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Giving 
trans 
students 
the support 
they need
BY CAROL HAYSE, LCSW

Let’s say you have a trans 
or gender non-conform-
ing student in your class, 

the definition of which is a 
person whose deeply felt sense 
of their gender does not match 
the gender they were assigned 
at birth. You may have ob-
served that they are expressing 
their identity in ways incon-
sistent with customary expec-
tations—in mannerisms, dress 
and sexual preference. They 
may or may not have chosen 
to reveal their preferred gen-
der. In any case, the student is 
likely at risk for being bullied, 
depression or for family rejec-
tion. You may not feel confi-
dent or knowledgeable regard-
ing such situations, or you may 
feel deeply uncomfortable. 
Should you do something? 
Where do you start? 

If the student has not 
chosen to verbally articu-
late their situation—or may 
not know how to—your first 
step should be to refer them 
to your counselor or social 
worker. Either should be 
able to guide the student in 
a process of self-discovery 
or self-disclosure. This pro-
cess should have the goal of 
supporting the student’s own 
agency, e.g., their wishes re-
garding privacy, family situ-
ation or medical status. 

Now, let’s say that your 
student simply cannot hide—
or chooses not to hide—their 
gender identity. In either sce-
nario, we know that the stu-
dent is likely to be a target of 
bullying, and that the admin-
istration may or may not offer 
a knowledgeable, compassion-
ate and appropriate response. 
What do you do then?

Luckily, CPS’ official 
guidance document and its 
accompanying toolkit are 
thorough and helpful. If ap-
plied, they are able to guide 
school administrations in 
ways to act in non-discrimi-
natory and supportive ways. 
The documents are titled 
“Guidelines Regarding the 
Support of Transgender and 
Gender Nonconforming Stu-
dent” and “Supporting Gen-
der Diversity Toolkit.” They 
ref lect best practices, and 
may be aspirational in the 
context of CPS’ quotidian 
functioning, but they were 
produced with consultation 
from notable child advocacy 
organizations and as such 
may be relied upon. 

These documents, howev-
er, were not produced without 
legal struggle. Several cases 
in Illinois have been litigat-
ed, mostly with challenges 
from adults who believe that 
bathrooms and locker rooms 
should be used only by stu-

dents whose gender identity 
matches that which was as-
signed at birth. They assert, 
at best, that transgender stu-
dents should be assigned a 
separate bathroom or locker 
room. Separate but equal? 
Courts in Illinois have mostly 
rejected that as discrimina-
tory under various civil rights 
statutes. Those who are criti-
cal of separate but equal have 
stated that, “It is not really 
about restrooms, just as sep-
arate water fountains were 
never actually about drink-
ing water.” The separate bath-
room struggle being waged 
in states and school districts 
across the country may best 
be seen as a struggle around 
male supremacy, as drinking 
fountains were about white 
supremacy. Although their 
histories and effects have 

been profoundly different, 
systems of white supremacy 
and male supremacy share the 
fact that they are maintained 
in order to keep non-whites 
and non-males in restricted 
and subordinate roles. Gender 
non-conforming folks explode 
those assumptions. 

Let’s return to the educa-
tor in the original scenario. 
You have discovered that you 
are not very knowledgeable 
about transgender issues, 
but you wish to do the right 
thing. How can you now start 
to support all of your “gender 
creative” students? After re-
ferring them to your school 
social worker or counselor, 
you may need to approach 
the administration to estab-
lish a student support team 
and follow CPS guidelines 
to shepherd all stakeholders 

through a process. If the ad-
ministration seems reluctant, 
you will want to work with 
your Professional Problems 
Committee (PPC) to encour-
age the administration to 
fulfill its responsibilities. You 
can also refer your PPC to the 
CPS guidelines to increase 
its sense of ownership and 
knowledge. And you can start 
to change your classroom and 
school-wide communication 
so that it is more inclusive 
and gender affirming. Here 
are some examples:

• Avoid having boys and girls 
line up according to gender. 
How about lining up according 
to odd and even birth dates?

• Ask the gender fluid stu-
dent what pronoun they pre-
fer, and then honor it. 

• Never “out” a student 
about whom you have private 

knowledge. Their privacy 
rights are respected by law. 

• Use the word “typical” in-
stead of “normal.” 

• Ask the student what you 
can do to be a good ally. 

• Support the creation or 
continuation of any student 
group that addresses gen-
der and sexuality issues. Al-
though gay or queer youth 
experience different psycho-
logical senses of themselves 
than transgender youth, they 
may feel sufficient affinity to 
be in the same group.

• Work with your social 
worker or counselor on a 
school-wide forum to sensi-
tize personnel around these 
issues and around the needs 
of such students. 

Carol Hayse, LCSW, is a retired 
CPS social w orker. 

Black Lives Matter at Schools Week recap
BY JENNIFER JOHNSON

When teachers in Seattle and Phila-
delphia took mass action in 2016 
and 2017 to support the Black Lives 

Matter movement, they inspired admiration 
and support from around the country.  This 
year, educators joined the originating cities 
to declare their commitment to racial justice 
and declared a National Black Lives Matter at 
School Week the first week of February, which 
coincided with the beginning of Black History 
Month. The key demands for the week were 
an end to zero tolerance discipline practices 
which disproportionately harm Black stu-
dents, increased hiring of Black educators and 
mandating the teaching of Black and other 
ethnic studies curriculum.  

Despite a large snowfall, intrepid educa-
tors and community members came to Chica-
go Teachers Union Center on Feb. 5 to attend 
a screening and panel discussion around the 
documentary film “Profiled,” which told the 

story of the outcry of educators, family and the 
community following the 2012 killing of Shan-
tel Davis by a New York City police officer.  

Due to an even larger snow storm, the 
screening and panel discussion of Kartem-
quin Film’s documentary film “‘63 Boycott,” 
originally scheduled for Feb. 9, was resched-
uled for Monday, March 12, at the CTU Center. 
Attendees learned the incredible story of how 
250,000 predominantly Black Chicago Public 
Schools students staged a massive school walk-
out and declared Freedom Day in October of 
1963 to fight for equitably resourced schools.

“’63 Boycott” filmmakers and boycott or-
ganizer Rosie Simpson spoke after the screen-
ing, which provided a fitting end to CTU Black 
Lives Matter events where educators joined 
the originating cities of Seattle and Philadel-
phia to declare their commitment to racial 
justice for their students and communities. 

Jennifer Johnson is the CTU Education Issues 
Manager. 

(Photo: Sarah-Ji)

Payton Prep teachers and staff.
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Strong labor 

movements 

cannot be 

defeated if 

we organize 

democratically 

and fi ght 

collectively for 

our rights and 

dignity.

The 
people,
united
Sisters and Brothers,

You know, it seems like I say this ev-
ery year, but once again, I’m struggling as 
we have closed out another Black History 
Month and moved onto Women’s History 
Month. But this year is different due to the 
impact of the #MeToo movement and its 
significance for women all over the world. 
We are no longer just celebrating the con-
tributions women have made and continue 
to make to the betterment of humankind, 
but demanding that they be respected and 
not subject to objectification and harass-
ment. I thank Tarana Burke and every 
activist at the forefront of this movement, 
and in a profession that is overwhelmingly 
female, it is extremely important to remem-
ber the example that we are setting for our 
students and how lessons they learn now 
will stay with them for the rest of their lives.

As we go to press, the U.S. Supreme 
Court has heard arguments in Janus vs. 
AFSCME Council 31, the case jumpstart-
ed by Gov. Bruce Rauner that threatens to 
allow “agency fee” payers—non-members 
who work under our contract and benefit 
from collective bargaining, contract ad-
ministration and grievance handling—to 
retain union benefits without paying union 
dues. The right-wing tilt of the Court vir-
tually guarantees a vote against us this 
spring, which is the reason we’re asking 
every member to re-card and take a stand 
to support your union.

A Janus victory would eliminate fund-
ing for union battles against attacks on 
our wages and benefits, and in states that 
have already passed versions of the case, 
this is exactly what has happened. When 
Wisconsin public sector workers lost their 
union rights in 2011 under Act 10, which 
stripped them of both agency fees and col-
lective bargaining rights, union member-
ship fell 38 percent and teachers in Mil-
waukee were forced to take an immediate 
$10,000 cut in pay and benefits.

If there is a positive to be found in the 
Janus case, look no further than West Vir-
ginia, where teachers recently took the na-
tion by storm by striking not just for better 
pay, but to protect their health insurance. 
Strong labor movements cannot be defeat-
ed if we organize democratically and fight 
collectively for our rights and dignity, and 
we’re grateful to our sisters and brothers in 
West Virginia for showing workers every-
where the path forward to unity, strength 

and power.
Similar actions are taking place in Chi-

cago charter schools, where teachers are 
voting in the face of fierce management op-
position to unionize and join the CTU fam-
ily. These union drives at charters are part 
of a long-term strategy to undercut school 
privatization by forcing an increase in wag-
es and benefits, leveling the playing field at 
existing charters and taking away the prof-
it motive behind opening new charters—a 
strategy that undermined UNO’s expansion 
plans and has vastly slowed down charter 
expansion in recent years. Union drives 
continue at charters across Chicago at the 
same time the CTU is planning to battle any 
additional CPS “district initiatives” set to be 
unveiled later this spring.

Spring also means another evaluation 
season, and we welcome for this issue the 
annual installment from our friends at the 
National Center for Fair & Open Testing 
(FairTest), as well as a recap of an Illinois 
Raise Your Hand forum on school ratings 
from the CTU Testing Committee. Student 
(and teacher) evaluation issues are a cen-
tral focus of both our strategy in Spring-
field and negotiations with the Chicago 
Board of Education, and it is critical that 
we use the protections in our contract to 
fight back against unfair evaluations.

Finally, in late February, the mayor’s 
handpicked school board ignored the par-
ents and students of National Teachers 
Academy and Englewood’s public high 
school communities by voting to close their 
schools. We were able to buy time for those 
schools by staving off closure long enough 
to allow current students to graduate, but 
the root problem is the utter lack of agen-
cy for parents, students and teachers in 
our appointed school board. This is why 
we continue to fight in Springfield for an 
elected, representative school board that 
brings our communities democratic con-
trol over public education.

As always, while I work on my recov-
ery, know that I am with you and that I 
remain as committed today to support 
and strengthen our union as the day I was 
elected your president. I want to again ex-
tend my gratitude to all of you who contin-
ue to reach out to ask about my health and 
my recovery. I’m doing better every day—in 
no small part thanks to your love and sup-
port for me, my fellow CTU officers and 
our hard-working union staff.

In solidarity,In solidarity,

Karen GJ Lewis, NBCT

the
president’s
message
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Solidarity with 
Puerto Rico 
The members of the Chicago Teach-
ers Union Latinx Caucus stand in 
solidarity with the public school 
teachers of Puerto Rico. Hurricane 
Maria hit Puerto Rico on September 
20, 2017. In its wake, it left the is-
land devastated with more than 70 
percent of the population without 
power for months, and drove hun-
dreds of thousands of people to f lee. 
Puerto Rico, however, was already 
in crisis before Hurricane Maria, as 
the U.S. colony was facing a finan-
cial crisis that had already weakened 
the island’s infrastructure and public 
school system.   

In January of this year, Gov. Ri-
cardo Rosselló proposed the closing 
of a quarter of Puerto Rico’s pub-
lic schools—an estimated total of 
305 schools. This proposal is part 
of a fiscal plan to save Puerto Rico 
$300 million dollars by 2022. Pri-
or to Hurricane Maria, the Puerto 
Rican government closed 179 public 
schools in May of 2017, and 150 pub-
lic school between 2010 and 2015. So 
to be clear, the systematic closing of 
public schools was already in prog-
ress well before Hurricane Maria hit 
the island. 

If this proposal passes, it will 
mean the displacement of 27,500 
students and the loss of 7,300 teach-
ers. Even more devastating is the 
fact that communities hardest hit by 
the hurricane will lose their school, 
which is the anchor and heart of the 
community during a difficult time of 
rebuilding.  

Chicago teachers know how dev-
astating a school closing can be to a 
community. This year, the Chicago 
Board of Education proposed clos-

ing four high schools in Englewood 
and one high-performing predom-
inantly Black school. This is after 
the massive school closures in 2013. 
We have seen our most vulnerable 
communities intentionally target-
ed, under-resourced and left with 
the false choice of privatization. 
In response to Hurricane Maria, 
members of the CTU Latinx Caucus 
partnered with the Chicago Boricua 
Resistance and U.I.C. College of Ed-
ucation and planned a brigade going 
to Puerto Rico during spring break. 
The Puerto Rican Solidarity Brigade 
is a six-week intensive program con-
sisting of five weeks of classroom 
time and one week of service in 
Puerto Rico. The five-week class-
room component aims to introduce 
participants to Puerto Rican history, 
culture, policies and resistance pre- 
and post-Hurricane Maria. We will 
be partnering with the Federación de 
Maestros in Puerto Rico and mutu-
al aid centers in several communities 
deeply impacted by the hurricane. 

Again, the Chicago Teachers 
Union Latinx Caucus strongly stands 
in solidarity with the students and 
teachers of Puerto Rico. We also op-
pose using Hurricane Maria as an 
excuse to profit off of tragedy and 
close schools. The students of Puer-
to Rico deserve the human right to 
an equitable and just education. We 
stand firmly with the Puerto Rican 
people and will fight the corporate 
agenda and defend the public good. 

