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BY CAROL CAREF, PH.D., 
AND KURT HILGENDORF

Educators for Excellence (E4E) is 
making the rounds at Chicago 
public schools offering lunch and 

a chance to join their organization. We 
urge CTU members to be wary of this 
group.

E4E was founded as part of the cor-
porate reform movement, the folks who 
brought us teacher evaluation tied to 
student test scores, non-union charter 
schools with publicly unaccountable 
boards and the idea that poverty and 
inadequate funding are “excuses” for 
poor academic outcomes. The orig-
inal “declaration” that E4E required 
teachers to sign before joining the or-
ganization included pledging allegiance 
to “pay for performance” and “school 
choice.” E4E has since created a new 
declaration which is more ambiguous 
and includes points about diversity, eq-
uity and poverty.

A similar organization, TNTP (for-
merly known as The New Teacher Proj-
ect), is known for attacking tenure for 
teachers and promoting the myth that 
“bad teachers” are a major reason for 
poor student performance. Daniel Weis-
berg, TNTP’s CEO, is on E4E’s executive 

board. E4E is also heavily supported by 
the Bill & Melinda Gates Foundation, the 
Broad Foundation and the Walton Fami-
ly Foundation—the “big three” donors to 
organizations pushing anti-union agen-
das. The Gates Foundation, in particular, 
gave E4E $4 million in 2016, according 
to Threat from the Right Intensifies, a 
report published by the Massachusetts 
Teachers Association in May of 2018.

E4E claims to be a way for teachers 
to have a voice in public policy decisions, 
but teachers already have organizations 
that do that: teachers’ unions. The Chica-
go Teachers Union is your organization, 
made up of thousands of members who 
advocate for Chicago public school stu-
dents and families through community 
engagement, contract fights, electoral 
campaigns and legislative processes. 

The CTU has solicited opinions from 
thousands of educators, and it is clear 
that we collectively do not agree with 
E4E co-founders Sydney Morris and 
Evan Stone, who said in 2017 Education 
Post interview with school privatization 
cheerleader Peter Cunningham that, 
“Teachers want their unions to focus 
on improving student achievement and 
teacher quality.” Of course CTU mem-
bers want that, but how we achieve 
those goals is the real story—through 

better working conditions, smaller class 
sizes, more supports for children who 
need them and sustainable community 
schools. We need an end to the Hunger 
Games-style student-based budgeting 
and school closures. We need equitable 
and sufficient school funding so every 
student has what he or she needs, and 
not just a select few.

Teachers who are attracted to the idea 
of playing a role in advocating for needed 
policy changes might consider working 
through their union instead of E4E, al-
though we recognize that some teachers 
choose to do both. The CTU has a range 
of involvement options, such as contract 
action teams at your school; CTU com-
mittees; committees through the Illinois 
Federation of Teachers; and independent 
political organization United Working 
Families, which takes our advocacy di-
rectly to voters across the city. 

Contact CTU policy advisor Kurt 
Hilgendorf at kurthilgendorf@ctulo-
cal1.com for more information about 
these programs and other ways to have 
your voice heard through the strength 
of your union. 

Carol Caref, Ph.D., is a CTU education 
policy analyst and Kurt Hilgendorf is the 
CTU policy advisor. 

It’s not 
free lunch; 
it’s a trap
Corporate reform group 
backed by big money 
interests is using free 
lunch to recruit teachers.
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Room  
to grow
Being a Sustainable Community School 
is both an amazing opportunity and a 
daunting challenge.

BY KAREN ZACCOR

What made the Sus-
tainable Community 
Schools (SCS) Summer 

Institute valuable for our SCS 
Leadership Team was the way it 
established the values that should 
guide our work by concretely 
demonstrating our roles through 
practice. There was so much wis-
dom in the room, and much like 
the principle of building on com-
munity wisdom, we all learned 
from the experience and practice 
of youth, parents, community or-
ganizers and teachers. The prin-
ciple of inclusion was modeled in 
every day’s activities. At Uplift, 
we are trying to bring what we 
learned to life in how our Leader-
ship Team functions.

At the very beginning, Mo-
nique Redeaux-Smith from the 
Illinois Federation of Teachers 
and Teachers for Social Justice re-
minded us that the origins of this 
initiative come from the struggle 
of Black and Brown communities 
throughout Chicago for equity and 
self-determination in education. 

Jitu Brown from the Kenwood 
Oakland Community Organi-
zation, a Grassroots Education 
Movement partner, established 
the political nature of this work 
and how it is tied to a fight for a vi-
sion that is in direct opposition to 
school privatization and the elim-
ination of affordable housing that 
is pushing Black families out of 
Chicago. With Sustainable Com-
munity Schools, we are fighting 
an ongoing struggle for the right 
of communities to define what 
schools should be, and to rebuild 
our schools as the anchors of our 
communities that they once were.

