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As bonds are formed with sisters and brothers abroad, 
CTU members are finding solidarity around the world 
and learning that we are all in the struggle together, 
regardless of the country we represent. 
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Taking a stand for justice on May Day
The actions that CTU members and our allies took on May 1 were to defend and protect our 
students and their families, and are part of the historical movement for workers’ rights.

BY CAROL CAREF, PH.D., AND DEBBY POPE

May 1 has been celebrated worldwide 
as International Worker’s Day since 
1884, when the Federation of Organ-

ized Trades and Labor Unions—the group that 
would become the American Federation of 
Labor—proclaimed at its national convention 
in Chicago that “eight hours shall constitute a 
legal day’s labor from and after May 1, 1886.” 
Ten years later, in 1894, U.S. President Grover 
Cleveland pronounced the first Monday in 
September as an official Labor Day holiday 
in an attempt to quell public outrage over the 
killing of workers by federal marshals during 
the Pullman Strike of 1894. Cleveland did not 
want to select May Day as the holiday because 
the celebrations on that day were generally 
led by socialists, anarchists and other work-
ers commemorating the memory of Chicago’s 
Haymarket martyrs—activists that Cleveland 
in no way wanted to honor. 

In 2006, immigration rights groups began 
a renewed campaign to celebrate May Day in 
this nation as a day to demand fundamental 

rights for immigrant workers and their fami-
lies. On May Day that year, hundreds of thou-
sands of people marched in Chicago, hundreds 
of thousands more in dozens of other cities na-
tionwide, to protest the proposed tightening 
of immigration restrictions, protest a growing 
number of raids and deportations, and to de-
mand rights and respect for immigrants.  

This year, the movement headed back to 
the streets in full force, in no small part to re-
but President Donald Trump’s proposed wall 
between the U.S. and Mexico, his attacks on 
Muslims and his unconstitutional proposals 
to deny entry to our nation to whole catego-
ries of people. A coalition of more than 100 
groups in Chicago came together to plan and 
organize a massive day of actions with the fol-
lowing demands: 

1. Legalization of all undocumented workers.

2. Stop terrorizing immigrant communities 
through raids at homes and workplaces.

3. Stop criminalization, mass incarceration 
and deportation of Black, Latinx, migrant, 

Arab and Muslim people and communities 
of color;

4. Defend workers’ right to organize, unionize 
and to earn a living wage;

5. Defend the rights of women, people with 
disabilities, transgender, LGBTQ and gen-
der non-conforming people;

6. Act on climate change to create jobs and 
economic opportunities in migrant, poor 
and communities of color that are dispro-
portionately threatened by pollution and 
climate change and global warming;

7. Defend and fully fund public services, in-
cluding public education, transportation 
and health care.

On May 1, thousands of Chicago teachers, 
parents, students and other workers continued 
fought for these demand and also against the 
wanton destruction of our schools and attacks 
on our students and families. Today—as in 
1886—the wealthiest 10 percent have 75 per-
cent of the U.S. wealth, and close to 15 percent 

of people live below the poverty line. Today—
as in 1886—immigrants are labeled crimi-
nals and blamed for economic woes caused 
by wealthy corporations. Workers today—as 
they did on the first May Day—see May 1 as 
an opportunity to protest the anti-immigrant 
policies of the federal government. Today, as in 
past years, May Day activities call out racism 
as a weapon used to divide the working class. 

Within the last 20 years, in addition to im-
poverishing more workers, billionaires have 
gone after public schools with a vengeance. Our 
students, their families, their education and our 
profession are under attack, and the actions that 
CTU members and our allies took on May 1 were 
to defend and protect our students and their 
families, and are part of the historical move-
ment for workers’ rights. As the rich get richer 
and the conditions for us and our students wors-
en, we must continue to stand for justice and 
build an active, united movement. 

Carol Caref, Ph.D., is the CTU Education Policy 
Director and Debby Pope is a CTU retiree and part-
time grievance writer. 
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Public education 

everywhere is 

under attack, 

and our union is 

a leader on the 

world’s stage.

Think 
globally, 
act locally
Sisters and Brothers,

As of press time, our union’s no con-
fidence vote on Chicago Public Schools 
CEO Forrest Claypool has begun. The 
day he was handpicked for that position 
by his longtime friend Mayor Rahm 
Emanuel, I said “Run, Forrest, run,” 
because his history as a hatchet man was 
well documented, and I knew he would 
be a disaster for our schools, and for our 
members and their students.

As head of the Chicago Park District, 
Claypool oversaw the privatization of 
many park district functions throughout 
the early 1990s. Later, he was accused 
of not following progressive discipline 
before an unprecedented number of fir-
ings as president of the Chicago Transit 
Authority, where he cut $7.6 million in 
administrative positions in his first few 
months on the job. So when he arrived 
at CPS, my expectations were low, but 
he’s sunk even further and has been an 
unmitigated disaster for our members 
and their schools.

From threatening 5,000 layoffs, cut-
ting our members’ pay by seven percent 
and ending the school year three weeks 
early, to his sick day witch hunt and 
failed lawsuit against the state, Claypool 
has made the first two years of his tenure 
among the worst many of our members 
have experienced.  The ink was barely dry 
following contract negotiations—negoti-
ations he took no part in, mind you—be-
fore we were handed four furlough days. 
Low-income, Black and Latino schools 
were targeted in his February 2017 cuts 
to school budgets at twice the rate of 
wealthier selective enrollment schools, 
leading to even more catastrophic de-
clines in school staff and much-needed 
resources.

We’ve had enough. This week’s no 
confidence vote is a referendum on the 
failure of Claypool and his boss—the 
mayor—to advocate for our schools and 
students, and their refusal to take the 
actions needed to properly fund and 
protect CPS. It is also the opportunity to 
sound off against the targeting and firing 
of experienced teachers as the result of 
Claypool’s harmful privatization, evalu-
ation and budgeting schemes. Targeting 
CTU activists for termination and disci-
pline has been his method of punishment 
imposed upon outspoken advocates for 
students and school communities, and 

our CTU Six campaign highlights six 
teacher advocates and Union leaders who 
have been targeted for their willingness 
to speak up on behalf of students and 
colleagues. (Ed. note: Learn more about 
the CTU Six at http://www.ctunet.com/
CTU6.)

Our work in the classroom can be 
extremely challenging, and the mis-
management and attacks from district 
leadership make it even more so, but 
we have to resist the tendency to think 
of our struggle in provincial terms. The 
battle for the soul of public education is 
global, and you will read a few of those 
stories in this issue of Chicago Union 
Teacher. It’s all too easy to say the fight 
in Puerto Rico, Oaxaca, Honduras or the 
West Bank is not our fight and we have 
to focus on ourselves, but by thinking 
solely in local terms, we risk losing sight 
of the more fundamental issues that are 
at the core of our struggle as public edu-
cators—all children deserve access to a 
quality education, and in order for that to 
happen, we have to fairly and adequately 
fund our schools.

We say that “education is under attack” 
as we march and rally throughout the city 
for the schools our students deserve, but 
that is not just a city cry. Public education 
everywhere is under attack, and our union 
is a leader on the world’s stage. There are 
many people around the globe who are 
aware of our actions, and that awareness 
is important for our core issues, and 
keeps the public aware of how elected and 
appointed leaders claim to support edu-
cation, yet their actions show otherwise. 
It may be cliché, but there’s truth in the 
saying “think globally, act locally.”

Teachers should be given the tools 
to provide for their students’ education 
and to achieve what they need for their 
classrooms, and shouldn’t be threatened 
or censored for saying something counter 
to the norm. Curriculum should be free of 
censorship. Public funds should support 
public—not private—interests. Battling 
injustice should not literally be a life or 
death endeavor. The CTU is devoted to 
tackling issues immediately impacting 
our members, their students and their 
school communities in Chicago, but we 
cannot claim to have a level of awareness 
if we do not show solidarity with educa-
tors who are struggling in places other 
than the place we call home.

In solidarity,

Karen GJ Lewis, NBCT

the
president’s
message
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Quest Center news and notes
BY WALTER TAYLOR, NBCT

What it takes to provide restorative, relevant and 
reflective professional development

On March 20, the Chicago Teachers Union Foundation 
(CTUF) Quest Center hosted a Brown Bag Lunch—a casual 
lunchtime get-together of the different departments of the 
CTU to learn about a particular topic—to explain the Quest 
Center’s professional development (PD) programming. The 
attendees also learned how the work of the CTUF Quest 
Center might afford them and their different departments 
an opportunity to support and expand their own work. The 
entire office was invited to attend and learn what constitutes 
a PD that meets the high standards set forth by both the Illi-
nois State Board of Education (ISBE) and the Quest Center. 

At the meeting, the Quest Center’s two professional devel-
opment facilitators—Theresa Insalaco-DeCicco, NBCT and 
Michael Moriarty, NBCT—provided information about the te-
nets of a Quest Center PD offering. CTUF Quest Center assis-
tant Deborah Pazera supported the presenters by explaining 
the ISBE documentation that must accompany each PD, and 
providing samples of this documentation and accompany-
ing paperwork so that participants could understand how to 
create a PD that could be offered through the Quest Center.

The Quest Center plans to reprise this PD Brown Bag 
Lunch program by presenting this material at various 
CTU Committee Meetings. The Quest Center’s dynamic 
PD platform can and should be used to widen and deepen 
the knowledge base and capacities of teachers, PSRPS and 
clinicians. Just as important, the PD platform can be and 
should be used to support and move the work of the CTU 
and CTUF forward. 

If you are interested in attending a restorative, relevant 
and reflective PD that is offered by the CTUF Quest Center, 
visit http://www.ctuf.org/questcenter/pd/. 

If you have an idea about a PD session that you would 
like to see offered through the Quest Center, please contact 
Walter Taylor, NBCT, Director of Professional Development 
at the CTUF Quest Center at 312-329-6273 or waltertay-
lor@ctuf.org.

Awarding students and their teachers for work on 
sanctuary schools campaign 

Back in February, the CTUF Quest Center collaborated 
with several departments of the CTU to create a sanctuary 
schools campaign. The Quest Center contributed by creat-
ing and assembling Teach-In Resources, and creating and 
commissioning both an essay contest and an art contest 
for students. The winners’ work was featured in the March 
issue of Chicago Union Teacher. 

This month, the Quest Center visited Sumner Elemen-
tary School and Kelly High School to surprise the winning 
students and their teachers with certificates, tuition waivers 
and gift cards. The art contest winner, Amari Edwards, is a 
fourth grade student at Sumner on the West Side, and her art 
teacher is Margaret Domain. Art contest entrants were asked 
to create a piece of art that addressed the topic, “Creating a 
Sanctuary/Safe Space for All.” The essay contest winner is Er-
ika Cheng, a senior at Kelly on Chicago’s Southwest Side. Her 
social science and history teacher is Brian Halberg. Essay 
contest candidates were tasked with crafting a piece of writ-
ing that answered the question, “How Do We End Racism?”

To view the Teach-In Resources, visit http://www.ctuf.
org/questcenter/pd/. 

Walter Taylor, NBCT, is Director of Professional Development at 
the CTUF Quest Center.