Victoria Rosario, Rogers 
Elementary, and Marlena 
Ceballos, Saucedo Elementary, 
of the CTU Latinx Caucus

LETTERS

  More science in the classroom
I have recently noticed that many high schools 
across the country are refusing to allow even 
above-average students to take mathematical-
ly based high school physics, just because these 
students are not in the highest intelligence 
quotient (IQ) group. But I have found that 
all kinds of high school students can do well 
in a mathematically based high school phys-
ics course (although some with extra teacher 
help). In my opinion, every high school student 
in America, average or better, should take a 
mathematically based high school physics 
course because it prepares that student for 
Science, Technology, Engineering and Math-
ematics (STEM) careers learned in higher ed-
ucation such as engineer, lab tech, science or 
math teacher, and all kinds of medical careers. 

I go to Starbucks or McDonald’s for coffee 
every day and sadly discover that the some of 

the baristas or cashiers who work there have 
graduated from colleges and universities with 
degrees in art or art history, history, music, 
drama and even Japanese making at most $15 
per hour with occasional benefits. This amount 
would not even be close to enough to sustain an 
adult living a minimalist lifestyle, let alone a 
small family with a few children. An individual 
in these times must have some technical skill 
for work as a lab tech, computer training, math 
or science teacher, or even a registered nurse 
which could provide an adequate income. To 
train for this type of good-paying career, a 
high school student must take three or four 
years of high school mathematics and at least 
mathematically based high school chemistry 
and physics. These courses in high school pre-
pare students for career sequences in medicine, 
engineering, teaching and technical work, so 

that if completed, the jobs resulting from them 
will provide an adequate income sustaining a 
middle-class lifestyle for an average family.

For every student in America—average or 
better, majority or minority, at-risk or well-
off—to take mathematical high school phys-
ics and chemistry, and three or four years of 
high school mathematics, would provide es-
sential preparation for a college or universi-
ty STEM-type career sequence, and possibly 
a  good-paying career. Lots of extra help should 
always be available to each student, especially 
those mathematically weak and at risk, so that 
every American high school student will have 
an opportunity to succeed in life with an ade-
quate-paying employment situation.
Stewart E. Brekke, Ph.D., CTU retiree, 
Former Chicago Public Schools chemistry 
and physics teacher

Grievance 
gratitude!
On behalf of the Lincoln Park High 
School counseling team, we wanted to 
send out a quick thank you for all of 
your work on the grievance surround-
ing the Senior Seminar class. It was a 
long battle, but having resolution and 
knowing that the Board was made to 
recognize our work and dedication 
above and beyond all we do every day 
was really rewarding. We hope that 
as we continue on in this field, our 
unique talents and skills will contin-
ue to be fostered into the responsibil-
ities surrounding school counseling, 
not just filling in where someone is 
needed within the building.

Stay strong and know that all of 
your work is appreciated and essen-
tial!
Lincoln Park High School 
Counseling Department

Puerto Rican residents walk in fl ooded streets in Condado, San Juan, Puerto Rico, Sep. 22, 2017, 
following Hurricane Maria. (Photo: Sgt. Jose Ahiram Diaz-Ramos, Puerto Rico National Guard)
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 CTU stands tall against Janus
With the U.S. Supreme Court poised to hear arguments 
in the Janus v. AFSCME Council 31 case, the Chicago 
Teachers Union joined union workers from across the 
state for the Feb. 24 Working People’s Day of Action

BY CTU COMMUNICATIONS

The day started at Federal Plaza with a ral-
ly and feeder march before making stops 
at some of the city’s biggest facilitators of 

school privatization and attacks on workers, in-
cluding JPMorgan Chase, one of Chicago Pub-
lic Schools’ biggest lenders; hedge fund Citadel, 
run by billionaire school privatizer Ken Griffin, 
one of Mayor Rahm Emanuel’s biggest donors; 
and the Chicago Board of Education, a rubber 
stamp for a mayor who has closed dozens of 
schools, shortchanged special education stu-
dents and brought disruption and neglect to 
neighborhood public schools that educate our 
city’s overwhelmingly low-income Black and 
Brown students. 

The march connected the dots between 
Emanuel’s racist school closings, predatory 
lending that undercuts the solvency of public 
agencies like CPS, and the pivotal role that 

hedge funds and big finance play in promot-
ing—and bankrolling—attacks on working peo-
ple and their unions, including the Janus case. 

Speakers and marchers included students 
and union teachers from Hope, Robeson and 
other Englewood schools slated for closure; 
Elisabeth Greer, the local school council chair 
of National Teachers Academy, also slated 
for closure by Emanuel in a takeover bid by 
wealthy south Loop interests; Amisha Patel, 
executive director of the Grassroots Collabo-
rative; and Tony Johnson, president of Cook 
County Colleges Teachers Union Local 1600. 

The march ended in a statewide labor 
rights rally at Daley Plaza, where Yates Ele-
mentary School teacher Jhoanna Maldonado 
told the crowd of thousands, “[Gov. Bruce] 
Rauner, Griffin, the Koch brothers, Educa-
tion Secretary Betsy DeVos and their allies 
hate unions. They want to strangle our voices 
because they know that we block their grab 

for more power and public dollars.”
“I know which side my union is on. We say 

no to Bruce Rauner, no to Betsy DeVos, no to 
[President Donald] Trump and no to Janus. 
And we’re proud to stand here today with 
each and every one of our fellow union mem-
bers to take the fight to the bosses—and win.”

The Working People’s Day of Action came 
just days before the Supreme Court began 
hearing arguments in Janus v. AFSCME 

Council 31, a case initiated by billionaire Gov. 
Rauner which is designed to intensify a rigged 
system that undercuts workers’ rights to orga-
nize and sustain strong unions. Some of the 
nation’s wealthiest dark money think tanks, 
right-wing foundations and conservative me-
ga-donors are bankrolling Janus and parallel 
initiatives, part of their sustained assault on 
workers’ rights, labor unions and living wage 
work. 

Here’s what Trump’s 
words actually mean 
to my students
If the saying “words hit harder than a fi st” is true, 
then the president is doing a lot more damage 
with his mouth than his tiny hands ever could

BY GINA CANEVA 

As a Chicago public high 
school English teacher 
and teacher-librarian 

for the past 14 years, I often 
give my students famous 
speeches to analyze. As I lis-
tened to President Donald 
Trump’s first State of the Un-
ion address, I couldn’t help 
but think of the many stu-
dents that his speech left out 
and even acted against.

I teach at Lindblom 
Math and Science Academy, 
a school that sits in a nearly 
100-year-old building in En-
glewood, one of the most im-
poverished neighborhoods in 
Chicago. Ninety-five percent 
of our student body is either 
African-American or Latino, 
and 60 percent of our stu-
dents qualify for free and re-
duced-price lunch. In listen-
ing to the State of the Union, 
it was consistently clear to me 
that students like mine, who 
are in every major city across 
America, are not on President 
Trump’s agenda.

He began his speech by 
lauding his party’s accom-
plishments on jobs, the econ-
omy and the tax cuts. He ref-
erenced the American Dream 
as an effect of these accom-
plishments. “No matter where 

you have been, or where you 
come from, this is your time,” 
Trump said. “If you work hard, 
if you believe in yourself, if you 
believe in America, then you 
can dream anything, you can 
be anything, and together, we 
can achieve anything.”

Immigration

This may sound like 
standard-issue presidential 
rhetoric, except for Trump’s 
recent remarks that people 
from “[expletive] countries” 
shouldn’t immigrate to the 
United States.

For our Brown and Black 
students who sit in front of 
me daily and across the land, 
the words “no matter where 
you come from” serve not as 
an apology for that statement 
but as a blatant cover-up.

Trump chose to alienate 
African-Americans and oth-
er groups who have protested 
the national anthem by call-
ing it Americans’ civic duty to 
stand for the national anthem. 
I had students who protested 
the national anthem at their 
homecoming pep rally. Even at 
our most recent pep rally, few-
er than 25 percent of students 
stood for the national anthem. 
They live in a very different 
America than the one Trump 
depicted on television.

Gun safety

In Trump’s America, “de-
fending our Second Amend-
ment” takes prominence over 
school shootings. None were 
mentioned in this State of the 
Union, although before the 
tragic events at Stoneman 
Douglas High School in 
Parkland, Florida, 11 school 
shootings happened in Jan-
uary alone, according to The 
New York Times.

My students walk through 
metal detectors each morning, 
as do many students across 
our nation, but they are prov-
ing to be no match for weak 
gun control laws.

Infrastructure

When Trump moved on to 
the topic of infrastructure, he 
painted America as “a nation 
of builders” and pronounced 
that “we can reclaim our 
building heritage.” Howev-
er, he failed to mention the 
building of new schools in his 
infrastructure package.

In early January, The 
Washington Post reported 
that students in Baltimore sat 
in classrooms without heat 
for days at a time. Students 
in our most vulnerable areas 
desperately need schools to be 
part of any new infrastructure 
package.

School funding

Despite the fact that both 
of his predecessors, President 
Barack Obama and President 
George W. Bush, touted edu-
cation plans in their State of 
the Union speeches, Trump 
mentioned education just 
once—to champion vocational 
education. Vocational schools 
were a theme of the night, as 
Rep. Joe Kennedy spoke from 
a vocational school in his 
Democratic response to the 
speech.

But the statement came 
without details of how to do 
this in a nation that has aban-
doned vocational education 
for college preparedness. It 
also came without a guarantee 
of funding; in fact, Trump’s 

last proposal on education 
funding was a 14 percent cut 
(that’s $9.2 billion) which was, 
thankfully, voted down.

DACA and Dreamers

Perhaps the most divisive 
statement of the night, but 
one that showcases Trump’s 
true feelings of nativism, came 
near the end.

In talking about helping 
every American out of poverty, 
Trump drew a direct connec-
tion to securing our borders, 
saying that, “My duty, and the 
sacred duty of every elected 
official in this chamber is to 
defend Americans…Because 
Americans are dreamers too.”

I have taught many 
Dreamers (also known as De-

ferred Action for Childhood 
Arrivals [DACA] recipients), 
and I know they will take that 
statement for what it is—a di-
rect negation of their identity 
in this country.

As a teacher, I worry deeply 
about so many of my students 
whose cultures and identities 
were slighted ever so slyly.

But make no mistake, 
they can read between the 
lines. And when they do, it 
is my hope that they come to 
the solutions that this coun-
try greatly needs. 

Gina Caneva is a National 
Board Certified high school 
teacher and librarian. This ar-
ticle was originally published in 
Education Post on Feb. 8, 2018.

Yates Elementary School teacher 
Jhoanna Maldonado speaks at the 
Working People’s Day of Action 
rally in Daley Plaza, Feb. 24, 2018. 
(Photo: Ervin Lopez)
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SEXUAL HARASSMENT: 

Learn more, 
take a stand and 
help create a 
safer workplace 
for all
Enormously popular hashtags 
#MeToo and #TimesUp refl ect the 
determination of women and other 
victims of assault and harassment 
to say, “We’ve had enough…more 
than enough. This has to stop” 

BY DEBBY POPE

The #MeToo movement started 
a little over a decade ago in the 
early days of Twitter, initiated 

by an African-American activist 
named Tarana Burke. The hashtag 
has gone viral in recent months, 
sparked by revelations about abuse 
by many rich and powerful men. 
Burke was recently named one of 
Time magazine’s persons of the year 
for 2017.

But what is sexual harassment? 
The U.S. Equal Employment Oppor-
tunity Commission (EEOC) defines 
it as, “unwelcome sexual advances, 
requests for sexual favors, or other 
verbal or physical conduct of a sex-
ual nature.” It runs the gamut from 
unwelcome flirtation and pressure 
for a date, to uninvited touch and, 
at its most extreme, rape and other 
sexual violence. Statistics on sexual 
harassment show that 60 percent of 
American women voters say they’ve 
experienced sexual harassment, ac-
cording to a Quinnipiac University 
national poll released in November 

of 2017. According to a survey by the 
American Association of University 
Women, approximately 48 percent 
of high school students report being 
victims of sexual harassment, and 
nearly 90 percent of these students 
say it has affected them and their 
school work. 

While a lot of attention has been 
paid to women in high visibility roles 
in Hollywood, the vast majority of 
sexual harassment targets are work-
ing women in low wage, low-prestige 
jobs, according to analysis of EEOC 
data by the Center for American 
Progress (CAP). The group most 
affected are hotel maids, restaurant 
workers and others in the hospitali-
ty industry, which files more sexual 
harassment complaints than any 
other, according to CAP analysis of 
EEOC data.

Who are the harassers? Accord-
ing to a Cosmopolitan magazine sur-
vey of more than 2,200 women, ap-
proximately three-fourths of victims 
cite harassment by male co-workers, 
with nearly half experiencing harass-
ment from customers or clients, and 

more than one-third who said they 
were harassed by their supervisors 
or managers. As the numbers show, 
many have been harassed more than 
once by different people. 

What about educators? “Many 
schools all over the country fail to 
take sexual harassment seriously, 
opening themselves up to lawsuits, 
poor morale and high employee turn-
over,” writes James Stovall for Little 
Bird, an online human resources cen-
ter for schools. “Even though it’s com-
mon, sexual harassment is routinely 
misunderstood by school employees, 
managers and school leaders.” As 
educators, we have both a legal and 
moral responsibility to speak up on 
behalf of our students if we believe 
they are being harassed. Support and 
solidarity with colleagues who have 
been harassed is vital to making our 
workplaces safer for all. 