Every time our Leadership 
Team meets in a setting that 
includes new people, we use the 
framing we received from the In-
stitute to build unity in the bigger 
picture. It is easy to get caught up 
in the nuts and bolts about which 
programs we are going to offer, 
but we want to remind ourselves 
that the goal is to be transforma-
tional. That means constantly 
foregrounding the larger vision 
and making sure that everyone’s 
voices are heard and every pillar 

is incorporated into our plans.
On day one, we were led 

through a series of activities and 
discussions by a group of very 
eloquent youth. What was really 
impressive was how well the stu-
dent presenters were able to con-
nect the dots between citywide 
issues and local school issues. It 
reminds us that we are not simply 
bringing some cool after-school 
programs in, but rather programs 
that offer students support in de-
veloping themselves as leaders in 
their communities and shapers of 
their own futures. We are excited 
to have youth performance arts 
organization Kuumba Lynx as 
our partner with its long history 
of practice in this kind of pro-
gramming.

Another really impactful day 
was led by the parents. We were 
just in awe, and so amazed at their 

accomplishments for their schools. 
It made us realize how far away 
from that level we are at Uplift, and 
how much work we will need to put 
into the development of parent op-
portunities and parent voice.

One of our parents was espe-
cially struck by an activity done 
on the day led by teachers. The 
activity built from small group 
discussion of some graphics and 
text, to the development of a 
concept map of oppression and 
a larger group reflection on the 
topic. What affected the parent 
the most was not only the connec-
tion of ideas and issues, but the 
commonality of feelings that were 
brought out in the discussion. 
How do we structure instruc-
tion in our classrooms so that the 
learning process values the feel-
ings, experiences and ideas of our 
students, and nurtures their abil-

ity to make sense of and act in the 
world around them? The teachers 
in our group who attended that 
day also found it powerful, but we 
know we are going to need help to 
develop that kind of educational 
program.

Being an SCS school is both 
an amazing opportunity and a 
daunting challenge. The Institute 
showed us that we need to look to 
the brilliance that lies within our 
own students, parents, teachers 
and community members to lead 
the way, and when we need help, 
there is a network of people con-
nected through this initiative to 
which we can turn. 

Karen Zaccor is a teacher at Uplift 
Community High School, one of 20 
Sustainable Community Schools 
won through bargaining for the 
2015-2019 Contract.

August 20, 2018, Sustainable Community 
Schools training at Steinmetz High 
School. (Photo: Johnae Strong)
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Falling 
leaves
and rising 
expectations
Sisters and Brothers,

As we enter the fall season, with the 
return of all the familiar rhythms of 
the school year, we also enter a period 
of political change and opportunity for 
our schools and our profession. Mayor 
Rahm Emanuel’s surprise exit from 
politics expands the possibilities for 
our union in important ways. We also 
have the intersection of the municipal 
election and two important contract 
battles—the CTU-ACTS charter edu-
cator contracts and the CPS contract, 
which expires June 30, 2019. This gives 
us the power to make a huge impact on 
our schools at the same time our city 
debates its political leadership and the 
direction of public education.

We must seize the opportunity to 
lift up our issues and make them part 
of public debates. We take heart from 
the fact that Mayor Emanuel is bailing 
out. Most obviously, he is not running 
for re-election because of his deep un-
popularity—unpopularity which grew 
exponentially the closer you get to real 
Chicagoans. Therefore, much of the 
credit for his departure must go to the 
social movements that dogged him. But 
our union deserves credit, too. We were 
one of the very few institutions of any 
size and weight that opposed Emanuel 
consistently. As a result, our issues have 
gained visibility. It seems like every 
politician now opposes school closings, 
Rahm’s handpicked Board of Education, 
school staffing shortages and charter 
proliferation. Not so long ago, however, 
we stood alone. Never forget that.

With the mayor’s race heating up, we 
look forward to placing our issues at the 
front and center of every candidate’s 
campaign. We want Chicago’s next 
mayor to commit to hiring a certified 
school nurse in every building, bringing 
back librarians and staffing up social 
workers and PSRPs. We want our next 
mayor to reduce class size as a means 
of addressing declining enrollment—
not school closings, which destabilize 

our neighborhoods and further drive 
depopulation. We want our next may-
or to address the teacher shortage by 
committing to decent raises and bene-
fits. We’ve had two wage freezes in the 
past four years. It’s time to show our 
educators and our union some dignity 
and respect.

The issues central to our work in-
clude other aspects of living in the city 
of Chicago. We hope to address afford-
able housing everywhere, and not just 
focus on the Emerald City downtown, 
as other cities have rent control, mort-
gage incentives for teachers and other 
public servants, and policies aimed to 
support our neighborhoods. We want 
our neighborhoods to be safe, and we 
want our pensions securely funded.

