July 28 Ida M. Robinson, Sub Center

 October 11 Etta E. Jonas, Gale Comm Acad

 October 13 Lindsay M. Botwinski, Sawyer

 November 17 Flora J. Jefferson, Sub

 December 23 Deloris Johnson, Stone Acad

  2018

 January 7 Shirley B. Saffold, Revere

 January 10 Natalia M. Beaton, Kelly HS

 January 11 Nancy J. Van Cura, Prosser Career Ac

 January 14 Sadie R. Bristow, Volta

 January 15 Edmund M. Jendro, Schurz

 January 16 Fannie F. Smith, Steinmetz

 January 17 Johnnie M. Noble, Young Magnet HS

 January 19 Luverta  Beene, H.B. Stowe

 January 21 Clarice F. Malone, Reciprocal

 January 23 Charles L. Trojan, Reciprocal

 January 26 Doris Joravsky, George Armstrong

 January 26 Rudolph Salmeron, Carpenter

 January 27 Marlene M. Frankel, Jahn

 January 27 Helga Kauf-Berman, Reciprocal

 January 27 Anne Price, Overton Cpc

 January 28 Burnece Brunson, Reciprocal

 January 29 Patricia A. Roehl, Lucy Flower High

 January 29 Royal W. White, Sub

 January 30 Nellie Durrell, Fuller

 January 30 Maggie Sullivan, Mayer

 January 31 Eugene N. Westphal, College-Reciprocal

 February 1 Peri P. Georgiou, Reciprocal

 February 2 Mariana L. Mason, Madison

 February 2 Mary Lou Rife, Cregier

 February 3 Mary L. Allen, Warren

 February 3 Colette C. Kallianis, Sexton

 February 4 Shihua Xie, Washington G

 February 5 Mary Jane Denihan, J.C. Locke

 February 6 Ines Arauz, Tilden HS

 February 7 Clarence Beecher, CB York Alt HS

 February 7 Michael Speciale, Smyth

 February 8 Silvia D. Calesini, Reciprocal

 February 8 Allan S. Dykas, Cameron

 February 8 June Salantrie, Drummond

 February 9 Ezyma Watts, Pope

 February 10 Josephine Carey, Region 6 Office

 February 10 Marsha L. Vihon, Ariel Comm

 February 11 Robert C. Cannon, Central Office

 February 11 Richard B. Chalecki, Reciprocal

 February 12 Paul L. Mcconnell, Howland

 February 13 Sylvia P. Cato, Dunbar Voc

 February 13 John E. Mullaney, Regional Office

 February 14 Andreana J. Higgins, Cameron

 February 14 Richard E. Shamrock, Reciprocal

 February 14 Joyce D. Jensen, Gillespie

 February 14 Thomas H. Lonis, Taft HS

 February 14 Semanthie M. Smith, Mayo

 February 16 Frances A. Minor, Phillips

 February 17 Juanita C. Jones, Beethoven

 February 18 Bruce C. Stathen, Yates

 February 18 Cycelia Hayka, Falconer

 February 18 Eileen Mcelroy, Mahalia Jackson

 February 19 Sanford L. Roberts, Sub

 February 19 Eunice A. George, Bryn Mawr

 February 20 Laura R. Miskel, Paul Robeson

 February 20 Muriel J. Ibom, Curie Metro HS

 February 20 Robert L. Ward, Central Office

 February 22 Eileen M. Gallagher, Sub

 February 23 Lee A. Fermoyle, Roosevelt

 February 23 Edna L. Jackson, Englewood

 February 23 Sherman J. Jefferson, Sub

 February 23 Marilyn Willis, South Loop Br

 February 24 Lucila C. Ordonez, Central Office

 February 25 David Levitan, Jefferson

 February 26 Bernard G. Spencer, Palmer And Daniel Webster

 February 26 Dorothy D. Pearson, Dpty Supt Business

 February 27 Mae B. Gibson, Reciprocal

 February 27 James L. Harper, Fiske

 February 27 Ina D. Turner, Reciprocal

 February 28 Carmen F. Diaz, Lloyd

 February 28 Joseph P. Gurzejk, Monteforiore

 February 28 Herman Smith, Irving

 February 28 James D. Spica, Palmer

 March 2 Charlene H. Kelly, Hurley

 March 2 Mattie A. Reed, Manley High

 March 3 Dolores Kosover, Field 

 March 3 Inez D. Moss-Durr, Sub

 March 3 Robert D. Shannon, Barton

 March 4 Judith D. Orman, Funston

 March 4 Jerome R. Reich, Reciprocal

 March 5 Helen G. Bend, Sub

 March 5 Gladys B. Johnson 

 March 7 Lois P. Bowles, Carnegie

 March 7 Roslyn Deleon, Von Steuben

 March 7 Claire S. Erber, Everett

 March 7 Jesus Manuel Ortiz, Mather HS

 March 7 Katherine J. Traficanti, Volta

 March 7 David Werner, Reciprocal

 March 7 Willie H. Wilson, Terrell

 March 11 Jon Hollingshead, Reciprocal

 March 13 Mary M. Charkowski, Hendersen