When reading 
gets tough…play!
Chicago Shakespeare 
accepting applications for 
2017/18 “Bard Core” seminar

BY CHICAGO SHAKESPEARE THEATER

Shakespeare remains a cornerstone in our classrooms 
and ever-challenging, both to students and teachers. 
In truth, he presents some of the most difficult texts 

that a high school student is asked to read. Why take up 
the challenge? Because, to quote Rex Gibson, founder of 
Shakespeare in Schools: “Every student is entitled to make 
the acquaintance of genius.” Shakespeare’s characters 
build bridges between  generations and cultures. His lan-
guage gives us words to shape our experiences in the world. 

Studying Shakespeare can be accessible, empowering 
and fun. And that can change the culture of a classroom.

“Bard Core Curriculum: Reading into Shakespeare” is a 
free, 30-hour course for English teachers at non-selective CPS 
high schools that offers both Lane credit and CPDUs. Bard 
Core takes place at Chicago Shakespeare Theater’s home on 
Navy Pier over the course of eight half-day sessions (five over 
one week in August, plus three Saturday morning during the 
school year). The seminar introduces drama-based strategies 
that can engage all students with Shakespeare and other chal-
lenging texts, including struggling and reluctant readers, di-
verse learners and English language learners. 

By combining theater practice with best practices in lit-
eracy, 24 teachers will develop a broad range of skills that 
actors use in the rehearsal room to break open Shakespeare’s 
complex language. Guided by educator artists as well as cur-
riculum and reading experts, teachers explore how to apply 
drama-based strategies with their students using “on-your-
feet” practice and peer-sharing at both Chicago Shakespeare 
Theater and through classroom experience. 

Most Bard Core teachers are recruited by word-of-mouth 
from colleagues who have participated in this uniquely dy-
namic seminar. Each Bard Core session is aligned with CPS 
learning objectives, and supports teachers’ development in 
several domains of the CPS Framework for Teaching. 

Teachers have high praise for the program. Bard Core “ac-
tually makes the standards more accessible and helps us meet 
them in ways that may not seem as obvious at first glance, but 
are more lasting,” said one 2016-17 participant, a teacher at 
Excel Academy of Englewood. “I love that we learn by doing. 
Crucial!” wrote another 2016-2017 Bard Core teacher. 

The seminar begins with a week-long summer work-
shop from August 7-11, 2017, and continues on three Sat-
urday mornings—September 23, January 27 and March 3. 

In addition to Lane credits and CPDUs, teachers who 
complete the seminar receive 20 free tickets to a student 
matinee of Chicago Shakespeare’s abridged A Midsummer 
Night’s Dream in March 2018. 

Teachers are encouraged to participate with a colleague 
from their school. To foster service to schools across the 
city, the program accepts no more than two teachers per 
year from a single school. Launching its fourteenth year, 
Bard Core has served more than 250 CPS teachers in more 
than 70 high schools across the city.

Interested teachers are asked to submit a short applica-
tion form and to participate in a brief phone interview; a 
$50 deposit then secures one’s place and is refunded on the 
seminar’s first day. For high school English teachers who 
wish to apply, call Chicago Shakespeare Theater’s Educa-
tion Department at 312-595-5678 or email mhalperin@
chicagoshakes.com to request an application. 

Sumner Elementary fourth grader Amari Edwards and teacher Margaret Domain.

Kelly High School senior Erika Cheng with her certificate for 
writing the winning essay and her teacher Brian Halberg.
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BY LYNN CHERKASKY-DAVIS 
AND THE J. WILLIAM FULBRIGHT 
FOREIGN SCHOLARSHIP BOARD

The U.S. Department of State 
and the J. William Fulbright 
Foreign Scholarship Board 

announced that Scenecia Curtis of 
South Shore International has been 
offered a Fulbright Distinguished 
Awards in Teaching grant to Bot-
swana.

Curtis is one of approximately 35 
U.S. citizens who will travel abroad 
through the Fulbright Distinguished 
Awards in Teaching Program in 
2017-2018. Recipients of Fulbright 
grants are selected on the basis of 
academic and professional achieve-
ment, as well as demonstrated lead-
ership potential. For three months, 
Curtis will be exploring Botswana’s 
Vision 2020 literacy initiative, spe-
cifically focusing on the component 
of the initiative that connects liter-
acy to building morality and moral 
tolerance in an environment. 

She will also be visiting different 
secondary schools to observe and 

document evidence of the pillars of 
Botswana’s Vision 2020 Literacy Ini-
tiative. The goal is not only to learn, 
but to also offer her own knowledge 
and expertise around these pillars in 
an effort to be a benefit to Botswa-
na’s Ministry of Education. When 
Curtis returns to the United States, 
she will share some best practic-
es and hopefully create a resource 
guide designed to provide teachers 
here support using literacy to create 
a sustained sense of social harmony 
and equality in the United States. 

The Fulbright Program is the 
f lagship international educational 
exchange program sponsored by the 

U.S. government and is designed to 
build relations between the people 
of the United States and the people 
of other countries that are needed to 
solve global challenges. The Fulbright 
Program is funded through an an-
nual appropriation made by the U.S. 
Congress to the U.S. Department of 
State. Participating governments and 
host institutions, corporations, and 
foundations around the world also 
provide direct and indirect support 
to the Program, which operates in 
over 160 countries worldwide.

Since its establishment in 1946 
under legislation introduced by 
the late U.S. Senator J. William 

Fulbright of Arkansas, the Ful-
bright Program has given more 
than 370,000 students, scholars, 
teachers, artists, and scientists the 
opportunity to study, teach and 
conduct research, exchange ideas, 
and contribute to finding solutions 
to shared international concerns.

Fulbrighters address critical 
global challenges—from sustain-
able energy and climate change to 
public health and food security—in 
all areas, while building relation-
ships, knowledge and leadership in 
support of the long-term interests 
of the U.S. and the world. Fulbright 
alumni have achieved distinction in 

many fields, including 57 who have 
been awarded the Nobel Prize, 82 
who have received Pulitzer Prizes 
and 37 who have served as a head 
of state or government.

For further information about the 
Fulbright Program or the U.S. De-
partment of State’s Bureau of Edu-
cational and Cultural Affairs, please 
visit the website at http://eca.state.
gov/fulbright, call 202-632-6452 or 
email eca-press@state.gov. 

Lynn Cherkasky-Davis is the CTUF 
Director of Teacher Leadership and Spe-
cial Projects, and the CTU/CPS National 
Board Certification Program Manager.

Curtis (in green) and her Advanced Placement class at South Shore International.

South Shore International 
teacher receives Fulbright

Darwin Elementary celebrates “Lighthouse” 
status at fourth annual Leadership Day
BY JULIE GABRICK

Darwin Elementary held its fourth 
annual Leadership Day on April 27, 
entertaining more than 125 guests. 

This year’s Leadership Day was even more 
special than usual because of Darwin’s 
recognition as a “Lighthouse School” by 
FranklinCovey. This distinction means that 
Darwin is in the top 10 percent of Leader in 
Me schools around the world.

The Leader in Me is a whole-school 
transformation model—developed in part-
nership with educators—that empowers 
students with the leadership and life skills 
they need to thrive in the 21st century. It is 
based on secular principles and practices of 
personal, interpersonal, and organizational 
effectiveness.

Leadership Day is a morning where 
students show their leadership skills and 
understanding of the 7 Habits of Highly Ef-
fective People. The children led tours, gave 
speeches and performed songs, all relating 
their year’s journey of leadership learning. 
A highlight for guests was interacting with 
students. Hearing children explain their 
academic and personal goal-setting pro-
cess through the use of their Leadership 
Notebooks was a highlight. 

CTU members at Darwin greatly appre-
ciated the presence of Financial Secretary 
Maria Moreno, and recognized CTU lead-
ership’s support of excellence in teaching.

“We are honored to become a Leader 
in Me Lighthouse School,” said Darwin 
principal Mauricio Segovia. “We have seen 
such amazing results from implementing 

The Leader in Me process at our school, 
such as improved attendance by teachers 
and students, academic improvement,  and 
improved parent satisfaction. One example 
that reflects their success is the fact that 
discipline referrals are down 60 percent, 
while the number of students involved in 
leadership roles continues to increase. This 
process has had a significant impact on all 
students. And, we expect to see greater re-
sults over time.”

Through its four-year journey at Dar-
win, the Leader In Me process has served 
as a shining example of how to transform 
the culture and climate of a school so stu-
dents, teachers and parents can thrive. 

Julie Gabrick is a teacher at Darwin Elemen-
tary and former CTU delegate.

Principal Mauricio Segovia speaks at the introduction of 
Darwin Elementary as a Lighthouse School.  
Photo: Julie Gabrick
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A Just  
Chicago  
needs you! 
The Chicago Teachers Union blog, A Just Chica-
go, is looking for new contributors and member 
voices! A Just Chicago—http://ajustchicago.org/
blog—highlights how intersecting issues such as 
secure housing, public health, criminal justice 
and job access impact our city and our schools. 
Are you or your students doing work around any 
of these issues? We’d love to hear more. If you’d 
like to pitch an article, please contact Lauren 
Dean at LaurenDean@ctulocal1.com. There is 
financial compensation available for published 
articles. —Lauren Dean

Become an 
authorized 
OSHA trainer
10-hour and 30-hour OSHA 
General Industry Trainer

When: July 17-21, 2017, and August 21-25, 2017 
(Must complete nine full days of training.)

Time: 8:30 a.m. to 4:30 p.m. with an hour for lunch

Who: Full-time CTE teachers, science teachers 
and business teachers

How Much: All participants receive a stipend of 
$110/day; mileage paid; breakfast and lunch 
provided

Location: Chicago Teachers Union Center, 1901 
W. Carroll Ave., Chicago, IL 60612-2401

What: The Occupational Safety and Health Ad-
ministration (OSHA) Outreach Training Program 
provides training for workers and employers on 
the recognition, avoidance, abatement and pre-
vention of safety and health hazards in workplac-
es. The program also provides information re-
garding workers’ rights, employer responsibilities 
and how to file a complaint.  

This course is designed for individuals interest-
ed in teaching the 10- and 30-hour general indus-
try safety and health outreach training program 
to their employees and other interested groups. 
Using the OSHA General Industry Standards as a 
guide, special emphasis is placed on those topics 
required in the 10- and 30-hour programs as well 
as those which are most hazardous. Students 
are briefed on effective instructional approach-
es and use of visual aids and handouts. This 
course allows the student to become a trainer in 
the OSHA Outreach Training Program, to conduct 
both 10- and 30-hour General Industry Outreach 
classes and to issue cards to participants after 
verifying course completion.

Persons successfully completing this course 
will receive an Authorized General Industry Trainer 
Card.

Contact: Dr. John Kugler to RSVP your spot in 
this training at johnkugler@ctulocal1.com. Send 
an email with “OSHA 2017” and your name and 
school in the subject line.