What should you do if you or 
a co-worker is being harassed? 
Contact your field representative 

to report the situation and fill out 
grievance and Equal Opportunity 
Compliance Office violation forms. 
While the Union does not file griev-
ances against your fellow members, 
Article 44-25 of our contract holds 
your principal responsible for pro-
viding you and your colleagues with 
a safe working environment. 

The EEOC estimates that about 
75 percent of all workplace cases of 
sexual harassment are never report-
ed. The major reason for not report-
ing is clear—a not-unfounded fear 
of retaliation. Often, given society’s 
“blame the victim” approach, victims 
are not sure if what has happened is 
“bad enough” to report, or in some 
way may be their fault. Additionally, 
many victims, especially women in 
low-wage work, are afraid they won’t 
be believed, especially if the offender 
is a boss or paying customer. 

Reports indicate that unionized 
employees fare somewhat better, 
experiencing both lower rates of 

harassment and higher rates of in-
cidents being reported. Likely rea-
sons for this include a union’s ability 
to provide at least some measure of 
protection against retaliation, rep-
resentation in reporting and to hav-
ing someone “on their side” that the 
victim can talk to initially. 

If you encounter an emergency 
of severe harassment or sexual as-
sault, either for yourself or some-
one else who has just experienced a 
traumatic situation, please contact 
the National Sexual Assault Hotline 
at 800-656-HOPE.

The CTU Women’s Rights Com-
mittee is actively working on this 
issue. We are planning a forum with 
other unions and worker groups 
about sexual harassment in the work-
place, what our rights are and how we 
can fight back. Stay tuned. 

Debby Pope is a CTU retiree and part-
time grievance writer.  

Strong schools have strong Local School Councils
BY SARAH ROTHSCHILD 

The landmark Chicago School Reform Act 
of 1988 brought a tremendous amount 
of democracy at the school level through 

the Local School Councils (LSC). Even though 
we will continue our fight for an elected school 
board to govern Chicago Public Schools, LSCs 
are a key component of community control 
of our schools. For Chicago Teachers Union 
members, LSCs also provide an incredibly im-
portant opportunity to have a strong voice in 
significant aspects of school administration, 
such as the school budget, the Continuous 
Improvement Work Plan, and evaluating and 
hiring new principals. The CTU staff who are 
elected to serve on their school’s LSC are also 
responsible for making sure that their school 
has a strong Professional Personnel Leader-
ship Committee (PPLC) that meets regularly 
to discuss and resolve issues. By reporting on 
the PPLC at LSC meetings, Union members 
have an opportunity to share with parents and 
community members unresolved issues at the 

school, and to garner public support.
Every school with an elected LSC has two 

teacher positions and one non-teacher position. 
There are currently 33 vacancies for these po-
sitions, which members can fill until the next 
LSC election this April. We need strong leaders 
on our LSCs who are willing to stand up to the 
principal, to make sure that the budget is de-
veloped collectively and is reviewed regularly, 
and to advocate for the staffing and programs 
your specific school community needs.

The CTU is proud to announce that LSC 
training in nine different modules will be of-
fered at the CTU office on the third Saturday 
and third Wednesday of each month, starting 
in February. Attending these trainings will be 
a great opportunity to gain important skills to 
lead effective LSCs, and also to meet members 
on LSCs at other schools. Since each LSC is 
unique for a variety of reasons, learning what 
works and what doesn’t at different schools is 
very beneficial for improving your own LSC. 

Sarah Rothschild is a CTU education policy analyst. 

Artful Activists San Diego, Overpass Light Brigade San Diego and San Diego Solidarity 
Brigade illuminating a San Diego freeway, Nov. 28, 2017. (Photo: Backbone Campaign)
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In union, there is strength
Some news and notes related to enforcement of our contract with the Board of Education

BY THE CTU GRIEVANCE DEPARTMENT

Arbitration is the final step in our con-
tract that can be used to resolve a 
grievance or dispute, and defined as 

the private, judicial determination of a dis-
pute by an independent third party. There are 
several recent arbitration and ISBE cases of 
interest.

PB Day Arbitration

We recently received an arbitration deci-
sion that will help clarify the lay of the land in 
our ongoing dispute with the Chicago Board 
of Education over the use of personal business 
(PB) days. The good news is that one of our 
members received back pay for being improp-
erly denied the right to use her PB days. An 
arbitrator also decided that CTU members 
can use PB days for virtually any reason, and 
the Board may no longer restrict the purposes 
for which PB days can be taken. 

Members should also know, however, that 
the arbitrator also held that principals have a 
managerial right to deny PB day requests in 
order to ensure there is adequate classroom 
coverage or provide staffing for key events like 
report-card pick-up. This decision has overall 
opened the door to clarify these rights and 
potentially push for banking PB days again.

Religious holiday pay 

An arbitrator has rejected paying reli-
gious holiday pay for PSRPs, but members 
were handed a powerful victory in a similar 
case related to clinicians and counselors. In 
the PSRP case, the arbitrator said that since 

the language in Board Rules concerning paid 
religious holidays specifically mentioned 
teachers, and since there wasn’t a history of 
PSRPs receiving religious holiday pay when 
Good Friday was a working day (due to Good 
Friday always falling over Spring Break in the 
years immediately prior to 2015), PSRPs are 
not entitled to take the day as a paid holiday—
though they could use a PB day or take a zero 
day for it. We attempted to argue discrimi-
nation, but the arbitrator held that different 
job categories receiving different benefits 
does not constitute “discrimination.” Good 
Friday falls over Spring Break this year, but 
the issue of religious holiday pay for PSRPs 
going forward is one we’ll address in our next 
contract, which we’ll begin bargaining over 
this summer.

Victory for clinicians and counselors

We won a powerful victory for clinicians 
and counselors on the PB issue—one that 
produced thousands of dollars in back pay for 
members—so many thanks to all of the mem-
bers who testified in this case. The CTU filed 
a grievance in 2015 on behalf of clinicians and 
counselors who utilized the provision for re-
ligious holidays but who were never provided 
with substitutes. It’s been a long haul in this 
battle, but CPS has finally settled the case for 
more than $50,000. More than 200 clinicians 
and counselors just received pensionable 
checks as part of the settlement. In addition, 
CPS has agreed that it will not deduct sub-
stitute pay for clinicians when there are no 
substitutes provided. 

REACH ratings

The Union recently won an important 
grievance related to REACH ratings, where 
CPS has been responding to many grievances 
by dismissing the procedural violations they 
raise as “de minimis”—too minor to warrant 
granting the grievance and overturning the 
rating. We strongly disagreed, arguing that 
if our contract requires it, the Board must 
do it, pointing to the word “should” in our 
contract as a mandate. The arbitrator in this 
case agreed that where the principal gives the 
teacher hard copies of evaluation feedback, 
but fails to enter information into RLS, this 
indeed violated our contract and warranted 
overturning the teacher’s rating.

A veteran tenured teacher who was laid 
off out of seniority for an unsatisfactory rat-
ing returned to work with full back pay and 
benefits. This case should also help us with 
future REACH grievances where procedural 
violations hurt our members’ ratings.

Sick day abuse

As you may be aware, Chicago Public 
Schools has increased its scrutiny and en-
forcement of possible sick day abuse, and 
has been performing numerous audits of our 
members. We recently received two Illinois 
State Board of Education (ISBE) dismissal 
decisions on alleged sick day abuse; one pos-
itive and one negative.

ISBE ruled against a tenured teacher who 
did not request Union representation during 
the CPS investigation that led to her dismissal 
charges, and did not use available CTU legal 
assistance for her ISBE case, to which she was 

entitled. She instead chose to retain private 
counsel. The Board accused her of using sick 
days for a series of religious holidays over a 
period of many years. The ISBE hearing of-
ficer found that the evidence supported the 
Board’s allegations that she had engaged in 
fraud. She has been terminated and is cur-
rently appealing through the courts. 

ISBE ruled in favor of a tenured teacher 
who was arrested on serious charges but nev-
er convicted, and whose wife put in for his 
absence on AESOP for a day while he was in 
jail. He used PB days for subsequent court 
matters, and was not convicted of the charges 
that led to the arrest. The CTU represented 
the member in the ISBE hearing, where we 
argued—and the hearing officer agreed—that 
the teacher had worked for more than 20 
years with no prior disciplinary record, there 
was insufficient evidence that the teacher’s 
conduct with respect to the sick day constitut-
ed an intentional misrepresentation and the 
evidence did not support the Board’s claims 
that the allegations that led to the teacher’s 
arrest were conduct unbecoming a CPS em-
ployee. Our member has successfully retained 
his position. 

Our Grievance Department, field repre-
sentatives, organizers and legal and support 
staff are here to help delegates and members 
challenge contract violations through school 
Professional Problems Committees, the 
grievance process and our organizing strate-
gies. Talk to your field rep to learn more about 
how to use your contract and union resources 
to protect your rights, your classroom condi-
tions and your school community. 

CTU clinicians and counselors picking up their checks at the CTU offi ce following a settlement from the Board of Ed for more than $50,000. Joining 
them are the attorney on the case, Josiah Groff (fourth from left), and fi eld representative John Kugler (third from right). (Photo: Nathan Goldbaum)



Non-members 
in a unionized 
workforce benefi t 
from the union’s 
representational 
work, contract 
bargaining and 
campaigns to win 
improvements on 
the job. Fair share 
fees are meant to 
cover the costs of 
those activities.

Janus: 
The latest 
weapon 
in assault 
on unions
After a string of state-level attacks on unions across the country, a U.S. 
Supreme Court decision in the coming months is likely to bring the most 
signifi cant nationwide rollback of workers’ rights in years

BY MATTHEW LUSKIN

The Supreme Court began hearing argu-
ments in a case called Janus v AFSCME 
Council 31 in late February, and pub-

lic employee unions across the country have 
spent the last year bracing for the impact of 
an expected ruling this spring. The case chal-
lenges unions’ ability to collect agency fees, or 
“fair share” payments, from non-members in 
public sector workplaces that they represent. 
With President Donald Trump’s appointment 
of Justice Neil Gorsuch tipping the court’s bal-
ance, the Janus case is almost guaranteed to 
result in a decision against our union, chang-
ing the lay of the land for all public employee 
unions nationwide.

“Fair share,” or agency fees, are payments 
collected from workers who are represented by 
a union, but choose not to join that union as 
members. When public sector workers choose 
to form a union, any contract they negotiate 
with their employer is required by law to apply 
to all workers they represent, regardless of an 
individual’s membership status. Public employ-
ee contracts are prohibited from mandating 
union membership, but for decades, Illinois, 
like many states, has permitted unions to nego-
tiate language allowing them to collect a “fair 
share” payment from the non-members they 
represent. Non-members in a unionized work-
force benefit from the union’s representational 
work, contract bargaining and campaigns to 
win improvements on the job. Fair share fees 
are meant to cover the costs of those activities.

The conservative majority on the Supreme 
Court will almost certainly end these arrange-
ments with its ruling on Janus. Although 
unions like the CTU would still be required 
to represent and bargain for non-members in 
bargaining unit positions, the Court will likely 
ban any requirement that they contribute their 
fair share to union expenses. Public employees 
with union representation will no longer have 
the right to decide as a group to bargain these 
protections into their contracts. Instead, each 
employee can choose to pay nothing in dues 
while still receiving the same benefits and pro-
tection of our hard work and union contract.

Janus v AFSCME Council 31 is just one of 
numerous legal cases winding its way through 
the country’s state and federal courts, and tak-
ing aim at workers’ union rights. A network 
of far-right, pro-business organizations have 
played a major role in advancing these at both 
the state and national level. These groups have 
been highly coordinated and well-funded by 
billionaires and big business interests, provid-
ing legal backing, resources and public promo-
tion. As Democratic Party politicians grew in-
creasingly bold in their willingness to abandon 
traditional union supporters, openly aligning 
with Republicans against public employees 
(with a special venom reserved for teachers 
unions), the door opened for this offensive. 
Organizations such as the Illinois Policy In-
stitute and the National Right to Work Com-
mittee seized the opportunity to advance their 
funders’ interests—and profits—by expanding 
a strategy of legal challenges and legislative ac-
tion designed to weaken the rights of workers 
and cut into the strength of our organizations.

This project has produced results. A 2014 
Supreme Court decision has already ended fair 
share payments nationally for specific groups 
of public sector workers, including hundreds of 
thousands of home care workers and childcare 
providers whose organizing drives were a rare 
bright spot for U.S. union growth in recent de-
cades. State-level efforts to limit public em-
ployee bargaining produced Wisconsin’s Act 
10 in 2011 (and the uprising that unsuccess-
fully attempted to block it), thwarted Missouri 
homecare workers from winning a first con-
tract and, of course, brought new limitations 
on our union’s bargaining and striking rights.

In the private sector, the expansion of so 
called “right-to-work” laws has been stunning. 
Twenty-eight states have adopted these rules, 
banning workers from negotiating “union se-
curity” language into their contracts to require 
their employer to only employ fellow union 
members. Illinois is now surrounded on all 
sides by states that have chipped away at their 
private sector unions under the guise of right-
to-work, paving the way for further political 
shifts to the right in the Midwest, a region that 
has long been a union stronghold.

Rebranding what was once called the “open 
shop” as right-to-work and the corporate-fund-
ed Freedom Foundation’s slogan claiming to 
be “Freeing workers from union tyranny!” are 
examples of the ways these campaigns use lan-
guage designed to imply they are an attempt 
to protect workers. The Washington-based 
Freedom Foundation, its local Illinois Policy 
Institute counterpart and other groups affil-
iated with the State Policy Network are liber-
tarian “think tanks” and conservative policy 
shops that have led the charge in developing 
anti-union lawsuits and legislation. 