 March 13 Larry L. Kline, Ward

 March 15 James A. Moore, Ellington

 March 17 Janet L. Clark, Sub Postal Service

 March 18 Mildred M. Etten, Reciprocal

 March 19 Pamela Harrell, Foster Park

 March 19 Stephen Majercik, Mather

 March 22 Mary E. Ackelson, Reciprocal

 March 23 Maureen Gamboney, Columbia Explorer

 March 24 Josephine Aldrich-Anderson, Howland

 March 24 Evelyn L. Lynch, Lemoyne

 March 24 Margaret C. Wilson, Reciprocal

 March 28 Romeo J. Buoscio, Washburne

We welcome you to contribute to Chicago Union Teacher
WRITE TO US

Love? Hate? Agree? Disagree? 
Send Chicago Union Teacher your 
feedback, compliments and criti-
cism. Send letters to the editor to 
Communications@ctulocal1.com 
or Chicago Union Teacher, 1901 
W. Carroll St., Chicago, Illinois, 
60659. Letters to the editor should 
not exceed 400 words and may be 
edited for length and clarity. Inclu-

sion is at the discretion of Chicago 
Teachers Union leadership and 
Chicago Union Teacher editors.

WRITE FOR US

Email all submissions for con-
sideration to Communications@ 
ctulocal1.com with the subject line 
“For CUT.” All submissions may be 
edited for length and clarity, and 
inclusion is at the discretion of CTU 

leadership and CUT editors. Sub-
missions should be relevant to our 
overall mission of advancing and 
promoting quality public education 
for students, improving teaching 
and learning conditions and pro-
tecting members’ rights. Letters 
to the editor should not exceed 
400 words. Short-form content, 
including book reviews, announce-
ments, event recaps and campaign 

updates, should not exceed 400 
words. Long-form feature stories 
should be between 1,200-2,000 
words. Opinion pieces should not 
exceed 800 words. All work, but 
especially features, must be submit-
ted with artwork and/or images. All 
graphics must be high-resolution 
and in full color, and be submitted 
with photography credit and cap-
tions where applicable.

ADVERTISE WITH US

Chicago Union Teacher accepts 
classified advertisements from 
CTU members at a discounted 
rate, and from outside organiza-
tions for a reasonable cost. For 
more information, contact Ad-
vertising Manager April Stigger 
at aprilstigger@ctulocal1.com or 
312-329-6225. 
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Filthy 
schools 
signal a 
deeper 
problem 
for CPS
What is lost in Chicago Public Schools’ custodial privatization scheme?

BY GINA CANEVA

In 2014, CPS decided to 
privatize janitorial ser-
vices to two companies—

SodexoMAGIC, led by for-
mer basketball star Magic 
Johnson, and Aramark, the 
company predominantly in 
charge of Chicago Public 
Schools’ lackluster food ser-
vice. Before the privatization, 
most of our janitorial staff at 
Lindblom Math and Science 
Academy wore school sweat-
shirts and polos. After the 
switch, they were required to 
wear Aramark shirts, sym-
bolic of a switch in our cus-
todians’ allegiance—from a 
school community to a pri-
vate company.

At the time, CPS claimed 
that the change would save 
the district money, provide 
cleaner schools and lessen 
the responsibilities of prin-

cipals across the city. In-
stead, CPS has paid out hun-
dreds of millions of dollars 
to companies that have left 
schools filthy—the Chicago 
Sun-Times found last month 
that just thirty-four of 134 
schools inspected during 
a recent “blitz” of inspec-
tions passed—and workers 
stretched. Some janitors have 
even reported to the Sun-
Times that they were buying 
their own supplies to keep 
our schools clean, and that 
CPS officials had cheated to 
pass outside audits. CPS has 
never publicly quantified the 
amount of money saved or 
lost by these privatization 
measures, but in January 
2017, signed a half-billion 
dollar contract with both 
companies to clean most of 
its buildings, and recently 
signed a $259 million addi-
tion to that contract.

