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Peace on earth, 
and good will 
towards children
Even something as simple as tasting the unadorned 
sweetness of an orange can bring beauty and serenity 
into the lives of our students. In addition to knowledge, 
we should strive to provide students with a sense of 
tranquility.

BY MICHELLE 
STRATER GUNDERSON

When I was small and my 
world was safe, I would 
wake up on Christmas 

morning and there would always 
be an orange at the bottom of my 
stocking—a “store-bought orange,” 
as my mother would say. On our 
family farm it was always a source 
of pride that almost everything we 
ate and used came from the work of 
our hands. I long for these simpler 
times, when an orange could mean 
so much.

That simpler time was 1968, a 
time that historically many of us 
consider to be one of the most tu-
multuous in our nation’s history. Yet 
my family was able to envelope me 
in a sense of peace and caring.

I teach first grade in the Chica-
go Public Schools district. I know 
my job well, and according to all 
the Christmas cards from my stu-
dents, I am very good at it. And this 
is what I can tell you: In spite of the 
politics and policy of education that 
get harmfully thrown around, the 
most important part of this job is 
to keep children safe and care for 
them deeply so they can live the 
lives they were meant to live.

That is it. The rest 
is extra.

I have been 
struggling with 
what safety and 
caring look like 
inside of a soci-
ety that seems to 
care very little for 
children. Education 
budgets have been cut 
to the bone; teachers are 
overrun with needless mandates 
for paperwork and policy that take 
us away from the heart of teaching; 
both adults and children are judged 
and labeled by meaningless tests; 
and the list goes on.

And then we have the forth-
coming presidency of Donald 
Trump and his incoming secretary 
of education, Betsy DeVos. If we 
believe their words, schools will 
become contested spaces where 
market-driven practices will gov-
ern policy. And the world will be-
come a contested space where the 
dominant race and religion rule. I 
feel these times are as tumultuous 
as the times adults faced in 1968, 
when my world was safe. How do I 
take the lessons from my childhood 
and apply them now?

I gave the six-year-old children 

in my classroom small, 
beautiful tangerines 
for a celebration. 
They were fragrant 
and yummy. We 
ate them mindful-
ly, looking at them, 
smelling them and 

peeling them slowly 
and savoring their f la-

vor, as if they were a gift 
from the world.
I teach in Chicago. It is difficult, 

and I do not have a fairy tale view of 
childhood. But I do believe that it is 
our role to bring simple beauty and 
peace to children’s lives.

In response to this world around 
us, I ask you, educators and parents 
alike, to share a “store-bought” or-
ange with children and to think of 
simple acts of caring that will help 
our children gain the strength and 
courage to lead us out of this mess.

One of my favorite Christmas 
carols is “In the Bleak Midwin-
ter.” The last verse says, “What can 
I give him small as I am?” And it 
ends with “give my heart.” Let us 
set our hearts and minds to love. 
The time is now. 

Michelle Strater Gunderson is a teacher 
at Nettlehorst Elementary School.

A gathering 
of gentlemen
BY MARIO JOVAN SHAW AND 
WALTER TAYLOR, NBCT

On Thursday, Nov. 10, the 
Chicago Teachers Un-
ion Foundation (CTUF) 

Quest Center partnered with 
Profound Gentlemen Inc. (PG) 
to provide a space for Black and 
brown male educators in Chi-
cago. PG, a grantee of the CTUF, 
was founded nearly two years ago 
to build a community of male 
educators of color who provide a 
profound impact through social-
emotional learning and cultivat-
ing a cradle-to-career pipeline 
for boys of color. From its roots 
in North Carolina, PG has spread 
across the nation to Washington 
D.C., Atlanta and now Chicago. 

PG and the CTUF have part-
nered to help create an activist 
and social group where male ed-
ucators of color can be of assis-
tance to one another; maintain 
and grow their numbers; and 
establish a mentoring group for 
young Black and brown boys and 
youth. Approximately 50 male 
educators of color assembled to 
discuss the importance of main-
taining their presence in public 
schools and increasing the pres-
ence of Black and brown males in 
the education profession. During 
the event, educators were able to 
link with individuals from other 
schools and formulate systems 
that allowed resource-sharing 
amongst PG members teaching 
similar subjects. It was the be-
ginning of a brotherhood. 

PG also shared a presentation 
on the perks and benefits of being 

a member of its group, as educa-
tors who join the brotherhood re-
ceive the opportunity to network 
with other male educators of col-
or from around the country, free 
professional development oppor-
tunities and quarterly incentives. 
Cameron Simms, a second-year 
Chicago teacher, brought along a 
male African-American student 
who expressed to the audience of 
educators why faces like his are 
important to see in his school 
building. Simms also shared his 
story on why he loves teaching in 
Chicago and how he has benefit-
ed from his association with PG. 
“I have never been in a room with 
this many Black male teachers,” 
he said. “This encourages me to 
be the best educator that I can be 
for my students and the Chicago 
community.” 

PG invites all male educators 
of color to attend its Community 
Impact Assembly held March 10-
12, 2017, in Charlotte, N.C. The 
Assembly is a conference to “cre-
ate extraordinary outcomes for 
boys of color” through informa-
tional sessions, community en-
gagement activities and network-
ing opportunities. Please visit PG 
online at http://profoundgentle-
men.org/ to learn more about 
the organization and to sign up 
for the conference. Also, visit 
www.ctuf.org to learn about oth-
er CTUF community engagement 
and professional development op-
portunities. 

Walter Taylor, NBCT is the Director 
of Professional Development for the 
CTUF. Mario Jovan Shaw is co-CEO 
of Profound Gentlemen Inc.

Mario Jovan Shaw (left), co-CEO of Profound Gentlemen Inc., and 
the Chicago Teachers Union Foundation’s Walter Taylor, NBCT.
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It’s clear that 
even though we 
have a contract, 
the fi ght for 
the schools 
our students 
deserve isn’t 
over.

The issue
is justice
Sisters and Brothers,

It seems as though every time we turn 
around, Chicago Public Schools has made 
it harder to work in our schools. On Friday 
the 13th—appropriately—CPS CEO Forrest 
Claypool declared four furlough days for the 
district. It’s no surprise that the announce-
ment came on the same day as the release of 
a U.S. Department of Justice (DOJ) report on 
Chicago policing. It was a page right out of 
City Hall’s “bury the story” playbook, but for 
our union, the same-day announcement of 
the DOJ report and CPS furlough days high-
lights the intersection of social justice and 
the work we do on behalf of our members.

The Chicago Teachers Union’s position 
on issues related to social justice and notions 
of social justice unionism was strengthened 
when the current CTU administration took 
office in 2010. Today, we stand as a union of 
nearly 30,000 active and retired teachers, 
clinicians and paraprofessionals, and have 
a responsibility not just to our members, but 
to the communities in which they live. In 
a city with nearly 800 homicides and more 
than 4,000 shootings last year, and a mayor 
who refuses to fund wraparound services for 
students living with this trauma, it is im-
perative that we are among those taking a 
stand. The Chicago Housing Authority is 
hoarding a nearly half-billion dollar surplus 
while we have close to 20,000 homeless stu-
dents in our district. Special education cuts 
in CPS have left our most vulnerable stu-
dents without services and resources they 
so desperately need. So we will fight—as we 
always do—for justice.

We will fight even more ardently for our 
members. When Claypool and his boss, May-
or Rahm Emanuel, mandated four furlough 
days, they continued their willingness to take 
from the pockets of hard-working educators 
instead of from the pockets of bankers, devel-
opers and Illinois’ millionaires. Further, they 
want our members to miss out on self-direct-
ed planning and grading time, as well as on 
valuable professional development (PD). The 
district’s actions mean that even more work 
will be foisted upon us to do on our own time, 
and on night and weekends.

This is inexcusable. The ink was barely 
dry on our contract when the mayor and his 
handpicked CPS CEO forced—forced—us to 
make even more sacrifices. The furlough 
days are a violation of our contract and the 

Union is filing a grievance as the Chicago 
Board of Education attempts to cut our con-
tractually determined 10 PD days.

It’s clear that even though we have a con-
tract, the fight for the schools our students 
deserve isn’t over. As we increase our em-
phasis on contract enforcement, the CTU is 
gearing up for the fights ahead and working 
to launch campaigns to tackle some of our 
most critical issues such as: •Paperwork, 
testing and grading •Class size reductions 

•Restoring special education services 

•REACH evaluation •Developing more 
solidarity and alignment with the Chicago 
ACTS—charter local 4343 •Sustainable 
community schools •Ongoing attacks on 
our students by Chicago’s mayor, Gov. Bruce 
Rauner and President Donald Trump.

Some of these areas will require a con-
certed effort from our staff and members 
through the use of organizing and grievance 
tactics, media outreach, and community 
and political pressure. This effort, howev-
er, is not in vain. We didn’t win a significant 
reduction of paperwork in special education 
and the procedural manual without mem-
bers in the streets, parents raising Cain 
at Chicago Board of Education meetings, 
a survey of 900 members spelling out the 
many outrages our special education stu-
dents are facing and the filing of grievanc-
es with the district and issuing legal com-
plaints to the state. We didn’t get Network 
12 to cut gradebook entry requirements in 
half or reduce testing by 80 percent without 
delegates speaking truth to power, without 
a willingness of our Professional Problems 
Committees (PPCs) to hold principals’ feet 
to the fire and without our collective efforts 
to be strike-ready that created the Network 
PPCs in the first place.

To hold the Board of Ed to our new con-
tract, we will have to fight for those rights, 
for increased revenue for our schools and 
classrooms, and use all the tools at our 
disposal simultaneously. Just as we are 
committed to ensuring that staff and or-
ganizational resources are deployed to win 
in-school battles for our members, we must 
be willing to take that same fight to our 
communities, City Hall, Springfield and 
anywhere else injustice reigns supreme. As 
the saying goes, “An injury to one is an in-
jury to all,” and we will use all of our power 
to protect our members, their students and 
their communities from injury.

In solidarity,In solidarity,

Karen GJ Lewis, NBCT

the
president’s
message
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Parents, Pritzker and 
the library as classroom

Thank you for your continued support of school 
librarians in Chicago Public Schools. School li-
brarians do much more than simply check books 

out to students, and I am so glad that my union under-
stands the skill and knowledge I offer! School librarians 
curate a specific collection for our students—meaning 
we are responsible for weeding out outdated materi-
als (no more planet books with Pluto in them), updat-
ing collections (purchasing books that mention coding, 
etc.) and purchasing reading materials that align to our 
curriculum. Each school is different and has different 
needs, and school librarians make sure we have enough 
quality materials to help teachers and students with our 
curriculum. School librarians teach students informa-
tion literacy skills (how do you tell if news is “fake”?), 
encourage reading for pleasure and work closely with 
faculty to teach research skills (yep, students still need 
to learn how to create bibliographies).

With the specific situation at Pritzker Elementary, 
it is frustrating that parent volunteers are seen by some 

as an appropriate replacement for a certified librarian. 
I’m glad my union knows the difference. If a classroom 
teacher was cut, no one would assume a parent volun-
teer would be an adequate replacement for the rest of 
the school year. The library is a classroom, and there-
fore parent volunteers can never replace a certified li-
brarian. CPS librarians are a talented and skilled group 
of educators. At a recent Illinois School Library Media 
Association conference, 11 CPS librarians presented 
workshops for the conference out of approximately 120 
workshops total—11 out of only 150 librarians left in 
CPS! We work with the American Library Association, 
many of us have our National Board Certification and 
we are leaders in our field. 

Thank you for supporting us and understanding our 
value. I believe all CPS students deserve a certified li-
brarian, and I am happy that my union agrees! 

Thank you for helping CPS students receive what 
they deserve.
Nora Wiltse, Coonley Elementary

The empty promise 
of “school choice”
Below is a letter sent by CTU retiree delegate George 
Milkowski to the Chicago Sun-Times in response to an 
op-ed by author and pundit John Stossel titled “What’s 
so wrong with giving parents school choices?” 

I believe John Stossel maligns citi-
zens who oppose the nomination 
of Betsy DeVos for the position 

of secretary of education because 
they object, among other things, to 
her position on supporting and ex-
panding charter schools. He is very 
clear that he thinks applying a “free 
market” philosophy to public educa-
tion will improve education. Stossel 
maintains that students would do 
better in schools that had to com-
pete with one another academical-
ly, and that poor schools would end 
up closing and only the better ones 
would thrive. He states that “Edu-
crats (sic) and teachers unions re-
fuse to look at it that way.” However, 
he has conveniently overlooked 
some pertinent information.

First, no matter where one stands 
on the political spectrum, no one 
wants bad schools. Charter schools 
sound good if they were as success-
ful as their proponents believe, but 
the truth is they are not the panacea 
that their supporters make them out 
to be. In 2009, Stanford University’s 
Center for Research on Educational 
Outcomes (CREDO) conducted the 
first nationwide study of charter 
schools of which I am aware. The 
study concluded that 37 percent of 
charter schools did worse than tra-
ditional public schools, 46 percent 
had academic results that were the 
same and only 17 percent were con-
sidered to be better. If 83 percent 
of charter schools were no better 
and often worse than traditional 
schools, how can one argue that we 
need more of them? 

Stossel says, “A Stanford study 
concluded that charter students 
achieved ‘two months of addition-
al gains in reading and math.’” He 
doesn’t explain which study this 
phrase came from, but I believe 
that it is from a follow-up study that 
Stanford conducted a few years af-
ter its original CREDO study. If that 
is correct, I am glad that some char-
ters showed improvement in some 
areas, but that does not mean that 
they are overwhelmingly better than 
traditional schools. 

Second, to claim that teachers 
unions are opposed to charter schools 
because they thrive on the status quo 
is inaccurate. It was Albert Shanker, 
former president of the American 
Federation of Teachers who passed 
away in 1997, who recognized that 
there were serious problems in pub-
lic education and proposed the idea 
of establishing charter schools about 
40 years ago. His plan, however, was 
to give decision-making power to 
those with the most direct knowl-
edge of problems facing education: 
classroom teachers. Since Betsy De-
Vos, candidate for secretary of the 
U.S. Department of Education, does 
not have an education degree, never 
taught in a public school, never at-
tended nor ever had her children in 

public schools, it seems that she is 
not the best qualified person to deal 
with problems in education. As a pro-
ponent of the business model, would 
Stossel suggest a person with no busi-
ness degree or experience be put in 
charge of a large corporation?