These organizations have continued their 
attacks, even after changes in the law where 
courts or politicians have already ended fair 

share for public employees, and unions already 
face the conditions we expect from the Janus
case. They’ve funded ads, launched websites 
and even adopted some of our own organizing 
techniques such as large-scale phone banking 
and house visits to press workers to drop their 
union membership and weaken unprepared 
unions. Their funding and direction has come 
from some of the wealthiest business, bank-
ing and finance executives in the nation, so 
they are far from being credible advocates for 
the rights of working people. Billionaires and 
school privatizers such as Gov. Bruce Rauner, 
billionaire Richard Uihlein and foundations 
funneling money from the Koch, DeVos and 
Walton families have been their major funders 
in Illinois. These groups never defend workers’ 
rights when retaliated against for union activ-
ity, actively oppose minimum wage campaigns 
and have called for cuts to our pay, benefits 
and retirement plans, despite acting under the 
pretense of caring about the unions and sup-
porting our right to free speech.

Throughout history, the bosses have al-
ways used campaigns for the right-to-work 
laws that the Janus case is modeled on as an 
opportunity to divide workers, weaken our or-
ganizations and guard against higher wages 
while claiming the opposite. Pro-right-to-work 
efforts from the 1940s were littered with rac-
ist claims that whites should not be forced to 
join the same organizations as Black workers, 
“whom they will have to call ‘brother’ or lose 
their jobs,” according to 1944 campaign litera-
ture. The real motives behind Janus are found 
in the fact that unionized public employees are 
disproportionately people of color and women, 
have been a major force for organizing low-in-
come workers, are key institutions in move-
ments against school privatization and for 
immigrant rights, and constitute most of the 
largest unions still standing in the U.S. 

We can’t count on the courts or elected 
officials to protect us, but by organizing our 
workplace and building the union, we can get 
ready for the challenges ahead. 

Matthew Luskin is a CTU organizer and cam-
paign manager.
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International Workers’ Day march in downtown Minneapolis on April 29, 2016. (Photo: Fibonacci Blue from Flickr)
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Janus case 
attacks a 
union’s right 
to represent 
all workers
U.S. Supreme Court may force public sector unions to work harder

BY DAVID R. STONE

An anti-union ruling is expect-
ed this spring in the Janus 
vs. AFSCME Council 31 case, 

which would likely strip away the 
right to collect from public worker 
unions “agency” or “fair share” fees, 
which is the amount that non-mem-
bers must pay to the union. Right 
now, there are more questions than 
answers circulating about Janus, so 
here is some background to get you 
started.

Why should I care about the 
Janus case?

Janus could weaken our union’s 
power in collective bargaining, or 
at least force us to work harder to 
maintain that power.

Who is Janus?

The Roman god of doorways 
and new beginnings, who gave his 
name to the month of January. He 
had two faces because he watched 
people both coming and going.

Seriously? What does ancient 
mythology have to with our 
issues now?

The U.S. Supreme Court will soon 
rule on a lawsuit that was brought by 
a State of Illinois employee named 
Mark Janus. Janus can be accused of 

being two-faced in a couple of ways—
one, because he says he is fighting for 
the rights of workers, but if he wins, 
unions’ power in fighting for our 
rights at work could be weakened. 
Second, the case is known as “Janus,” 
but it’s not just about him—he is the 
face of powerful, well-funded an-
ti-union forces such as the National 
Right to Work Legal Defense Foun-
dation and Gov. Bruce Rauner.

What is this Mark Janus asking 
for?

Janus wants to stop paying any-
thing to the union that represents 
him—the American Federation 
of State, County, and Municipal 
Employees. That is why the case is 
called Janus v. AFSCME.

Why do unions collect dues from 
workers who don’t want to pay?

Unions bargain and enforce con-
tracts for all employees at the work-
place. It costs money for unions to 
do this. All employees benefit, so all 
workers should pay their fair share.

Is it legal for unions to force 
workers to pay dues?

The Supreme Court has ruled on 
this and has said “yes” (sort of) in 
a series of cases beginning in 1977, 
but there are limits. Unions cannot 
require workers to pay membership 

dues, but even workers who haven’t 
joined the union may need to pay 
an “agency fee” to cover the cost of 
collective bargaining and adminis-
trative expenses. But a union isn’t 
allowed to spend the funds on po-
litical campaigns, which is why the 
CTU has a separate Political Action 
Committee (PAC), which only col-
lects voluntary contributions. 

If the Supreme Court already 
ruled on this issue, why is it 
hearing arguments about it all 
over again?

In principle, courts are supposed 
to follow established precedents 
from earlier cases, but the Supreme 
Court is allowed to change its mind.

Are unions likely to win or lose 
this time?

The court is hearing many argu-
ments on both sides, but sometimes 
arguments might matter less than 
the politics of the nine justices on 
the court. Many recent cases have 
been decided on very close 5-4 votes. 
Since the newest justice was ap-
pointed by President Donald Trump, 
most observers think there now is a 
5-4 majority that is anti-union.

How soon will we know?

The court began hearing oral ar-
guments on Feb. 26. It often takes 

the court a few months to issue its 
decisions.

What would happen if AFSCME 
loses?

That would be a loss for all pub-
lic sector unions, including the 
CTU. The Chicago Board of Edu-
cation would stop deducting mon-
ey for the union from employees’ 
paychecks unless the employee has 
signed a union card. To maintain its 
membership and funding, the union 
would need to “re-card” members 
every year. If the number of paying 
members goes down, those who 
remain would need to pay more to 
maintain union services, such as 
field reps and lawyers to represent 
us at grievance hearings. The more 
members a union has, the stronger 
its voice is in collective bargaining.

What should I do?

Sign a union card immediately, 
and encourage all of your co-work-
ers to do so, too. Do everything you 
can to keep the union strong in your 
building. Have an active Profession-
al Problems Committee that brings 
contract issues to the principal be-
fore they become grievances. Have 
a union delegate who listens and 
brings members’ concerns to the 
House of Delegates, and who keeps 
everyone in the building informed 

about what the union is doing. Al-
ways carry your union card.

If I’m a union member, what dif-
ference does it make if I carry 
a card?

The back of the card has your 
“Weingarten Rights,” a statement 
you should to read to your principal 
or any administrator who calls you 
into a meeting that could lead to 
you being disciplined, or that could 
affect your working conditions. It 
also has a phone number to call if 
you need help from a union field 
rep or lawyer, and it comes with a 
printed list of your elected repre-
sentatives in Congress and in the 
Illinois House and Senate.

Why should I care who my 
elected representatives are? 
Politicians don’t listen to us.

If they don’t, we should elect 
better ones. That’s why you should 
consider donating to the CTU PAC. 

And if you also think elections 
don’t matter, consider who won the 
election in 2016 and got a chance 
to name the newest Supreme Court 
justice. 

David R. Stone is a recent Chicago 
Public Schools retiree and remains an 
active CTU member. He has just signed 
a new union card.

Building union power at Chicago Academy High School
BY JIM CAVALLERO

As we expect the anti-
union Janus case to be 
heard soon and an un-

favorable ruling to be handed 
down, the Chicago Teachers 
Union has taken a proactive 
approach. The Union has 
called on all members to re-
affirm their membership and 
support by having every mem-
ber, new and veteran, sign a 
membership card. This effort 
will demonstrate our solidar-
ity and show our enemies that 
we will stand together as a un-

ion in the fight against union 
busting and education privati-
zation.

I have been able to re-card 
40 of the 41 members at Chi-
cago Academy High School 
as of this writing. I have one 
member who was switched 
from a security position to a 
PSRP just recently and I will 
get that card immediately. I 
was also able to get my staff 
to re-card within the first 
month of school. I held my 
first union meeting of the 
year and made this a priority. 
I explained why we were tak-

ing on the re-card campaign. 
I shared with my members 
what I knew about the Janus 
case and how it will negative-
ly affect our union and unions 
across our country. I remind-
ed my union sisters and 
brothers of what happened in 
Wisconsin and that we can-
not allow our union to be crip-
pled by the loss of agency fee 
and other anti-union policies. 
We all need to realize that we 
are the leaders in the fight for 
publicly funded public educa-
tion and must resist!

One of the most import-

ant reasons for us to re-card 
and resist is because of the 
people who make up our 
union and most public sec-
tor unions. The CTU has a 
majority female member-
ship, and in addition to that, 
African-American workers 
have a higher public sector 
union membership rate in 
the U.S.—and have for many 
years. While Janus is an at-
tack on all union members, 
both that case and all right-
to-work actions can be seen 
as racist and sexist because of 
the high number of people of 

color and women in unions. 
These attacks are being led by 
President Donald Trump na-
tionally, Gov. Bruce Rauner 
at the state level and Mayor 
Rahm Emanuel here in Chi-
cago. Their collective goal is 
to erode public sector union 
rights and implement an-
ti-worker policies that will hit 
people of color, women and 
the working class the hardest.

To fight back, we must 
resist and build union power. 
This starts with re-carding all 
of our members and doing so 
as soon as possible. We must 

show those trying to destroy 
us that we will not roll over. 

I applaud everyone’s ef-
forts in getting this done. If 
your school is having difficul-
ty with the re-card and resist 
campaign, please reach out to 
your CTU field representative 
or organizer. They can help 
with the re-carding and fur-
ther explain the importance 
of it to your members. 

Jim Cavallero is the CTU del-
egate at Chicago Academy High 
School and the CTU Executive 
Board Area C vice president.

(Photo: American Federation of Teachers)
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The 
data 
game
A Feb. 12 forum on school 
evaluation reaffi rms that 
working with data that 
has nothing to do with 
reality is not a healthy 
way to evaluate a school

BY THE CTU TESTING COMMITTEE

What makes a school great? 
And do school level-rat-
ings measure it?” Those 

were the questions posed at a recent 
forum sponsored by Illinois Raise 
Your Hand, More Than a Score, the 
National Center for Fair & Open 
Testing (FairTest) and the Chicago 
Teachers Union. Folks who attend-
ed this forum are the same people 
you may see showing up at other 
events intended to protect and de-
fend public education for all. These 
citizens value the democratic design 
that has allowed educational oppor-
tunities for all in the United States, 
and they came together in February 
to listen to speakers address how 
the current formula of school rat-
ings is impacting teachers, students 
and schools.

What makes a school a great 
school? The CTU, along with ed-
ucation scholars, has long argued 
that great schools are well-funded 
schools. Great schools are schools 
with libraries and librarians, am-
ple nurses, counselors and social 
workers. Great schools have small 
classes, after-school program-
ming, veteran teachers and parent 
involvement. The CTU has long ar-
gued that you cannot look at schools 
in isolation—when parents who 
work two jobs or long hours due to 
poverty wages are compared to stu-
dents who are living in the comfort 
of a financially stable home. When 
schools are compared based on de-
mographics, the data instantly gets 
convoluted. When elected officials 
perpetuate a model of evaluating 
schools based on biased data, it 
promotes segregation by ignoring 
entire neighborhoods mired in 
poverty, and disinvesting in schools 
that serve diverse populations with 
greater needs. This makes assessing 
great schools far more complicated. 

The CTU and many education 

scholars have long argued that the 
school ratings system hinders the 
ability of teachers and staff to fos-
ter great schools. If your child at-
tends a Chicago public school, then 
that school’s rating is based on test 
scores, attendance, and the 5 Essen-
tials Survey that teachers, parents, 
and students fill out each year. Like 
many other approaches developed 
to hold workers accountable, this 
configuration of data sounds good, 
in theory. It is similar to the dogma 
that created No Child Left Behind 
or Race to the Top legislation, with 
its heavy emphasis on testing and 
data to evaluate schools. These in-
dicators do not tell us what makes 
for a great school. 

We do need to evaluate schools. 
But we all know that data can be 
manipulated to show all sorts of re-
sults for all sorts of purposes. Take, 
for example, the ever-changing ra-
tionales offered by Mayor Rahm 
Emanuel’s school board during 
the mass school closings of 2013. 
At one point it was failing scores, 
then it was overcrowding, then it 
was—my favorite—underutiliza-
tion. This misuse and manipula-
tion of data was not proposed for 
the altruistic question of whether 
or not our children are getting the 
best services they can get. It is clear 
to many who follow this topic that 
the school closings in Chicago were 
strategically done to target specific 
populations in poor Black and Lati-
no neighborhoods. 

Chicago public school teach-
ers are being asked to spend large 
amounts of precious preparation 
time to analyze test scores on a 
regular basis. Instead of spending 
time preparing for classes that can 
actually help students learn in a 
positive, enjoyable learning envi-
ronment, teachers waste endless 
hours in what some call “data dives.” 

Another troubling trend is the 
emphasis on perfect attendance. If 
students are not on time and pres-

ent each day, success is obviously a 
bigger challenge, but many schools 
have made it a regular practice to 
either post attendance percentag-
es or make regular public address 
announcements of the percent-
ages. Teacher attendance is also 
made public. Students and teach-
ers who stay home ill are made to 
feel as though they are responsible 
for a negative impact on the school’s 
overall rating.

There are better ways for a great 
school to encourage strong atten-
dance than shaming. And low stu-
dent attendance is not an indicator 
that the school is failing, or that the 
teachers and staff are doing a poor 
job. Low student attendance is much 
more an indicator that students 
have greater need for increased 
wraparound services. Unfortunate-
ly, this data is often used to point 
toward the need to close a school 
or deem it less worthy, rather than 
increase resources for a school’s stu-
dents who are more in need.