CTUF grantee 
helps students 
learn trades
St. Paul Community Development Ministries 
(SPCDM), a Chicago Teachers Union Foundation 
grantee, has announced that 10 students from 

its 2017 graduation class have successfully 
completed testing with the Chicago Journeymen 
Plumbers Local Union 130 UA, and have begun 
orientation. Pictured are CTU Foundation Exec-
utive Director Carmen Curet (front, third from 
left) and Audrey May, executive assistant to CTU 
President Karen Lewis (front, fourth from left), 
SPCDM Executive Director Elder Kevin Anthony 
Ford (front, fourth from right), members of the 
U.S. Department of Labor and Chicago Journey-
men Plumbers Local Union 130 UA student ap-
prentices. —Ronnie Reese

No entry
Taft High School art teacher Bridget Doherty Tre-
bing spent spring break in Washington, D.C. with 
family, and while there, made a trip to the U.S. 
Department of Education to speak with Education 
Secretary Betsy DeVos. Doherty was hoping to 
talk to DeVos about what it’s like being inside 
of an actual public school classroom, something 
with which the President Donald Trump appointee 
has no experience other than for staged photo 
opportunities. 

“I had a great conversation with the building 
security guards who told me that teachers have 
been showing up a lot in the last few months, and 
as building security, they think teachers should 
be allowed in,” Trebing said.

Trebing found that the Department of Educa-
tion does supposedly offer tours to the public, 
unlike sites such as the Pentagon, U.S. Capital 
and White House, there is no information on its 
website about tours or appointments. —Ronnie 
Reese

News from around the CTU



At every 
school, 
we saw 
children 
who are 
eager to 
learn and 
take their 
education 
seriously as 
a means of 
bettering 
their lives.

Behind the wall
Childhood and human rights deferred 
and denied in the Holy Land

BY JENNIFER JOHNSON  
AND JACKSON POTTER 

Imagine a child, detained for a petty 
crime, tried by military court, in-
jured while under interrogation and 

denied the right to an attorney—all the 
while living in an ethnic community 
controlled by an occupying army. 

Or visualize a place where you 
cannot visit your friend down the 
street or in the next town over be-
cause hundreds of miles of 20-foot-
high concrete walls and military bar-
ricades manned by teenage soldiers 
with semi-automatic weapons pro-
hibit your entry because you do not 
possess a coveted pass issued by the 
army’s government. This is not South 
Africa under apartheid, President 
Donald Trump’s future plan for the 
United States-Mexico border or the 
apex of Jim Crow segregation in the 
American South. This happens to-
day within the borders of one of our 
country’s most trusted allies: Israel. 

Recently, we had the opportunity 
to travel extensively throughout the 
occupied territories of the Palestin-
ian “controlled” West Bank with a 
delegation of teachers from England’s 
National Union of Teachers. We vis-
ited an elementary school in East 
Jerusalem where there is little empty 
land and where it is virtually impos-
sible for Palestinians to get permits to 
build additions to their homes. There 
is no playground at the school, and the 
only outdoor space the children can 
use to play is the roof of the school’s 
four-story building. The open-air roof 
is covered and fenced in by metal bars, 
and also houses the school’s only bath-
rooms for student use.

We visited a small, all-ages school 
outside of Ramallah where students’ 
main route to get to school was 
through a tunnel that passed under-

neath a West Bank highway that is 
only accessible to drivers with Israeli 
license plates. The tunnel was unsafe 
and often flooded, and the school re-
cently acquired a coach bus to help 
transport students to the school. 

We visited an overf lowing ele-
mentary school for girls who reside 
in a United Nations refugee camp in 
Nablus because they and their family 
members can no longer live in their 
own villages due to the occupation. 
The environmental science class at 
the school had more than 35 students 
and relied on the most basic supplies 
for classroom instruction. 

We visited two elementary schools 
in Hebron where students and teach-
ers face harassment and the risk of be-
ing detained at multiple checkpoints 
just to get to school every day because 
of the extensive proliferation of illegal 
Israeli settlements in the area. Stu-
dents turned away from one check-
point must walk long distances to get 
through another. One route includes 
walking through a rugged cemetery. 

We visited a high school in Naza-
reth where Palestinian students are 
taught the Israeli curriculum, which 
contains no history of their people. 
Students must navigate standard-
ized tests in Hebrew and not Arabic 
and strive to attend college despite 
the fact that many scholarships are 
inaccessible to them. 

At every school, we saw children 
who are eager to learn and take their 
education seriously as a means of 
bettering their lives. 

Currently, the Israeli-Palestinian 
conflict is the longest-standing hu-
man rights crisis in the Middle East. 
As Americans, we are often inundat-
ed with a barrage of images of Mus-
lim suicide bombers and Palestinian 
extremists, while Israeli society is 
characterized as the oldest and only 

legitimate democracy in the region. 
The reality is far different than 

most mainstream characterizations. 
Since 1948, when Israel was recog-
nized as a nation and more than 
700,000 Palestinians were expelled 
from their homes, the human rights 
of the Palestinian minority have been 
continually and systematically vio-
lated. For many decades, the United 
States has contributed billions annu-
ally to the Israeli military, a key com-
ponent to the continued occupation 
and flouting of international law. 

Below are a few key myths sur-
rounding the conflict: 

Myth #1: Palestinian violence tar-
geting Israelis matches or exceeds 
Israeli settler and military violence 
towards Palestinians. 

Fact: In Israel’s 2014 military 
action in Gaza alone, where the Pal-
estinian organization Hamas is in 
power, nearly 2,200 Palestinians—
including 520 children—were killed 
by Israeli bombardments. Approx-
imately five Israeli citizens and 66 
soldiers were killed in the same pe-
riod, for a total of 31 times the num-
ber of Palestinians killed over Israe-
lis—a differential consistent with the 
conflict historically. (Source: United 
Nations Office for the Coordination 
of Humanitarian Affairs) 

Myth #2: Children are treated harsh-
ly by Israeli military courts because 
of the severity of their crimes. 

Fact: According to the organi-
zation Defense of Children Inter-
national-Palestine, many young 
Palestinians, particularly teenage 
boys, are tried by military courts for 
throwing stones or being accused of 
throwing stones, or being pressured 
into confessing to throwing stones. 
These children can get up to two 
years in military detention for such 

an infraction. Around 60 percent 
of Palestinian child detainees are 
transferred from their home com-
munities to prisons inside of Israel 
in violation of the Fourth Geneva 
Convention. 

Myth #3: Israel and its Palestinian 
adversaries are equally at fault for 
taking over land that does not belong 
to them. 

Fact: According to the U.N., over 
85 percent of the illegal wall that the 
Israeli government has built lies 
on illegitimately seized Palestinian 
land—a wall that Israel exploits to 
settle upon, occupy and annex Pal-
estinian land that is legally protected 
by international law. 

Myth #4: There is nothing we can do 
about this intractable and ancient 
feud based on age-old ethnic and re-
ligious differences. 

Fact: The U.S. funds Israel’s 
military occupation with billions 
of dollars in U.S. taxpayer-funded 
subsidies and weapons technology 
every year. The Trump administra-
tion’s new ambassador to Israel, Da-
vid Friedman, has openly supported 
f louting international law and has 
helped raise millions of dollars to 
fund illegal settlements inside of the 
occupied territories. We have the un-
usual advantage of living in the na-
tion that has the most influence to 
change reality on the ground in Isra-
el for countless Palestinian families 
by opposing these harmful policies. 

While this is a sensitive issue, 
seeing the experiences of Palestinian 
children firsthand raises a question: 
How can we stand against the dis-
crimination faced by our Black and 
brown students in Chicago and not 
acknowledge—or fully understand—
the realities of children in Palestin-
ian territories? There are more sim-
ilarities than we may think. 

Jennifer Johnson is the CTU Education 
Issues Manager and Jackson Potter is the 
CTU staff coordinator.
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Mural at the Aida refugee camp resisting occupation by the Israeli military. (Photo: Jackson Potter)
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Solidaridad 
con los 
estudiantes 
de Puerto 
Rico!
Puerto Rican students are striking 
against $450 million in budget cuts 
funneled to banks, privatization and 
capital interests. And despite the 
distance, solidarity can go a long way.

BY ERVIN LOPEZ 

“Education is the most powerful 
weapon which you can use to change 
the world.”  —Nelson Mandela

Puerto Rico has been swept by 
student strikes since March, 
although you’ll hear virtually 

nothing about this movement in the 
U.S. corporate press.

Puerto Rico’s students deserve 
our solidarity—and we need to 
understand why they are striking, 
who’s cutting education budgets 
and what students are doing to re-
spond to the government’s latest 
round of austerity.

First, some background. What 
began as a 48-hour strike in late 
March against a proposed $450 mil-
lion education budget cut by Puerto 
Rico’s Fiscal Supervision Board has 
now become an indefinite strike 

at all 11 University of Puerto Rico 
campuses. That action evolved from 
a student-organized general assem-
bly at the Río Piedras campus, where 
students voted to strike in response 
to proposed budget cuts. 

To understand the recent budget 
cuts, it’s important understand the 
recent bill connected to these bud-
get cuts. Puerto Rico today struggles 
under historical debt that dates back 
decades and is rooted in policies of 
U.S. colonialism. For the purpose of 
this piece, we’ll brief ly look at the 
most recent bill, PROMESA, that 
the U.S. Congress used to create the 
Financial Oversight and Manage-
ment Board as a tool to implement 
austerity measures in Puerto Rico. 

 What is PROMESA? 

The latest proposed $450 million 
in education budget cuts stem from 
neoliberal policies imposed by the 

U.S. Congress. On June 29, 2016, 
President Barack Obama signed 
into law the Puerto Rico Oversight, 
Management and Economic Stabil-
ity Act of 2016 (PROMESA), which 
was an attempt to collect Puerto Ri-
co’s debt of $76 billion for its wealthy 
creditors. PROMESA is designed to 
collect debt generated by the sale of 

municipal bonds—a debt which the 
people of Puerto Rico consider ille-
gal. A study by the Refund America 
Project found that $30 billion of the 
$72 billion debt load was issued ille-
gally, and that this debt load consist-
ed not of borrowed bonds but instead 
of interest imposed by Wall Street 
firms. U.S. Senator Orrin Hatch re-

quested an investigation regarding 
the issued interest by the Securities 
and Exchange Commission about the 
role of Treasury Secretary Jack Lew, 
who worked as an investment bank-
er for Citigroup during the 2008 
financial meltdown. Similar illegal 
debt created by neoliberal policies 
and practices are common in Latin 

Meet two leaders of the UPR students
Twenty-two-year-old Veronica 
Figueroa Huerta is a bachelor’s 
degree candidate, psychology 
major and a spokesperson for the 
Colectiva Independentista Radical, 
a youth organization that seeks to 
educate and mobilize students to 
face problems in Puerto Rico and 
its universities.

Ervin Lopez: Why are students 
striking? 

Veronica Figueroa Huerta: The 
GA had knowledge that the govern-
ment was planning to propose $300 
million in cuts, and on Feb. 22, the 
GA approved a strike for two days 
where we planned a march to San 
Juan. After learning of the proposed 
$450 million budget cut, we called 
for a second GA and proposed an 
indefinite strike until our demands 
were met. Some of our demands are 
zero cuts, university reform, gov-
ernment audit, resignation of the 
university’s board members and 
president, and no punishment of 
students participating in the strike. 

Our strike began on March 28, with 
9 of 11 campuses and 10,000 stu-
dents striking. Two campuses, the 
health and medicine campus, were 
not participating because they need-
ed to care for their patients.