Third, the free-market philoso-
phy that Stossel supports doesn’t ex-
ist. A free market should have a level 
playing field, but that is not the case 
involving many charter schools. Just 
this past year, the media reported 
that Chicago Public Schools student 
information had been given to a char-
ter school network so it could recruit 
from a larger pool and skim off the 
cream of potential students. There are 
also many reports of charter schools—
nationwide, not just in Chicago—not 
accepting students who are consid-
ered difficult to teach, and often, 
when charter schools have students 
with learning or behavior problems, 
they “counsel” them to leave. Where 
do these students go? They then must 
be educated by so-called “underper-
forming” traditional schools.

Fourth, charter schools are too 
often unaccountable to the taxpay-
ers funding them. “For-profit insti-
tutions serve the public and usually 
do it better than governments do,” 
according to Stossel, but in Chicago, 
for example, we have well-known ac-
counting problems associated with 
the UNO charter network that led 
to state funding for its schools be-
ing suspended. This is not, however, 
a localized situation. 

An extreme example of this in-
volves a for-profit company in Ohio 
called White Hat Management. 
Starting in 2008, White Hat Man-
agement received more than $230 
million from the state of Ohio to op-
erate a number of charter schools, 
but after a few years its performance 
was so bad that the state and 10 of 
its own schools sued the company 
for failure to educate the students 
properly. In arguments over its poor 
results and questions as to how the 
taxpayer money was spent, White 
Hat Management’s lawyer, Charles 
R. Saxbe, publicly maintained that 
once public money is given to a pri-
vate entity, that it becomes private 
money. In other words, it is none of 
the taxpayers’ business.

Stossel asserts that when Presi-
dent Barack Obama appointed Arne 
Duncan to be secretary of the U.S. 
Department of Education, “We didn’t 
hear the same complaints about Dun-
can.” Now, I don’t know where Stos-
sel lives, but apparently it is not here 
in the Chicago area. Many people 
complained publicly about Obama’s 
choice, with some stating that “at 
least he is out of Chicago,” but be-
moaning the fact that Duncan’s edu-
cation plans would be foisted on the 
nation as a whole.

Lastly, I believe that the number 
one factor for educational success is 

a child’s overall environment. Un-
fortunately, too many parents are 
unable to provide the nurturing and 
supportive role that is necessary due 
to financial, physical or emotional 
conditions. The truth is that the U.S. 
has a huge underclass of people living 
in poverty and unable to break out of 
their condition, while we as a society 
are unwilling to face and effectively 
deal with this problem. 

Charter schools and a free-mar-
ket approach to education are not 
the magic bullets we need to make 
things better as long as we refuse 
to effectively deal with the problem 
of entrenched poverty. Until we face 
up to that, education will always 
have severe problems.
George Milkowski, CTU retiree 
delegate, Chicago

Academic performance of charter schools 
compared to traditional public schools

WORSE
37%

BETTER
17%

SAME
46%

If 83 percent of charter schools were 
no better and often worse than 

traditional schools, how can one argue 
that we need more of them?

Photo: Chris Hearn/Flickr

Source: Stanford University Center for Research on Educational Outcomes
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BY JUANITA DOUGLAS

One of my greatest joys as a 
classroom teacher comes 
when I see my students face 

challenges. I absolutely love it when 
they start seeing themselves in a pos-
itive light. I love it when they move 
from developing confidence into 
showing confidence. But the only way 
that they can shine so brightly is if 
they prepare. Each year my students 
develop speeches for the Mikva Chal-
lenge-sponsored Project Soapbox 
Competition. The Project Soapbox 
curriculum is designed to provide 
students with the steps necessary to 
deliver a two-minute speech. Please 

keep in mind that most students 
begin the process in complete fear 
of public speaking. They are unsure 
that they will be able to incorporate 
the rubric requirements and pas-
sionately speak to an audience of 
their peers. Each year, however, they 
always accomplish their goals with 
an enormous amount of pride. 

Students are encouraged to se-
lect a community, school or issue 
that is personal to them. I never in-
f luence the topics, nor sway them 
into discussing difficult periods 
of their lives. I am always amazed 
when they go deep inside of them-
selves and freely show their vul-
nerability to others. Here is a list 

of speeches on some of this year’s 
topics that allowed my students to 
open up and seriously share their 
emotions: becoming a foster child 
due to parental abandonment; sui-
cide attempts; anxiety; depression 
and other mental illnesses; losing 
friends to gun violence; police bru-
tality; poor grades; gender issues; 
the impact of racism.

Speeches on these topics level 
the “emotional currency” and bond 
students, which created a greater 
since of community in the class-
room. It is a very organic way to get 
to know one another.

In addition to the social and 
emotional benefits, the academic 

tasks are challenging as well. Stu-
dents must find a variety of sources 
to substantiate their claims. They 
must also include a minimum of 
two rhetorical devices and craft a 
call to action. These are great chal-
lenges to reinforce research and 
writing skills, combining the power 
of language, word choice and pas-
sion to produce masterpieces.

This year I had eight students 
compete in the citywide finals. It 
was an incredible experience for 
all of us, especially Angelica He-
aney. Angelica is a junior in my 
Honors Law in American Society 
class and emerged as the citywide 
first prize winner for 2016. Her 

speech detailed her experiences of 
being a biracial African-American 
and Puerto Rican child adopted 
by white parents. Her speech dis-
cussed the impact of racial stig-
matization in our society. Angelica 
had the entire audience wrapped 
around her finger as she spoke her 
truth. In her call to action, Angelica 
urged listeners to advocate for those 
who are stigmatized by becoming 
more knowledgeable on the subject 
and helping to uplift, empower and 
build the confidence of those are 
victimized. 

Juanita Douglas is a teacher at Lincoln 
Park High School.

Angelica, 
you’re pretty  
smart for a  
Black girl  
The annual Project Soapbox  
Competition helps teach  
kids to give two-minute  
speeches. The self- 
discovery lasts a  
lot longer.

They wanted to remind me of where I come from. 

As if the slope of my nose, curve of my lips, and kink 
in my curls, 

failed to remind me of my roots that are ever so 
conditioned. 

They wanted to remind me of where I come from. 

As if this brown skin that I wear ever so proudly, 

had never been bull’s-eye target in a sea of white 
flesh. 

I was outcast. 

See, they wanted to remind me of where I come from. 

As if people had never set low expectations for me 
before I could even roll my name off of my tongue. 

Angelica, you’re actually very smart for a black girl. 

Angelica, you’re actually very pretty for a black girl. 

Before I was even born people began to feed 
me their preconceived notions on who I was 
and who I was going to be. I am not a bira-

cial African-American and Puerto Rican female, but 
I am a biracial daughter adopted into a white fam-
ily. I am one of the many minority youth that con-
tinues to deal with different forms of discrimination 

and micro-aggressions. One form of the many dis-
criminatory behaviors is known as racial stigmati-
zation, which is the extreme disapproval of a person 
or group on socially characteristic grounds. Black 
youth in our city continue to inhibit their ability of 
realizing their “full human potential” due to the ei-
ther conscious or unconscious judgment that comes 
from others. 

At a young age I began to see how others viewed 
me. To people within the white community, I didn’t 
belong. I was told I struggled in school because I was 
Black and that I’d never achieve the goals my parents 
had sought for me. Instead of being looked at as a 
child with aspirations and potential, I was looked at 
as just another Black girl who wasn’t going to have 
much success in the first place—and I believed them. 
Looking at my homework I would instantly become 
overwhelmed and cry saying, “I can’t do it, there’s 
no point in trying.” There wasn’t a day when I didn’t 
compare myself to my peers; having more faith in 
their success than in my own. By allowing racial 
stigmas to continue cycling in the minds of youth, 
we continue to neglect the future. 

To people within the Black community, I was 
considered not Black enough because I’m “too smart 
to be Black,” “I don’t talk like I’m Black” and I don’t 
live in the “right” neighborhood. I felt like a stranger 

in my own body, confused as to why as Black chil-
dren, we are limited and constrained to live and be 
a certain way. Generation after generation has been 
fed poison for so long that they’ve forgotten that they 
have the power to beat all odds against them. 

Although many have tried to dictate how far I 
go in life, I continue to excel with the heart, mind 
and soul I’ve inherited from my extraordinary Black 
birth mother. Adoption centers told my parents that 
she was emotionally challenged and limited, but all 
my parents saw was another Black woman who had 
fallen victim to the cycle of racial stigmas. 

As individuals, we deal with our own unique 
encounters with stigmatization and the low expec-
tations others might have set for us based on their 
own unmindful first glances. It is important that we 
become vocal and take action against a significant 
f law that infects our society. It’s time for us to raise 
our voices and uplift those who are stigmatized due 
to the color of their skin or any other characteristic 
that might make them different from everyone else. I 
ask that we become more knowledgeable on the sub-
ject, and begin to speak about it in order to have the 
power to encourage achievements within all commu-
nities, build confidence and open mindedness within 
our peers and grasp all the potential we might fail to 
see within ourselves on a daily basis. 

Angelica’s 
winning 
Project 

Soapbox 
entry
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CPS CEO Forrest Claypool has taken 
doublespeak to a whole new level in 
his attacks on special ed.

BY SARAH ROTHSCHILD

Dealing with Chicago Public 
Schools bureaucracy and its 
constant doublespeak is par 

for the course, and to some degree, 
many of us have accepted this as the 
reality in which we live. Those of us 
who have been around for at least five 
years have dealt with five different 
district CEOs, each with their own 
administrative teams and priorities. 
Current CPS CEO Forrest Claypool, 
however, has taken doublespeak to a 
whole new level in his attacks on spe-
cial education (SPED) services.

Two years into a major overhaul 
of how SPED services are provided 
and funded, CPS adamantly claims 
that all student Individual Educa-
tion Plans (IEPs) are being met and 
there have not been any service cuts 
anywhere in the district. Schools 
started this year, however, with 4 
percent fewer funds than last year 
and the elimination of all vacant 
positions, so in what universe does 
that not amount to a cut? 

In order to recoup the 4 percent 
cut, schools are required to submit 
an appeal. So far, only 31 appeals 
have been granted. CPS is also imple-
menting a lengthy and complicated 
new “paraprofessional justification 
form” that requires significant de-
tailed data to prove a student needs 

assistance from a paraprofessional. 

CTU Members Refute CPS Lies

Approximately 900 rank-and-
file members responded to a survey 
that the Chicago Teachers Union 
sent out in November to assess how 
the new SPED funding allocation is 
affecting schools across the district. 
Nearly every single one of the re-
sponding schools (70 percent of the 
total) reported major cuts in SPED 
services and additional cuts to other 
programs and services that serve the 
entire school population as a result 
of schools being told to “fund SPED 
first.” Some key areas of concern and 
sample responses are below. 

Reducing IEPs

Members are reporting at aston-
ishing rates that students have been 
denied or delayed evaluations based 
on Multi-Tiered System of Supports 
data (378 members, or 42.5 per-
cent). Forty percent of respondents 
(353 members) reported that IEP 
services have been cut in order to 
meet the resources available at their 
schools, including 18 percent report-
ing cuts to transportation services, 
15 percent on bilingual services and 
23 percent on clinician services.

Many students are getting literally 
no services because we’re so short-
staffed. Data supports one of my 

students getting a dedicated para-
professional, but I was told “we 
won’t have the staff and it will just 
put us out of compliance,” so I was 
pressured not to write in necessary 
supports for a student with a his-
tory of self-harm. Paraprofession-
als double as security so minutes 
go unmet with the limited [special 
education classroom assistant] 
support we do have.

Eliminating Pull-Out or Inclusion

SPED cuts are eliminating pull-
out services and sending students 
into inclusion without any supports, 
which overwhelms general educa-
tion teachers. Simultaneously, cuts 
are also resulting in the opposite 
situation where students are denied 
any inclusion because the school 
does not have a paraprofessional to 
assist them. 

Now I hear that a meeting took 
place with the network, and in or-
der to get another teaching position 
for diverse learner students, the 
school will have to rearrange the 
schedule providing services to all 
push-in students, leaving out the 
pull-out students in order to jus-
tify the need for another position. 
I am unsure how long this process 
will take; these [15] children have 
already been eight weeks without 
instruction. They are sitting in 
my room and are on my roster al-
though they shouldn’t be.

Substitute Shortages

SPED teachers, paraprofession-
als and special education classroom 
assistants are covering general edu-
cation classes that do not have sub-

stitute teachers, leaving their own 
students without services.

We are down 10 SPED teachers from 
October 2015. Our caseloads have 
increased by 5-6 students. There are 
subs running self-contained classes. 
There have been inclusion classes 
without SPED teachers. The admin 
filled the empty inclusion positions 
with overtime positions for cur-
rent teachers instead of hiring new 
teachers. Teachers are extremely 
overworked and students are not 
getting the appropriate services.

At least 600 vacant SPED posi-
tions are being filled by substitutes, 
by administrative personnel or re-
main vacant. 

The administration has spread the 
work of six missing SPED teachers 
to the rest of the sped staff, causing 
three tenured teachers to quit just 
this year due to the workload in-
creases that are unrealistic. They 
also refuse to answer or hire new 
applicants to the open positions 
when they apply on Taleo.

Excessive Paperwork and 
Caseloads

Paperwork is at an unmanage-
able level, according to survey re-
spondents. CPS is imposing such a 
ridiculous amount of detail to justi-
fy IEPs that SECAs and CTU mem-
bers are mostly doing paperwork 
instead of providing services.

It takes a good eight hours to write 
a good IEP. A great IEP will take 12 
hours. Now that we have to do the 
new paraprofessional justification 
section, to write that takes a good 
5-7 hours and to get the data needed, 
at least 2 weeks. There is no addi-

tional prep time given to write our 
IEPs. The schedules [we have to keep 
just] to include our children are hor-
rible. A teacher misses a full lunch 
or misses a full prep.

As reported in the previous issue 
of Chicago Union Teacher, all of these 
cuts are based on the false narrative 
created by a consulting firm that 
claims it audited CPS and special 
education is over-staffed with too 
many aides and teachers. So now CPS 
is allegedly “right-sizing” the district.

What You Can Do

First and foremost, you should 
report to your Professional Prob-
lems Committee and Local School 
Council. 