What if communities created a 
rating system designed to actually 
help schools, students and fami-
lies? At the February forum, at-
tendees heard from College of the 
Holy Cross Assistant Professor of 
Education Jack Schneider about an 
alternative ratings system used in 
Massachusetts that puts students’ 
and teachers’ needs first. Schneider 
made a strong case for looking at 
schools from within rather than us-
ing a prescribed formula that might 
simply churn out a list of schools 
that indicates which neighborhoods 
are more prosperous than others 
based on test scores from biased 

assessment tools. Folks who are ac-
cepting this as the best way to iden-
tify where to send their children are 
missing out on some amazing things 
that are happening in their own 
neighborhood schools. Students 
who were asked to describe what 
was great about their school did not 
mention test scores, but rather the 
services they had access to, a wel-
coming and safe environment, and 
an encouraging and accepting com-
munity within the building. 

Schneider also explained that 
in Massachusetts, they are work-
ing to look across a wide range of 
data to evaluate multiple aspects of 
a school, and that data is analyzed 
in such a way to indicate success in 
areas that parents and students can 
look at in terms of what is import-
ant to them. He posed the following 
questions, “Let’s consider all of the 
things we want a school to do, does 
the test score show that? Where 
is the school achieving and where 
does it need support? What is im-
portant to you in a school?”

“How the data is presented is 
important,” Schneider said. “If there 
are stakes they will be manipulat-
ed.” In other words, if you are rely-
ing on a website such as Niche.com, 
GreatSchools.org or SchoolDigger.
com, you may be looking at data 
that has been manipulated to make 
a school in an undesirable neighbor-
hood look desirable even though it 
may have issues ranging from old 
and broken equipment, low staff 
morale, issues of cyber bullying, etc. 

Not everyone has the luxury of 
visiting the school their child will 
spend six or seven hours in every 

day, so they look at rankings based 
on “rigorous analysis of key statis-
tics and millions of reviews from 
students and parents,” according 
to Niche.com. “Ranking factors in-
clude SAT/ACT scores, the quality 
of colleges that students consider 
and teacher-student ratio.”

“Theoretically, all schools can 
be good and asking the people they 
serve is important in determining 
whether a school is good,” Schnei-
der said. “Working with figures that 
have nothing to do with reality is not 
a healthy way to evaluate a school.”

Schneider went on to tell the 
group that we should stop labeling 
schools as “good” or “bad,” as that 
leaves a lasting reputation even if 
there is growth and change in stu-
dent scores, or success in turning 
staff morale around. If you do not 
have an actual relationship with the 
school community, is it hard to as-
sess what that school is offering and 
what constitutes success.

He closed with the following:

What makes a school great? Not 
demography. Not just scores. 
Not ranking.

[What makes a school great 
is] The ability to help young 
people develop their full human 
potential. Go to the school and 
then tell me about your last visit 
there…not what the website 
told you. 

If you would like to see Jack Schneider’s 
speech and the panel discussion from 
the “What Makes a Great School” forum, 
it is available on the CAN-TV YouTube 
channel.

“
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New testing contract l anguage 2017-18

In our new contract, we won strong language to limit over-testing. 
The following FAQ is intended to help clarify the new language.

What tests do I have to give?

Under the contract, CPS can only require tests that are man-
dated by state or federal law, REACH tests, and tests required 
for particular programs (e.g., IB). This includes PARCC, NWEA 
Spring, REACH Performance Tasks, KIDS, SAT (grade 11), NAEP, 
Illinois Science Assessment, ACCESS for English Language Learn-
ers, Dynamic Learning Maps Alternative Assessment, and IB As-
sessments.

Which tests are not required?

The TRC/DIBELS, mCLASS Math, and NWEA MAP for Pri-
mary Grades (MPG) tests, PSAT 8/9 and PSAT 10 do not fit into 
any of those categories, but CPS erroneously listed them as re-
quired tests in the CPS Assessment calendar. CPS has told us that 

they will clarify this to principals.

What does this mean at my school?

If you and your co-workers do not wish to give non-required tests, 
you should have a PPC discussion with your principal to remind her 
of this new contract language. Please contact NorineGutekanst@
ctulocal1 .com and your field representative if, in spite of PPC dis-
cussion, you believe the testing schedule at your school violates the 
contract.

What is the process for setting my school’s testing schedule?

The 2015-2019 contract provides that your faculty and principal 
may elect to administer additional non-mandated tests by making an 
assessment plan in the spring. Also, each school is required to make 
a school testing calendar available to parents for the school year by 
Sept 30, 2017, according to the Transparency in Testing law which 
was signed into law in June 2016. 

CTU contract opens door to less testing
Led by Chicago parents, activists and our union, the push 
is on around the nation to reduce standardized testing

BY MONTY NEILL, ED.D.

The Chicago Teachers Union (CTU) has 
won an important victory in the effort to 
reduce the overuse and misuse of stand-

ardized tests. The union contract paves the 
way for teachers to cut back standardized test-
ing required by their school or network, but 
not the district, state or federal government. 
It says teachers and principals will decide by 
a vote what, if any, additional tests the school 
will administer. That means teachers must 
agree to the use of TRC/DIBELS, mCLASS 
Math, NWEA MAP for Primary Grades 
(MPG), PSAT 8/9, PSAT 10 and many other 
tests. (See below for contract details.) Some 
schools have already halted tests because 
teachers concluded they were not helpful, so 
it’s important for CTU members to utilize this 
contract language to increase instructional 
time and reduce standardized testing. 

Illinois has used the to-be-replaced 
PARCC to fulfill the federal Every Student 
Succeeds Act (ESSA) mandate to test all stu-
dents in English Language Arts and math in 
grades 3-8, once in high school, plus science 
in three grades. The state uses ACCESS tests 
for English language learners, but also re-
quires the use of student test scores to judge 
teachers, hence REACH and NWEA spring, 
and, for young children, KIDS. The CTU is 
continuing the fight to end this test misuse, 
and Chicago Public Schools should lend its 
support. 

Mandated standardized tests eat up far 
too much time. Too often, they dominate cur-
riculum and instruction, and therefore what 
students learn. The tests are mostly multi-
ple-choice and short answer. They do not 
assess vital areas of English or math. When 
conceptual understanding, critical thinking, 
the ability to apply knowledge, and creativity 
are not considered important enough to mea-
sure, they are all downplayed. 

In his recent book, The Testing Charade, 
Daniel Koretz, one of the nation’s leading 
measurement experts, concludes that test-
based accountability has failed to improve 
schools. The pace of score gains on the in-
dependent National Assessment of Educa-
tional Progress (NAEP) slowed under No 
Child Left Behind (NCLB) compared with 
the pre-NCLB period, and has now ground 
nearly to a stop. The cost to children and the 
larger community has been narrowed cur-
riculum, loss of important learning in tested 
subjects, burnt-out teachers and emotionally 
distressed or disengaged students.

Now, the push is on across the nation to 
reduce standardized testing. In a growing 
number of districts, unions have joined with 
parents, students and the community to cut 
local testing, sometimes to zero. Among them 
are Santa Fe and Las Cruces, New Mexico; 
San Diego and Sacramento, California; Min-
neapolis, Minnesota; Knox County, Tennes-
see; and Louisville, Kentucky. These districts 
educate mostly low-income children of color. 

Meanwhile, states also have reduced test-
ing. For example, the Maryland State Educa-
tors Association led the fight to halt testing 
of young children and to cap the amount of 
testing time at two percent, which means 
exam cuts in most districts. New York State, 
under pressure from the 20 percent of parents 
who opt their children out in grades 3-8, put a 
moratorium on using student scores to evalu-
ate teachers, ended most standardized testing 
of young children, and barred the use of tests 
to promote students. All of these misuses are 
serious problems in Chicago. 

Grassroots campaigns, from winning school 
board elections and replacing superintendents 
to opting out, won these victories. (In Chicago, 

of course, voters don’t elect their school board, 
but parents have engaged in significant opting 
out, with union support.) These campaigns rely 
on tactics often used by the CTU, from building 
alliances to carefully framing messages. 

Federal law now requires states, districts 
and schools to publicly report all the standard-
ized exams they administer. Teachers need to 
ensure this law is followed so that parents and 
community members know about testing over-
kill. Many unions found that member surveys 
not only revealed opposition to testing, but 
also exposed how much testing was going on. 
And the data produced by the surveys were 
persuasive to school boards and legislatures.

In some districts, as in Chicago, teachers 
can now decide whether to use additional 
tests in their schools. Some teachers want 
them, despite abundant evidence they don’t 
improve learning. For example, while NWEA 
produces scores quickly, which teachers often 
appreciate, the federal government evaluated 
its use elsewhere in Illinois and found it did 
not lead to improved learning outcomes. 

It comes back to what is most important 
for students to learn and how tests or richer 
assessments can help—or undermine—that 

learning. Students need a deep, well-round-
ed, engaging and challenging curriculum. In-
quiry- and project-based instruction is once 
again expanding across the nation as educa-
tors see the importance of in-depth learning, 
often guided by student questions and inter-
ests. Sometimes projects focus on commu-
nity problems, thereby bringing schools and 
neighborhoods closer together—the opposite 
of closing neighborhood schools, often be-
cause of low test scores.

In some locales, union and district lead-
ers are educating classroom teachers on why 
their own curriculum-based assessments, in-
cluding performance assessments, are better 
than standardized tests. Implementing this 
shift will require support for professional de-
velopment, teacher collaboration and small 
enough class sizes to use performance assess-
ments well. Louisville, led by its union, is one 
district taking strong steps in this direction.   

ESSA allows states to thoroughly overhaul 
assessment. New Hampshire started on this 
journey with a waiver from NCLB. It is re-
placing state tests in most grades with teach-
er-made performance tasks. Other states can 
apply for the Innovative Assessment pilot, but 

Illinois has not shown interest. As the exam-
ples above demonstrate, however, districts 
can step forward on their own. Unions and 
their allies will likely have to exert leadership. 

It is easier to make progress if states aban-
don NCLB-style punishments such as firing 
staff, closing schools and privatizing, and in-
stead turn to in-depth assistance. In its fed-
erally approved ESSA plan, Illinois promises 
to do so. Unfortunately, CPS persists with its 
destructive attacks on schools. Still, the state 
changes provide an opportunity for educa-
tors and allies to overhaul both testing and 
accountability, and advocates can work to 
improve the state’s ESSA plan.  

FairTest is proud to be working with the 
CTU, Illinois Raise Your Hand and other or-
ganizations to inform people about problems 
with current testing, offer alternatives and 
build a strong reform campaign.  

Monty Neill, Ed.D., is Executive Director of the Na-
tional Center for Fair & Open Testing (FairTest). 
FairTest thanks the CTU Foundation for its sup-
port of our work. For more information, or to join 
us, contact CTU Organizing Coordinator Norine 
Gutekanst at NorineGutekanst@ctulocal1.com.

ROOSEVELT UNIVERSITY
COLLEGE OF EDUCATION

Designed to meet the needs of teachers, the Master 
of Arts in Library Information and Technology 
Leadership (LITL) at Roosevelt University offers a 
flexible, summer-to-summer schedule featuring a 
series of courses in face-to-face and online formats. 
Online tuition rates apply. Program completion 
leads to Illinois library information and technology 
specialist endorsements.

Featured courses:

• School Media Leadership in an Age of Innovation 

• Instructional Design for Diverse Learners 
Using Technology 

• Administration of School Media and 
Technology Programs 

• Organization & Management of Information in 
the School Media Center

LIBRARY INFORMATION & TECHNOLOGY LEADERSHIP

Learn more  

roosevelt.edu/LITL-CTU

JULY 2018 LAUNCH
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Chicago is 
segregated 
twice over, 
but it’s fi xable
A new report from the Poverty & Race 
Research Action Council highlights the ways 
in which our school district and community 
segregation reinforce each other

BY SARAH ROTHSCHILD 

Chicago Public Schools 
has long maintained 
that the stark and per-

sistent school-level segrega-
tion that many of our schools’ 
experience is “inevitable” and 
the result of housing choices 
that the district claims it has 
no influence over. A new re-
port published by the Pov-
erty & Race Research Action 
Council through the Joint 
Center for Housing Studies 
at Harvard, “Disrupting the 
Reciprocal Relationship Be-
tween Housing and School 
Segregation,” shows oth-
erwise, and authors Philip 
Tegeler and Michael Hilton 
provide many policy solu-
tions that the district and 
the city can take to combat 
the socio-economic and ra-
cial segregation that creates 
separate and unequal educa-
tional opportunities for chil-
dren across the city.

CPS schools have been 
segregated for many decades. 
In 1980, a federal judge im-
posed a consent decree to 
force CPS to integrate the 
schools. That mandate was 
satisfied by creating magnet 
schools with racial quotas. 

In 2011, CPS appealed to 
the federal court to remove 
the consent decree and a 
blue-ribbon panel was creat-
ed by former CPS CEO Ron 
Huberman to develop recom-
mendations for selective en-
rollment and magnet school 
admissions. The panel sug-
gested using a series of “so-
cio-economic indicators” on 
a four-level scale. As shown 
in the map, the socio-eco-
nomic tiers closely mirror 
the city’s racial segregation 
geography: the wealthiest 
areas are the predominant-
ly white communities of the 
northwest, southwest and 
mid-north lakefront while 
the poorest are the predom-
inantly Black communities 
of the South and West sides. 
This overlap along racial and 
socio-economic lines is a rel-
atively common phenomenon 
in cities where segregation 
is pervasive, and is also the 
main reason why separate 
is never equal, as CTU has 
written about extensively for 
the last seven years. Schools 
that are segregated by race 
and class are bereft of the re-
sources the students need to 
thrive academically.