To date, the UPR has faced $500 
million in budget cuts dating back 
to big cuts in 2009 and 2011. The 
government has cut at $800 million 
in spending, and La Junta wants to 
cut more than half of the university’s 
budget. This will lead to school clo-
sures, the firing of teachers and the 
elimination of bachelor’s degrees. 
We have professors teaching at up 
to five different campuses, we’ve lost 
students and our courses are being 
eliminated. A central problem is that 
the poorest students can’t attend 
public schools because of the cuts.

What is La Junta?

La Junta is the financial control 
board that was appointed by U.S. 
Congress under the PROMESA 
bill to pay Puerto Rico’s $72 billion 
debt. PROMESA is pushing cuts 

in health, housing, transportation 
and pensions, and in August they 
will close 300 public schools. 

There’s a report that this debt is 
illegal and crafted to pay off the fi-
nancial “vulture funds” that created 
it. The current governor dismantled 
the Civil Society Committee that 
was fighting to hold the govern-
ment accountable and to audit the 
debt. Poverty will rise, migration 
to the U.S. will rise and students 
with bachelors, masters and Ph.D. 
degrees won’t be guaranteed a dig-
nified job. This is a fight for our dig-
nity, our work and our education.  

What solidarity are you receiving 
at the local and national level? 

Solidarity has been good. The 
people of Puerto Rico are support-
ing us, including unions like the 
Federación de Maestros de Puer-
to Rico teachers union, as well as 
other university and professors’ 
unions. We’ve received solidarity 
messages from Chicago, New York, 
Argentina, Mexico and Spain. 

We’ve also received food, financial 
support and equipment. Our soli-
darity call is asking for more food, 
funding and equipment. And for 
people outside of Puerto Rico, just 
like what you’re doing right now, 
we ask people to share informa-
tion about what’s happening here, 
and you can send us messages and 
videos with solidarity messages. 
We’re also willing to coordinate ac-
tions on the same day with Chicago 
teachers. We’re fighting the same 
system. We’re fighting the same 
colonizer ideology. 

Loderay Bracero Marrero is a 
Ph.D. student and spokesperson 
for the Comite Estudiantil stu-
dents’ committee. 

EL: Why are students striking? 

Loderay Bracero Marrero: We’re 
striking because La Junta, appoint-
ed by the U.S. Congress via the 
PROMESA bill, proposed $450 mil-
lion in education budget cuts to ben-
efit people connected with banks, 
privatization and capital interests. 

What are students negotiating?

At the General Assembly on April 

5, 11,000 students attended and de-
manded an audit of more than $700 
million in debt, which the governor 
of the island has refused to audit 
because he knows the debt is illegal. 
Banks are getting paid while public 
services are being affected. We de-
mand university reform. Students 
want decision-making power in the 
university’s plans. We want the au-
thorities to stop cutting programs, 
and we don’t want to privatize the 
11 campuses. We also don’t want the 
students punished for striking. Two 
of the 11 campuses are not striking—
the health and medicine campuses. 

What are local people saying of 
the strike? 

The people of Puerto Rico are 
supporting the students. People 
are donating food, equipment and 
money for expenses. Other teachers 
are supporting us, along with other 
unions and truckers who are sup-
porting us, too.  

We’re receiving support from 
other cities and countries. I’m not 
personally involved in handling 
the solidarity messages, but other 
students are sharing the solidarity 
messages with the committees. We 

Photo: Centro de Comunicación Estudiantil
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America, and typically implemented 
by the International Monetary Fund. 

How will PROMESA pay these 
manufactured debts to the 
financial sector?

On March 13, 2017, the Financial 
Oversight and Management Board, 
also known as “La Junta,” appointed 
by the U.S. Congress and imposed on 

the people of Puerto Rico, announced 
a $450 million budget cut for the 
University of Puerto Rico (UPR). 
That cut, which totals half of UPR’s 
budget, would literally shut down 
UPR’s campuses. La Junta also an-
nounced cuts in public spending that 
included pension benefits, health 
care services, education and univer-
sity staff, as well as tuition hikes, pri-
vatization of the university’s patents, 
new revenue schemes from training 
programs and lowering of the mini-
mum wage to $4.25 per hour. What 
the people of Puerto Rico feared had 
come to pass: Another undemocratic 
capitalist scheme was cooked up by 
unelected, externally appointed de-
cision-makers with no commitment 
to education, and no concern for the 
suffering of the people affected by 
the budget cuts. 

Puerto Rican university students 
respond: Strike! 

The General Council of Students 
(GCS), the student collective that rep-
resents all of UPR’s 11 campuses, is 
leading the student movement, with 
UPR students ultimately voting to 
strike indefinitely against the recent 
$450 million budget cut. On March 
21, the GCS at Río Piedras campus 
gathered its General Assembly (GA) 
to discuss the university budget cuts. 
The campus voted overwhelmingly 
to approve a strike from March 28 to 
April 5, with 1,312 votes in favor of a 
strike and 253 against. Student lead-
ers across the island have coordinated 
their efforts at all campuses and with 
different sectors in Puerto Rico.  

Ervin Lopez is community organizer 
and member of CTU community part-
ner Teachers for Social Justice.

The problems of 
home in Honduras
The specific issues may differ, but teachers 
and other workers in Honduras are struggling 
to change many of the same sorts of injustices 
we’re fighting here—though the consequences 
of that struggle more frequently take a fatal 
turn there.

BY LILLIAN KASS

In 2013, I had the honor of being a member of a delegation to Honduras, where I learned 
about the extreme conditions that teachers and activists there faced. Teachers were fre-
quently working without receiving pay, and when they demonstrated or went on strike 

to demand pay, they were threatened and sometimes killed. At that point four years ago, 25 
teachers had been assassinated in three years. 

Despite the differences, I saw how similar their struggle is to ours. The teachers were 
facing the loss of their retirement system, privatization of public education and mass layoffs, 
just like teachers in Chicago and throughout the United States.

We were extremely fortunate to meet Berta Cáceres, an indigenous leader and activist 
who was fighting alongside her people to prevent the construction of a hydroelectric dam 
that would drastically change the physical Honduran landscape and deny indigenous people 
access to water, land and food. We spent a day and a night with a group of Lenca people, 
including Cáceres, who were blocking a road to protect their land and prevent the dam from 
being built. Cáceres had been trying to negotiate with the companies involved to find a solu-
tion, and eventually, one of the companies pulled out of the project as a result of the protests. 

The blockade, however, had its cost. A week after we were there, the Honduran military 
shot and killed Tomás Garcia, one of the men we met at the blockade. Cáceres was assassi-
nated in her own home last year, while still working to find alternatives to the dam. 

Later, we visited a Garífuna community. The Garífuna are an Afro-indigenous group in 
Honduras whose land is being targeted for its beauty—being close to the ocean, it’s perfect 
for tourism. As the government and wealthy landowners are trying to take their land, the 
people of Garífuna have appealed to various international tribunals for protection of their 
land and their human rights, which are continually being violated. Like the Lenca people 
and the Honduran teachers, Garífuna activists have been murdered. 

Although the consequences for activism in Honduras are clearly more dangerous and 
liable to be fatal, I saw over and over again the connection between the struggles of people 
there and struggles here in the U.S. There, a dam—here, a pipeline. Access to clean water is 
something we take for granted living by the Great Lakes region, but our fellow citizens in 
Standing Rock and even as close as Flint, Michigan, have to fight for this basic human right. 

In Honduras, there are attempts to steal land. In the U.S., there is gentrification, police 
brutality and murder. In my daily life, Honduras often seems far away, but I try to remember 
that people around the world are facing different versions of the same problems, and that 
the only way we will all maintain is through solidarity.

I also hold onto this: Although their situation is dire, the people I met in Honduras do 
not give up. When 300 teachers lost their jobs in Honduras, seven teachers went on a hun-
ger strike that lasted 47 days. The Lenca people have been fighting for their land for years. 

In the U.S., we don’t give up either. In 2012, we had the first Chicago teachers’ strike in 
25 years, and we continue to fight today for better schools and working conditions. Twelve 
parents and community members held a hunger strike for 34 days in 2015, and Dyett High 
School was reopened as a result. 

The lesson learned, here and in Honduras? We need to continue to stand our ground 
with strength, stamina and solidarity. 

Lillian Kass is a special education teacher at Moos Elementary School.

know that in other cities like Chi-
cago, you are fighting against the 
same system. Capitalism is the 
problem. Our task is to continue 
to talk about what’s happening 
and share the information. Send 
us messages, letters and videos. 
We can exchange information 
and strategies, and coordinate 
similar actions. 

Both Chicago and Puer-
to Rico, as well as many other 
countries, are fighting against 
the same neoliberal agenda—a 
neoliberal agenda that operates 
under a capitalist economic sys-
tem whose only interest is en-
riching the financial institutions 
by depriving ordinary people of a 
quality education, dignified jobs 
and housing, and access to basic 
food and medicine. Despite the 
distance, solidarity can go a long 
way. As our fellow Puerto Rican 
fighters have said, solidarity can 
be in forms of tangible items and 
intangible actions, including 
solidarity messages, which are 
powerful tools of inspiration. 

International solidarity is a 
must now more than ever. An in-
jury to one is an injury to all. 

Indigenous leader Berta Cáceres  
was assassinated in 2016  
Photo: Goldman Environmental Prize
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Tri-national Conference for the Defense of Public Education

Lessons in solidarity
CTU members left the Tri-national with the realization that we are all in 
the struggle together, regardless of the country we represent.

BY KIMBERLY GOLDBAUM 
AND NANCY SERRANO

The Tri-national Confer-
ence for the Defense 
of Public Education, 

which happens every two 
years, is a meeting between 
union activist teachers from 
Mexico, Canada and the 
United States.  Teachers con-
vene to strategize against 
trends that threaten public 
education, including the pri-
vatization of services, the 
destruction of teachers’ un-
ions and the threat of com-
modification of students and 
their conditions. Last year, the 
conference was held in Brit-
ish Columbia on the campus 
of the University in Vancou-
ver. Several hundred partici-
pants representing cities from 
across the continent attended. 

The beginning of every day 
and every new activity paid 
homage to the First Nations 
people upon whose land Can-
ada was established—includ-
ing Vancouver, which is not 
ceded land. The debt that all of 
us owe to those original peo-
ple who were killed, removed 
or restricted is important. We 
teach this to our students; we 
fight for social justice among 
the people; we practice rever-
ence in front of our hosts. 

Many of the union teach-
ers who attended are not 
strangers to us. Teachers from 
Mexico’s Coordinadora Nacio-
nal de Trabajadores de la Edu-
cación (CNTE), a progressive 
section of Mexico’s largest 
teachers’ union, have made 
fast friendships with Chi-
cago Teachers Union mem-
bers.  Their formation and 
development into social ac-
tivists and leaders in defense 
of quality public education is 

more than admirable. CNTE 
members like Leticia Guerre-
ro have made enormous per-
sonal sacrifices to reject and 
fight against the threat of 
neoliberal “reforms” that seek 
to privatize education, energy, 
social security, health and a 
host of other public programs. 