Everyone at your school is prob-
ably not aware of how these cuts are 
affecting students’ rights to receive 
the necessary services to allow them 
to fully participate in school—espe-
cially since CPS is working hard to 
convince the public otherwise. 

Talk to your students’ parents 
about their rights and connect them 
with outside organizations, if need-
ed. Thirty-seven schools reported 
that they successfully fought back 
against the cuts and SPED services 
were restored. Two schools reported 
that they have f lat-out refused to 
modify the IEPs. Three members at 
one school credit parental involve-
ment for its successful push-back, so 
there are many ways to get involved 
in this citywide effort to ensure that 
every student receives the services 
they need. 

Sarah Rothschild is a CTU researcher. 

CPS adamantly denies cutting 
special ed services...while 
cutting special ed services
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BY CAROL CAREF, PH.D.

I t took Chicago Public 
Schools less than a year to 
close 50 schools, in spite of 

massive protests by parents, 
educators and students. “All 
deliberate speed,” however, 
does not apply to the merger 
of a high-poverty Black school, 
Jenner, with a wealthier and 
whiter school, Ogden, into one 
integrated ship in the sea of 
CPS segregation. Local School 
Councils for both schools vot-
ed by November 2015 to ask 
CPS to merge them as a solu-
tion to Ogden’s overcrowd-
ing and Jenner’s under-en-
rollment, but the earliest the 
merger might happen is the 
fall of 2018. That’s three years. 

Three years. 
CPS is stalling mainly 

because of pushback from a 
small subset of Ogden parents 
who do not want to send their 
children to school with Jen-
ner students. While CPS has 
a long history of ignoring par-
ent pleas to keep their schools 
open, provide adequate fund-
ing and support teachers, the 
district did listen to this group 
of Ogden parents. As Janice 
Jackson, CPS Chief Education 
Officer, put it: “The same fam-
ilies that you’re talking about 
that now live in these commu-
nities have choice.” 

CPS has a history of pro-
moting segregation, going 
back to the days of “Willis 
wagons,” which were tem-
porary structures erected to 
keep Black students in Black 
neighborhoods while white 
schools sat half empty. Its seg-
regationist policies continued 
into the 1980s, when CPS was 

forced to put some measures 
into effect to implement the 
1954 Supreme Court decision 
against “separate but equal” 
schools. As the CPS website 
states: “In 1980, the Chicago 
Board of Education and the 
U.S. Department of Justice 
entered into a desegregation 
consent decree which, among 
other things, required CPS to 
implement a voluntary de-
segregation plan designed to 
create and maintain as many 
racially integrated schools 
as possible.” In September of 
2009, it was ruled that CPS 
had achieved “unitary status,” 
which meant that “the rem-
nants of past discrimination 
have been eliminated and ju-
dicial oversight is no longer 
warranted.” Now that it has 
gotten an end to the consent 
decree CPS goes out of its way 
to maintain segregation. 

For example, even though 
parents at Lincoln Park’s 
Lincoln Elementary school 
lobbied for a merger with 
underutilized Manierre Ele-
mentary as an alternative to 
constructing a $19 million 
annex, CPS built the annex 
anyway. It spent $8.7 million 
to build a new South Loop 
school, with underutilized 
National Teachers Acade-
my less than a mile away. 
Several million more was 
spent to build Skinner West, 
which opened in 2009, and 
now CPS will spend millions 
more to build an annex, even 
though Brown School sits 
a few blocks away and has 
room for more students. 

CPS is “broke” when it 
comes to providing the ser-
vices students need, but has 
plenty of money to maintain 

segregation.
School integration works. 

It has a positive impact on 
all students, both academ-
ically and socially, yet CPS 
is determined to continue 
its segregationist policies. 
CPS has turned its back on 
the thousands of students 
it has relegated to schools 
that are triply segregated by 
race, income and academic 
engagement. These schools 
are regularly under attack—
threatened with closure (if 
not closed already), denied 
much-needed resources and 
subjected to a revolving door 
of failed programs.

Neighborhood segrega-
tion is used in Chicago as an 
excuse for school segregation, 
yet the two are inter-related. 
Mid-20th century federal 
government policies regard-
ing loan guarantees to sub-
urban developers required 
that new homes not be sold to 
African-Americans. Also, the 
federal government denied 

many Black workers the right 
to unionize, and thus have a 
higher standard of living, by 
explicitly excluding coverage 
for domestic and agricultur-
al workers under labor laws. 
Today’s wealth gap between 
among differing races is di-
rectly related to these federal 
policies. School segregation, 
backed by federal court de-
cisions, further exacerbates 
the gap and harms students 
in several ways. 

School integration ben-
efits students academically. 
Studies of students in in-
tegrated versus segregated 
schools indicate positive im-
pacts on African-American 
students with no academic 
downside to other students. 
All students benefit socially 

from interaction with those 
from different racial back-
grounds. As Richard Roth-
stein, an economist and ex-
pert on race and education, 
points out: 

such interactions give rise 
to familiarity and the ca-
pacity to operate fluidly 
in the diverse American 
society and workplace. 
Not being comfortable 
around people with differ-
ent backgrounds imposes 
limitations and awkward-
ness later on, when such 
interactions are unavoid-
able. In the extreme case, 
it becomes much easier to 
dehumanize those who are 
“different,” if one has never 
had to interact with them.

You can draw a straight 
line from segregated hous-
ing and school policies to 
today’s racist political cli-
mate. CPS has a role to play 
in this and so far, it is choos-
ing the wrong side. It should 
be a no-brainer to combine 
under- and over-utilized 
schools that are located 
close together, rather than 
spending millions of dollars 
to build new schools—es-
pecially when school com-
munities are advocating for 
mergers. Instead, we have to 
again fight for the integrated 
schools we thought were won 
in 1954.

Carol Caref, Ph.D., is the CTU 
education policy director. 

CPS’ segregationist 
present must be 
resisted like in the past
CPS is “broke” when it comes to providing the services students 
need, but has plenty of money to maintain segregation.

Photo: Ogden International School of Chicago/ogden.cps.edu
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BY KIMBERLY GOLDBAUM

Months ago, a responsible delegate 
represented her school and took the 
microphone at a House of Delegates 

meeting. Her next act involved bravery, because 
she stated a position that has been controver-
sial since our union started actively fighting 
Renaissance 2010: “[Her school] wants noth-
ing to do with ‘social justice unionism.’”

We should be glad that she said it, because it 
gives us a chance to look at union history and at 
our own situation to clarify any misconceptions 
about our involvement in social movements. By 
disagreeing with what is perceived to be a tenet 
in our union, she demonstrated that within our 
union, we can air opposing viewpoints without 
destruction raining down on our heads.

No doubt, this opinion is shared by many 
people in our union who have not made the 
connection between our position as education 
workers and that of the broader population 
in Chicago. Let’s attribute this to the use of 
jargon and the misunderstandings that can 
be created if people don’t know what “social 
justice” really means.

Social justice movements are movements 
that identify problems in society and set up 
structures to try to attack the problems and 
bring relief to the people affected by them. 
“Social,” because the problems deal with the 
interconnectivity between people’s decisions 
and the effects on society, and “justice,” be-
cause we all want to fight for fairness, dignity, 
quality, equality and ease. Unions were set up 
by laborers to address the same issues in the 
workplace. We’re educators and our students 
need social justice, but we find that districts 
look at products and purchases that fit cer-
tain agendas first then ascribe it to fulfilling 
the needs of the children.

Look at our city and our country, at large. 
Health care access has been reduced, even as 
insurance coverage has been expanded to chil-
dren and to workers. Then there’s Mayor Rahm 
Emanuel, who has closed public mental health 
clinics. Services to the disabled and different-
ly abled denizens have been reduced and con-
tracted to private services. Wages have tanked, 
leaving families with less care for the young, 
less time for rest and leisure, and rendered the 
adults overworked with less money and more 
debt. The environment suffers ruination, not so 
that workers will have jobs, but so corporations 
will make millions. Race and poverty are tied to 
higher costs, victimization and imprisonment. 
In addition, corporate panhandlers have turned 
surveys and tests into a racket that chains peo-
ple to an economy that is not working for us. 

And these social issues are just outside of school.
Going inside the school, there are similar 

struggles. The presence of public school clini-
cians—nurses, psychologists, social workers, 
various therapists—has been routed, so that 
these have become itinerant positions that 
help triage the students. There is no consistent 
stream of health maintenance, save showing 
teachers how to administer treatment and 
blaming students for eating fast food. Privat-
ized personnel have been brought in to do most-
ly paperwork, but not attend to the social needs 
of students and the school. The food, packaged 
with fillers, preservatives, and too much salt 
and sugar, is warmed and served by our sisters 
and brothers who have been turned over to a 
private corporation as well as a private union. 
Our students are blamed for their own obesity 
with personal advice to “stop eating so much,” 
while their social needs are not being met.

The CPS lists 87 percent of our students 
as economically disadvantaged. Their parents 
don’t make enough money to keep up with the 
costs of living. But this is not because they all 
fit some stereotype of the unprepared young-
ster who wasn’t engaged by their teachers, 
dropped out of school, and now merits low-
wage work as a punishment for past mistakes. 
Many of our students’ parents work several 
jobs, and our so-called “middle” class parents 
are struggling, too. 

This is the system. It will not rectify itself, 
nor can we excuse a system that permits bil-
lion dollar corporations to pay a wage they try 
to shrink while charging our aforementioned 
earnings for necessities those corporations 
sell to us. That’s not justice.

The modern environmental movement has 
been steady for 50 years, and yet we are still 
talking about lead poisoning in 21st century 
schools. As for internal sanitation and mainte-
nance, the district has privatized both janitors 
and engineers, making millions for corpora-
tions, but a mess of the schools. A few workers 
are cleaning and fixing where several hundreds 
more should be sharing in that work. It creates 
other social problems where things may look 
okay, but the lack of sanitation is dangerous, 
and the students and workers suffer.

The last analogy is grievous. Black students, 

Latino students, non-gender conforming and 
special education students are still part of a 
growing group of students who are not being 
served appropriately. Racism and chauvinism 
regarding ability, sex and gender create hostile 
environments, and because of the lack of social 
services within the school, the lack of vision by 
school leaders, the farming out of jobs to pri-
vatized parties and the inability to properly ad-
dress personal and collective needs, has created 
an awful solution: reliance on the school-to-
prison pipeline. Instead of a collective, healthy 
climate in the schools, students are thrown to-
gether in inclusion and educators are left to fig-
ure out logistics and worry about lessons, scores 
and scheduling in an inefficient way. 

Forcing people to work in a way that binds 
wounds or stops gaps is very anachronistic. The 
idea that one person can make a difference is 
inspiring, but turns a few of us into heroes when 
we all just want to be humans. These are not 
the Dark Ages. We have faster communication, 
more exact technology and better understand-
ing of human relations and science than ever, 
and the district is forcing a model of governance 
that ensures that the social maladjustments of 
society are repeated in its school structure. No 
individual teacher is enough of a hero to change 
that, and no member of the mayor’s handpicked 
Chicago Board of Education official is going to 
either. No human is an island; we are social 
creatures, and we want justice now.

This is why a union becomes critical to 
strengthening the resolve of its members so 
that we can fight together to shape policy and 
practice, both of which are always social. Sep-
arately, outside of our schools, allied and coali-
tion groups have been working on the problems 
of employment, health, environment, ability, 
racism, gender and sex discrimination for 
years, with small wins and large setbacks. In-
side the schools, many of our union units were 
stagnant, with some teachers starting clubs for 
students on the very issues mentioned above, 
but most of us not involving ourselves, justify-
ing our work with “It is what it is” or “I just close 
my door, teach and stay focused on the kids.”

For decades, all we asked of our union was 
to fight for wages and benefits. We didn’t re-
alize that such a narrow focus would become 

a work issue for those left behind, so when we 
changed the trajectory of our fight, we had 
already lost a lot of our union comrades. And 
the problems remain, and worsened in many 
cases, both inside and outside of the school. 
With the Illinois budget stalled and revenues 
inert, we see clearly how all of our futures 
are tied together. This is why the current 
leadership of the Chicago Teachers Union is 
committed to social justice. One segment of 
society shouldn’t get all the benefits. If it does, 
then there is imbalance, and those who are 
doing the work of society will pay unduly.

So, back to the school(s) that prefer we sev-
er ourselves from fighting for social justice. 
Practically, I do not see how that is possible. 
Professionally, I cannot tell my students that 
my union and I will not fight for social justice, 
but only for ourselves—then teach students 
about Mary McLeod Bethune, Dolores Huer-
ta, the Rev. Dr. Martin Luther King Jr., Jonas 
Salk and mass movements for change, and tell 
them to build character. The union we belong 
to is the embodiment of social justice, and be-
cause of that, we have examples of positive 
change. We are beneficiaries of previous gen-
erations who paid the price so that men could 
nurture students openly, so that women could 
advance to doctoral levels and earn a decent 
wage and so that poor students could have 
access to technology and the opportunity to 
experiment on life and see the world up close.

No district bestowed these things on work-
ers from the goodness of their corporate hearts. 
Good old Horatio Alger-like individual indus-
try didn’t change conditions, either. We all 
want to work hard, have a positive effect and 
be used to the best advantage of humanity. Our 
interests, however, are socially intertwined. 
Does the employer share that vision? Does “stu-
dents first” create that vision? Or does social 
justice? Who makes that happen?

Heck, as a Black, working-class woman, 
social justice unionism gave me a fighting 
chance and helped me to expand my occupa-
tion. The district just supplied the position. 

Kimberly Goldbaum is a teacher at Seward Elemen-
tary and a CTU elementary school functional vice 
president.

One of our sisters makes no apology for her embrace of social justice 
unionism, saying that it “gave me a fi ghting chance and helped me to 
expand my occupation.” Here, she explains what social justice unionism 
is and why it’s a crucial part of being an effective trade unionist.

Should I apologize 
for my belief in social-
justice unionism?

Photo: Sarah-Ji
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Through 
the eyes 
of an 
educator
Two of our members 
discuss how they meet the 
challenge of helping students 
of all backgrounds better 
understand race and privilege. 

BY MAYRA ALMARAZ- 
DE SANTIAGO AND  
DAVE STIEBER

Mayra Almaraz- 
De Santiago:

I teach Ethnic Studies, a 
junior and senior year 
elective course at Taft 

High School. Taft is located 
on the far Northwest Side 
of the city in a mostly white, 
blue collar, city worker Chi-
cago neighborhood. My first 
unit of ethnic studies is al-
ways the most difficult. 