Eight years ago, Time magazine put 
Michelle Rhee, the CEO of the Wash-
ington D.C. schools, on its cover with 
a broom. Rhee, at the time, was ready 
to sweep out all of the “bad” teachers 
and teachers’ unions along with them. 
Earlier this fall, Time magazine put a 
teacher on the front cover—a member 
of the United Teachers of Los Ange-
les—who is preparing to strike for edu-
cational justice.

What a difference eight years makes. 
But only if there is someone willing to 
take a stand.

As I write this, news comes that 
Jason Van Dyke was just convicted of 
Laquan McDonald’s murder. I have 
more emotions wrapped up in this issue 
than I can express quickly at the end 
of a letter, but it occurs to me that 12 
jurors have provided a measure of jus-
tice that surely would have been better 
provided when he was still alive. Real 
justice for Laquan would mean support 
and shelter from the storms that rocked 
his brief life.

May all of the members of our union 
who go to work each day aiming to pro-
vide shelter and support for the stu-
dents of Chicago take heart. Our chal-
lenges are many, but we are winning.

In solidarity,

Jesse Sharkey

In solidarity,

Jesse Sharkey

the
president’s
message



Speak the truth, even if your voice shakes
Pushing back against a system that does not provide what you need to do your job is hard, but not impossible.

BY LINDA PERALES

I became a Chicago Teachers 
Union delegate about three 
years into my teaching career, 

right before we nearly went on 
strike in October 2016. Without 
knowing exactly what I was get-
ting myself into, I jumped right 
into the delegate role identify-
ing strike captains at my school, 
creating phone trees and making 
posters and banners. The Union 
did not go on strike that month, 
but that’s when my union activ-
ism began. 

The amazing staff at my school 
and I organized a day of action on 
the day before the presidential in-
auguration to show our students, 
our school and our community 
that we are here to protect them. 

I also joined the CTU Latinx 
Caucus, participated in the CTU 
Summer Organizing Institute, 
traveled to Chile with the CTU, 
Teachers for Social Justice and 
the Kenwood Oakland Commu-
nity Organization to meet Chil-
ean educators and activists, and 
most recently, attended a student 
debt clinic to learn how to teach 
others to reduce their monthly 
student loan payments.

As you can tell, a lot of this 
work was done outside of my 
school building. But I knew that 
in order to be a truly effective 
delegate, I needed those experi-
ences to gain the knowledge and 
information required to make 
real change inside my school 
building. In an effort to do this, 
I started the Professional Prob-

lems Committee (PPC) at my 
school, which had been dormant 
for more than 10 years. Through 
the PPC, we have been able to 
create a class coverage list to 
reduce the amount of times SE-
CAs and PSRPs are being pulled 
for substitute teaching. We were 
able to earn CPDUs for flex days 
and teacher institute days, we 
pushed to receive substitute 
coverage for special education 
teachers to write IEPs and we 
questioned student assessment 
and adamantly expressed our 
desire to eliminate the use of 
DIBELs. This month, we will ad-
dress the restrictions placed on 
personal business day requests 
that were placed in our staff 
handbook for this school year. 

While all of this sounds great, 

it has not been perfect. In fact, it’s 
been quite difficult, yet it is work 
that needs to be done. While we 
have made progress with our 
PPC, we are still working on 
making sure that agreements 
made during meetings are car-
ried out by the administration. 
Sometimes I hold meetings at 
my school with less than stellar 
staff attendance, or teachers don’t 
wear red on Fridays. Sometimes I 
experience push back and tension 
from administration, and start to 
wonder if all of this work is mak-
ing a difference. I say this not to 
be negative, or to shame anyone, 
but to make it real. Being a dele-
gate is hard. Organizing is hard. 
Pushing back against a system 
does not give us the resources, 
staff or money to do our job, and 

then blames us if we fail, is hard. 
The harder the work, however, 

the more rewarding the outcome 
if you persevere. There is hope for 
change, and that hope can come 
in the tiniest of slivers. It could 
be when you urge a new staff 
member to sign their union card, 
when you see a teacher who does 
not normally wear red sporting 
their CTU shirt or when you get 
a room full of teachers and staff 
at your union meetings. In the 
end, there is no better course 
of action than to keep pushing, 
keep fighting, and as the saying 
goes, “Speak the truth even if 
your voice shakes.” 

Linda Perales is a special educa-
tion teacher and CTU delegate at 
Corkery Elementary School. 