When Guerrero is asked 
how she can muster the cour-
age to leave behind her fam-
ily—including her youngest, 
who is only a toddler—she 
points out that her actions 
are for a better future for all 
children of Mexico, including 
her own. She shared the com-
mon expression that explains 
her fearless dedication to the 
struggle: “They have taken so 
much, and as a result, they 
have taken our fear.” 

Like Guerrero, countless 
other Mexican teachers have 
been openly challenging their 
government about education 
policy in ways that we have just 
begun to employ in the last de-
cade here in the U.S. Some of 
these same teachers would be 
imprisoned months later by 
their government for fighting 
for better conditions. During 
the conference, the CNTE 
teachers took to the stage to 
make a passionate interna-
tional call to end the crim-
inalization of social justice 
activism, and they distribut-
ed a petition calling for the 
liberation of their imprisoned 
comrades.  As they continue 
their efforts to oppose Mexi-
co’s neoliberal reforms, they 
are also proactively working 
to reform education via “pop-
ular” education and “alter-
native” education, where the 
government’s mandated cur-
riculum is rejected and pub-
licly destroyed or tossed. 

They then create their own 
curriculum locally in cooper-

ation with the community—a 
curriculum designed to ad-
dress the needs and encom-
pass the strengths of their 
members and allies. CNTE 
teachers are not only reject-
ing government-imposed de-
mands, but responding with 
action-based solutions. We, in 
the U.S., should do the same. 

CNTE teachers continue 
to resist their persecution and 
admire the CTU for taking a 
firm stand in 2012 about our 
shared issues, including stan-
dardized testing and curricu-
lum, pedagogical autonomy, 
class size, working conditions, 
school closings, charters, 
wrap-around services, etc. As 
CTU teachers, we give CNTE 
teachers hope and strength 
because we share their bat-
tle against education privat-
ization. Our participation in 
the Tri-national Conference 
has helped solidify the shared 
awareness that we are all un-
der attack, and that by coming 
together to form bonds with 
other teachers, we provide 
mutual aid, shared strength 
and real hope that we can not 
only persevere but win.

CNTE teachers have rec-
ognized the important of 
forming strong alliances with 
parents. At first, the govern-
ment worked hard to destroy 
parent/teacher relationships 
via incentivized programs like 
free f lat-screen televisions in 
order to distance them from 
their realities. Yet, when the 
government implemented 
neoliberal education reforms, 
parents began to see an in-
crease in the high costs they 
were now responsible for, and 
realized that CNTE teachers 
were right and joined teachers 
in the actions. 

CNTE teacher Lucy Mo-
rales emphasized the import-

ant responsibility that teach-
ers carry for connecting with 
parents. “We have access to 
direct contact with them, and 
we can develop consciousness 
and develop them as allies,” 
she said. Morales reminded us 
about the value that exists in 
parent/teacher unity and how 
we must continue to form and 
nurture these relationships. 

Our Canadian hosts took 
us to an International Bac-
calaureate school that serves 
mostly First Nations stu-
dents.  This school embodies 
everything we have lost in 
Chicago, with both a voca-
tional- and academic-blend-
ed focus. Students recycle old 
clothes, restore old cars, create 
all types of art, carve furniture 
for woodshop and have a lot of 
space to do so.  The students 
even have time built into the 
day to decompress in a huge 
room with staff that share the 
mentoring of that program. 

Yes, this school also is con-
stantly under fire and threat of 
closure. But it takes a militant, 
union-strong staff—including 
a principal who is totally pro-
union—to fight for the right to 
continue this fine work.  

British Columbia is also 
working to develop sanctuary 
schools for those with a pre-
carious citizenship status. Its 
“School for All Movement” is 
working to recommend policy 
that promotes inclusion and 
hopes to eliminate the para-
lyzing fear in the community 
of having “non-status,” which 
is the equivalent of being un-
documented in the U.S. Like 
Chicago and Vancouver, ed-
ucators who are part of this 
effort are organizing to en-
sure that students, regardless 
of status, are provided safety 
and security. 

We all went on a labor 

tour of Vancouver.  This was 
important because teacher 
unions often concern them-
selves only with the education 
issues immediately in front 
of them. But teachers’ unions 
exist within the context of 
the broader labor movement, 
especially when they magni-
fy the accomplishments of the 
women’s rights movement. 
Most of our tour guides were 
more knowledgeable about 
the U. S. labor movement 
than we were about Canada’s 
own labor response to the In-
dustrial Revolution. 

During most days, we met 
with our comrades to share 
our recent developments. We 
attended professional devel-
opment about next steps and 
how movement work chang-
es our perspectives about 
how we conduct ourselves as 
unionists. Each country pro-
vided union teacher activists 
to discuss important issues 
like Black Lives Matter, trade 
unionism and social change.

The Tri-national Con-
ference provided the space 
to form strong, lasting rela-
tionships that are vital in our 
continental fight against ed-
ucation-related attacks. CTU 
members left the Tri-national 
with the realization that we 
are all in the struggle together, 
regardless of the country we 
represent. As revered Mexican 
revolutionary Emiliano Zapa-
ta said, “While there is no jus-
tice for the people, let there be 
no peace for the government.” 
We cannot stop our fight until 
we have fully-funded, quality 
public education for all. 

Kimberly Goldbaum is a teacher 
at Seward Elementary. Nancy 
Serrano is a teacher at Hernan-
dez Middle School. 

Morales 
reminded 
us about 
the value 
that exists 
in parent/
teacher unity 
and how 
we must 
continue to 
form and 
nurture these 
relationships.

Photo: Tri-national Conference for the Defense of Public Education
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Stop criminalizing CPS students
The City of Chicago and CPS are targeting certain neighborhoods with police state tactics.

BY SARAH ROTHSCHILD

Last year, the Chicago Reader 
and the Sargent Shriver Na-
tional Center on Poverty Law 

began investigating police assigned 
to work inside CPS buildings. The 
news article and the published re-

port uncovered a terrifying reality 
for students across the city: There is 
no accountability for police miscon-
duct in schools. There aren’t even 
policies or procedures governing 
police roles and responsibilities in 
schools. 

The Shriver Center recommends 

that CPS cease contracting police to 
patrol inside schools, and instead, 
for schools to call police for real 
crime emergencies only. Students 
should not be arrested and pro-
cessed on school grounds except for 
severe situations. Police assigned to 
or responding to school calls need 

specific training on how 
to appropriately work with 
teenagers. There needs to 
be oversight and a formal 
complaint process.

Police presence and 
security measures like 
metal detectors create an 
atmosphere that dehu-
manizes students and sin-
gles them out as criminals. 
Police presence increases 
students’ cortisol levels, 
which increases stress and 
can lead to more fights, 
as cortisol regulates the 
body’s “fight or f light” re-
sponse. Increased stress 
also reduces students’ abil-
ity to learn and develop. 
According to the Shriver 
Center report, since there 
aren’t any rules or policies 
that dictate how the po-
lice are supposed to act or 
when they are supposed 
to intervene, most police 
officers are responding to 
school discipline issues, 
thereby criminalizing chil-
dren for minor school code 
violations. 

Chicago has long been in the na-
tional spotlight for both high levels 
of violence and police brutality—in-
cluding a torture ring run by former 
police commander Jon Burge, who 
joined his accomplices in torturing 
many innocent residents into false 
confessions, leading to their un-
lawful incarceration. As part of a 
court settlement in the wake of the 
Burge scandal, the Chicago City 
Council mandated CPS to “teach 
students about the Burge case and 
its legacy.” Beginning in 2015, The 
Guardian newspaper exposed a 
secret “black ops” police station 
where thousands of victims were 
detained, beaten, shackled and de-
nied legal representation. Two years 
ago, police officer Jason Van Dyke 
murdered an unarmed teenager, 
Laquan McDonald, shooting him 
in the back sixteen times as he was 
walking away.

The U.S. Department of Jus-
tice (DOJ) investigated the Chica-
go Police Department and found 
widespread abuse, as well as that 
the oversight committee—the In-
dependent Police Review Authority 
(IPRA)—rarely prosecuted cops for 
wrongdoing. The DOJ report also 
found that compared to comparable 
cities, Chicago has been identified 
as having a particularly corrupt and 
unlawful police department.

Police that work in CPS build-
ings are not screened or provided 
any youth-specific training. This 
means that these officers aren’t 

equipped to work with youth and 
don’t know how to de-escalate 
school issues, which leads to unnec-
essary arrests and criminal records. 
There is no oversight of police at the 
schools and there is almost no re-
course for bad police conduct such 
as excessive use of force. Sixty-seven 
percent of the police officers work-
ing in Chicago public schools have 
IPRA complaints, and 11 percent 
have ten or more IPRA complaints.

If all of this weren’t bad enough, 
there are civil rights violations tak-
ing place every day. Forty-five hun-
dred security cameras are hooked 
up to the police district. These cam-
eras are being used to collect infor-
mation for the police department’s 
gang and violent crime databases, 
but students have no way of know-
ing what information of theirs the 
police are collecting or storing. Po-
lice who patrol the hallways are also 
collecting information that they 
overhear from students talking to 
their friends, which could be mis-
interpreted or taken out of context.

CPS did not respond to a request 
from the Shriver Center for com-
ment on its report, but instead told 
the researchers to contact the police 
department. The CTU advocates 
for restorative justice coordinators 
and limitations on school-based re-
source officers. Police should not be 
forced onto school communities. 

Sarah Rothschild is a CTU Education 
Policy Analyst. 

A Free, Educational “Board” Game
Addresses racism and white privilege through 

critical thinking, social analysis, 
and team-based discussion.

DOWNLOAD at www.roadtoracialjustice.org
Created by Kesa Kivel

Ages 13+  •  CCSS-Aligned  •  Curriculum Included
(Worksheets, Glossary, PowerPoint)

Players will:

• Become more aware that racism exists in many everyday 
 situations (both interpersonal and institutional)

• Learn why the situations are racist (stereotyping, tokenism, 
 cultural appropriation, etc.)

• Acquire tools to interrupt these situations in order to help 
 create a more loving and just world

Photo: Associated Press
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‘‘Reparations Now’’  
curriculum is a part  
of vital local history  
and organizing
New CPS curriculum presents a 
powerful and relevant set of materials 
and personal stories that students will 
greatly benefit from discovering.

BY JENNIFER JOHNSON,  
JACKSON POTTER AND  
WALTER TAYLOR, NBCT

Educators are often mandated 
to teach certain content or 
use specific methods because 

of a half-baked district or state ini-
tiative or test that will be gone a few 
years after it was introduced. Such 
mandates often originate from mis-
guided education reforms or fads, 
and don’t reflect the needs and 
wishes of those who are served by 
our public schools—our students 
and their communities. In the case 
of the new Chicago Public Schools-
mandated “Reparations Now” cur-
riculum, however, eighth and 10th 
grade social studies teachers are be-
ing asked to teach incredibly impor-
tant history that local Chicagoans 
fought to get taught in CPS. 