At Lindblom, which in-
cludes 1,350 students and 
nearly one hundred staff 
members, we have only two 
Aramark janitors working 
at the school during the day. 
What used to be a norm for 
cleaning has now become a 
form we have to fill out about 
our needs for cleaning. We 
also now have to pay extra 
money, from our school bud-
gets, for services that used to 
fall under our custodial staff’s 
standard responsibility, such 
as setting up for standardized 
testing, school dances and 
graduations. We lost several 
CPS janitors who were ded-
icated to Lindblom, includ-
ing one whose son attended 
school here; they were sent 
to other school sites when the 
privatization took place.  

Relinquishing control of 
the custodians also meant 
relinquishing accountabil-

ity, as schools no longer are 
in charge of hiring, firing or 
even assessing them. Even 
though the media has report-
ed on and parents citywide 
have massive complaints 
about the lack of quality that 
privatization produces, CPS 
continues to push this prac-
tice forward without trans-
parency in cost savings or in 
quality control.

In my 14-year career at 
CPS, nearly all of the mem-
bers of the custodial staff 
in the three schools I have 
worked for have been peo-
ple of color. They are poorly 
paid to begin with, and they 
are now facing poor working 
conditions which have turned 
into poor school conditions. 
All the while, the two private 
companies are not punished 
for their lousy performance 
except in empty threats from 
Mayor Rahm Emanuel.

New CPS CEO Janice 
Jackson has taken the first 
steps in fixing the problem 
by spending an extra $7 mil-
lion to hire 200 more custo-
dians, and has stated that all 
of the city’s schools will be 
inspected by the end of the 
school year. But this comes 
after the media, outraged 
Chicago parents, the Chica-
go Teachers Union and SEIU 
Local 1 (the CPS custodians’ 
union) brought the problem 
to the forefront. It is my hope 
that Jackson and other CPS 
leaders will begin thinking 
of practices that can assess 
these and similar problems 
before they become crises.  

A next step would be to 
pull out of the venture that 
privatizes our custodians. In 
lieu of that, CPS needs to find 
ways to actually hold these 
companies accountable for 
their service. CPS also needs 

to be transparent with costs, 
as taxpayers’ dollars that once 
went to schools and their 
employees are now going to 
private companies serving 
up less than acceptable re-
sults. Our district has been 
nationally recognized for our 
students’ performance; it is 
the least we can do to pro-
vide our students with clean 
facilities and our custodians 
with better working condi-
tions so that we can cultivate 
an environment conducive to 
learning. 

Gina Caneva is a National 
Board Certified high school 
teacher and librarian. This 
article was originally pub-
lished in South Side Weekly on 
April 24, 2018, and has been 
excerpted for length. Reprinted 
articles do not constitute any 
CTU affiliation or endorse-
ment. 

The classroom teaches teachers how to teach
Quest Center professional development draws on living, breathing experience in the classroom

BY SHELLI SHADDAY

When I first began the 
Master’s of Education 
program at the Uni-

versity of Illinois at Chicago, I 
immediate ly registered for an 
education policy class. After all, 
in my early twenties, I was sure 
affecting policy was the way to 
make change for students.

While not a surprise to any-
one working inside a classroom, I 
quickly realized that if I ever want-
ed to be a credible policy maker, I 
was going to have to spend some 
time teaching. 

I feel the same way about pro-

fessional development (PD) pre-
senters. Without classroom ex-
perience, how can you truly be an 
effective teacher of teachers? 

That’s why every PD facilita-
tor at the Chicago Teachers Union 
Foundation Quest Center is or 
was a classroom teacher in Chi-
cago Public Schools. They know 
what we go through every day, the 
populations we serve and the ob-
stacles we must overcome in order 
to provide effective instruction. I 
am honored to join this group of 
teachers as a PD facilitator at the 
Quest Center. 

As an educator, I am continu-
ally working to improve my own 

practice and seek out professional 
development opportunities. In the 
upcoming months, I will be offer-
ing courses on teaching reading to 
improve outcomes for all students, 
writing across the disciplines, 
multi-tier system of supports and 
strategies for English Learners. I 
look forward to sharing my love of 
reading, and passion for planning 
and implementing curriculum 
and instruction. 

I currently teach sixth-grade 
English/Language Arts. Each day 
I enter the classroom with a re-
newed sense of purpose that our 
novel studies, literature circles 
or discussions will leave a lasting 

impression on one of my students. 
Through choice, scaffolding and 
differentiation, I work to ensure 
that text is accessible to all my stu-
dents, and that reading is mean-
ingful as well as enjoyable.