In this unit, I introduce 
students to the concept of sys-
temic racism and privilege. 
We use readings and ideas 
from James Baldwin, Paulo 
Freire and Beverly Daniels 
Tatum. Tatum’s first chapter 
of her book, Why Are All the 
Black Kids Sitting Togeth-
er in the Cafeteria? informs 
students of a new definition 
of racism. In short, she states 
that racism is not being mean 
to someone based on the color 
of their skin—this is discrim-
ination. She defines racism as 
a system of advantage based 
on race. Tatum believes this 
definition is best because 
it holds people responsible 
for the systems in place that 
contribute to inequality and 
privilege, even if you’re not 
aware that you are benefiting. 

To better understand the 
chapter and its concepts, 
I hold a Socratic Seminar 
and ask students to discuss 
if Tatum’s definition helps 
or hurts our society. For 

many of my students, this 
is a liberating conversation. 
This is where many of my 
students of color open up to 
the class about the ways in 
which they’ve felt that the 
color of their skin, ethnic 
background or religion made 
them feel less than. For many 
of my white students, this 
conversation is hurtful. Stu-
dents have shared that when 
they first read this definition, 
they feel sad because they’ve 
never realized they have cer-
tain benefits or privileges 
that their peers don’t have. 
The discussions that emerge 
between my students during 
this difficult conversation are 
messy, tough and raw with 
emotion, yet so full of hope. 
And they are necessary. 

“Ms. Almaraz, I’m not go-
ing to lie, when I first read 
Tatum, I was very mad at you,” 
said one of my students. “But 
after hearing my classmates’ 
experiences, I got it. I’m get-
ting it. I’m still not there. But 
please be patient with me.”

In chapter one, Tatum 
describes the importance of 
being actively anti-racist. “I 
have never looked at racism 
this way before,” responds my 
student. “And it makes great 
sense to me. I get it. But Ms. 
Almaraz, I need help. How 
can I be anti-racist? I don’t 
have opportunities to be an-
ti-racist. And I want to make 
a difference.”

My student’s words reso-
nated with me. As a teacher 
of color, I am conscious of the 
fact that my experiences and 

realities are not my students’, 
especially those that have a 
different ethnic background. 
I try hard to incorporate what 
I teach my students in my ev-
eryday life and I struggled 
with this student’s request. 

How can I teach my white 
students to be anti-racist? I 
then remembered an expe-
rience with my white friend 
and teaching colleague, Dave 
Stieber.

One evening, during our 
National Board Certification 
class, I mentioned that I was 
asked to write something for 
an online publication about 
the importance of having 
Latinx teachers. Unfortunate-
ly, because I took too long in 
submitting my piece, the pub-
lication’s deadline of Hispan-
ic Heritage month was over. 
They would no longer need my 
piece. Dave asked me to send 
him my writing, and through 
one of his contacts, my piece 
got published. I will never for-
get the words he said to me. 
“I’m able to get my work pub-
lished whenever I have some-
thing [written]—I don’t have 
to wait for a specific month to 
publish it,” he said. “Everyone 
should have this privilege.” 

To me, this was an exam-
ple of my colleague using his 
white privilege to help some-
one without this benefit. So 
naturally, because of this ex-
perience and conversations 
with him regarding his work 
around racism, I thought 
about him when my student 
asked what she could do to be 
anti-racist. 

Dave Stieber:

I teach at Chicago Vo-
cational on the South 
Side of the city. I love 

my students and work to 
make strong connections 
with them by the curricu-
lum I create, content I teach 
and the way in which I get 

to know them. Over my ten 
years of teaching in Chicago 
Public Schools, I have always 
worked hard to create a space 
where my students feel com-
fortable sharing their stories. 
I’ve learned from them about 
their experiences with the 
police, violence and what life 
is like for a kid growing up in 
the city. 

I’ve learned that the priv-
ileges and experiences I had 
growing up white were not 
the same as my students. 
Based on the education my 
students give me, I have 
been working on not only 
trying to be anti-racist in my 
life, but also creating a class 
that challenges the system 
of white supremacy. One 
of the ways that I do this is 
by bringing in guest speak-
ers who work to change the 
systems in place in our city. 
I’ve found bringing in guest 
speakers to be very beneficial 
for my students and myself. 
A guest speaker makes the 
learning more relevant and 
real and exposes students 
to more viewpoints that 
may differ from or comple-
ment our curriculum. It also 
shakes class up and lets the 
students hear a voice besides 
their teacher.

The day after guest 
speakers my students always 
say something to the effect 
of, “The guest speaker we 
had yesterday was amaz-
ing—when are they coming 
back?” As the teacher, I tend 
to envy the novelty of the 
guest speaker. Their fresh 
voice captivates my students 
and they are excited to have 
them in the room. 

It wasn’t until this year 
that the opportunity to be a 
guest speaker myself became 
an option. Mayra knew I had 
written articles for the Huff-
ington Post about race and 
asked if I would be willing to 
come in and talk to her stu-

dents about my experiences 
understanding whiteness 
and privilege.

I was nervous to speak 
at Taft. I was used to being 
in front of a room of stu-
dents, but I had never spoke 
with white students about 
working to overcome their 
privileges. When I got off 
the expressway near Taft, 
there were blue ribbons ev-
erywhere in support of Blue 
Lives Matter, increasing my 
anxiety. I had been writing a 
lot recently about why white 
people should support the 
Movement for Black Lives. 
But regardless, I knew the 
work Mayra had been doing 
with her classes and I was 
excited.

I knew her students read 
an article that I wrote about 
ways in which white people 
could help with systemic 
racism. I decided to open 
my guest-speaking experi-
ence by saying, “Be wary of 
a white person speaking to 
you about race. Meaning, 
know that while working to 
be anti-racist, I am still op-
erating in a place of privilege 
and so please call me out if 
necessary.” 

The classes went really 
well. Students asked ques-
tions. Many asked ways in 
which they themselves could 
work to be anti-racist. Some 
challenged some of my com-
ments. Some arranged to 
come back to a later period 
when I was speaking.

Among the many great 
questions and comments, 
there were two that really 
resonated with me. One stu-
dent very quietly said to me 
in front of the entire class, 
“My parents are racist. What 
can I do?” Mayra created 
such a safe and respectful 
environment that her stu-
dent felt comfortable enough 

Rapper and activist FM Supreme (middle in red T-shirt) after discussing ways to stop police brutality with Stieber’s 
Contemporary American History classes.

The work that 
Mayra does 
in her Ethnic 
Studies class 
challenges 
racism, white 
supremacy and 
privilege daily.

Continued on page 12
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A year of loss, 
fear and hope in 
a Chicago school
For many of our students, the politics and violence that defi ned their 2016 are 
not just fodder for smarmy comments or punchlines. Both hit close to home, 
and the loss and fear that accompanied them were visceral and palpable.

BY GREG MICHIE

A s a longtime teacher, I usu-
ally don’t pay much atten-
tion to New Year’s retro-

spectives or celebrations. For me, 
the real new year starts in early 
September, when I hear the shuf-
fle of teenage feet clambering up 
freshly polished stairs to my third-
floor classroom. My year, my body 
clock, even my emotional ups and 
downs have long been synced to the 
academic calendar.

But this past year — the January 
to December one — was different.

By now that’s almost a trite 
observation. In recent weeks, ar-
ticle after article, post after post, 
tweet after tweet have rejoiced in 
the long-awaited demise of 2016. 
Part of me has no quarrel with that 
assessment. I mourn the loss of 
childhood music idols (Prince!) as 
much as anyone. But as Chicagoan 
Lynda Lopez commented on Twit-
ter in regard to the “2016 sucks” 
meme, “How many of us can lightly 
make fun of the year, and which of 
us can’t? What does a ‘sucky year’ 
mean for you and what does it mean 
for others?” Like Lopez, I have been 
struck at year’s end by the relative 
distance many of us have from the 
public losses we say have affected 
us — and that’s especially true for 
white Americans like me. We may 

nod our heads at lamentations 
about “the worst year ever,” but 
rarely do we feel personally fearful 
or materially at risk.

Not so for the seventh and eighth 
graders I teach in Chicago’s Back 
of the Yards neighborhood, most 
of whom are children of Mexican 
immigrants. The city’s two biggest 
news stories of 2016 — the bizarre 
Presidential election and the spiral-
ing levels of gun violence in some 
of Chicago’s most forgotten commu-
nities — were not, for my students, 
fodder for smarmy comments or 
punchlines. They were not head-
lines playing out at a safe distance. 
Both hit close to home, and the loss 
and fear that accompanied them 
were visceral and palpable.

As 2016 began, late-night talk 
shows and social media were still 
having plenty of fun with the no-
tion of a Trump presidency. But my 
students were already worried. The 
possibility of Trump landing in the 
White House had never felt like a 
joke to them, and as months went 
by, their concerns grew. They lis-
tened as he categorically disparaged 
Mexicans and Muslims; threatened 
to end birthright citizenship; de-
monized Black and brown Chicago; 
and repeatedly promised to build a 
wall. To my students, these were 
neither throwaway stump speech 
lines nor laughable proposals. They 

were direct threats. 
“Mr. Michie,” a seventh grader 

wondered aloud in class, “if Donald 
Trump wins and my mom gets de-
ported, can I come live with you and 
your family?”

“I don’t think that’s gonna hap-
pen,” I said. “If it does, though, we’ll 
figure something out. You’re gonna 
be okay. Don’t worry.”

But he did worry. Despite the re-
assurances of teachers, despite all 
the polls, despite the many prognos-
ticators predicting a Clinton victo-
ry, he was fearful—as were many of 
my students—of what might be. But 
they were also afraid of what had 
been, and of what already was.

On a Monday evening in ear-
ly May, I got a text from a former 
student: “Hey Mr. Michie, I don’t 
know if you had heard, they just 
shot Leo the seventh grader.” “No, 
I thought.” “Please, no.” Leo was in 
my homeroom — a bright, often qui-
et kid who loved playing basketball 
in the park, reading realistic fiction 
and making his classmates laugh. 
Earlier that day, we’d stood back to 
back in the hallway to see who was 
taller. I still had him by a half inch. 
“I bet you’ll pass me by the end of 
the year,” I’d said.

“No, no, no,” I thought. “Please 
let him be okay.”

A few minutes later, I received 
another text: “Mr. Michie, he 

passed away. They just texted me 
right now telling me that he didn’t 
pull through.”

I had been to the funerals of sev-
eral former students over the years. 
But I’d never had a current student 
killed and never had to face all his 
friends in class the next morning. I 
wasn’t sure what to say, what to do 
or how to proceed. I knew informa-
tion traveled fast in the neighbor-
hood — it always had, even before 
Facebook or texting — so I didn’t 
think I’d be the one to break the 
news to any of my students. But 
when one boy ambled in, hair tou-
sled as if he’d woken up ten minutes 
earlier, I could tell by the way he 
looked around at the awkward still-
ness of his classmates that he had 
no inkling. Telling him was one of 
the toughest things I’ve had to do in 
my 20-plus years as a teacher.

My colleagues and I decided to 
let all the seventh and eighth graders 
spend the entire morning out in the 
hallway. We hugged. We cried. We 
stood around in clusters, speaking 
in whispers, still stunned. Later, my 
homeroom students gathered chairs 
in a circle and shared. We meditat-
ed, as we do every day, and we creat-
ed a community memorial to Leo in 
the hallway with photos, drawings, 
poems and remembrances. A small-
er version of it still graces our class-
room all these months later.

The week after Leo was killed, 
a class of second graders — along 
with their teacher, Erika Gomez, 
who grew up in Back of the Yards 
and attended our school as a stu-
dent — slowly filed into our class-
room in the middle of a social stud-
ies lesson. My students watched, 
confused. “What are they doing?” 
one student asked aloud. When 
the last of the children had taken 
their places in a semi-circle that 
embraced the older students, three 
stepped forward.

“We know you are really sad 
about your friend, Leonardo,” one 
girl said.

“But we want you to know that 
there is hope. Don’t lose hope,” an-
other student added. “We made lit-
tle presents for you to keep and to 
know that life goes on.”

For the next few minutes, the 
second graders made their way 
around the room, handing out cards 
they’d made for the teens. “I’m sorry 

for your loss,” one chubby-cheeked 
boy said. Near him, a pair of girls 
hugged as tears rolled down the 
eighth grader’s cheeks. She wiped 
them away, smiled and gave her 
card-bearer another tight squeeze.

It had been an unimaginably 
difficult two weeks, and this sur-
prise visit had come at just the right 
time. At some point, we’d need to 
continue thinking about the root 
causes of violence in the neighbor-
hood, about what the city needed 
to do to support young people in 
communities like ours and about 
our own roles in helping to bring 
about change.

But at that moment, we needed 
to remember Leo. We needed to hold 
on to each other. We needed just 
what those second graders provided.

#     #     #

That any school-based learning 
can happen when kids are experi-
encing such emotional upheaval, 
such an avalanche of sadness and 
fear, is something akin to a miracle. 
But it does. Young people are resil-
ient — far more than they should 
have to be in a truly just world — and 
we do our best to move forward. As 
in many middle-school classrooms, 
my students this year were by turns 
deeply engaged, f lat-out bored, lost 
in reflection or writhing in uproari-
ous laughter. They wrote poems and 
read novels and explored big ques-
tions like, “What is the meaning of 
patriotism?” and “What is the role 
of the media in a democracy?” They 
learned.

In October, in the midst of a 
unit on the presidential election, 
my social studies classes watched 
Khizr Khan’s speech from the Dem-
ocratic convention. Almost none of 

Leo and his mother
Photo courtesy of the family.



Chicago Union Teacher  ∕  January-February 2017 � 11

them had seen it before, and when 
Khan pulled a slim booklet out of 
his jacket pocket and said to the 
camera, “Donald Trump…let me ask 
you: Have you even read the Unit-
ed States Constitution? I will gladly 
lend you my copy,” their roar of ap-
plause seemed to shake the walls. 
One girl turned to me and said, 
“That right there gave me chills.”