 All eighth and 10th graders in 
CPS will be required to be taught 
their grade level’s version of the 
new CPS “Reparations Now” cur-
riculum about the scandalous and 
terrible period in Chicago’s histo-
ry when Black men in particular 
were subjected to police torture 
under Chicago Police Department 
Commander Jon Burge. CPS began 
offering an initial round of profes-
sional development in April 2017 to 
help middle school and high school 
social studies teachers prepare to 
implement this curriculum, and the 
Chicago Teachers Union will be do-
ing its own complementary support. 
The “Reparations Now” curriculum 
is one of many results of a coura-
geous campaign led by local torture 
survivors, community activists and 
attorneys to expose this era of tor-
ture and the forced—and routinely 
false—confessions of Black men on 
the city’s South Side between 1971 
and 1993. 

Organizing for the recognition 
that torture occurred and for the 
prosecution of Jon Burge began 
among incarcerated victims of 
torture in the late 1990s. Over the 

years, joining victims were survi-
vors’ family members, attorneys, 
artists, educators, local legislators, 
aldermen, professors and youth 
activists. Organizations getting 
involved were the National Confer-
ence of Black Lawyers; the Midwest 
Coalition for Human Rights; the 
People’s Law Office; Black People 
Against Police Torture; the Illinois 
Coalition Against Torture; the Chi-
cago Torture Justice Memorials; 
Amnesty International; Project 
NIA and We Charge Genocide. The 
indomitable organizers won, among 
many other victories, the conviction 
of Jon Burge on perjury and ob-
struction charges in 2008, recogni-
tion of the torture from the United 
Nations and ultimately the passage 
of the 2015 Chicago city Repara-
tions Ordinance. That ordinance 
required a formal apology, the cre-
ation of this CPS curriculum and 
the first program of monetary rep-
arations for survivors of police tor-
ture in the nation, as well as mental 
health, education and job training 
services for torture survivors. 

This new curriculum is a criti-
cal piece of what was won by this 
coalition and represents a vital 
part of efforts to repair harm, hold 
those responsible for the torture 
accountable and end discrimina-
tory police practices. Dustin Voss, 
a CTU school union delegate and 
teacher at Fenger High School who 
piloted the curriculum this winter 
with his students, says that teach-
ing this story is important because 
it “is one of the most immediately 
relevant examples of the power of 
sustained activism—even when the 
path is long and treacherous.” He 
also acknowledges that for many 
of our Black and brown students in 
Chicago, this is a personal issue and 
the curriculum can help prepare 
students for the future. 

“CPS students will sit in college 
classrooms side-by-side with folks 
that have a completely different re-
lationship to policing and criminal 

justice,” Voss said. “Our students 
should understand the history 
and scholarly interpretations that 
account for this difference so that 
they might confidently represent 
themselves and challenge others’ 
assumptions both in college and in 
our democracy generally.”

The CTU leadership and mem-
bership are grappling with the fact 
that, while divisive, the issue of 
community/police relations is im-
portant to many of the students we 
serve and their communities—par-
ticularly communities of color. CTU 
President Karen Lewis, when con-
sidering running for mayor of Chi-
cago in 2014, supported the Repara-
tions Ordinance. The CTU House of 
Delegates voted in December 2015 
to pass a resolution supporting the 
creation of a civilian police account-
ability council akin to the Union’s 
work supporting efforts to win an 
elected, representative school board 
for CPS. Fighting for justice for our 
students and their communities is 
a part of being an organization of 
educators. 

The issues related to policing are 
complex, but the need for dialogue 
and to end racist policing practices 
continues. This includes discus-
sion about the potentially negative 
impact of having police officers in 
high schools, particularly due to 
concerns about lack of training and 
the number of officers in schools 
who have received multiple com-
plaints. “Handcuffs in Hallways,” a 
recent report by the Sargent Shriv-
er National Center on Poverty Law, 
details the extensive problems of 
policing in CPS high schools and 
the ways that having police in CPS 
high schools puts students on “the 
fast track to the school-to-prison 
pipeline.” CPS students have their 
own stories to tell—and they also 
have ideas about solutions. Our 
students are the next generation 
of Chicagoans who can continue to 
fight for a fairer and more just city, 
and in order to do that, they must be 

exposed to the history of the fight of 
the Burge torture survivors. 

In his January 11, 2017 address 
to the CTU House of Delegates 
monthly meeting, Darrell Cannon, 
a Burge torture survivor who was 
instrumental in the fight for the 
Reparations Ordinance, said:

 It is imperative that the teach-
ers teach this curriculum, be-
cause if the children are not 
familiar with the past and the 
present, they are doomed in 
the future. It is imperative that 
you, the teachers, understand 
what happened to us for far 
too long and take a stance and 
teach our children about this 
ugly chapter of the past. We 
will teach our children about 
the Laquan McDonald case 
[too because] Laquan McDon-
ald would not have happened 
if we, the torture survivors, 
hadn’t been tortured by Jon 
Burge and company... 

Cannon has spoken out widely 
and shared the horrific details of 
the torture he experienced in 1983 
to all willing listeners. His story 
received a recent surge in attention 
with the release of the United States 
Department of Justice report on the 
Chicago Police Department, which 
further confirmed what Cannon 
had been saying for decades. Can-
non is dedicated to telling his story 
whenever he can, and prides him-
self on doing so without cursing. 
He spoke to CTU members who 
piloted the curriculum this winter 
before they began teaching it, and 
many teachers expressed the weight 
of the responsibility of teaching his 
experience. 

“Teaching this curriculum is 
important because it allows stu-
dents to see how change happens,” 
said curriculum pilot teacher Cory 
Schiffern, a CTU delegate and 

middle school teacher at Mitchell 
Elementary School who spoke with 
Cannon at the January 2017 House 
of Delegates meeting. “It also gives 
students a chance to have import-
ant conversations about their expe-
riences and beliefs.”

Teaching the curriculum has 
not only impacted Schiffern’s stu-
dents, but has also helped his own 
teaching. “Teaching this curriculum 
challenged me to think about the 
ways that I approach discussing is-
sues of race with students who have 
had different life experiences from 
my own,” he said. “I was able to 
learn some new strategies and pro-
tocols to help facilitate discussions 
and create a safe space for students 
to share.”

 Voss readily acknowledges that 
teaching this curriculum requires 
that students and teachers must 
confront racism head on. “The cur-
riculum has made me look closer at 
the difficulties in teaching the com-
plex birdcage that is the history of 
white supremacy in this country,” 
Voss said. “If I want to empower 
my students’ sense of justice, there’s 
more work to do to demystify and 
break down the system of white su-
premacy that continues to result in 
racially discriminatory outcomes.” 
He attests to the powerful impact 
that the curriculum has had on his 
students and his relationship with 
them.

“Students felt empowered learn-
ing this history of their city, par-
ticularly this story which justified 
some of their own experiences vis-
a-vis the criminal justice system,” 
Voss said. “The rigor of the curric-
ulum and the tragedy of some of the 
content also brought us closer as a 
classroom.” 

Voss also arranged for Darrell 
Cannon and Alice Kim, an activist 
and leader in the Chicago Torture 
Justice Memorial project, to speak 
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to his students at the end of piloting 
the curriculum. “[Teachers should] 
take advantage of the opportunity to 
get some of the survivors or activists 
in front of your children,” he said.

We know that while this cur-
riculum is timely, necessary and of 
extreme importance, it will also be 
challenging. Voss points out that 
teachers might need some addi-
tional preparation to feel ready. “If 
you’re completely unfamiliar with 
the criticisms of the criminal justice 
system, read the [Michelle Alexan-
der book] The New Jim Crow and 
watch [the documentary film] 13th 
to get some sense of context for the 
events and activism in the curricu-
lum,” he said.

Practically speaking, teachers 
will have to make time to teach 
this curriculum and to rearrange 
their course scope and sequence. 
Through the curriculum, students 
will study the documents which il-
luminate the historical context in 
which the torture occurred—and 
how organizers fought for repara-
tions and more—but they will also 
practice empathy. Schiffern wisely 
advises social studies teachers “to 

take advantage of the resources and 
especially the SEL [components,” 
and Voss agrees. 

“Pay attention to building rela-
tionships so that you can have the 
hard discussions the curriculum 
calls for,” Voss added. It will be 
enormously essential that teach-
ers utilize the socio-emotional re-
sources and strategies built into the 
curriculum to help students and 
themselves absorb the meaning of 
this history. 

Through the curriculum, stu-
dents will consider how these events 
connect to their own lives today. As 
such, teachers will have to strike 
the right balance to carefully and 
thoughtfully implement the cur-
riculum in the way that it will be 
the most meaningful and valuable 
for their particular students. Some 
students will have deeply personal 
reactions to the curriculum be-
cause they know or are related to 
the torture survivors, because they 
or family members have had expe-
riences with police, or because they 
have police officers in their family. 
Other students may have less or no 
personal connection to the content 

in this curriculum. 
Teachers will also have to con-

sider how to shape their classroom 
environment and adapt the curric-
ulum to the needs of their particular 
students while honoring the intent, 
scope and content of the curriculum. 

“Look over the curriculum first 
and figure out what you want stu-
dents to get out of it,” Voss said. “For 
me, that was the sometimes coor-
dinated and sometimes not-coordi-
nated activist efforts and how they 
led to a modicum of justice… Don’t 
be afraid to tailor the materials to 
fit the needs of your students and 
your vision for what students will 
gain from the curriculum.”

“If teachers invest time in plan-
ning and preparing, the payoff for 
students will be a powerful learning 
experience,” Schiffern added.

The CTU is dedicated to helping 
you make this curriculum work for 
students and teachers. CTU staff 
have been doing support work be-
hind the scenes with CPS officials, 
survivors, activists and CTU mem-
bers/teachers to pilot the curricu-
lum and fine-tune it for full imple-
mentation in schools. 

The CTU Foundation Quest 
Center will offer workshops to help 
eighth and 10th grade social stud-
ies teachers orient themselves to 
the curriculum, plan how they will 
implement it in their classroom and 
obtain additional support. 

The “Reparations Now” curric-
ulum is an incredibly powerful and 
relevant set of historical materials 
and personal stories that students 
will immensely benefit from dis-
covering. Teaching about empathy 
and fighting racism doesn’t begin 
or end with the “Reparations Now” 
curriculum, but as educators, we 
must grapple with our identities 
and roles in the classroom as we try 
to teach our students to do the same 
and prepare for their futures. CTU 
educators help students learn how to 
create the world they want for their 
future every day, and the “Repara-
tions Now” curriculum is another 
important tool for doing so.  

Jennifer Johnson is the CTU Educa-
tion Issues Manager, Jackson Potter is 
the CTU staff coordinator and Walter 
Taylor, NBCT, is the CTUF Director of 
Professional Development.  

Replica of Jon Burge’s black box, which 
was used to deliver electrical shocks 
to his victims (top left). Headlines 
through the years of revelations about 
Burge’s torture ring (top right, courtesy 
of chicagotorture.org). Darrell Cannon, 
a Jon Burge torture victim falsely 
convicted for murder and given a life 
sentence, speaks at an event honoring 
survivors of Chicago police torture. 
Cannon served 24 years in prison and 
was released in 2007 (bottom right). 