BY BRAD STAPLES

A little more than two years ago, 
teachers and staff at the Rober-
to Clemente campus of Acero 

charter lost access to a large parking 
lot across the street from the school, 
leaving about 40 employees with only 
17 parking spots in a small parking lot 
behind the building. As is the case at 
many schools across the city, street 
parking can be difficult. The situa-
tion left many teachers frustrated, but 
the network made assurances that it 
would help solve this problem. 

After repeated promises from 
the network for a solution, however, 
the problem remained. Staff had to 
struggle to get to work long before the 
school day began just to find parking.

At the start of the new school year, 
with no solution to the parking crisis 
in sight, teachers were disciplined for 
parking alongside of the driveway into 
the lot—as Chicago Public Schools 
Central Office staff did on numerous 
visits to the school. This is when the 
Chicago Teachers Union got involved. 

With the help of Clemente’s CTU 
field representative, Joey McDermott, 
teachers invited Ald. Chris Taliaferro 
(29th) to visit the school and see the 

parking lot, meet staff and the princi-
pal, and assess the situation. Teachers 
requested that Ald. Taliaferro look into 
the possibility of getting street parking 
assigned for school staff during school 
hours. 

Led by second grade teacher Stacey 
Masciola, a group of 12 teachers later 
visited the alderman at his office to fol-
low up on their request. It took some 
time, and continued follow up from the 
Union, but eventually Ald. Taliaferro 
was able to secure a section of street 
parking for teachers. The Clemente 
principal made placards for staff to 
hang in their cards when using the new 
spaces provided by the city. Now there 
are about 10 extra spaces available for 
teachers and staff to use, greatly reduc-
ing the stress of the morning commute 
for Clemente teachers. 

It took a while, but the Clem-
ente school community learned that 
lamenting a problem is not a solution. 
Complaining to the bosses or waiting 
for them to fix the problem didn’t work 
either. Organization, collaboration 
and persistence won the day in the 
end. 

Brad Staples is a teacher at Acero Clem-
ente charter school.

Parking woes 
persistence 
pays o�
The Union was able to 
secure a morale-boosting 
win for teachers and sta� 
at Acero Clemente.
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Jan. 20, 2017, Corkery Elementary School day of action. (Photo: Linda Perales)

(Photo: Joseph McDermott)
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Charter 
rally draws 
hundreds 
at Chicago 
Board of Ed
All Chicago educators do 
the same work for the same 
students, and all deserve equality.

BY CHRIS BAEHREND

Members of the Chicago Teachers 
Union-Alliance of Charter Teach-
ers and Staff took dramatic action 

to improve working conditions for all Chi-
cago educators by turning out almost half of 
their membership for a powerful rally at the 
Chicago Board of Education on September 
26. Nearly 500 charter division members 
were joined by about 100 district members, 
as well as parents, students and labor al-
lies in a picket that stretched along two city 
blocks. The rally marks a decisive escalation 
in a contract campaign in which leaders 
have aligned 11 of the 12 CTU-ACTS con-
tracts to be bargained together. Their cen-
tral demands are for pay equality and full 
staffing, especially for special education.

“This is a unique opportunity, due to 
hard work by CTU-ACTS leaders over 
many years, to align contracts—not just 
to raise standards in the charter sector, 
but to notch wins on class size, the work 
day and benefits that will give us power to 
get the same wins in our CTU contract on 
these permissive subjects of bargaining,” 
CTU President Jesse Sharkey said.

Leaders from each CTU-ACTS bar-
gaining team have come together to create 
a democratic process for collective deci-
sion-making in a coordinated contract 
campaign. Through the end of last school 
year, that process focused on coming up 
with ambitious contract proposals for pay, 
staffing and working conditions, but also 
included several social justice proposals, 
including sanctuary schools, culturally 
relevant curricula and restorative justice.

Through the summer and into this 
school year, members of the CTU-ACTS 
coordinating committee have focused on 
negotiating strong language at one table, 
then rallying members of other bargain-

ing units to not settle for less, thus raising 
standards across the charter industry. Un-
til now, charter operators have been en-
gaged in a race to the bottom, with each 
seeking to undercut wages and working 
conditions to grow the bottom line of their 
business operations. 

The coordinating committee is com-
mitted to taking action together across 
bargaining units (called “councils”), in-
cluding #red4ed days, parent organizing, 
informational picketing, common strike 
authorization votes and preparing to 
strike multiple employers.

“Clerical and other non-teaching staff 
are being overwhelmed and overworked,” 
Myrna Romo, office operations manager 
and member of the CTU-ACTS council at 
Namaste Charter School, told the crowd. 
“When our employer refuses to hire suffi-
cient staff, or retain our experienced edu-
cators, our hearts break and our students 
suffer because we are not able to meet stu-
dent needs while trying to keep the school 
functioning.”