Schools are a major selling 

point for real estate. Using a 
reductionist method of school 
evaluation—such as the SQRP 
with its color-coded summa-
ry—perpetuates segregation 
by making certain commu-
nities more or less desirable 
through the promotion of 
schools. Realtors and real es-
tate websites can show people 
apartments and houses with-
in the attendance boundary 
of specific schools, steering 
people towards or away from 
certain communities. 

“Wide variations in per-
ceived school quality are a 
major driver of racial and 
economic segregation across 
school districts, particularly 
in highly fragmented metro-
politan areas,” according to 
the report. The key concept 
in that sentence is “perceived” 
school quality—there are so 
many wonderful successes 
happening in schools that 
serve low-income students 
of color that are completely 
hidden behind the simplistic 
SQRP rating system.

The report authors con-
tend that “one-dimensional 
school ratings” are “a primary 
driver of income segregation 
in U.S. metro areas.” School 
choice compounds the is-

sues of resource inequality 
by “creaming” students—en-
rolling those whose parents 
can comply with all of their 
mandates for participation. 
Lack of affordable housing 
in resource-abundant com-
munities exacerbates school 
inequality by preventing 
low-income students from 
attending schools with high-
ly advantaged peers whose 
families often have social 
and political capital to sup-
port the school.

There are policy solutions, 
however, that are relatively 
simple but require political 
will from the top:

• Create student attendance 
boundaries that promote in-
tegration

• Base per-pupil funding on 
student need

• Make school rating sys-

tems more robust to include 
factors such as diversity, 
school climate and parent 
reviews

• Create housing policies 
that promote racial and eco-
nomic diversity

• Make sure that housing/
school policy discussions are 
occurring; stop working in 
silos!

While housing, transpor-
tation, infrastructure, public 
health and community devel-
opment are listed as depart-
ments in City Hall, CPS is 
considered a “sister agency.” 
Under mayoral control in 
Chicago, the school district 
is completely at the behest of 
the mayor. Nothing happens 
at CPS without his blessing, 
which unfortunately includes 
hiring corrupt CEOs. 

The residents of Chicago 

and their aldermen need to 
stop pretending that schools 
are not the center of our 
communities, or that they 
are somehow separate from 
the politics of City Hall. Our 
schools are directly affected 
by what happens in our com-
munities and vice versa. End-
ing school segregation needs 
to be an intentional city pol-
icy and it needs to start with 
City Hall. Our students’ aca-
demic opportunities should 
not be subjected to the whims 
of free-market forces.

Sarah Rothschild is a CTU edu-
cation policy analyst. To read 
the full “Disrupting the Recipro-
cal Relationship Between Hous-
ing and School Segregation” 
report, please visit the Poverty 
& Race Research Action Council 
website at PRRAC.org.

*Source: CPS Socio-Economic Tiers for Selective Enrollment Schools, 
http://www.cpsoae.org/Summary%20Census%20Tract_2015-2016.pdf
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Chicago Public Schools, 2002–2016

BY GINA CANEVA  

As a library media specialist at a public 
high school in Chicago, I shuddered 
when the Federal Communications 

Commission voted 3-2 to end “net neutrality” 
last December. As a result of that decision, 
Internet providers now have the ability to 
limit users’ access to certain sites. Some crit-
ics of the redaction are afraid it will impinge 
on the speed at which many people navigate 
the Web, meaning those who pay more for 
services will have more—and faster—access.

Why should this matter to educators? In 
our current inequitable education system, 
students across the country may have dif-
ferent levels of access based on what their 
school or district can afford. I have worked 
in three public high schools in Chicago, all 
of which had varying degrees of technology 
available for students to use. At my current 
school, the number of functioning computers 
pales in comparison to the resources in well-

to-do suburbs nearby. Although it’s true that 
many of my students don’t have a computer 
or device to take home, once students are on-
line, Internet access and content has been 
more or less equal—until now.

In mid-January, several groups filed law-
suits against the FCC in an attempt to restore 
net neutrality, with results pending. Dozens 
of Democratic senators are also working on 
restoration. It’s hard to predict exactly how 
the ruling could change our lives, but if inter-
net providers begin selling internet packages 
and websites the same way cable TV compa-
nies do, students in wealthier districts will 
most likely have access to a wider array of 
content and tools to aid them in their learn-
ing at a faster speed than students in low-in-
come districts. Future users of social media 
sites like Facebook and Twitter could have 
to pay in order to post or read information.

But what is equally troubling is the fact 
that such a system may have the power to 
limit students’ voices.

Students can’t 
afford to lose 
net neutrality
Internet providers now have the ability to 
limit access to certain websites, creating 
restrictions for progressive movements 
and low-income communities
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Segregation 
at Amazon
The bidding frenzy of public tax dollars 
for Amazon headquarters jobs has 
drawn signifi cant attention to the 
spectacle of economic winners and 
losers across America’s cities

BY PAVLYN JANKOV 

Mayor Rahm Emanuel and Gov. Bruce 
Rauner, along with the rest of the 
business and political establish-

ment, are eager to fork over billions in tax 
credits and other subsidies in Chicago’s bid 
for Amazon HQ2, its second headquarters 
in North America. But while Amazon’s ware-
house and logistics footprint expands across 
the exurbs of cities, with the help of billions in 
tax dollars, scholars have found their prom-
ise of job growth to be empty. And despite the 
narrative about the battle across cities, recent 
research shows how the larger divergence 
in income and rising inequality in our soci-
ety has occurred within metropolitan areas, 
rather than between regions. 

Much of the increasing inequality is 
linked to the shift towards technology and 
the knowledge economy. This trend is already 
well established in Chicago, where the bene-
fits of high-paying jobs are distributed ineq-
uitably, reinforcing the cycle of segregation.

Signs of these inequities are present all 
throughout the tech economy. The lack of 
diversity in tech has drawn scrutiny from 
the federal Equal Employment Opportuni-
ty Commission, while ever-increasing rent 
has brought gentrification and displacement 
throughout the Bay Area, threatening social 
mobility there. And within Amazon, inequi-
ty thrives. Jobs at its warehouses, or “fulfill-
ment centers,” are un-unionized, dangerous, 
low-paying and require rapid, high-stress 
work. Innovation by Amazon will allow them 

to track and surveil their warehouse workers 
to push the pace even further. Yet for their 
relatively better-paid headquarters work-
ers and managers, Amazon seeks to ensure 
downtown amenities and a public transit 
network, presumably for access to afford-
able, safe, middle- and upper-class suburbs 
and “good” schools. 

The inequities found in the tech sector are 
translated into deep, generational, racial and 
class inequalities through the same institu-
tions of segregation erected and developed 
through public policy in the 20th century: 
schooling and housing. And just as the busi-
ness elite seek to cement Chicago’s status as 
a global city uniquely situated to host the 
next wave of tech sector growth, the city is 
elsewhere doubling down on policies that 
exemplify how racism and segregation are 
perpetuated as Chicago changes.

This year, Mayor Emanuel’s Board of Ed-
ucation has voted to shutter all neighborhood 
high schools in Englewood, sending current 
students to other underfunded schools, miles 
away. The district also plans to close National 
Teachers Academy (NTA), a successful pre-
dominantly African-American elementary 
school, and convert the building into a high 
school for the South Loop area.

Since the inception of Chicago’s public 
schools, corporate interests have used their 
access to city power to influence and hold 
sway over public policies in our schools, en-
suring that schooling matches up to the ex-
pectations and logic of dominant industries 
and business trends. Hedge fund billionaire 
Ken Griffin, who sits on the Amazon recruit-

ment panel along with a long list of who’s who 
in Chicago business, has called for an aggres-
sive sweep of Chicago’s public schools, saying 
that even 50 closures in 2013 were nowhere 
near enough. 

Closing NTA will deepen class and racial 
inequities, and signals how responsive City 
Hall and the school district are to a commu-
nity registering one of the greatest increases 
in population and high-income earners in the 
city. In recent years, CPS has spent hundreds 
of millions on building annexes and new 
schools—a significant amount of which has 
gone to predominantly white communities—
even where the neighborhood schools are 
not overcrowded, or where there are nearby 
schools that are under-enrolled, according 
to analysis by WBEZ. For example, CPS last 
year broke ground on a $20 million annex 
for Skinner West Elementary in the heart of 
the West Loop, where the development boom 
and new tech jobs are located, to add another 
500-seat capacity to the school. Yet just under 
a mile to the west, another CPS elementary 
school, William H. Brown, sits with room for 
an additional 500 students, according to CPS 
facility data. And Otis Elementary, a school 
just three blocks north of the Skinner West 

attendance boundary, has room for another 
300 students.

There are a multitude of ways in which 
Chicago is being remade for the benefit of 
corporations and high-income new residents. 
Years before the explosion of private invest-
ment and building in the West Loop, the City 
had spent millions handing public tax money 
to wealthy developers in the area through tax 
increment finances (TIFs). More than 60 per-
cent of all TIF dollars spent between 2011 and 
2017 went to the larger downtown area, in-
cluding the Loop, Near West Side, Near South 
Side and Near North Side. And much of the 
current development boom in the West Loop 
resides inside the Kinzie Industrial Corridor 
TIF. That TIF is now generating more than 
$32 million a year in TIF funds, an increase 
of 75 percent in just three years. 

City Hall may not be running the devel-
opment boom in Chicago, but its choice of 
public policies help carve its segregated path. 
Whether Amazon arrives in Chicago or not, 
we need to put an end to the everyday policies 
and corporate subsidies that re-enforce that 
path.

Pavlyn Jankov is a CTU education policy analyst.  

The threat to inclusive movements

In recent years, many of my les-
sons for students about the Internet 
have had to do with f lagging and 
understanding its bias. Trusting 
websites has become more difficult 
in the age of fake news, and I teach 
students to analyze their online 
sources for reputable information 
and biased opinions presented as 
truth. But I also teach them how 
the Internet can be a catalyst for 
change and the spread of new ideas.

The #MeToo movement, which 
has fostered awareness about the 
prevalence of sexual assault, is one 
example. The movement’s roots go 
back more than a decade, when 
a woman named Tarana Burke 
started a MySpace page to support 
women and girls of color who were 
victims of sexual assault. When 
actress Alyssa Milano popularized 

the movement on Twitter by turn-
ing it into a hashtag, more than 4.7 
million people engaged in a #Me-
Too conversation within the first 
24 hours of her tweet. How would 
this have played out if MySpace or 
Twitter charged for access—or only 
allowed content to be created and 
viewed by certain people?

Similarly, in 2013, the Black 
Lives Matter movement began on 
Facebook when activist Alicia Gar-
za included the words in a post re-
sponding to the acquittal of George 
Zimmerman, a neighborhood watch 
volunteer who shot and killed un-
armed black teenager Trayvon Mar-
tin in Sanford, Florida. The event 
reignited national debates about 
race and civil rights, and by 2016, 
the hashtag had been tweeted 30 
million times.

At my high school, where 95 

percent of students are minorities, 
many of our students have gained 
solace in these movements and con-
tributed their own thoughts online. 
Students often wear Black Lives 
Matter apparel to school and have 
participated in protests. They’ve 
also begun to have conversations 
about sexual assault and harass-
ment, echoing voices from the #Me-
Too movement.

Students are learning from 
adults—and from the Web—about 
how to organize using online re-
sources and make their voices 
heard. With access to a free and fair 
Internet, they can easily become 
part of a movement, or even create 
their own, at a young age.

But what would the reach of 
these movements have been if there 
were limitations on the access to, 
and the creation of, content? What 

will happen to future students who 
want to use these platforms to cre-
ate movements for change and so-
cial justice causes?

Making all voices heard

As the issue to restore net neu-
trality moves to the courts and the 
Senate, I have hope that lawmak-
ers will reverse the decision. In the 
Senate, there is a reversal bill with 
bipartisan support very close to 
reaching the floor for a vote. Only a 
few more senators need to sign on 
to make it happen.

In a recent nationwide poll con-
ducted by the University of Mary-
land, 75 percent of Republicans, 89 
percent of Democrats and 86 per-
cent of independents stated that 
they were in favor of net neutrality. 
We as educators should seize this 
moment to advocate fair access for 

our students by writing letters and 
calling senators and representa-
tives.

The concerns of individual con-
sumers have been put at the fore-
front of the debate. But teachers, 
who are preparing the adults of to-
morrow, should have more say. Our 
students also deserve a voice in this 
conversation, and it shouldn’t have 
to come from a hashtag. Future 
generations deserve equal access 
to platforms that amplify all voic-
es, not just those who can afford to 
pay the most.

Gina Caneva is a National Board 
Certified teacher, librarian and writ-
ing center director at Lindblom Math 
and Science Academy. This article was 
originally published in Education 
Week on Feb. 7, 2018. Follow Gina on 
Twitter @GinaCaneva.



Lists of deceased members of the Chicago Teachers Union (CTU) are provided to the Chicago Union Teacher by the office of the Chicago Teachers Pension Fund (CTPF) and are printed as received. If you notice an error or omission, please first contact the 
CTPF at 312.641.4464 or via email at memberservices@ctpf.org to report the information. Please contact the CTU Financial Dept. as well by phoning 312.329.9100. Both the CTPF and CTU disburse death benefits to a member’s designated beneficiaries.