The CTU 
leadership and 
membership are 
grappling with 
the fact that, 
while divisive, 
the issue of 
community/
police relations 
is important 
to many of the 
students we 
serve and their 
communities— 
particularly 
communities of 
color.
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House of Delegates 
Meeting ∕ Wednesday,  
May 3, 2017
Delegates not present: AL1 AUSTIN-
NORTH LAWNDALE ELEMENTARY  
Alexander, Melissa; Anderson, Grace A.; 
Boyle, Tanya R.; Colins, John T.; Crowder, 
Sharon D.; Pittman, Sylvelia I.; Prochaska, 
Taylor C.; Rivas, Marisol ∕ AL2 AUSTIN-
NORTH LAWNDALE ELEMENTARY  
Maxey, Kelechi S.; Servais, Maggie K. ∕ 
BP1 BURNHAM PARK ELEMENTARY  
Bruesch, Michael D.; Crawley, Dorothy Q.; 
Ferguson, Heather C. ∕ BP2 BURNHAM 
PARK ELEMENTARY  Biddle-White, 
Jebba L.; Garcia, Chandra D.; Hegwood, 
Catherine; Horton, Kawana T.; Jacobson, 
Sara J.; Poplawski, Nicole A.; Robinson, 
Tracy Y.; Washington, Nathalia A. 
∕ EG1 ENGLEWOOD-GRESHAM 
ELEMENTARY  Cleary, Anne T.; 
Henderson, Theresa M.; Reeder, Candice 
C.; Smith, Vera I. ∕ EG2 ENGLEWOOD-
GRESHAM ELEMENTARY  Brown, 
Marsandra Y.; Clay, Jamila K.; Davis, 
Victoria M.; Gilmore, Jacqueline; Hurley, 
Christine M.; Jarrell, Ashley N. ∕ FR1 
FULLERTON ELEMENTARY  Carlsen, 
Natasha L.; Chavez, Lisa B.; James, 
Ramses D.; Milano, Dena M.; Montgomery, 
Andrea H.; Muhlberger, Mireya; Polotsky, 
Kristen E.; Rice, Scott ∕ FR2 FULLERTON 
ELEMENTARY  Blundy, Rachel E.; Bruehl, 

Steven C.; Jacobson, Johanna T.; Kearns, 
Donald E.; Nguyen, Triet M.; Ramirez-
Diaz, Maria M.; Zuniga, Laura B. ∕ FL1 
FULTON ELEMENTARY  Field, Angela; 
Maurello, Rosemary S. ∕ FL2 FULTON 
ELEMENTARY  Body, Jerline; Caponigri, 
Daniel P.; Cupicciotti, Allan ∕ FSS FAR 
SOUTH SIDE HIGH SCHOOL  Rountree, 
Eric F.; Winston, Gerald O. ∕ GH1 
GARFIELD-HUMBOLDT ELEMENTARY  
Greco-Serwa, Sandra M. ∕ GH2 
GARFIELD-HUMBOLDT ELEMENTARY  
Georgopoulos, Stella S.; Haynes, Marci S.; 
Hill, Ladwonda C.; Trowers, Laquinya; 
Woods, Unique L. ∕ LC1 LAKE CALUMET 
ELEMENTARY  Bright, Janine M.; Grant, 
Lorrie A.; Melton, Wilene M.; Miller, 
Taniko S.; Roberson, Danielle; Saunders-
Wolffe, Tanya L.; Spearman, Nicole 
N.; Whitehead, Sheryl F. ∕ LC2 LAKE 
CALUMET ELEMENTARY  Ceretto, Traci 
A.; Cullina, Janet E.; Fattore, Maribeth 
A.; Lee, Tyrone T.; Silva, Soila R. ∕ ME1 
MIDWAY ELEMENTARY  Alba, Mayra; 
Dennis, Jennifer M.; McGrath, Patrick W.; 
McManus, Michael A.; Muir, Jeanine E.; 
O’Malley, Margaret M.; Outlaw, Cassandra 
∕ ME2 MIDWAY ELEMENTARY  Bonds, 
Joyner E.; Contreras-Espinoza, Jose 
A.; Creech, Matthew; Gonzalez, Iris 
M.; Harper, Maggie E.; Hintz, Linda 
S.; Jennings, Christina; Lewis, Melissa; 
Linehan, Joseph A.; Magallanes, Lucero; 
Paz, Juliana; Waywood, Anna J.; Webster, 

Keisha L. ∕ NW1 NORTH-NORTHWEST 
SIDE H.S.  Coupaud, Helena; Difranesco, 
Gregory T.; Gryglak, Emma E.; Hartmann, 
Jillian; Maeda, Ann T.; Ochoa, Victor; 
Plencner, Scott M.; Plum, Keith R.; Smith, 
Laura R.; Walach, Erin ∕ NW2 NORTH-
NORTHWEST SIDE H.S.  Bach, Barbara 
A.; Diaz, Sara R.; Hungerford, Robert; 
King, Elizabeth M.; Mead, Thomas C.; 
Pedersen, Christian E.; Trine, Karen M.; 
Trousil, Jacqueline L. ∕ OH1 O’HARE 
ELEMENTARY  Allison, David R.; 
Blaszczyk, Diane L.; Clarke, Deborah 
L.; Green, Shane R.; Habetler, Deidre; 
Irwin, Melissa L.; Spagnola, Patricia A.; 
Tsatsos, Mary G.; Van Pelt, Michele R. ∕ 
OH2 O’HARE ELEMENTARY  Boettjer, 
Thomas A.; Burchfield, Elizabeth J.; Cantu, 
Lisa A.; Davidson, Susan K.; Ehrenberg, 
Jody; O’Donnell, James M.; Reyes, Julia 
A.; Wehbeh, Jenine; Westfall, Michael 
F. ∕ PE1 PERSHING ELEMENTARY  
Dunn, Joseph M.; Gonzalez, Omar; 
Padilla, Jose G.; Pulaski, James; Scanlon, 
Heather M.; Sicora, Cristina R. ∕ PE2 
PERSHING ELEMENTARY  Ferrin, 
Nicole M.; Mata, Rommy C.; Moulton, 
Allison M.; Strentz, Madilyn A.; Walls-
Kirk, Kimberly A. ∕ PL1 PILSEN-LITTLE 
VILLAGE ELEMENTARY  Guerrero, Jesus 
A.; Rentz, Kathleen M.; Tirres, Rebekah E.; 
Toman, John A. ∕ PL2 PILSEN-LITTLE 
VILLAGE ELEMENTARY  Cardenas, 
Griselda; Demaray, Lindsay L.; Hecht, 

Emily L.; Schiessl, Daniel M.; Todd, 
Roisleen K. ∕ RR1 RAVENSWOOD-
RIDGE ELEMENTARY  DeJesus, Iris; 
Demeros, Aspasia A.; Dunn, Suzanne; 
Lancaster, Elizabeth R.; Loudin, Robert B.; 
Strassel, Julie C.; Veugeler, Paul M. ∕ RR2 
RAVENSWOOD-RIDGE ELEMENTARY  
Benavides, Angela M.; Davis, Stephanie 
A.; Drase, George P.; Ebstein, Jody; 
Obichere, Marie C.; Suvatne, Wonju J.; 
Swenson, Morgan L.; Toomey, Kimberly 
A. ∕ RI1 ROCK ISLAND ELEMENTARY  
Bobo, Jennifer L.; Foy, Brandon J.; Fuller, 
Nicole; Holmes, Davina; Majka, Margaret 
A.; MGowan, Mary F.; Murphy, Erin A. 
∕ RI2 ROCK ISLAND ELEMENTARY  
Andersen, Robert; Calandriello, Joanna; 
Dixon, Rutha L.; Harris, Jacquelyn; 
Himes, Lewis; Martin, Martashanika N.; 
Mason, James J.; Taylor, Dewana T. ∕ SK1 
SKYWAY ELEMENTARY  Boose, Robin 
B.; Carter, Launder F.; Crockett, Nicole 
M.; Gordon, Tekita; Kimbrough, Ruth 
T.; Mack, Merideth L.; Parks, Redina M.; 
Simpson, Allyson L. ∕ SK2 SKYWAY 
ELEMENTARY  Alexander, Jacqueline; 
Brown-Murray, Adrienne; Cade, Shannon 
L.; Coleman, Kathy L.; Hunter, April M.; 
Kimble, Jennifer N.; Rentmeesters, Anna 
M.; Simpkins, Lynette G. ∕ SSH SOUTH 
SIDE H.S.  Anders, Andrea G.; Cameron, 
Alisia L.; Fisher-Gary, Tonya D.; Furigay, 
Marc D.; Lucchesi, Lauren; McMurray, Tara 
A.; Miller, Chiffon N.; Reed, Darryl L.; 

Sunshine, Joseph A. ∕ SW1 SOUTHWEST 
SIDE H.S.  Brode, Amanda A.; Moten, 
Latonya; Newcomb, Bernard C.; Padilla, 
Juan G. ∕ SW2 SOUTHWEST SIDE H.S.  
Eichhorn, Alison M.; Novak, Paula M. ∕ 
WS1 WEST SIDE H.S.  Forbes, Dominique 
A.; Harris, Stephanie J.; Robinovitz, Isaac 
W.; Ruiz, Melanie; Seale, Jodi J.; Sevener, 
Jeffrey M.; Weatherred, Jacob ∕ WS2 WEST 
SIDE H.S.  Abram, Carl; Bokar, Michael J.; 
Cole, James A.; Cole, Maximilian A.; Keddy, 
Thomas M.; Renteria, Rita ∕ CITY-WIDE 
CAREER SERVICE  Butler, Mary S.; 
Calderon Miranda, Vanessa; Coty, Sharon; 
Hathaway, Ida M.; Hill, Delphine; Johnson, 
Kimberly Y.; Johnson-Harper, Luwanda; 
Kirkpatrick, Kelsey; Parker-Taylor, Karmen 
L.; Prince, Gloria; Questell, Ivonne; Ramsey, 
Barbara; Robinson, Patricia; Starr, Violet 
S.; Wallace, Lashawn A.; Watson, Kimberly 
A.; Wright, Valarie A. ∕ CITY-WIDE  
Ahmad, Huma A.; Breckenridge, Patricia 
A.; Bures, Robert F.; Carter, Cathaline G.; 
Christensen, William E.; Douglas Johnson, 
Cheryl D.; Evans-Douglas, Tonya; Ford-
Kendrick, Onna L.; Freed, Jeanne M.; 
Gruodis, Paul J.; Heath, Howard L.; 
Knudstrup, Karen A.; Lipschutz, Joan E.; 
Livingston, Stephen D.; McCormick, Mary 
T.; Milkowski, Lawrence; Nevels, Leigh M.; 
O’Connell, Jennifer L.; Racky, Denise M.; 
Schwab, Jean R.; Socoloff, Miriam A.; Toro, 
Theresa L.