Over the past two years, charter schools 
have received two large funding increas-
es and now receive $688 more funding 
per student on the average than district 
schools, or about 8 percent. But those ad-
ditional funds have not been seen in union-
ized charter schools. Instead, management 
at one operator has increased management 
fees by $2,000,000—a 60 percent increase 
over two years—although enrollment is the 
same or slightly lower than two years ago.

“Our proposals are fair and in the best 
interests of our students,” said Jen Conant, 
chair of the CTU-ACTS council at CICS 
Northtown Academy. “Why should our 
schools suffer from turnover and staff 
shortages while our employers are hoarding 
educational tax dollars that should be spent 
on our students?” 

“All Chicago educators do the same work 
for the same students,” Conant added. “We 
deserve equality and we will not settle for 
less!”

Charter administrations have also been 
creative in finding ways to not spend the 
huge funding increases in the classroom. 
One operator has created two new positions, 
called Educator Entrepreneurs in Resi-
dence, and paid them a combined quarter 
of a million dollars. Whereas charter schools 
generally have about twice as many admin-
istrators per education worker as district 
schools, there has been dramatic growth in 
the number and pay of charter administra-

tors, while working conditions and learning 
conditions in the schools languish.

“The innovation of charter schools 
should not be to pay teachers less and di-
vert our tax dollars from the classroom to 
management fees,” CTU Vice President 
Stacy Davis Gates told the rally crowd. 
“Educational innovation is what educators 
do, not managers.”

“Educators in district and in charter 
schools are the real innovators,” Davis 
Gates added. “And they do that best when 
they have the protections of a contract.” 

Chris Baehrend is CTU-ACTS division chair.

(Photos: Charles E. Miller)
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Launching
our contract  
campaign
In preparation for bargaining, the 
Union issued a contract survey this 
summer to gauge the topics of 
most importance to our members.

BY CAROL CAREF, PH.D., 
AND JENNIFER JOHNSON

The current Chicago 
Teachers Union con-
tract with the Chi-

cago Board of Education 
expires on June 30, 2019. 
Thanks to CTU advocacy, 
we will be bargaining at a 
time when CPS has more 
funding than it’s had in 
years. This gives us a new 
opportunity to codify pol-
icies that support teaching 
and learning. 

In preparation for con-
tract bargaining, the Union 
issued a contract survey this 
summer for each school’s 
delegate to discuss and 
complete with the members 
in their school. This analy-
sis is based on the sample 
of members who completed 
and turned in the survey by 
mid-September 2018. We 
heard loudly and clearly 
that pay and benefits are 
important issues for our 
members, as they should be. 
Chicago is becoming a more 
expensive place to live. For 
example, from 2017 to 2018, 
housing prices increased by 
six percent and mortgage 
rates increased as well, ac-
cording to a May 2018 arti-
cle in the Chicago Tribune. 
CPS needs to pay teachers, 
clinicians and PSRPs sala-

ries that enable them to af-
ford the city’s high housing 
costs because developers 
and tech-billionaires, who 
are growing richer by the 
minute, benefit from the 
educated work force that 
Chicago’s public school 
teachers create. Instead of 
tax breaks, these businesses 
need to have tax obligations 
that require them to con-
tribute to Chicago’s public 
institutions. 

In 2012, CPS capped at 
40 the number of sick days 
that could be banked and 
later used or paid out at 
retirement. This was a sig-
nificant reduction from the 
325 banked days previously 
allowed. As a consequence 
of CPS’ penny-pinching 
in this area, there was an 
unmet need for more sub-
stitute teachers. Teachers 
had little incentive to go to 
work in spite of not feeling 
well, and many used their 
sick days when they felt 
ill. The lack of substitutes 
caused chaotic situations 
in some schools. Principals 
pressured special educa-
tion teachers, clinicians 
and PSRPs to cover classes, 
reducing the services these 
professionals normally 
provided to their own stu-
dents. Sick-day banking at 
a higher level is an import-

ant benefit that members 
want to see restored.

Survey participants also 
highlighted job security, 
class size protections, im-
proved staffing/conditions 
for special education and 
English Language Learn-
er providers, and staffing 
of PSRPs and clinicians. 
CPS has cut staffing across 
the board for nurses, social 
workers, school counselors, 
psychologists, librarians 
and teacher aides, jeop-
ardizing the health and 
well-being of the district’s 
overwhelmingly low-in-
come students. 

Staffing for psycholo-
gists and social workers is 
no better. Even though our 
members’ advocacy forced 
CPS to promise 160 addi-
tional social workers and 
94 special education case 
managers, these positions 
have largely remained un-
filled.