House of Delegates 
Meeting ∕ Wednesday,  
February 7, 2018

Delegates not present: NETWORK 

1A  All Present ∕ NETWORK 1B  Buen, 
Lorelei G.; Kurzydlo, Vicki L.; Maeda, 
Ann T.; Ochoa, Victor; Palomino 
Villamonte, Walter ∕ NETWORK 1C  
Cantu, Lisa A.; Nickels, Margaret C.; 
O’Donnell, James M.; Watson, Gretchen 
C. ∕ NETWORK 2A  Boatman, Wendy M.; 
Rowe, Julia R.; �omas, Katherine G. ∕

NETWORK 2B  Lair, Charles R.; Mead, 
�omas C. ∕ NETWORK 3A  De La 
Pena, Alejandra ; Milano, Dena M.; Villa, 
Mary ∕ NETWORK 3B  Anderson, Grace 
A.; Roberson, Gerald A. ∕ NETWORK 
4A  Bruehl, Steven C.; Caskey, Jessica 
L.; Hopp, Stacy; Vlahos, Peter A. ∕ 
NETWORK 4B  Arnold, Aric J.; Baker, 
Jessica A.; Schroeder, Zach ∕ NETWORK 
4C  O’Neill, Terrence J. ∕ NEWORK 5A  
Maurello, Rosemary S. ∕ NETWORK 5B  
Georgopoulos, Stella S.; Jasutis, Susan M. 
∕ NETWORK 5C  Greco-Serwa, Sandra 
M.; Josephs, Donyielle A.; Watson, Joyce ∕

NETWORK 6A  All Present ∕ NETWORK 
6B  Nowlin, Amme A. ∕ NETWORK 6C  
Lynch, Daniel G.; Sweeney, Jonathan M.; 
Trine, Karen M. ∕ NETWORK 7A  Salazar-
Bolda, Magdalena ∕ NETWORK 7B  
Kniff, Jennifer B.; Ma, Amy ∕ NETWORK 
8A  All Present ∕ NETWORK 8B  
Magallanes, Lucero; Moulton, Allison M. 
∕ NETWORK 8C  Bradley, Stephanie A.; 
Ferro, Victoria A. ∕ NETWORK 9A  All 
Present ∕ NETWORK 9B  Riouse, Nicole 
D. ∕ NETWORK 10A  Horn, Jennifer 
M.; Kelly, Jason D.; O’Malley, Margaret 
M. ∕ NETWORK 10B  Davis, Sharon 

D.; Kelly, Laura M.; McDevitt, Julie A. ∕ 
NETWORK 10C  Sparks, Jeri L.; �omas, 
Alison K. ∕ NETWORK 11A  All Present ∕ 
NETWORK 11B  All Present ∕ NETWORK 
11C  Repta, Jennifer A.; Stephanos, Peter; 
Williams, Samantha ∕ NETWORK 12A  
Carter, Cozette T.; Crockett, Nicole M.; 
Pineda, Leticia A.; Simpson, Allyson L. 
∕ NETWORK 12B  Baker, Gynette C.; 
Moore, Arneice A.; Pincham, Robert E.; 
�igpen, Sondra D. ∕ NETWORK 12C  
Blake Boose, Robin; Johnson, Tequila; 
Kile, Carmen L. ∕ NETWORK 13A  
Andersen, Robert ∕ NETWORK 13B

Fattore, Maribeth A.; Kallianis, Patricia 
L.; MacDonald, Francis J.; Styler, Kenneth 
D.; Sullivan, Elinor J. ∕ NETWORK 13C
Osgood, Katherine E.; Saunders-Wolffe, 
Tanya L. ∕ AUSL SOUTH  Jarrell, Ashley 
N.; Major, Sandra ∕ AUSL WEST  Miller, 
Patricia K. ∕ CITY-WIDE CAREER 
SERVICE  All Present ∕ CITY-WIDE  Ali, 
Jamilah, M.; Boughton, Patricia A.; Brown-
Sutton, Jereece M.; Carter, Cathaline G.; 
Christensen, William E.; Drucker, Laurie 
B.; Hennen, Jared P.; Milkowski, Lawrence 
E.; Penn, Emily M.; Schechtman, Judith B.; 
Silver, Jack; Whitfield, Benita A.

Election to fill vacancies on the CTU Executive Board
BY MARIA MORENO  

There are two vacancies on the 
CTU Executive Board for Ele-
mentary School Teacher Func-
tional Vice President.

All voting members of the 
functional group of the House 
of Delegates may vote for one 
candidate for each vacancy, no 
matter how many are nominated. 

The procedure is as follows: 

1.  Nominations for vacancies 
shall be advertised on the Chica-
go Teachers Union website, via 
email preceding the nomination 
meeting, in the Chicago Union 
Teacher magazine and in the 
meeting notice bulletin for the 
month of the election. 

2.  Only those members of the 
House of Delegates who repre-
sent the functional group to be 
voted on may nominate, second 

the nomination and vote. Only 
persons in the functional group 
may be nominated. Associate 
delegates may vote.

3.  Nominations will be taken 
from the f loor and seconded 
from the floor at the April House 
of Delegates meeting. 

4.  Voting shall take place at the 
May House of Delegates meeting 
following the nomination meet-
ing. 

5.  Prior to the House of Dele-
gates meeting where voting will 
take place, all eligible candidate 
names will be posted by func-
tional group on the CTU web-
site, listed in alphabetical order 
by last name. 

6.  Pre-printed ballots will be 
provided by the Rules-Elec-
tions Committee. To prioritize 
the order, the Rules-Elections 

Committee will put names in a 
hat and list them in order of se-
lection. Elected members of the 
Executive Board may vote within 
their functional group. Non-vot-
ing members of Executive Board 
may not vote unless they are a 
delegate. 

7.  At the meeting where the vot-
ing is to take place, each nomi-
nee, if they so desire, shall have 
the opportunity to speak for one 
minute in the order in which they 
appear on the ballot. 

8.  Delegates will be called to 
the voting area to pick up the bal-
lots, have their badges checked 
and sign the voters’ signature list. 

9.  Voters will place cast ballots 
in boxes at the designated loca-
tions. 

10.  When voting is complete, 
Rules-Elections Committee 

members will count the ballots. 

11.  Up to two representatives per 
candidate may be present during 
the counting. The candidate may 
be one of the representatives. 

12.  The CTU President will an-
nounce the results by the end of 
the meeting. 

13.  Whichever candidate re-
ceives 50 percent plus one will 
be automatically seated as func-
tional vice president. In the case 
that a candidate does not receive 
a majority (50 percent plus one) 
of the votes cast, there will be a 
runoff for the position at the next 
House meeting. Candidates in 
the runoff election will be those 
who received the greatest num-
ber of votes. The number of can-
didates in the runoff election will 
be equal to twice the number of 
remaining vacancies for the posi-

tion. Runoff ballots will list can-
didates in order of the number 
of votes received and beginning 
with the highest number of votes. 
For example, if one elementary 
school Functional Vice President 
vacancy remains after the initial 
election, the two candidates who 
received the greatest number of 
votes (excluding the candidate 
who received 50 percent + one of 
the vote) will participate in the 
runoff. In the case of a runoff, 
each remaining nominee will be 
given one minute to speak in the 
order in which they appear on the 
ballot, at the meeting where the 
runoff voting is taking place.

14.  Rules-Elections committee 
requests that the voting take 
place as early in the meeting as 
possible.

Maria Moreno is the CTU Financial 
Secretary. 
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In memoriam
2011

June 28, 2011 Willie T. Woodley, Gunsaulus Academy

  2017

 September 30 Nicomedes Santiago, Chase

 November 20 Deveeree V. Morgan, Sub

 November 26 Mae M. Hodge, Davis Academy

 December 1 Elizabeth A. Murawski, McKay

December 6 Ann M. Bias, Regional Office

 December 11 Sheila B. Golub, Gale Comm Acad

 December 19 Marie C. Smith, Overton

 December 21 Encarnacion N. Javier, Armstrong

 December 21 Mary M. Taylor, Marshall Metro

 December 23 Willie A. Stewart, Cockrell CPC

 December 24 Walter E. Pilditch

 December 25 Maida Koenigsberg, Amundsen High

 December 26 Marjorie W. Hayes, Bontemps

 December 26 Marylou Schoenegge, Milton Brunson

 December 27 Mary S. Horvitz, Stone

 December 27 Joseph A. VanTuyle, Bogan High

 December 28 Jacquelyn Harris, Gillespie

 December 28 Norma S. Smith, Sub postal service

 December 29 Sallie M. Fladger, Hope College Prep

 December 29 Nancy L. Johnson, Gershwin

 December 29 Marie B. Mason, Wright

 December 29 Harold E. Mazurek, Near North

 December 29 William C. Taylor, Woodson North

 December 29 Miriam E. Turner, Shoesmith

 December 30 Wanda M. Sharrieff, Marcus Garvey

 December 31 Barbara R. Jarrow, Recip District 6

 December 31 Charlene R. McGee , Bogan Tech HS

 December 31 Betty F. Smith, Douglas Acad

  2018

 January 1 John A. Horkavy, Englewood Acad

 January 1 Ann A. Hudson, Irving

 January 2 Joseph W. Goll, Lane Tech

 January 2 Steven A. Kailes, Beidler

 January 2 Norma C. McKinney, Betty Ross

 January 2 Sandra A. Pye, School-based program

 January 2 James M. Todd, Fenger High

 January 2 Hilda M. Vazquez, Clemente High

 January 3 Angel Adorno, Castellanos

 January 3 Matthew F. Mendyk, Steinmetz High

 January 4 Carl Spears, Simpson Academy

 January 5 Peter M. Jonikaitis, Gunsaulus Academy

 January 5 John R. Masters, Avondale

 January 5 Barbara A. Turner, Hay Community Academy

 January 6 Thomas J. Kernan, Nightingale

 January 7 Jeanette Goloff, Jamieson

 January 7 William A. Pollak, Lemoyne

 January 8 Victor Delgado, H.B. Stowe

 January 9 Ursula M. Blitzner, Roosevelt

 January 9 Kenneth E. Iversen, Clemente High

 January 9 Richard P. Kranz, Recip

 January 9 Raymond W. Weiler, Lane Tech HS

 January 10 Sara A. Arnold, Armour

 January 10 Lillian A. Faber, Reciprocal

 January 10 Laurie Houston, Lovett

 January 10 Linda L. Lorenz, Hyde Park Academy

 January 10 Emma Mae Smith, O’Keefe

 January 10 Joseph H. Young, Emmet

 January 11 Gertrude L. Harris, Westcott

 January 11 Elien Levander, Nixon

 January 11 John L. McCulley, Lindbloom

 January 11 Marilyn M. Wang, Mather

 January 11 Mary A. Wynne, C-W Educ General

 January 12 Marie T. Gurzejk, William Penn

 January 12 John Sandors, Sub

 January 12 Nancy Skogsberg, Sub postal

 January 14 William L. Hudson, Horace

 January 15 Grady Bouie, Manley Career Academy

 January 15 Annette Thomas, Cook

 January 16 Emma Gordon, Boone

 January 16 David Lee Lewis, Carpenter

 January 17 Marilyn L. Jaris, Tilden High

 January 17 James F. Kallas, Chicago Vocational

 January 18 Robert J. Kovarik, Recip

 January 19 Lauree Benson, Sub

 January 19 Hazel Strong, Dusable HS

 January 20 Ruby S. Griffin, Sub

 January 21 Mary T. Fredericks, Colman

 January 21 William M. Gibbons, Cook County Jail

 January 21 Annie M. Mills, Barton

 January 21 Bernard Niedzielski, Mason

 January 21 Mary H. Robinson, Hirsch

 January 21 Evelyne Triplett, Farragut Career Academy

 January 23 Neal J. Anderson, Austin Comm HS

 January 23 Diana Baskovitz, Lowell

 January 24 Karen D. Davis, Sherwood

 January 25 Tommie Quinn, Sub

 January 28 Georgia Costas, Lincoln

 January 30 Arlene A. Link, Kenwood

 January 31 Ethel P. Schnitzer, Twain
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Congratulations to the Quest Center’s 
Advanced Manufacturing instructors!
BY MICHAEL P. MORIARTY, NBCT

The Chicago Teachers Union Foun-
dation (CTUF) Quest Center for 
Professional Learning partnered 

with Manufacturing Renaissance and the 
National Institute for Metalworking Skills 
(NIMS) to develop the Instructors Ap-
prenticeship for Advanced Manufacturing 
(IAAM), funded by McCaffery Interests. 
As Career and Technical Education (CTE) 
programs expand to provide a balanced 
curriculum in Chicago Public Schools, 
schools will require technically, culturally, 
and pedagogically competent teachers 
to meet the needs of our students. In re-
sponse, the IAAM trained a cohort of nine 
teachers to develop its technical, cultural 
and pedagogical competencies through 
the Quest Center-coordinated professional 
development for advanced manufacturing.