The morning of November 9, the 
electricity generated by the Khan 
video seemed like a distant memo-
ry. Like much of America, many of 
my students believed that Secretary 
of State Hillary Clinton would win. 
Or maybe they just wanted to be-
lieve it. Most of them weren’t huge 
Clinton fans—many had favored 
Bernie Sanders during the primary 
season—but Trump was frighten-
ing. When I asked if anybody want-
ed to share how they were feeling 
in the wake of the results, few did. 
So, I asked each student to give me 
just one word. “Angry,” “worried,” 
“afraid” and “disappointed” came up 
often. Later in the period, when we 
looked at the exit polls broken down 
by race, it was no surprise who had 
disappointed them. Trump had won 
only the white vote, while losing in a 
landslide among everyone else.

My students are not naïve. I don’t 
think they look to electoral politics 
as a simple balm for their hurts or 
struggles. They are keen observers 
of current events and history, and 
are quick to detect injustices per-
petrated by those in power, wheth-
er we’re discussing the Dawes Act 
of 1887 or the recent cover-up of 
the Laquan McDonald shooting in 
Chicago. But they are also, on the 
whole, not jaded. While they note 
the hypocrisies and live out the stark 
differences between the America of 

textbook mythology and the Amer-
ica of their back yard, many want to 
believe that the country’s people will 
do right by them when it really mat-
ters. In that sense, the presidential 
election was another crushing loss 
in a year of crushing losses.

As painful as Leo’s death had 
been, it wasn’t the first, or last, 
to shake our school’s community 
during the past year. Sidewalk altars 
became a recurring feature of the 
neighborhood landscape—their wilt-
ing flowers and Virgen de Guadalupe 
prayer candles serving as reminders 
of the fragility of life for kids who 
walked past each day. Two of those 
killed were older brothers of one of 
our current eighth graders. Five had 
once been students at our school. The 
oldest among them was just 22.

I can almost see the question 
of “Were they gang members?” 
bubbling to the surface in the 
minds of some readers. My short 
answer is that it doesn’t matter. 
They were young — most of them 
still teens — and now they are gone. 
Asking if they were gang members 
seems little more than a pretext 
for concluding their deaths were 
justified, or at least undeserving 
of sympathy. It’s the same line of 
thinking, in reverse, that prompts 
journalists to alert readers that a 
murdered teen was an “honor stu-
dent” — as if a kid who failed a class 
or had a “C” average is somehow ex-
pendable. Of the young people our 
school’s community lost this year, 
some were affiliated with gangs. 
Others, like Leo, were not. Either 
way, the questions we should be 
asking in the wake of such violence 
are deeper ones: Why do so many 
Black and Latino young men feel a 
sense of hopelessness or despair? 

What can schools do to better em-
brace and connect with kids on the 
margins? Where are the job oppor-
tunities and mental health supports 
for young people in our city’s needi-
est neighborhoods?

Asking good questions is, of 
course, part of the territory for 
teachers. But for me, the best, most 
urgent question of the year was not 
part of any unit plan or asked by any 
adult at our school. It was posed by 
an eighth grader, toward the end of 
an assembly that addressed the vio-
lence in our community, how it was 
affecting us and how we might re-
spond. The girl who asked it raised 
her hand tentatively before saying, 
“How does hope unfold?”

The philosophical turn of the 
question, as well as its somewhat un-
usual construction, seemed to take 
everyone by surprise. If anyone re-
sponded, I don’t remember what they 
said. But the question stuck with me 
over the course of the year:  “How 
does hope unfold?”  The image it 
brought to mind, for me at least, 
was of hope as a process, a series of 
actions, that build upon one another 
over time. It resonated with me in 
ways that similar questions, such as 
“Where do we find hope?” do not.

For many educators, the answer 
to “Where do we find hope” is of-
ten simple and obvious: The kids. 
We find hope in our students—the 
next generation. It’s a cliché of sorts, 
but I’ve said it myself, many times, 
and there is truth to be found in 
the words. Still, the events of this 
year have pushed me to reconsider 
that response, to wonder if it is, in 
some ways, a cop-out for adults, 
and a way to place a weight onto 
the shoulders of young people who 
shouldn’t have to carry it.

That thought was echoed by one 
of my eighth-grade students, who 
closed a poem with these words:

They tell me to have hope, that 
everything is going to be okay.

But how can I believe them?
How can I convince myself that 

everything’s gon’ be alright?
How can you ask me to have hope 

when bodies are being dropped 
day after day?…

If there is a way to get hope,
teach me,
teach us.

That, in turn, may be too for-
midable a load for teachers to bear 
alone. In times of tragedy, we all 
f lail about, full of uncertainty. The 
only real way forward, it seems, is to 
trudge through the losses and pain 
hand in hand.

And that we continue to do. A 
colleague down the hall has insti-
tuted “peace circles” in her class-
room. Our school administration 
set aside money for therapists to 
support students’ emotional health 
and devoted an entire profession-
al development session to teach-
er wellness. In late November, in 
response to the election results, a 
number of students and teachers 
participated in a “We Belong” unity 
march and rally, where one of our 
eighth graders delivered a power-
ful speech in support of her undoc-
umented brother. And every day, 
my class begins our meditation by 
remembering Leo.

Outside the school’s walls, the 
neighborhood is, as always, full of 
beautiful people and fierce love. 
Gun violence and gangs do not de-
fine it. Kids play soccer at the park. 
Some go to confirmation classes 
or play in a marimba ensemble at 
the local parish. Mothers lead par-
enting classes. A weekly reflection 
group draws 15 or so young men 
who discuss their struggles and 
ways to address them (“We don’t 
need more police. We need jobs.”). 
At a recent community meeting, a 
parent lamented the fact that out-
siders often notice only negatives in 
the neighborhood and fail to see all 
the good things that are happening.

I’m glad 2016 is over. I know 
there’s no magic in turning the 
page on a calendar, and a peek at 
the latest news feed is enough of 
a reminder that difficult days lie 
ahead. Still, unlike in past years, I 
feel a certain healing in welcoming 
this New Year. I greet it with no 
resolutions — only a renewed chal-
lenge: Day by day, piece by piece, 
unfold hope. Together. 

Greg Michie is a teacher at Seward 
Elementary School. This article was 
originally published on medium.com.

Why do so 
many Black 
and Latino 
young men 
feel a sense of 
hopelessness or 
despair? What 
can schools 
do to better 
embrace and 
connect with 
kids on the 
margins? 

One of the cards 
distributed by second 
graders to  
Mr. Michie’s to seventh-
grade students
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Vacancy on the CTU executive board
In addition to the three (3) executive board 

functional vice president vacancies that 
were announced in December via email 

and the Chicago Teachers Union website, a 
recent retirement has made available a fourth 
position: one (1) Elementary School Teacher 
Vice President. 

All voting members of the functional 
group of the House of Delegates may vote for 
one (1) candidate, no matter how many are 
nominated. 

The procedure is as follows: 

1.  Vacancies and procedures for filling the 
vacancies shall be advertised on the CTU 
website, in the Chicago Union Teacher mag-
azine and via email preceding the nomination 
meeting, and in the meeting notice bulletin 
for the month of the election. 

2.  At the January House of Delegates meet-
ing, an announcement was made of the va-

cancy and the dates of the nominations and 
election. 

3.  At the February and April House of Del-
egates meetings, citywide delegates will be 
asked to declare which functional group they 
will vote with—elementary or high school. 

4.  Nominations will take place at the Febru-
ary House of Delegates meeting.

5.  Only those members of the House of Del-
egates, who represent the functional group to 
be voted on, may nominate, second the nom-
ination and vote. Only persons in the func-
tional group may be nominated. Associate 
delegates may vote. Citywide delegates will 
sign in as high school or elementary. 

6.  Prior to the House of Delegates meeting 
where voting will take place, all eligible can-
didate names will be posted on the CTU web-

site in alphabetical order by functional group. 

7.  Voting shall take place at the April House 
of Delegates meeting. 

8.  At the meeting where the voting is to take 
place, each nominee shall have the opportunity 
to speak for one minute in the order in which 
they appear on the ballot, if they so desire. 

9.  Delegates will be called to the voting 
area to pick up the ballots, have their badges 
checked and sign the voters’ signature list. 

10.  Voters will place cast ballots in boxes at 
the designated locations. 

11.  When voting is complete, Rules-Elections 
Committee members will count the ballots. 

12.  Up to two representatives per candidate 
may be present during the counting. The can-
didate may be one of the representatives. 

13.  The results will be given to the President 
for announcement at the end of the meeting. 

14.  Any candidate who receives a majority 
(more than 50 percent) of the votes cast for 
their functional group will be automatically 
seated as functional vice president. 

15.  In case there is a vacancy for which no 
candidate receives a majority, the two candi-
dates who receive the most votes in the first 
round will stand in a runoff election. 

16.  In the case of a runoff, each remaining 
nominee will be given one minute to speak 
in the order in which they appear on the bal-
lot, at the meeting where the runoff voting is 
taking place. 

The Rules-Elections committee requests 
that the voting take place at the meeting as 
early as possible. 

to ask that question and be honest 
amongst her peers. I admitted that 
I had racist family members, too 
(I would contend all white peo-
ple do). I told her I did not know 
what it was like to have blatantly 
racist parents, but by her knowing 

this about her parents and being 
willing to challenge herself, it was 
already a brave step. 

Another student said in front of 
the entire class, “I want to be like 
you.” I have to be honest, I’ve nev-
er had anyone tell me that before. 
These comments blew me away. I 
gave both of these students some 
advice after class, such as listen 

to people of color, read books that 
will push your thinking like Why 
Are All the Black Kids Sitting To-
gether in the Cafeteria? and A Peo-
ple’s History of the United States; 
read about Black Youth Project 
100 and Assata’s Daughters. 

The work that Mayra does in 
her Ethnic Studies class challeng-
es racism, white supremacy and 

privilege daily. I am thankful for 
the opportunity to be a part of her 
work. As teachers, we should not 
only be inviting guest speakers 
into our classrooms more often, 
but we should actually be inviting 
other teachers to come speak to our 
students. We teachers know how 
brilliant and amazing many of our 
colleagues are. Rather than using a 

personal business day to go speak 
to students in other schools, CPS 
should encourage collaboration 
and provide professional develop-
ment days to work together. 

Mayra Almaraz-De Santiago is 
teacher at Taft High School. Dave Stie-
ber is a teacher at Chicago Vocational 
Career Academy.

Continued from page 9

Who are 
our allies?
Solidarity is a two-way street, 
especially for transit workers. Our 
brothers and sisters who keep the 
Chicago Transit Authority moving 
are locked in a contract battle with 
the city. When and if they need us to 
move into active support of a possible 
job action, let’s be ready to give them 
our full backing.

BY CAROL HAYSE

Onerous working conditions. 
Long, long hours. Insensi-
tive supervisors. Bizarre 

rules and expectation changes. 
Threats from administration. No 
time to go to the bathroom. Does 
this sound familiar, teachers? 
Twelve-hour work days with no ex-
tra pay—also familiar? 

Certainly these are difficulties 
faced at school by many Chicago 
Teachers Union members, but they 
also describe the working condi-
tions of our brothers and sisters in 
the Amalgamated Transit Union 
(ATU) Local 308. These are the rail 

workers of the Chicago Transit Au-
thority. ATU 308 members, along 
with another local (241) have been 
working without a contract for a 
year. They have taken a “yes” strike 
vote, and only they will decide when 
and if to strike.

 In the meantime, ATU mem-
bers have mounted creative actions 
to make the public aware of their 
contract demands, most of which 
pretty much add up to “fairness 
and dignity” on the job. Just before 
Thanksgiving, they promoted a 
“Thank Your CTA Driver Week” to 
remind folks how essential their ser-
vices are, and that they benefit from 
a smile and “thank you” as we all do.

 There are about 3,000 members 
of the ATU. Along with 241, they are 
large, and they are powerful. Can 
you imagine what our city will be 
like if they need to strike? Children 
not making it to school, the Loop 
shut down, parents not making it 
to work, massive traffic jams and so 
on. That’s a pretty chilling image. 
But these rail and bus workers are 
much like educators in that their 
service is crucially needed. They 
are being attacked by the likes of 
Mayor Rahm Emanuel, and previ-
ously Forrest Claypool, and for the 
same reasons. We know too well 
that these reasons include further 
enrichment of the 1 percent on the 

backs of those who work, and fur-
ther attacks on our incomes, life-
styles security and dignity.

These rail and bus workers are 
the parents of our students. They 
are individuals scrabbling to make 
ends meet and to provide for their 
children. They are mostly of color, 
with targets placed on their backs 
for centuries and currently—and 
quite enthusiastically—by the in-
coming Trump appointees. But they 
have power and they are well-placed 
to cause great consternation among 
the likes of Rahm and his friend, 
Gov. Bruce Rauner.

 Among the CTU’s many allies, 
the members of 308 and 241 should 

be paramount. We are grateful for 
all our allies, but exhaustion lurks 
and we must make choices among 
the many social justice projects for 
which we feel affinity. Supporting 
the 308 and 241 workers will satisfy 
our deepest needs for connection to 
others who are under attack—and 
it will be strategic. We need parent 
and community allies, and we need 
power to affect change. CTU sup-
port of these workers will project 
our union’s determination to affect 
major social change in this city, and 
to protect our friends, parents, stu-
dents and communities.

Carol Hayse is a CTU retiree.
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Restorative 
practice: a 
communal 
approach 
to confl ict 
and accountability
The restorative practice approach to discipline has resulted in a more than 65 percent reduction 
in suspensions and 57 percent drop in expulsions in Chicago Public Schools since 2013. 

BY LAVINIA OWENS 
AND WALTER TAYLOR

C hicago Teachers Union 
Foundation (CTUF) Direc-
tor of Development Lavinia 

Owens talks about the science and 
impact of restorative practices with 
Walter Taylor, the CTUF Quest 
Center architect of restorative prac-
tice professional development.

Lavinia Owens: What is restor-
ative practice? 

Walter Taylor: Restorative prac-
tice is essentially a philosophy that 
emphasizes increasing the capacity 
to build, sustain and, when neces-
sary, restore relationships. This is 
done while decreasing behavior that 
is antisocial or causes harm. It is 
also considered a social science that 
incorporates education, sociology, 
psychology, organizational develop-
ment, criminology, social work and 
leadership as a way to construct vig-
orous communities that place a pre-
mium on human and cultural capi-
tal. Restorative practice has its roots 
in Native American and African cul-
ture. Some of the common practices 
are restorative conversations, talking 
circles and peer conferencing. 