It is not surprising that, 
once again, survey results 
indicate that our members 
consider class size to be an 
important issue. Research 
is very clear on the benefits 
of smaller classes. Over the 
years, however, instead of 
reducing class size, CPS 
has wasted hundreds of 
millions of dollars on ex-
perimental programs that 

turned out to be worthless. 
Our district has the highest 
class sizes across grades 
one through four of any 
school district in the en-
tire Chicago metropolitan 
area. Furthermore, CPS 
does not even stick to its al-
ready-high class size limits. 
During the 2017-18 school 
year, 1,434 elementary 
school classrooms were 
over those limits. Also, 
13 percent of high school 
classes were over high 
school class size limits.

Many survey partici-
pants highlighted the im-
portance of funding for 
Sustainable Community 
Schools (SCS), improve-
ments to school climate 
and advocacy for affordable 
housing and sanctuary. Be-
cause of a win in the cur-
rent contract, there are 20 
schools designated as SCS. 
Expanding the number 
of SCS will go a long way 
toward helping students 

flourish in an environment 
where their social-emo-
tional needs are met. SCS 
practices, including restor-
ative justice, overlap with 
improvements to school 
climate. So do smaller class 
sizes and adequate staffing.

Those who indicated 
in the survey that afford-
able housing and sanctu-
ary are important issues 
to highlight in a contract 
campaign know that what 
happens in the communi-
ty impacts what happens 
in schools. For example, as 
a result of public housing 
demolition and rising rent-
al and home-buying costs, 
thousands of poor, mostly 
Black families moved out 
of Chicago. From 2011-
2017, CPS lost more than 
30,000 students, schools 
were closed and teachers 
and other school workers 
lost their jobs. 

The CTU-CPS contract 
fight has begun. An open-

ing step is the struggle of 
our CTU sisters and broth-
ers who work for unionized 
charter schools. They are in 
negotiations now, and what 
they win will lay the basis 
for wins in the CTU-CPS 
contract. At the school level, 
it’s time to get Contract Ac-
tion Teams (CATs) up and 
running. These teams play 
a vital role in communica-
tions within the school, in 
planning how to spread the 
word and get support from 
parents and community 
members, and in organiz-
ing necessary actions. The 
CATs can also help guaran-
tee that potential contract 
demands are discussed 
in schools and submitted 
during October. On to a 
strong contract in 2019! 

Carol Caref, Ph.D., is a CTU 
education policy analyst and 
Jennifer Johnson is the CTU 
chief of staff.

(Photo: Bartosz Brzezinski)

(Photo: Joe Brusky)
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Schools 
Chicago 
Students 
Deserve 2.0
This excerpt from the 
reboot of the CTU’s 
groundbreaking 2012 
report discusses how cuts 
to essential CPS positions 
have a�ected the health 
and growth of our district.

BY THE CTU DEPARTMENT 
OF EDUCATION POLICY

In 2012, staffing of nurs-
es, social workers, psy-
chologists, and counsel-

ors was way out of whack 
with recommendations 
from professional organi-
zations. In the years since, 
the situation has wors-
ened. Because the Chicago 
Teachers Union has orga-
nized around this issue, 
Chicago Public Schools 
opened 160 social work and 
94 special education case 
manager positions for the 
2018-19 school year. These 
positions, however, have 
largely remained unfilled. 
At the start of the year, ac-
cording to media reports, 
there were only 38 more so-
cial workers than last year.

Since 2012, staffing cuts 
across the board to nurs-
es, social workers, school 
counselors, psychologists, 
librarians, and teacher 
aides have jeopardized the 
health and well-being of 
the district’s overwhelm-
ingly low-income stu-
dents. The CTU has made 
adequate staffing of school 
social workers, nurses, 
psychologists, librarians, 
and teacher aides a part 
of every major campaign. 
However, CPS stubbornly 
insists on ignoring both the 
recommendations of every 
major professional orga-
nization and the evidence 
from school workers and 
parents that CPS staffing 
policies are inadequate. 
The skyrocketing number 
of vacant positions for vital 
services has worsened the 
squeeze on schools’ already 
bare-bones staff. 

PSRPs

“Our school has a number 
of teacher assistant (TA) 
positions that provide 
support to all classrooms. 
These TAs allow for 
more enrichment [and] 
interventions as they can 
run small groups [and] 
collaborate with teachers 
to help with instruction. 
These positions are de-
pendent on parent fund-
raising and support. The 
fact that some schools can 
afford this support while 
others cannot represents 
one of the many dispari-
ties within CPS.”  
— CPS elementary  

school teacher

PSRPs (paraprofession-
als and school-related per-
sonnel) serve vital functions 
in the schools. They are the 
many unsung heroes whose 
work makes children’s edu-
cation possible. Many work 
quietly on the sidelines and 
some work on the front 
lines to make sure records 
are kept, students have their 
needs met, and overcrowd-
ed classes have an addi-
tional educator. PSRPs are 
clerks in the office, teacher 
aides of all varieties, library 
assistants, and other adults 
in schools who provide valu-
able services to students. 
Teachers and clinicians 
know that their jobs would 
be impossible if not for the 
hard work of their fellow 
educators. 