In December 2017, the CTUF held an 
award ceremony for the 2017 IAAM co-
hort, which earned 75 Illinois State Board 
of Education professional development 

hours, completed more than 200 hours 
of advanced manufacturing manual and 
Computer-Numerical Controlled (CNC) 
technical training, and as a cohort, at-
tained more than 30 advanced manufac-
turing certificates awarded by NIMS. The 
cohort earned NIMS credentials in Mea-
surement, Material and Safety, Manual 
Milling and Turning Level 1, CNC Milling 
and Turning Operators Level 1, and CNC 
Milling and Turning Programmers Level 1. 
These are the credentials students can earn 
so they graduate from high school with in-
dustry-recognized skills in advanced man-
ufacturing, ensuring employment upon 
graduation in this high-need field. 

The IAAM instructors are utilizing 
their skills in high schools, after-school 
programs and city community colleges for 
advanced manufacturing and robotics. The 
CTUF Quest Center will follow the instruc-
tors in applying their technical, cultural 
and pedagogical competence to deter-
mine the impact of the IAAM profession-
al development model in 2018. All of this 

planning is leading to the CTUF’s official 
apprenticeship program with the U.S. De-
partment of Labor where the Instructors 
Apprenticeship will have relevant learning 
and on-the-job experience. This will ensure 
all advanced manufacturing educators 
have authentic and relevant training expe-
rience, and our students are learning the 
trade from highly accomplished teachers. 

The Instructors Apprenticeship will 
implement this innovative model of pro-
fessional development across all CTE sec-
tors with the goal of growing career-ready 
opportunities for students in Chicago. In 
2018, this program is seeking to support 
instructors in other CTE areas such as 
construction and solar energy. The CTUF 
Quest Center will continue to support CTE 
programs throughout the district in coor-
dination with the CTU PAVE committee. 

Michael Moriarty, NBCT, is a CTUF profes-
sional development facilitator. For updates 
and more information about the IAAM pro-
gram, please visit www.ctuf.org/iaam.

Whitney Young teacher 
publishes middle grade novel
BY DEBORAH BARNES

Librarians and teachers worldwide understand 
that beyond achieving higher standardized test 
scores, children who develop independent read-

ing skills become lifelong learners and self-starters. 
Educators also understand the key to developing 
great readers is to find and promote engaging, enter-
taining and inspiring middle grade fiction. Sideline 
(Book One) written by Whitney Young High School 
teacher and Chicago Teachers Union member Jay Re-
hak is all of that and then some. From the first page, 
Sideline (Book One) draws readers in as the inspira-
tional title character demonstrates resilience in an all 
too familiar world of poverty and family dysfunction.

Published this past fall, Sideline (Book One) is the 
story of an 11-year-old girl who must fend for herself. 
Readers will love the way Sideline, ever the entrepre-
neur, navigates her difficult life, employs friends from 
diverse backgrounds and comes out of the summer be-
tween fifth and sixth grade with a fortune she must 
keep hidden, even from her parents.

Illustrated by Iryna Motyashok, one of Rehak’s 
former students, Sideline (Book One) is a visual 
pleasure. Additionally, the novel includes a helpful 
glossary—including many terms related to money—
because as the title character creatively builds her 

businesses, readers are introduced to easily under-
stood principles of finance.

The novel, the first in a five-book series, has 
garnered praise from early readers, including CTU 
primary school teachers who provided first draft 
critiques.  Nettelhorst Elementary teacher Michelle 
Gunderson said: 

When I read Sideline my first impression was that 
the main character reminded me of Nancy Drew—
strong and resourceful. The difference is while 
Nancy used her wits to uncover mysteries, Sideline 
uses her wits to gain stability and control in her life. 

“This is a strong and important message for young 
people,” said Julie Waller, a teacher at La Salle Lan-
guage Academy. “This book will be loved by parents 
and children alike…great lessons for the whole family.”   

While Sideline (Book One) is a pleasure to read, 
those who prefer listening to novels won’t have long 
to wait. The audiobook is scheduled for an April re-
lease on Audible, while Sideline (Book Two) is set for 
release in the fall.

Deborah Barnes is a librarian at Whitney Young High 
School. Those interested in more information about 
Sideline (Book One) can visit Sidelinebook.com and use the 
code EDUCATOR to obtain a 25 percent discount off the 
list price of the book or class sets.

Put your 
kids to sleep 
counting 
orcas instead 
of sheep

BY CTU COMMUNICATIONS

CTU member Megan Calde-
ron was inspired to write 
her award-winning debut 

children’s book by her daugh-
ter Gabriela, who loves to have a 
book to go along with her favorite 
stuffed animals. After buying her 
daughter a stuffed orca, Calderon 
was unable to find a fun children’s 
book featuring orcas, so she de-
cided to write one.

Goodnight, Little Orcas: A 
Counting Book follows adorable 
orcas as they splash through 
their day meeting puffins, otters, 
belugas, seals and other lovable 
friends. Then, Calderon says, as 
the sun sets and the moon begins 
to rise, it’s time for the sleepy or-
cas to find their pod and drift off 
to sleep.

With a nod to Calderon’s teach-
ing background, the book also in-
cludes a non-fiction section with 
interesting animal facts, a habitat 
map showing where orcas live and 
a diagram of the body of an orca to 
extend learning.

“This sweet and fun book with 
beautiful watercolor illustrations 
features one of the most loved 
ocean mammals,” Calderon says. 
“Its calming refrain is perfect for 
bedtime, while the rhyming text 
and predictable counting pattern 
engage young readers.”

Megan Calderon is a first grade teach-
er at Ortiz de Dominguez Elementary.CTUF Professional Development Facilitator Michael Moriarty, IAAM participants Brence Turner, Anita Ramirez, Jackie Moore, Tim Hall, Isiah Rowsey, 

Nick Anaya and Mark Ferguson, CTUF Executive Director Carmen Curet. (Photo: Daryl Hammond; graduates not pictured, Albino Robles, John Ogundele)
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Quest Center 
Professional Learning
Restorative. Relevant. Refl ective.

National Board Certifi cation – 
2018-20 Cohort
Recruitment is nearing completion for 2018–
20 Nurturing Teacher Leadership cohort.

Attend the April 24th informational meeting.

Nurturing Teacher Leadership

The CPS/CTU’s 2-year FREE professional development & 
candidate support program, prepares CPS teachers, counselors, 
& librarians for National Board Certification (NBC). If you will 
have completed at least 3 years of teaching in your certificate 
area by June, 2018, you qualify to participate in NBC & earn 
this advanced certification, the highest credential a teacher can 
achieve, as well as:
• advance on the CPS salary scale
• fulfil your state re-licensure requirements
• earn financial incentives including an annual stipend of more 

than $1950
• receive contractual and other leadership opportunities 

including 1st consideration for Consulting Teacher & 
Framework Specialist roles

• qualify for a full scholarship 
• earn an optional Master’s Degree &/or graduate & CPS Lane 

Placement salary credits
• attain the Illinois NBPTS Master Certification Endorsement 

in only 2 years

Nurturing Teacher Leadership boasts a 94% achievement rate, 
twice the national average. It includes: 

Benefits
• Weekly Professional Development & small group facilitation
• Collaboration with a cohort of other CPS teachers going 

through the NBC process 
• Preparation for rigorous content knowledge Assessment 

Center exercises
• Individual coaching & mentoring by CPS National Board 

Certified Teachers
• Assistance with writing required for the National Board 

portfolio
• 7-day Summer Institute (1st two weeks in August, 2018 & 2019)
• 36 Graduate Credits/Optional Master’s degree
• 15 CPS Lane Placement Credits
• Annual Pensionable Stipend
• Membership in the most highly regarded professional learning 

community
• Paid coaching roles upon National Board Certification
• Joining the ranks of more than 2200 current CPS National Board 

Certified Teachers, including CTU President, Karen GJ Lewis
• Becoming a better teacher!

For more information or to register for the 2018-20 cohort 
recruitment meeting on April 24, 2018, go to CTUF.org/NTL

To learn more go to CTUF.org/NTL

   
QUEST CENTER

Earn a Learning Behavior 
Specialist 1 (LBS1) Endorsement
Enrolling now for April 4 start!

The Chicago Teachers Union Foundation Quest Center members 
can earn an LBS I Endorsement through our partnership 
with National Louis University. This LBS I Endorsement 
program gives you the knowledge and skills to work in inclusive 
classrooms and school settings, with the ability to use Universal 
Design for Learning strategies to effectively reach all students.

Earn your LBS I Endorsement from NLU if you are looking for a:
• high-quality, career-focused curriculum designed and taught 

by expert faculty, including CTUF members, in a convenient, 
affordable format

• blended program–with classes held both online and on 
campus–that provides the flexibility you need as a teacher

• program of study with your colleagues in a special Chicago 
Teachers Union Foundation Quest Center Cohort

Receive a 40% Discount

With a CTUF Quest Center Cohort of 15+ students, you can 
earn your LBS I Endorsement at a 40% discount from the 
regular NLU tuition rate. This means you will increase your 
knowledge, ability, and skills for less than $6,000. Plus, there is 
no application or graduation fee.

To learn more or to register, contact Claudine Clarke at 
cclarke@nl.edu or 800-443-5522  x3091.

Earn your Subsequent 
Endorsement from National Louis 
University beginning April 4
Expand your career options to teach in multiple grade bands or 
subject areas by earning an additional teaching endorsement in 
any of the following:
• Early Childhood Education (birth – grade 2)
• Elementary Education (grades 1 – 6)
• Middle Grades Education (grade 5 – 8): math, science, social 

studies, English Language Arts
• Secondary Education (grades 9 – 12)
• Foreign Language (grades K-12)

What Can You Expect?
• high-quality, career-focused curriculum designed and taught 

by expert faculty
• convenient, affordable, and flexible format with classes held 

online, on campus, or blended

To learn more or to register, contact Claudine Clarke at 
cclarke@nl.edu or 800-443-5522  x3091.

     

QUEST CENTER

Earn your ESL – Bilingual 
Endorsement in only 2 
Semesters!
To better serve CPS’ diverse student population, the Quest Center 
is partnering with Roosevelt University to begin a Summer 
2018 cohort of teachers working toward Bilingual and ESL 
endorsements.  This cohort will complete the course requirements 
for ESL and Bilingual endorsements in only two semesters.

The 5-course program will be delivered as follows:
• Summer 2018 | July 9 – July 27 | READ 468, 474 & 475 

(face-to-face)
• Fall 2018 | Sept. – Dec. | READ 458 & 473 (online)
• The three Summer 2018 courses will be delivered in one week 

(each), intensive formats. All classes will meet face-to-face, 
from 9:00 a.m. to 5:00 p.m., at the Chicago Teachers Union 
Foundation – Quest Center, 1901 West Carroll Ave., Chicago, 
IL 60612.

• The Fall 2018 courses will be online and will begin in early 
September.

• The tuition cost for each course is $1,080. The total tuition 
cost of the 5-course program is only $5,400. Additional fees 
may apply. Contact Roosevelt University for further information

• Graduate credits earned for these courses can be applied 
toward CPS lane credit and Roosevelt MA degrees in 
Reading or Second Language Special Education.

• A minimum of 10 participants are required to start the cohort.

For more information, visit https://www.roosevelt.edu/colleges/
education/cps-endorsement

or contact Ms. Laura Lag |312-853-4753 | llag@roosevelt.edu

Restorative Practices – 
A Learning Series Intensive 
10.5 ISBE PD Hours 

This 3-session Learning Intensive is designed to support 
K – 12th grade teachers and school support staff in creating 
a positive learning environment by developing healthy and 
nurturing relationships with students. Participants will 
analyze videos, articles and their own and each other’s teaching 
to determine why and how to integrate specific restorative 
practices such as reflective bell ringers, check ins/check outs, 
and mediation, into their practice. Attendees will also engage 
in the practices of restoration: classroom community building; 
talking circles; restorative conversations; peer conferences; and 
conflict, healing and re-entry circles. This Intensive will support 
teachers and school support staff in cultivating their classroom 
cultures and honing classroom management skills.  

Become a GOOGLE Certifi ed 
Educator
12 ISBE PD Hours

Come Learn about Google Apps, including Chrome Browser, 
Google Search, Classroom, Drive, Docs, Slides, Sheets, Forms, 
Calendar, Keep, Sites, Groups, Gmail, Hangouts, and YouTube. 
This series will build skills and experiences in Google Apps.  
Learn about G Suite and prepare for the Google Certified 
Educator (Level 1) exam.

Healing Music in the Classroom
3 ISBE PD Hours

Music is a powerful medium for expression, catharsis, and 
connecting with others. In this offering, we will examine 
how music can be used in the classroom for building positive 
community, tackling topics for discussion, developing emotional 
vocabulary, and enhancing collaborative projects.  Teachers and 
staff need not be musicians or music teachers to participate. 

The Art of Questioning and 
Discussion
12 ISBE PD Hours

This hybrid (face-to-face and online) offering will familiarize 
teachers of all grade levels and subjects with “Best Practice” 
questioning and discussion techniques and their benefits. 
Participants will analyze their current practice in terms of low-
level and high-level questioning strategies. Attendees will learn 
discussion techniques that advance their students’ explanation of 
their thinking. Teachers will view and participate in Fish Bowls, 
Four Corners, and Socratic Seminars and learn how to use these 
strategies and activities in their classrooms. They will learn ways 
to encourage student participation in class discussions and how 
to teach their students to evaluate others’ points of view.  

Circles as a Trauma Healing 
Practice
3 ISBE PD Hours

Talking Circles are a cultural practice that can be traced back 
thousands of years. For our context today, Talking Circles can 
be a powerful tool for community building, discussion of course 
content, and trauma healing.  In this offering we will focus 
especially on the healing aspects of circles for those who have 
experienced trauma.
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