What makes restorative prac-
tice important in our communi-
ties and in schools? 

Restorative practice is important to 
our communities and our schools 
for a plethora of reasons. It repairs 
harm; centers itself upon resto-
ration instead of punishment as a 
form of accountability; decreases 
punitive actions, entrance into the 
criminal justice system and recidi-
vism; involves all parties (the per-
son who does the harm, the person 
harmed, and the bystanders/wit-
nesses) in the solution to a problem 

or a harm that was perpetuated; 
focuses on doing with opposed to 
doing to or doing for; establishes a 
sense of community; reduces crime, 
violence and bullying; improves hu-
man behavior; strengthens civil so-
ciety; provides effective leadership; 
and builds, maintains and restores 
relationships. 

Restorative practice teaches and 
reminds us that not every crime 
or harm (possibly none) has to be 
viewed as punishable. In fact, restor-
ative practice provides an opportu-
nity to engage people in a communal 
process, be it restorative conversa-
tion, talking circle or peer media-
tion. Restorative practice is commu-
nal in its process and therefore helps 
to establish a sense of community. 
This happens because a core princi-
ple of the philosophy calls upon the 
individuals and the community to 
engage with one another (whether a 
crime or a harm has taken place or 
not), opposed to isolating the indi-
viduals involved and creating a wid-
er gap between the parties. 

Historically, the practice in both 
the school and the wider commu-
nity has been to punish and punish 
hard depending on the level of the 
offense. This, in many schools and 
communities, is how they under-
stand making someone account-
able and justice being served. The 
problem with that belief is punitive 
action is at the heart of the so-called 
accountability. Meanwhile, no skills 
are being learned—skills that will 
possibly not have the behavior hap-
pen again, or at least skills that 
would be useful in dealing with the 
situation properly if it does reoccur. 

The problem is accountability 
and punishment are often seen as 
synonymous. Many schools and 
communities think that there can’t 
be any accountability if there is no 

punitive action taken. Restorative 
practice debunks this belief. From 
the restorative lens, being account-
able really means that one must 
face what one has done and try and 
make it right – try to fix it – restore 
it – repair the harm. One must listen 
to the harm that was done from the 
person(s) that was/were affected by 
it. In this instance, accountability is 
at the core. To make it plain: statis-
tically, it is shown that crime, vio-
lence, bullying and recidivism ALL 
decrease when restorative practices 
are employed within the school and 
in the wider community. 

Who benefi ts the most from 
restorative practice?

I love this question! The answer is 
everyone. When restorative prac-
tice is used correctly and regular-
ly, everyone benefits. There is no 
one person who benefits the most. 
That is the brilliance of restorative 
practice—it increases what many 
call “social and cultural capital.” 
When schools and communities 
invest in restoration as a common 
practice they will see improvements 
in individual and group behaviors, 
attitudes and even academic per-
formance. 

What ends up happening when 
restorative practice is utilized 
consistently is there’s an increase 
in trust and reciprocity both as a 
community and amongst individu-
als. Despite what many people may 
think, restorative practice is not pie 
in the sky or warm and fuzzy. It is, 
however, a philosophy that is based 
on common sense and humanity. 

It’s altogether rational that peo-
ple behave better when they feel 
good about themselves and their 
surroundings. This philosophy gets 
at that. Restorative practice is a way 
of life that first asks participants to 

build a relationship, then work to 
maintain it, and, when necessary, 
work to restore it. Therefore, it is 
not reactionary in its approach. It 
is proactive and preventative. We 
all know that everyone benefits 
when the members of a communi-
ty, be it a school or otherwise, are 
in harmony with one another. Re-
storative practice makes solidarity 
a real possibility. 

How do you see restorative prac-
tice in the next fi ve years within 
the education community?

In the next five years, I see restor-
ative practice as the primary way 
that teachers, administrators, secu-
rity guards—really the whole of the 
school—will view “discipline.” I be-
lieve and hope that the education-
al system will make the necessary 
paradigm shift to truly embrace 
restorative over punitive practices. 
I have faith that the education com-
munity will see restorative practice 
as a way to save itself from the cycle 
of punishment that it is caught in. 
That cycle is one that has no real 
destination except for more of the 
same: detentions, suspensions and 
even arrests. 

It is my fervent prayer that the 
education community comes to 
realize that you can’t punish your 
way out of a complex social prob-
lem that, at its root, has to do with 
major societal ills: racism, sexism, 
poverty and adultism. Therefore, 
restorative practice as an alterna-
tive must be utilized if we really 
are serious about keeping children 
and young people in school and be-
ing truly responsive to their social 
emotional and educational needs. 

What are some things you would 
do to have people in the fi eld 
of education really begin to un-

derstand and utilize restorative 
practice?

To have people in the field of educa-
tion really begin to understand and 
utilize restorative practice, I would 
employ a holistic approach. What 
I mean by that is, I would gather 
each stakeholder—student, parent, 
teacher, clinician, PSRP, adminis-
trator, etc.—together and ask them 
a very simple question: What type 
of school do you want? More than 
likely, the answer to that question 
will align with what restorative 
practice is all about—skills like 
self-efficacy, leadership, listening, 
speaking, perspective taking and 
conflict resolution. 

I would make presentations to 
policy-making bodies like the Local 
School Council, Parent Teacher As-
sociation and student government 
about the current state of affairs 
in terms of exclusionary practices 
and the clear and correct alterna-
tive (restorative practice). I would 
allot a substantial amount of dollars 
for training in restorative practice. 
That money would be used train 
the aforementioned stakeholders. 
In other words, I would make re-
storative practice a priority and stay 
true to a very important principle 
of restorative practice: doing things 
with others, as opposed to doing 
things to or for others. 

Lavinia Owens is the CTUF Director 
of Development. Walter Taylor, NBCT, 
is the CTUF Quest Center Director of 
Professional Development. To learn 
more about restorative practices, please 
register for the CTUF Quest Center 
restorative practice intensive at http://
www.ctuf.org/questcenter/pd/. If you 
would like to bring restorative practice 
to your school, please contact Walter 
Taylor at waltertaylor@ctuf.org.

Taylor (second from right) last July in a restorative practice peace 
circle with CTU members and CPS students. (Photo: Ronnie Reese)



House of Delegates 
Meeting ∕ Wednesday, 
December 7, 2016
Delegates not present: AL1 AUSTIN-
NORTH LAWNDALE ELEMENTARY  
Alexander, Melissa; Anderson, Grace A.; 
Blackwell, Jeffery B.; Boyle, Tanya R.; Collins, 
John T.; Pittman, Sylvelia I.; Rivas, Marisol; 
Sciarine, Kathleen ∕ AL2 AUSTIN-NORTH 
LAWNDALE ELEMENTARY  Bryant, Avis 
P.; Egwuekwe Maxey, Kelechi S.; Hennen, 
Jared P.; Jackson, Jasmine; Rosiejka, Nathan 
∕ BP1 BURNHAM PARK ELEMENTARY  
Crawley, Dorothy Q.; Ferguson, Heather 
C.; Laidler, Autumn M.; Turner, Deborah 
A.; Tyler, Teresa P. ∕ BP2 BURNHAM 
PARK ELEMENTARY  Burrell, Curtis A.; 
Garcia, Chandra D.; Hegwood, Catherine; 
Horton, Kawana T.; Poplawski, Nicole 
A.; Ringhand, Allison B.; Robinson, 
Tracy Y.; Washington, Nathalia A. ∕ EG1 
ENGLEWOOD-GRESHAM ELEMENTARY  
Cleary, Anne T.; McKinney, Angela M.; 
Reeder, Candice C.; Smith, Vera I. ∕ EG2 
ENGLEWOOD-GRESHAM ELEMENTARY  
Brown, Marsandra Y.; Clay, Jamila K,; Davis, 
Victoria; Gilmore, Jacqueline; Hurley, 
Christine M.; Jarrell, Ashley N. ∕ FR1 
FULLERTON ELEMENTARY  Chavez, Lisa 
B.; Milano, Dena M.; Montgomery, Andrea 
H.; Weston, Lindsay N. ∕ FR2 FULLERTON 
ELEMENTARY  Bruehl, Steven C.; Flynn, 
Christine A.; Jacobson, Johanna T.; Kearns, 
Donald E.; Ramirez-Diaz, Maria M.; Zuniga, 
Laura B. ∕ FL1 FULTON ELEMENTARY  
Hebert, Deanna W.; Hirsch, Michael D.; 
Maurello, Rosemary S.; Pattis, Wendy R. ∕ 
FL2 FULTON ELEMENTARY  Body, Jerline; 
Caponigri, Daniel P.; Carlson, Julie A. ∕ FSS 
FAR SOUTH SIDE HIGH SCHOOL  Barnett, 
Annitria S.; Brown, William R.; Brownlow, 
Dorothy M.; Dervin-Brown, Evajamania 
V.; Pincham, Robert E.; Randolph, Ian C.; 
Rountree, Eric F.; Sokoya, Jamiu O.; Styler, 
Kenneth D. ∕ GH1 GARFIELD-HUMBOLDT 
ELEMENTARY  Farder, Dejernet M.; Greco-
Serwa, Sandra M. ∕ GH2 GARFIELD-
HUMBOLDT ELEMENTARY  Beverly-Bass, 
Carrene; Georgopoulos, Stella S.; Haynes, 
Marci S.; Trowers, Laquinya; Watson, Joyce 
∕ LC1 LAKE CALUMET ELEMENTARY  
Grant, Lorrie A.; Kern, Allen; Melton, Wilene 
M.; Spearman, Nicole N.; Whitehead, Sheryl 
F. ∕ LC2 LAKE CALUMET ELEMENTARY  
Fattore, Marybeth A.; Lee, Tyrone T.; 
McKinney, LaConya ∕ ME1 MIDWAY 
ELEMENTARY  Dusek, Lisa A.; Finn, Nancy 
A.; Hester, Kamau L.; McGrath, Patrick W.; 
O’Malley, Margaret M.; Zaturski, Steven A. 
∕ ME2 MIDWAY ELEMENTARY  Anderson, 
Eric E.; Crockett, Turan C.; Jameson-

Hardy, Jacqueline; Jennings, Christina;  
Kosek, Suzanne D.; Magallanes, Lucero; 
Waywood, Anna J.; Webster, Keisha L. ∕ 
NW1 NORTH-NORTHWEST SIDE H.S.  
Coupaud, Helena; Gryglak, Emma E.; Lewis, 
Shereena D.; Maeda, Ann T.; Phelan, Audrey 
R.; Sloan, James; Wasowski, Robert A. ∕ 
NW2 NORTH-NORTHWEST SIDE H.S.  
Bach, Barbara A.; Boatman, Wendy M.; 
Flanagin, Eleanor D.; Hungerford, Robert; 
King, Elizabeth M.; Pedersen, Christian E.; 
Starr, Kristen J.; Trine, Karen M.; Trousil, 
Jacqueline L.; Yonan, Joanne S. ∕ OH1 
O’HARE ELEMENTARY  Blaszczyk, Diane 
L.; Erzrumly, Layla; Irwin, Melissa L.; Kasai, 
Meleia F.; Spagnola, Patricia A.; Tsatsos, 
Mary G. ∕ OH2 O’HARE ELEMENTARY  
Manesis, Nick G.; McLennon, Tasmie S.; 
O’Donnell, James M.; Ortiz, Lorraine G.; 
Pappas, Liza R.; Reyes, Julia A.; Ward, 
Anne C.; Westfall, Michael F. ∕ PE1 
PERSHING ELEMENTARY  Fernbach, 
Laura A.; Freeman, Roy; Gonzalez, Omar; 
Padilla, Jose G.; Pulaski, James; Spyer, Lara 
∕ PE2 PERSHING ELEMENTARY  Ferrin, 
Nicole M.; Kurkjian,Lydia; Mata, Rommy 
C.; Walls-Kirk, Kimberly A. ∕ PL1 PILSEN-
LITTLE VILLAGE ELEMENTARY  Cosme, 
Maria T.; Fragoso, Miguel; Guerrero, Jesus 
A.; Olmedo, America Y.; Reed-Lopez, 
Anne C.; Salazar-Bolda, Magdalena; 
Tirres, Rebekah E. ∕ PL2 PILSEN-LITTLE 
VILLAGE ELEMENTARY  Hecht, Emily 
L.; Ma, Amy; Olazaba, Phillip J.; Sierra, 
Laura ∕ RR1 RAVENSWOOD-RIDGE 
ELEMENTARY  DeJesus, Iris; Glowacz, 
Derek; Lancaster, Elizabeth R.; Loudin, 
Robert B.; Pejcinovic, Lisa C.; Warren, 
Lynn ∕ RR2 RAVENSWOOD-RIDGE 
ELEMENTARY  Drase, George P.; Ebstein, 
Jody; Hernandez, Wilson; Obichere, Marie 
C. ∕ RI1 ROCK ISLAND ELEMENTARY  
Bobo, Jennifer L.; Gagner, Louis T.; Holmes, 
Davina; Majka, Margaret A.; Murphy, Erin 
A.; O’Connor, Regina M. ∕ RI2 ROCK 
ISLAND ELEMENTARY  Andersen, Robert; 
Calandriello, Joanna; Dixon, Rutha L.; 
Taylor, Dewana T.; Walters, Alyssa J. ∕ SK1 
SKYWAY ELEMENTARY  Boose, Robin; 
Christian, Linda I.; Kimbrough, Ruth T.; 
Norment, Sonya C.; Wanders, Natalie ∕ SK2 
SKYWAY ELEMENTARY  Hunter, April 
M.; Jancaric, Lucille A.; Kimble, Jennifer 
N.; Moore, Arneice A.; Phillips, Jala L.; 
Rentmeesters, Anna M.; Simpkins, Lynette 
G. ∕ SSH SOUTH SIDE H.S.  Cameron, 
Alisia L.; Fisher-Gary, Tonya D.; Furigay, 
Marc D.; Lucchesi, Lauren; McMurray, Tara 
A.; Miller, Chiffon N.; Nichols-Sweat, Shari 
A.; Reed, Darryl L. ∕ SW1 SOUTHWEST 
SIDE H.S.  Brode, Amanda A.; Newcomb, 
Bernard C. ∕ SW2 SOUTHWEST SIDE H.S.  