Setting and meeting high ex-
pectations for my students is not 
something I can do alone, and 
I continually seek out opportu-
nities to collaborate with other 
teachers in order to improve my 
own practice. I have participated 
in professional learning commu-
nities (PLCs), attended PD and 
even went back to school for a 
master’s degree in Reading. Thus, 
as a facilitator, I look forward to 

sharing ideas about teaching and 
learning to improve outcomes for 
your students and mine.

When presenting to teachers, I 
honor the time you have dedicat-
ed to the course by ensuring that 
teachers walk away with some-
thing they can implement right 
away. Whether it be a lesson plan 
completed, evidence written for 
Domains 4b-4e or a mentor text 
to teach writing, teachers will 
leave my class knowing that their 
time has been well spent. 

Shelli Shadday is a CTUF Quest 
Center professional development 
facilitator.

CTU Recording Secretary Michael Brunson and community allies in hazardous materials suits protest 
CPS’ failure to address cleanliness issues in its schools on April 13, 2018. (Photo: Nathan Goldbaum)
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Quest Center 
Professional Learning
Restorative. Relevant. Refl ective.

National Board Certifi cation – 
2018-20 Cohort
Recruitment is nearing completion for 2018–
20 Nurturing Teacher Leadership cohort.
Nurturing Teacher Leadership

The CPS/CTU’s 2-year FREE professional development & 
candidate support program, prepares CPS teachers, counselors, 
& librarians for National Board Certification (NBC). If you will 
have completed at least 3 years of teaching in your certificate 
area by June, 2018, you qualify to participate in NBC & earn 
this advanced certification, the highest credential a teacher can 
achieve, as well as:
• advance on the CPS salary scale
• fulfil your state re-licensure requirements
• earn financial incentives including an annual stipend of more 

than $1960
• receive contractual and other leadership opportunities 

including 1st consideration for Consulting Teacher & 
Framework Specialist roles

• qualify for a full scholarship 
• earn an optional Master’s Degree &/or graduate & CPS Lane 

Placement salary credits
• attain the Illinois NBPTS Master Certification Endorsement 

in only 2 years

Nurturing Teacher Leadership boasts a 94% achievement rate, 
twice the national average. It includes: 

Benefits
• Weekly Professional Development and small group facilitation
• Collaboration with a cohort of other CPS teachers going 

through the NBC process 
• Preparation for rigorous content knowledge Assessment 

Center exercises
• Individual coaching and mentoring by CPS National Board 

Certified Teachers
• Assistance with writing required for the National Board portfolio
• 7-day Summer Institute (1st two weeks in August, 2018 and 2019)
• 36 Graduate Credits/Optional Master’s degree
• 15 CPS Lane Placement Credits

For more information contact Lynn Cherkasky-Davis at 312 329 
6274 or LynnCherkasky-Davis@ctuf.org

To learn more go to CTUF.org/NTL
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Earn a Learning Behavior 
Specialist 1 (LBS1) Endorsement
Enrolling now for June 27th start!
CTU members can earn an LBS I Endorsement through our 
partnership with National Louis University. This Endorsement 
program gives you the knowledge and skills to work in inclusive 
classrooms and school settings.

Earn your LBS I Endorsement from NLU if you are looking for a:
• high-quality, career-focused curriculum designed and taught 

by expert faculty, including CTU members, in a convenient, 
affordable format

• blended program–with classes held both online and on 
campus–that provides the flexibility teachers need

• program of study with 15+ colleagues in a special CTUF Quest 
Center Cohort

Receive a 40% Discount

Cohort members can earn an LBS I Endorsement at a 40% 
discount from the regular NLU tuition rate.

To learn more or to register, visit www.nl.edu/ctuf or contact 
Claudine Clarke at cclarke@nl.edu or 800-443-5522 x3091.

   QUEST CENTER

Earn your M.Ed. in Reading 
beginning this June
Enroll now for June 27 start

WHY NLU?

This Master’s Degree in Reading program will help you build 
both theoretical and practical understanding of language and 
literacy education.  Through this program you will build in-
depth knowledge of the research, theory and practice related to 
reading and writing processes and instruction.