Lists of deceased members of the Chicago Teachers Union (CTU) are provided to the Chicago Union Teacher by the office of the Chicago Teachers Pension Fund (CTPF) and are printed as received. If you notice an error or omission, please first contact the 
CTPF at 312.641.4464 or via email at memberservices@ctpf.org to report the information. Please contact the CTU Financial Dept. as well by phoning 312.329.9100. Both the CTPF and CTU disburse death benefits to a member’s designated beneficiaries.
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In memoriam
  2016

 October 14  Lynn C. Klein, Owens Academy

 November 15 Mable H. McMiller, Substitute Teacher

  2017

 January 1 Leonard H. Zurakov, Chappell

 February 20 Carole L. Hicks, Dyett

 March 12 Lillie S. Fulgham, Farragut Academy

 March 15 Jessie Morisato, Arai Middle School

 March 16 Clarence N. Holland, James Madison

 March 17 Laura R. Johannes, Morrill

 March 18 Clarence C. Becker, Bell

 March 19 Thelma S. Gilton, Reciprocal District

 March 19 Evelyn F. Polk, Parkman

 March 20 Charles Esterhammer, Shakespeare

 March 20 Patricia A. Kamar, Juarez HS

 March 21 Mary D. Lonergan, Ryerson

 March 21 Joan C. Preer, Beasley

 March 22 Patricia J. Kelly, Jamieson

 March 22 Fannie T. Rollins, Fuller

 March 23 Marcelina De Joya Figuracion, Tilden 

 March 23 Renee D. Lawson, Breadwell

 March 25 Hugo C. Pretzel, Lane Tech HS

 March 26 Marian Hunter, Regional Office

 March 26 Bernard D. Tarshis, Reciprocal District

 March 26 Anthony Vrlec, Special Education

 March 28 Norma Olsen, Substitute Teacher

 March 29 Gloria C. Clark, Arts Of Living

 March 30 Richard C. Wnek, Raymond

 March 31 Anna L. Dixon, Goodlow

 March 31 Nicholas Karnezis, Reciprocal District

 April 1 Dennis C. O’Brien, Field Services

 April 2 Joseph W. Lee, Central Office

 April 3 Alene C. Caldwell, Burnside

 April 5 Helen C. Buoscio, Washington

 April 5 Charles J. Mueller, Dunbar HS

 April 6 Lillie Dandridge, Penn

 April 6 William F. McCormick, Tilden HS

 April 7 Eva Danks, O’Toole

 April 7 John W. Meyer, Reciprocal District

 April 7 Mary M. Willmore, Cb Yorl Alternative

 April 8 Kathryn Q. Knowles, Hayt

 April 8 Leonard Noel, Lane Tech HS

 April 8 Evelyn Denise Tarr, Dawes

 April 9 Theresa B. Baldwin, John Elementary

 April 9 Harold Becker, Grant

 April 10 Jennett C. Alexander, Washington HS

 April 10 Maurice Sylvester Marks, Jenner

 April 11 Margaret Foster Aguirre, Dunne

 April 11 Elaine Messal, Substitute Teacher

 April 12 Florida W. Bradley, Woods Academy

 April 13 Elizabeth Braham, Plamondon

 April 13 Robert M. Myers, Washington HS

 April 13 Patricia M. Rosenthal, Bowen HS

 April 14 Barbara A. Roberts, Fuller

 April 14 Christine Weidner, Dawes

 April 15 Meri Louise Robinson-Jackson, Sub

 April 16 Betty J. Gibson, Doolittle And Recip

 April 16 Clara J. Lewis, Mahalia Jackson

 April 16 Brenda J. Manning, Milton Brunson

 April 17 James J. Mccormick, Kelly HS

 April 17 Paul Joseph Silvestri, Burbank

 April 17 Adelaide F. Ward, City Wide

 April 18 Susan Cheers, Substitute Teacher

 April 19 Yvonne Bridgeforth, Substitute Teacher

 April 20 Alice A. Williams, Westinghouse HS

 April 21 Lenora L. Nave, Whistler

 April 22 Janet L. Mosley, Gunsaulus Academy

 April 24 Thomas J. Fangman, Reciprocal District

 April 25 Hilda Demsch, Lowell
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Educators affect eternity; they can never tell where their influence stops.  

CHICAGO TEACHERS UNION 

2017 RETIREMENT LUNCHEON 

We’d like to acknowledge our members who are ending their careers in educa-
tion during the 2016-17 school year.  Please join us as we celebrate your years of 

commitment to the students attending Chicago’s public schools on: 

Friday, June 30, 2017 
Chicago Teachers Union Center 

1901 West Carroll Avenue    Chicago, Illinois 

Social Hour 11:30 a.m.—12:30 p.m. 
Lunch Served 12:30-2:00 p.m. 

Mail your RSVP to: 
CHICAGO TEACHERS UNION CENTER 

1901 West Carroll Avenue         Chicago, IL 60612-2401 
Attention:  Romel Ferguson 

——RESERVATION DEADLINE JUNE 22, 2017——- 
Oteg-743-rcf 

                          RSVP 
Due to space limitations, reservations will be limited to the first 350 respondents.  
Reservations must be received no later than June 22, 2017.  Telephone reservations 
will not be accepted. You may fax your reservation to 312-329-6213 if you are not 
bringing a guest.  Retiring members attend free of charge.  Guest are limited to one 
person per retiree at a cost of $45.  An email confirmation will be sent after the 
deadline date.  For additional information call 312-329-6213. 
 

______________________________                     _____________________________ 
YOUR NAME             LAST 4# OF SS 
 
____________________________________________________________________ 
HOME ADDRESS            CITY                  STATE                  ZIP 
 
_______________________________       ______________________________ 
PERSONAL EMAIL ADDRESS        TELEPHONE NUMBER 
 
_______________________________                 ______________________________      
JOB CLASSIFICATION                                       SCHOOL           

_______________________________                 ______________________________ 
Years of service           Guest Name 

 

For Over 50 Years United Buying Service Has Helped CTU Members

Substantial Savings – Superior Service!

*Qualifications must be met to receive stated benefits, interest rates and rebates. Visit www. ubsi.com for details.
Copyright © 2017 - 2018 United Buying Service. All Rights Reserved. 

Call Now!  312-698-9990  or 800-YES-COST

UBSI.com • 312-698-9990.....800-YES-COST

www.UBSI.com
Scan the QR Code to get started!

UNITED

BUYING

SERVICE
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Quest Center  
Professional Learning 
Restorative. Relevant. Reflective.

Practice-Based Methods 
for Family and Community 
Involvement
15 ISBE PD Hours and/or 1 Lane Placement Credit

This three-session course with online components 
provides teachers with strategies to increase student 
learning by developing strong partnerships with their 
families and the school’s community. Participants 
utilize the Framework for the Six Types of Family and 
Community Involvement to incorporate family members 
as partners with both school and home-based activities, 
how to break the barriers that hinder family and 
community involvement in school, and strategies for two-
way interactive communication with families to advance 
student learning. 

Course Dates: 6/5, 6/12, and 6/19/17, 5:00 pm – 8:30 pm

Cultural Competency: 
Valuing Diversity 
10.5 ISBE PD Hours

In this offering, participants will learn what cultural 
competency and diversity mean. They will learn the 
importance of developing cultural competencies and 
identifying and valuing diversities. Attendees will begin 
to build the capacity for cultural self-assessment. They 
will understand implicit and explicit biases and their 
effects. Participants will develop skills that enable them 
to respect diversity within and among cultures; avoid 
stereotyping and overgeneralizations; and use interactive 
communication skills to form and maintain constructive 
and collaborative relationships. 

Course Dates: 6/5, 6/12, and 6/19/17, 5:00 pm – 8:30 pm

The Art of Questioning  
and Discussion 
12 ISBE PD Hours

This hybrid (face-to-face and online) offering will 
familiarize teachers of all grade levels and subjects with 
“Best Practice” questioning and discussion techniques 
and their benefits. Participants will analyze their current 
practice in terms of low-level and high-level questioning 
strategies. Attendees will learn discussion techniques that 
advance students’ explanation of their thinking. Teachers 
will view and participate in Fish Bowls, Four Corners, and 
Socratic Seminars and learn how to use these strategies 
and activities in their classrooms. They will learn ways to 
encourage student participation in class discussions and 
how to teach their students to evaluate others’ points of view. 

Course Dates: 6/6, 6/8 (online), 6/13 (online), and 6/15/17,  
5:00 pm – 8:00 pm

Differentiated Instruction 
12 ISBE PD Hours

This hybrid (face-to-face and online) offering introduces 
teachers to the approach of differentiated instruction and 
provides them with research based readings, practical 
ideas and hands-on practice that enable them to create a 
differentiated learning environment in their own context. 
Participants will learn how to utilize learning contracts, 
learning centers/stations, tiered assignments, choices 
boards and learning menus. 

Course Dates: 6/20/17, 6/22/17 (online), 6/27/17 (online), and 
6/29/17, 5:00 pm – 8:00 pm

CPS Framework for 
Teaching Colloquia 
3.5 ISBE PD Hours for each session

The CPS Framework for Teaching Domain Colloquia 
offers CPS teachers the opportunity to learn more about 
each of the domains through discussion, analysis, and 
collaboration with their colleagues. The instructor will 
guide participants through the process of “breaking 
down” each domain and determining what is considered 
“distinguished-level” practice by evaluators during the 
observation cycle.

Session Dates: 6/26 (Domain 1), 6/27 (Domain 2), 6/28 (Domain 
3), and 6/29 (Domain 4), 2017, 9:30 am – 1:00 pm 

National Board  
Certification:  
Join our 20th Cohort!
Attend our informational meeting: 
Thursday, May 25, 2017 – 5:00 pm to 8:30 pm

Nurturing Teacher Leadership 

The CPS/CTU’s two-year free professional development 
and candidate support program prepares CPS teachers, 
counselors, and librarians for National Board 
Certification (NBC). If you will have completed at 
least three years of teaching in your certificate area by 
this June, attend the May 25 NBC recruitment meeting 
to learn how you can earn this advanced certification, 
the highest credential a teacher can achieve, as well as 
advance on the CPS salary scale, and fulfil your state re-
licensure requirements at the same time. 

Register for the meeting

We look forward to informing you about: financial 
incentives including an annual stipend of more than 
$1,950; contractual and other leadership opportunities 
including first consideration for Consulting Teacher and 
Framework Specialist roles; full scholarship for CTU 
members; program components and requirements; how 
you can earn an optional Master’s Degree and/or graduate 
and CPS lane placement salary credits; attaining the 
Illinois NBPTS Master Certification Endorsement in only 
two years. 

Attend the meeting to learn about the union’s role in 
supporting National Board candidates, how you can 
revolutionize your teaching practice and increase student 
achievement, and make yourself more marketable by 
joining our 2017-2019 cohort.

Benefits

Nurturing Teacher Leadership boasts a 94% 
achievement rate, twice the national average. It includes: 
weekly Professional Development and small group 
facilitation; collaboration with a cohort of other CPS 
teachers going through the NBC process; preparation 
for rigorous content knowledge Assessment Center 
exercises; individual coaching and mentoring by CPS 
National Board Certified Teachers; assistance with 
writing required for the National Board portfolio; 
seven-day Summer Institute; 27 graduate credits/
optional Master’s degree; 15 CPS lane placement credits; 
annual pensionable stipend; membership in the most 
highly regarded professional learning community; 
public recognition; paid coaching roles upon National 
Board Certification; joining the ranks of 2,000 current 
CPS National Board Certified Teachers, including CTU 
President Karen GJ Lewis; becoming a better teacher!

For more information and to register for the May 25 
meeting, go to www.ctuf.org/questcenter/ntl.

Questions? Contact Lynn Cherkasky-Davis at 312-329-
6274 or LynnCherkasky-Davis@ctuf.org.

QUEST CENTER