Bell, John T.; Harris, Shelly; Maniates, Evan 
P.; Novak, Paula M.; Seabloom, Joseph D. ∕ 
WS1 WEST SIDE H.S.  Harris, Stephanie 
J.; Robinovitz, Isaac w.; Seale, Jodi J.; 
Vanhorssen, Martha S.; Weatherred, Jacob 
∕ WS2 WEST SIDE H.S.  Abram, Carl; Cole, 
Maximilian A.; Hopkins, Joyce J.; Renteria, 
Rita ∕ CITY-WIDE CAREER SERVICE  
Bullocks, Latonya N.; Cruz, Griselda; 
Gonzalez, Maria A.; Hill, Delphine; Johnson, 
Kimberly Y.; Johnson-Harper, Luwanda; 
Kirkpatrick, Kelsey; Prince, Gloria J.; 
Ramsey, Barbara; Robinson, Patricia; Spiff, 
Inodu; Watson, Kimberly A. ∕ CITY-WIDE  
Ahmad, Huma A.; Boyle, �erese M.; Carter, 
Cathaline G.; Christensen, William, E.; 
Evans-Douglas, Tonya; Freed, Jeanne M.; 
Green, Burma S.; Gruodis, Paul J.; Heath, 
Howard L.; Knudstrup, Karen A.; Lamme, 
William R.; McCormick, Mary T.; Miller, 
Wesley; Nevels, Leigh M.; Nyberg, Angelica 
M.; O’Connell, Jennifer L.; Penn, Emily M.; 
Schechtman, Judith B.; Schwab, Jean R.; 
Schwartz, Jennifer K.; Socoloff, Miriam A.; 
�ompson, �eodore; Toro, �eresa L.; 
Tsitsopoulos, Bessie

House of Delegates 
Meeting ∕ Wednesday, 
January 11, 2016
Delegates not present: AL1 AUSTIN-
NORTH LAWNDALE ELEMENTARY  
Alexander, Melissa; Anderson, Grace A.; 
Boyle, Tanya R.; Collins, John T.; Montanez, 
Rene R.; Rivas, Marisol ∕ AL2 AUSTIN-
NORTH LAWNDALE ELEMENTARY  
Jackson, Jasmine; Maxey, Kelechi S.;  
�rash, Rasheeda M. ∕ BP1 BURNHAM 
PARK ELEMENTARY  Crawley, Dorothy 
Q.; Ferguson, Heather C.; Hill, Anita; 
Laidler, Autumn M.; Shaw, Janice D.; 
Turner, Deborah A. ∕ BP2 BURNHAM 
PARK ELEMENTARY  Burrell, Curtis A.; 
Hegwood, Catherine; Horton, Kawana 
T.; Jefferson, Joyce M.; Olson, Genni L.; 
Poplawski, Nicole A.; Ringhand, Allison 
B.; Robinson, Tracy Y.; Schnall, Jamie 
L.; Washington, Nathalia A. ∕ EG1 
ENGLEWOOD-GRESHAM ELEMENTARY  
Cleary, Anne T.; Mitchell, Susan C.; Reeder, 
Candice C.; �relkeld, Selena M.; Waters, 
Latanya A.; Wilkinson-Troutman, Cynthia 
G. ∕ EG2 ENGLEWOOD-GRESHAM 
ELEMENTARY  Brown, Marsandra 
Y.; Clay, Jamila K.; Davis, Victoria M.; 
Gilmore, Jacqueline; Hurley, Christine M.; 
Jarrell, Ashley N.; FR1 FULLERTON 
ELEMENTARY; Chavez, Lisa B.; James, 
Ramses D.; Milano, Dena M.; Rice, Scott 
∕ FR2 FULLERTON ELEMENTARY  
Bruehl, Steven C.; Gonzalez, Juan M.; 

Jacobson, Johanna T.; Kearns, Donald 
E.; O’Neill, Terrence J.; Pfeiffer, Beth A.; 
Ramirez-Diaz, Maria M.; Stamps, Tara 
S.; Weingarten, Wendy J. ∕ FL1 FULTON 
ELEMENTARY  Maurello, Rosemary S.; 
Pema, Vera ∕ FL2 FULTON ELEMENTARY  
Caponigri, Daniel P.; Cupicciotti, Allan ∕ 
FSS FAR SOUTH SIDE HIGH SCHOOL  
Brown, William R.; Brownlow, Dorothy 
M.; Pincham, Robert E.; Rountree, Eric 
F.; Sokoya, Jamiu O.; Voss, Dustin K.; 
Winston, Gerald O. ∕ GH1 GARFIELD-
HUMBOLDT ELEMENTARY  Greco-
Serwa, Sandra M.; Ortiz, Oscar R. ∕ GH2 
GARFIELD-HUMBOLDT ELEMENTARY  
Bonatz, Julia M.; Georgopoulos, Stella S.; 
Trowers, Laquinya; Watson, Joyce ∕ LC1 
LAKE CALUMET ELEMENTARY  Bright, 
Janine M.; Coleman, Angela K.; Grant, Lorrie 
A.; Kallianis, Patricia L.; Melton, Wilene 
M.; Miller, Taniko S.; Spearman, Nicole N.; 
Styles, Patricia A.; Whitehead, Sheryl F. ∕ 
LC2 LAKE CALUMET ELEMENTARY  
Ceretto, Traci A.; Fattore, Maribeth A.; Lee, 
Tyrone T.; McKinney, LaConya; Silva, Soila 
R. ∕ ME1 MIDWAY ELEMENTARY  Dennis, 
Jennifer M.; Dusek, Lisa A.; Hester, Kamau 
L.; McGrath, Patrick W.; O’Malley, Margaret 
M.; Outlaw, Cassandra; Zaturski, Steven A. ∕ 
ME2 MIDWAY ELEMENTARY  Anderson, 
Eric E.; Bush, Suzanne M.; Contreras-
Espinoza, Jose A.; Crockett, Turan C.; 
Hintz, Linda S.; Jameson-Hardy, Jacqueline; 
Jennings, Christina; Linehan, Joseph A.; 
Magallanes, Luccero; Paz, Juliana; Webster, 
Keisha L. ∕ NW1 NORTH-NORTHWEST 
SIDE H.S.  Costas, Alice E.; Coupaud, 
Helena; Gryglak, Emma E.; Maeda, Ann 
T.; Ochoa, Victor; Plencner, Scott M.; Sloan, 
James; Smith, Laura R.; Wasowski, Robert 
A. ∕ NW2 NORTH-NORTHWEST SIDE 
H.S.  Diaz, Sara R.; Loredo, Adam; Mead, 
�omas C.; Pedersen, Christian E.; Yonan, 
Joanne S. ∕ OH1 O’HARE ELEMENTARY  
Blaszczyk, Diane L.; Clarke, Deborah L.; 
Erzrumly, Layla; Green, Shane R.; Irwin, 
Melissa L.; Kasai, Meleia F.; Miller, Patricia 
K.; Spagnola, Patricia A.; Tsatsos, Mary 
G.; Van Pelt, Michele R. ∕ OH2 O’HARE 
ELEMENTARY  Buen, Lorelei G.; Dillon, 
Barbara K.; Manesis, Nick G.; McLennon, 
Tasmie S.; Reyes, Julia A.; Wehbeh, Jenine 
∕ PE1 PERSHING ELEMENTARY  Padilla, 
Jose G.; Pulaski, James ∕ PE2 PERSHING 
ELEMENTARY  Ferrin, Nicole M.; Kurkjian, 
Lydia; Mata, Rommy C.; Strentz, Madilyn 
A.; Walls-Kirk, Kimberly A. ∕ PL1 PILSEN-
LITTLE VILLAGE ELEMENTARY  Cosme, 
Maria T.; Rentz, Kathleen M. ∕ PL2 
PILSEN-LITTLE VILLAGE ELEMENTARY  
Cardenas, Griselda; Demaray, Lindsay 
L.; Kowalski, Megan; Olazaba, Phillip J.; 

Schiessl, Daniel M.; Todd, Roisleen K. ∕ RR1 
RAVENSWOOD-RIDGE ELEMENTARY
DeJesus, Iris; Glowacz, Derek; Lancaster, 
Elizabeth R.; Mountz, David B.; Pejcinovic, 
Lisa C.; Pulliam, Davina M.; Veugeler, Paul 
M.; Warren, Lynn; RR2 RAVENSWOOD-
RIDGE ELEMENTARY; Benavides, 
Angela M.; Drase, George P.; Ebstein, Jody; 
Hartrich, Jeanne M.; Hernandez, Wilson; 
Obichere, Marie C. ∕ RI1 ROCK ISLAND 
ELEMENTARY  Bobo, Jennifer L.; Foy, 
Brandon J.; Fuller, Nicole; Gagner, Louis T.; 
Holmes,Davina; Jaquez, Nicole J.; Jemison, 
Diannia; Majka, Margaret A.; Murphy, Erin 
A.; O’Connor, Regina M.; Sparks, Jeri L. ∕ RI2 
ROCK ISLAND ELEMENTARY  Andersen, 
Robert; Calandriello, Joanna; Dixon, Rutha 
L.; Harris, Jacquelyn; Herron, Lori A.; Himes, 
Lewis; Walters, Alyssa J. ∕ SK1 SKYWAY 
ELEMENTARY  Boose, Robin; Crockett, 
Nicole M.; Gordon, Tekita; Kimbrough, 
Ruth T.; Mack, Merideth L.; Norment, Sonya 
C.; Parks, Redina M.; Simpson, Allyson L. 
∕ SK2 SKYWAY ELEMENTARY  Brown, 
Marlene; Brown-Murray, Adrienne J.; Cade, 
Shannon L.; Hunter, April M.; Kimble, 
Jennifer N.; Phillips, Jala L.; Rentmeesters, 
Anna M.; Simpkins, Lynette G.; Turner 
Burkes, Constance ∕ SSH SOUTH SIDE 
H.S.  Cameron, Alisia L.; Fisher-Gary, 
Tonya D.; Furigay, Marc D.; McGee, Keva 
A.; McMurray, Tara A.; Miller, Chiffon 
N.; Reed, Darryl L.; Reid, Kimberly M. ∕
SW1 SOUTHWEST SIDE H.S.  Byrnes, 
Christopher M.; Dobert, Kenneth G.; 
Newcomb, Bernard C.; Phillips, Aidan; 
Phillips, Amy C. ∕ SW2 SOUTHWEST 
SIDE H.S.  Conway, Venita; Harris, Shelly; 
Novak, Paula M. ∕ WS1 WEST SIDE H.S.
Banks, Ramona; Forbes, Dominique A.; 
Harris, Stephanie J.; Seale, Jodi J.; Sevener, 
Jeffrey M. ∕ WS2 WEST SIDE H.S.  Cole, 
Maximilian A.; Dudley, John B.; Peralta, 
Alfredo; Renteria, Rita; Waters, Cynthia R. 
∕ CITY-WIDE CAREER SERVICE  Butler, 
Mary S.; Davis, Sharon D.; Gaither, Arttice 
S.; Gonzalez, Maria A.; Guerrero, Genoveva; 
Henry, Kimberly; Hill, Delphine; Johnson, 
Kimberly Y.; Parker-Taylor, Karmen L.; 
Ramsey, Barbara; Robinson, Patricia; Spiff, 
Inodu; Wright, Valarie A. ∕ CITY-WIDE
Ahmad, Huma A.; Boyle, �erese M.; 
Carter, Cathaline G.; Christensen, William 
E.; Douglas Johnson, Cherly D.; Freed, 
Jeanne M.; Green, Burma S.; Gruodis, Paul 
J.; Knudstrup, Karen A.; Lewis, John W.; 
McCormick, Mary T.; Miller, Wesley; Nevels, 
Leigh M.; O’Connell, Jennifer L.; Penn, Emily 
M.; Racky, Denise M.; Ramirez Odell, Helen 
M.; Saffro, Scott J.; Schwartz, Jennifer K.; 
Slavitt, Marlene; Socoloff, Miriam A.; Toro, 
�eresa L.

Lists of deceased members of the Chicago Teachers Union (CTU) are provided to the Chicago Union Teacher by the office of the Chicago Teachers Pension Fund (CTPF) and are printed as received. If you notice an error or omission, please first contact the 
CTPF at 312.641.4464 or via email at memberservices@ctpf.org to report the information. Please contact the CTU Financial Dept. as well by phoning 312.329.9100. Both the CTPF and CTU disburse death benefits to a member’s designated beneficiaries.
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In memoriam
2016