From 2012 to 2018, 754 
PSRPs lost their jobs, a de-
cline of 20 percent. More 
than a quarter of all teach-
er assistants were laid off or 
reclassified between 2012 
and 2017. School clerk posi-
tions were cut by 22 percent 
between 2012 and 2017.

To add insult to injury, 
PSRPs are not paid enough. 
The federal government 
standard in 2017 for a fam-
ily of four who earn so little 
their children are eligible 
for free lunch, is $31,980 a 
year, according to the U.S. 
Office of the Federal Reg-
ister. Close to a quarter of 
PSRPs earned less than 
this in 2017-18. About two-
thirds of PSRPs earned 
less than $45,510 a year, 
the amount that makes a 
family of four eligible for 
reduced lunch. These hard 
working staff members, so 
crucial to students’ edu-
cation, who have to live in 
Chicago and pay the city’s 
high housing prices, need 
to be paid appropriately.

Nurses 

“I had a student who took 
a medicine every day at 
11:30 a.m.; it became my 
responsibility to leave my 
classroom to administer 
this medication to the 
student on the many days 
a nurse wasn’t present.”  
— Rula Mansour,  

Skinner West teacher

The school nurse, tend-
ing to the health of all stu-
dents, no longer exists in 
CPS. In 2017-18, the aver-
age school had the services 
of a certified school nurse 
(CSN) one day a week, and 
the average CSN had to visit 
five different schools every 
week. What’s worse, there 
were 20 nurses assigned to 
six or more schools a week, 
and two had as many as 12 
schools to visit every week, 
according to data from a 

CTU Freedom of Informa-
tion Act request to CPS in 
the spring of 2018.

Nurses are assigned to 
students receiving special 
education services, which is 
required by law, and are sel-
dom able to attend to other 
students’ health needs. In 
2017-18, CPS employed only 
108 CSNs, down from the 
already low 201 CSNs em-
ployed in 2012. One school 
nurse for every 2,859 stu-
dents is a far cry from the 
ratio of one nurse for 750 
students recommended by 
the National Association of 
School Nurses.

Psychologists and 
Social Workers

“At my school, we had a 
student that showed in-
creasingly more disturbed 
and violent behavior. 
Each year, his classroom 
teacher requested support 
through the proper medi-
um. Finally, the student 
began to act out, even cut-
ting a girl in class. He still 
did not receive services 
because we did not have 
the personnel to do so.” 
—CPS employee

Like nurses, school so-
cial workers and psycholo-
gists are assigned to serve 
special education students 
only. The need for schools 
to attend to all students’ 
social-emotional needs is 
particularly acute in Chi-
cago, where 78 percent of 
students’ families are low 
income and 89 percent are 
students of color. Pover-
ty and racism are known 
stressors. When CPS cuts 

vital services like school 
social workers, school 
psychologists and school 
nurses, students, parents 
and teachers all suffer. The 
National Association of 
School Psychologists rec-
ommends one school psy-
chologist for, at most, 700 
students. In CPS, the ratio 
in 2017-18 was one psychol-
ogist per 1,760 students, 
and one social worker per 
1,238 students, close to five 
times what is recommended 
by the National Association 
of Social Workers. Further, 
from 2012 to 2018, the num-
ber of school social workers 
declined by 12 percent.

Counselors 

The Learn. Plan. Suc-
ceed. graduation require-
ment puts further pressure 
on understaffed high school 
counselors and college/ca-
reer coaches, yet schools lost 
over 152 counselors from 
2011 to 2018. CPS changed 
its budgeting formula, thus 
decreasing the number of 
school counselors available 
at many large elementary 
and high schools. The Amer-
ican School Counselors As-
sociation recommends one 
counselor for every 250 
students. In 2017-18, each 
school counselor was re-
sponsible for 444 students. 

Librarians

“Our school lost the 
librarian even after the 
students organized and 
demonstrated with a sit 
in. The library was the 
heart of the school. Now 
that is gone, and there is 
no one to run the com-

puter lab. Students can’t 
check out books to read, 
and the history fair had 
to be suspended. Kids 
have no place to go to just 
read and relax.” 
— Nhora Gomez, Williams 

Prep School of Medicine 
teacher

In 2012, there were 
about 160 schools without 
librarians, yet more than 
400 librarians in the dis-
trict. The number of librar-
ians has steadily decreased 
in the years since, and 
by 2019, there were only 
128 CPS librarians. Most 
schools on the South and 
West sides have no librari-
ans at all, and the majority 
of schools with librarians 
are concentrated on the 
North Side, according to the 
Chicago Tribune. Librar-
ians are a necessary part 
of the school community, 
and checking out books is 
not their primary purpose. 
For example, they teach 
students to distinguish be-
tween fake news and qual-
ity sources. Librarians also 
collaborate with teachers 
to supplement lesson plans 
with advanced research 
tools and databases, and 
help students find books 
of interest that are within 
their skill range. CPS does 
a great disservice to stu-
dents by denying them the 
services of librarians. 