WHAT TO EXPECT:

• High-quality, career-focused curriculum designed and taught 
by expert faculty

• Convenient, affordable blended format – with both online and 
face-to-face classes – that provides the flexibility teachers need
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Earn your Subsequent 
Endorsement from National Louis 
University beginning June 27th
Expand your career options to teach in multiple grade bands or 
subject areas by earning an additional teaching endorsement in 
any of the following:

• Early Childhood Education (birth–grade 2)
• Elementary Education (grades 1–6)
• Middle Grades Education (grade 5–8): math, science, social 

studies, Language Arts
• Secondary Education (grades 9–12)
• Foreign Language (grades K-12)

To learn more about any of the above NLU offerings or to 
register, visit www.nl.edu/ctuf or contact Claudine Clarke at 
cclarke@nl.edu or 800-443-5522  x3091.
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Earn your ESL – Bilingual 
Endorsement in only 2 Semesters!
The Quest Center is partnering with Roosevelt University to begin 
a Summer 2018 cohort working toward completing Bilingual and 
ESL endorsements in only 2 semesters.

The 5-course program will be delivered as follows:

• Summer 2018 | July 9 – July 27 | 3 Courses (face-to-face)
• Fall 2018 | Sept. – Dec. | 2 Courses (online)
• The tuition for each course is $1,080. Total tuition for the 

5-courses is only $5,400. 
• Graduate credits earned can be applied toward CPS lane credit 

and Roosevelt MA degrees in Reading or Second Language 
Special Education.

For more in formation, visit https://www.roosevelt.edu/colleges/
education/cps-endorsement or contact Ms. Laura Lag | 312-853-
4753 | llag@roosevelt.edu.

But I’m not an English Teacher!      
Teaching Reading and Writing 
Across the Disciplines
7 ISBE PD Hours

This offering, designed for 6th – 12th grade departmentalized 
teachers, focuses on how content-area teachers can successfully 
incorporate reading and writing into their disciplines.

In session one, participants learn how 
to enhance disciplinary reading in their 
classrooms. This course dives into strategies for close reading 
and how to guide students to become independent readers of 
content-based text.

In session two, participants learn how to create a space for the 
writing process within the disciplines. They learn about the 
forms of writing and the characteristics of each form. This 
offering is aligned to the CPS Framework for Teaching 
components 1d, 1e, 3c, 3d, and 4d.

Participants should bring a laptop and a copy of a text they teach. 

MTSS: Tiered Instruction to 
Meet the Needs of ALL Learners
15 ISBE PD Hours and 1 Lane Placement Credit

This offering provides an overview of MTSS and the meaning 
of each tier for K – 12th grade teachers. Participants develop 
a deeper understanding of the implementation of Tiers 1, 2, 
and 3 instruction/interventions for reading and math, how to 
document and progress monitor those interventions, as well as 
learn new strategies for academic interventions. This course is 
aligned to the CPS Framework for Teaching components 1b, 
1c, 1d, 1e, 3c, 3d, 4b, and 4d.

Burnout First Aid
3 ISBE PD Hours

Burnout First Aid examines warning signs and symptoms of 
burnout which undermines performance and satisfaction at 
work.  Examining healthy habits and tips for individual and 
group self-care, this PD offers ways to foster health and well-
being on and off the job. This session is aligned to the CPS 
Framework for Teaching components 4a, 4d, and 4e. 

The STEM Workbench
15 ISBE PD Hours and 1 Lane Placement Credit

The STEM Workbench provides currently practicing 6th – 12th 
grade teachers in the STEM (Science, Technology, Engineering, 
and Mathematics) content areas with a deep understanding of 
lesson design driven by mathematical, science, and engineering 
practices. This course provides STEM teachers a space to 
collaborate to design a model lesson that encourages students to 
answer complex questions, investigate global issues, and develop 
solutions for challenges and “real world” problems. This course 
is aligned to the CPS Framework for Teaching components 
1a, 1c, 1d, 3c, and 4d.

Developing Minds Workshop
3.5 ISBE PD Hours

This offering, for currently practicing K - 12th grade teachers, 
addresses differences in students’ attention, memory, language, 
neuro-motor function, social cognition, temporal-sequential 
ordering, spatial ordering, and higher order cognition, and 
shows how strengths and challenges in these areas can affect 
a child’s success in writing, reading, math, communicating, 
understanding, organization, feelings, and behavior. This 
session is aligned to the CPS Framework for Teaching 
components 1b, 1d, 3a, 3b, 3c, 3e, and 4d.

Restorative Practices 200
9 ISBE PD Hours

This offering is intended for those who have attended other PD 
in Restorative Justice, Peace Circles, or Restorative Practices 
and are willing to ‘take it to the next level.’  Examining the 
attributes of an effective Circle Facilitator and benchmarks for a 
restorative school or classroom environment, this PD empowers 
teachers, counselors, staff, and administration to deepen their 
understanding of philosophy and techniques of Restorative 
Justice. This course is aligned to the CPS Framework for 
Teaching components 2c, 2d, 3a, and 4d.
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