June 28 Anne Bickett, Spalding

 September 24 Helen Clair Woods, West Pullman

 October 18 Joan M. O’Connell, McCormick

 October 19 George N. Vrettos, College Teacher

 October 20 Alice S. Douglas, William Reavis

October 24 Membra E. Bethea, Phillips Academy

 October 27 Evelyn M. Thor, Juarez High

 October 28 Anne M. Stefan, Corliss

 October 28 Elizabeth Walker, Inter American

October 29 Felecitia Griggs, Bradwell

 October 29 Eleanor A. Klein, District 4

 October 29 Beryl McDonough, Recip

 October 31 Anne Marie Boyd, Recip

 October 31 Nicholas G. Chandler, Overton

 October 31 Judith H. Ganeff, Randolph

 November 1 Eleanora Nickerson, Hearst

 November 1 Sara J. Santoyo, Lindbloom

 November 2 Roy Leonard Crawford, Cullen

 November 3 Charlie Mae Ball, Hyde Park

 November 3 Lucy M. Savino, Kelvyn Park High 

 November 4 Rhea A. Fox-Neal, Central Office

 November 5 Donna Marie Jelf, Pasteur

 November 5 Gloria Browning, Washington

 November 5 Obadiah LaFlora, Banneker

 November 7 Therese V. Sellers, Mason

 November 8 Lorraine Leknick, Gage Park High

 November 8 Harvey C. Olsen, Curie

 November 8 Julia S. Toman, Whitney Young

 November 9 Carol Gearring, Henricks Comm Ac

 November 10 David Espinoza, Sandoval

 November 10 Robert E. Kelley, Central Office

 November 10 Florence A. Manasin, Lane Tech

 November 10 Muriel C. O’Connor, Sub

 November 10 Maryrita C. Boland, Fleming

 November 11 Carol A. Gardula, C-W Educ General

 November 12 Marianna F. Grossman, Nobel

 November 12 Carrie M. Platts, Hughes

 November 12 Ellen Thorpe, Sub

 November 13 Barbara J. Hugi, Ellington

 November 14 Dorothy J. Dettmar, Recip

 November 14 Wilma Carol Gray, Thorp

 November 14 Sharon Lavoie-Beaumont, Lawrence

  November 15 Michael S. Condon, Madero Middle

 November 15 Michael DiGiovanni, Lane Tech

 November 16 Norman J. Bakall, Taft

 November 16 Elaine J. Gardner, Randolph Elem

 November 16 Marshall Goldberg, Sub postal service

 November 18 Florence Johnson, Gage Park High

 November 18 Delma C. Tyler, Shoop

 November 18 Joe W. Freelon, Johnson

 November 18 Barbara Lee, Health Sci/School Nurse

 November 18 Richard B. White, Hamline

 November 19 Claudette V. Harris, Clay

 November 20 William J. Hughes, Flower High

 November 20 Ralph M. Jacques, Altgeld

 November 21 Margaret E. Quick, South Shore

 November 21 Mary C. Green, Hinton

 November 22 Carl A. Sorensen, Cook County Jail

 November 23 Rachel O. Laks, sub

 November 23 Mohammed H. Alaraj, Cregier Voc

 November 23 Frank J. Wagner, Sub

 November 24 Dennis P. McElmeel, Barry

 November 24 Mary Anne Nardi, Wells HS

 November 26 Gloria Jean Fullilove, Ericson

 November 26 Martha Hoiden, Locke Elementary

 November 26 Ruth Racusen, Stewart

 November 27 Rose Schulman, Jahn

 November 27 Constance A. Wilson-Smith, Sub

 November 28 Harold Rappoport, Kelvyn Park High

 November 28 George H. Eddings, Sub

 November 28 Ruth Gold, Sumner Academy

 November 29 Lualice Ray, Gillespie

 November 29 Janice R. Zedler, Faraday

 November 30 Margaret Warmowski, Hilliard

 November 30 Robert B. Watkins, Sub

 December 1 Lucille Magby, Carter

 December 2 Charles D. Gordon, Nightingale

 December 2 Elaine Joseph, Reciprocal

 December 2 Sharon Elizabeth Watson, Barry

 December 5 Dorothy Carruthers, Fuller

 December 6 Marilyn J. Kilmartin, Armour

 December 6 Ruth E. Liss, Sub

 December 6 Susan Laurie Schirmacher, Shoop

 December 7 Alice P. Aich, Brentano

 December 9 Addie B. Rogers, Reciprocal

 December 10 Martha J. Hawkins, Randolph

 December 10 Elaine Marsha Spiegel, Roosevelt

 December 11 Marie Colette McGrew, Onahan

 December 11 Rosalyn O’Cherony, Reciprocal

 December 11 Marjorie K. Septow, Reciprocal

 December 12 Patricia Alva Howard, Fiske

 December 13 Luana T. Jareczek, Dept of Curriculm

 December 14 Donald L. Ballinger, Central Office

 December 15 Agenor E. Osuch, Belding

 December 17 Marva K. Littleton, Near North

 December 18 George Jones, Central Office

 December 18 Salli R. Miska, Lowell

 December 21 Bernice Daniels, Simeon

 December 21 Philander L. White, Sub

 December 22 Harvey Campbell, Woods Academy

 December 22 Consuelo Williams, Sawyer

 December 23 Eleanor Boxerman, Reciprocal

 December 23 B. John Elson, Reciprocal

 December 23 Charles L. Hildreth, Westinghouse

 December 24 Yvonne L. Taylor, Institute

 December 26 Opal Chiles, Harlan

 December 27 Marion A. Gecas, Central Office

 December 28 Mary N. Kelly, Nightingale
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You can have it all with Meemic!
• Savings up to 35%

• Educator-customized auto and home
insurance coverages

• Feel good about doing business with
a company that gives back to education!
$500,000 will be given back in 2017 alone!**

Find your local agent at Meemic.com/Agent 
or call 855-240-5577 TODAY!

FREE $20 Visa Gift Card*

just for getting a no-obligation auto quote!

* No purchase necessary. Gift card offer available
through 5/6/17. Visit Meemic.com/Offer for 
complete details and restrictions.

 ** Financial support to schools provided by  
 The Meemic Foundation.

“ The six-month premium for our two cars was much 
lower than what we had been paying to another 
carrier. It added up to big savings every year.”

– Melinda Jackson
Teacher & Meemic Member

DePaul, 
give back to 
Chicago’s 
public schools
My name is Erika Wozni-

ak. I graduated from 
DePaul University in 

2004 and have been a teacher 
in Chicago Public Schools ever 
since. I currently teach 4th 
grade at Oriole Park Elementary 
School.

As an alumnus, teacher, for-
mer tennis coach (before that 
program was cut), taxpayer and 
concerned citizen, I have been 
at the forefront of protesting the 
use of tax dollars for the DePaul 
stadium from the very beginning. 

In 2013, I delivered more than 
3,000 signatures to Mayor Rahm 
Emanuel asking that the city use 
the $55 million in public tax dol-
lars for our schools rather than 
for a new stadium for DePaul. 

Recently, I delivered more 
than 1,300 signatures to De-
Paul’s leadership asking that the 

naming rights proceeds from this 
stadium, sold to Wintrust Finan-
cial, be directed back to CPS. We 
urged DePaul, in the spirit of its 
namesake, St. Vincent DePaul, to 
step up and give back to the de-
serving students of Chicago. 

The reason that I circulated 
this petition in the first place and 
the reason that I care so passion-
ately about this issue is because I 
attended this university’s school 
of education, because of the Vin-
centian teachings I learned here 
and because of the values DePaul 
University instilled in me. My ed-
ucation there taught me to ques-
tion, so I ask the question: “When 
did this become okay?” 

When did it become okay to 
close 50 public schools and direct 
millions in public tax dollars to 
DePaul for its basketball stadi-
um in the same week? When did 

it become okay to end elemen-
tary sports programs and stop 
funding sports teams for our 
students?   

My education at DePaul 
taught me that this is not okay, 
especially not on the backs of our 
children, so I feel it is reasonable 
and responsible to ask that a 
small portion of the money made 
on this stadium deal be directed 
back to the students in Chicago’s 
public schools.

I am asking that the deci-
sion-makers at DePaul do the 
honorable thing and direct these 
naming rights proceeds back to 
the deserving students of the city 
of Chicago. I am also asking that 
we all stay vigilant and fight for 
the resources that our students 
deserve.
Erika Wozniak, Oriole Park 
Elementary 

Wall Street 
banks continue 
to rob our 
schools and 
public services
BY THE GRASSROOTS COLLABORATIVE

Wells Fargo made headlines earlier this year for creating fake 
accounts to defraud its customers. Although the Wells Fargo 
fraud received much media attention, it shows just one of the 

ways Wall Street banks are stealing resources from our communities. 
Chicago has paid out more than $1.4 billion since 2011 to Wall 

Street banks on complex predatory financial deals called interest rate 
swaps. Mayor Rahm Emanuel’s decision to pay off the banks instead of 
challenging the legally dubious deals helped create the Chicago Public 
Schools budget deficit. On the state level, these same types of predatory 
deals are costing state taxpayers close to $6 million every month. Un-
surprisingly, Gov. Bruce Rauner has chosen a similar path to Emanuel. 
Rauner pays Wall Street banks even without a state budget, and public 
education and social service infrastructure in crisis. 

But we can still get our money back.
The Grassroots Collaborative—of which the Chicago Teachers Union 

is a key member—is a community-labor coalition working on economic 
and racial justice, and has been fighting bad bank deals for years now. 
The CTU and other member organizations are working to pressure At-
torney General Lisa Madigan to do what Emanuel and Rauner have 
been unwilling to do: take on big banks by filing a lawsuit on behalf of 
taxpayers, and win back that money for our children and communities. 

We’ve already forced Rauner to delay an $870 million payout he 
planned to make in November, but we need your help to keep up the fight. 
Visit http://grassrootscollaborative .org/ suewallst for more information 
and to take action. 

Oriole Park Elementary teacher Erika 
Wozniak calls on DePaul University 

to give back to Chicago Public 
Schools money received for the 

naming rights to its new taxpayer-
funded gymnasium, Wintrust Arena.

(Photo: Ted Cox/DNAinfo Chicago)

(Photo: Mitch Dudek/Chicago Sun-Times)
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Quest Center 
Professional Learning 

Cultural Competency—Valuing Diversity
3.5 ISBE PD Hours

In this session, teachers and paraprofessionals who work with students in all grades 
and subjects will learn what cultural competency and diversity means, and why it 
is important to develop cultural competencies, and identify and value diversities in 
their classrooms. They will learn the importance of strategically planning lessons that 
reflect the cultures representative of the children they teach. 

Session Date: 1/26/2017

CPS Framework for Teaching Conversations
3.5 ISBE PD Hours per session

The CTUF Quest Center presents CPS Framework for Teaching (FFT) Conversations, 
a 3.5 hour session of FFT round table discussion and analysis of each of the four 
Domains at the element level. Participants will collaborate and focus on what they are 
already doing in the classroom to improve and to determine best practices to meet the 
“Distinguished” level for the domains and components discussed. Teachers will share 
past evaluation experiences, provide advice to each other, and troubleshoot ideas for 
meeting expectations in the FFT. 

Session Dates: 1/31, 3/23, 3/28, 4/18, and 4/25/2017

Restorative Practices Learning Series Intensive
10.5 ISBE PD Hours

This 3-session Learning Series is designed to support K - 12th grade teachers and 
school support staff in creating a positive learning environment by developing 
healthy and nurturing relationships with their students. Participants will analyze 
videos, articles and their own and each other’s teaching to determine why and how 
to integrate specific restorative practices such as reflective bell ringers, check ins/
check outs, and mediation, into their practice. During this 3-session Learning Series, 
attendees will engage in the practices of restoration: classroom community building; 
talking circles; restorative conversations; peer conferences; and conflict, healing and 
re-entry circles. This Learning Series will support teachers and school support staff in 
cultivating their classroom cultures and honing classroom management skills. 

Dates: 2/7, 2/8, and 2/9/2017

Introduction to Trauma-Informed Pedagogy
3.5 ISBE PD Hours

This workshop provides an introduction to trauma-informed pedagogy for K-12th 
grade teachers and PSRPs. Participants will learn how to confront the wide-ranging, 
long-term impact of traumatic exposure that often results in grief and depression, 
adversely affecting their students’ learning and social/emotional well-being by creating 
a safe and supportive environment in which students feel nurtured, not only to learn 
but also to express their feelings.

Session Date: 2/16/2017

Collaborating in the Inclusion Classroom
14 ISBE PD Hours

In this 4-session course open to all teachers and PSRPs, teaching partners will 
learn ways in which to collaborate with one another, plan instruction together, and 
implement various research-based co-teaching instructional models. Participants 
will learn how to adapt to an inclusionary setting, what to expect from their special 
education teaching partner, and how to make their classroom more accessible and 
equitable to special education students who were previously in self-contained settings.

Course Dates: 2/21, 2/28, 3/7, and 3/14/2017

Nurturing Teacher Leadership
The National Board Certification Support Program for CPS 
teachers/counselors/librarians.

Nurturing Teacher Leadership, the CPS/CTU’s two-year program of professional 
development and candidate support, prepares the district’s candidates for National 
Board Certification—the advanced certification from the National Board for 
Professional Teaching Standards (NBPTS), the highest credential a teacher, who has 
completed at least three years of teaching in their certificate area, can achieve. 

Nurturing Teacher Leadership boasts a 94% achievement rate, twice the national 
average. It includes: •Weekly professional development and small-group facilitation 

•Collaboration with a cohort of other CPS teachers going through the NBC 
process •Preparation for rigorous content knowledge Assessment Center exercises 

•Individual coaching and mentoring by CPS National Board Certified Teachers 

•Assistance with writing required for the National Board portfolio

Register for a CTU/CPS National Board Certification informational meeting on 
Tuesday, 1/24/2017, 5:00 p.m.—8:30 p.m. or Tuesday, 2/28/2017, 5:00 p.m.—8:30 p.m.

Attend the meeting to learn how you can earn an annual stipend of more than 
$1,950. Learn about the union’s role in supporting National Board candidates and 
how you can apply to join our 2017-2019 cohort. We look forward to informing you 
about other financial and contractual incentives, full scholarship opportunities, 
program requirements, and how you can earn an optional Master’s Degree and/
or graduate and CPS Lane Placement salary credits, and attain the Illinois NBPTS 
Master Certification Endorsement in only two years. 

For more information and to register go to www.ctuf.org/questcenter/ntl. Questions? 
Contact Lynn Cherkasky-Davis at 312-329-6274 or LynnCherkasky-Davis@ctuf.org

Learning Behavior Specialist I (LBS I) Endorsement
The Chicago Teachers Union Foundation Quest Center is partnering with National 
Louis University to offer a Learning Behavior Specialist I (LBS I) Endorsement.

Through your experiences with the CTUF Quest Center, you understand the 
importance of professional development, and our partnership with NLU brings you 
high-quality, career-focused curricula designed and taught by expert faculty, including 
CTU members, in a convenient, affordable format.

This LBS I Endorsement program gives you the knowledge and skills to work in 
inclusive classrooms and school settings, with the ability to use Universal Design for 
Learning strategies to effectively reach all students.

Earn your LBS I Endorsement from NLU if you want to:

•Learn from research-based instruction in differentiated curricular design, 
assessment, delivery strategies, and collaborative practice with families, school 
colleagues, and the school community •Attend a blended program-with classes held 
both online and on campus-that provides the flexibility you need as a teacher •Study 
with your colleagues in a special Chicago Teachers Union Foundation Quest Center 
Cohort

Receive a 40% discount.

With a CTUF Quest Center Cohort of 15+ students, you have the opportunity to earn 
your LBS I Endorsement at a 40% discount over our average NLU tuition rates. This 
means you will increase your knowledgeability and employability for less than $6,000. 
Plus, there is no application or graduation fee.

Enrolling now for February 22 start!

Contact Nina Slefo at nslefo@nl.edu or call 800-443-5522 x5926. You can also find 
out more and request additional information at www.nl.edu/partners/ctuf.

QUEST CENTER