The new Schools Chicago’s 
Students Deserve report will 
be out in October 2018. The 
staffing numbers reported 
in this section are calculated 
from CPS position files.

(Photo: Christian K. Lee/Associated Press)



At last a 
measure  
of justice  
for Laquan
BY JESSE SHARKEY

Laquan McDonald was our student. He could have been a senior 
in a Chicago public high school when he was gunned down in 
one of the most shocking instances of brutality in the history 

of our city.
Our members taught him, and he was a child of the communities 

in which they live. He was raised on streets covered in the blood of 
the generations before him who’ve been bludgeoned by economic, 
social and racial injustice. He deserved justice, and the Oct. 5 verdict 
shows that the jury recognized his humanity and the tragedy that 
befell him.

Our city, however, is still suffering, and reeling from the tenure 
of a mayor who systematically closed schools, used public dollars to 
pay police settlements and ultimately covered up Laquan’s murder 
for political and capital interests. Emanuel spent hundreds of thou-
sands of dollars on legal fees to block the release of the dashboard 
camera video of Laquan’s murder until a judge ruled in November 
of 2015—nearly 400 days after the shooting and after he won re-
election—that the mayor’s actions violated the Illinois open records 
laws and ordered that the video be released to the public.

We must build on this opportunity to come to grips with Rahm’s 
tale of two cities—one city that supports the elites and the politi-
cians they bankroll, and another city that failed Laquan, just as 
it fails hundreds of thousands of Black and Brown students and 
their families every day. Laquan deserved first-rate early childhood 
programming. He deserved the opportunity to attend schools with 
rigorous wraparound services and supports. Instead, Rahm and his 
allies support an apartheid-like school district run by a handpicked 
Board of Education that has long neglected poor and working class 
Black and Brown children, and as evident in recent years, has sys-
tematically driven students and their families from the city. And 
this failure extends to every arena of life in Chicago, from who gets 
policed, to who receives mental health care, to who collects public 
dollars for affordable housing.

With Rahm gone, the people of this city have the opportunity 
to write a new narrative and build a new Chicago that is safe for 
minority and working class families. We need accountability and 
transparency through truly representative, democratically elected 
bodies. We need to value the lives of all Black and Brown people in 
the memory of those who were ruthlessly taken from us, like La-
quan, Harith Augustus, Rekia Boyd, Dakota Bright, Flint Farmer, 
Bettie Jones, Quintonio LeGrier and Freddie Wilson. Remember 
these names, and remember that we need one city, with equity and 
dignity for everyone.

Chicago must take this opportunity to heal from Rahm’s legacy 
of trauma and finally become a city that is built around equality 
and justice for all.

Jesse Sharkey is the president of the Chicago Teachers Union.

REACH summary 
reports released
BY THE CTU GRIEVANCE DEPARTMENT

Chicago Public Schools released fi-
nal summative REACH summary 
reports for SY 17-18 on the RLS 

website on Friday, September 21, 2018. 
There are three kinds of REACH sum-
mary reports:

1.  Informational reports are for educa-
tors who will not receive a final rating be-
cause they received an “Inability to Rate” 
or did not work enough days in SY 17-18 
to receive a final rating.

2.  Interim reports are for tenured educa-
tors for whom SY 17-18 was year one of a 
biennial evaluation plan. This report will 
show them their REACH results from year 
one only and not contain a final rating.

3.  Final reports are for untenured edu-
cators, tenured educators who were on 
an annual evaluation plan in SY 17-18 
and tenured educators for whom SY 17-
18 was year two of a biennial evaluation 
plan. This report will contain a new a final 
summative REACH rating.

Rating grievances

The grievance process to challenge fi-
nal summative REACH ratings based on 
procedural errors is now open. Contact 
your field representative no later than 
Nov. 7, 2018.

Appealing your rating

All appeals are completed through the 
RLS website. Those educators eligible to 
appeal should be able to access the “Ap-
peals Process” tab in RLS now. Educators 
have 30 calendar days until Monday, Oct. 
22, 2018, to upload evidence for the ap-
peal, including all relevant documenta-
tion to the RLS website to complete the 
appeal.

Both parts of the process must be com-
pleted in order for the appeal to proceed 
and be reviewed.

Professional Development Plans

Tenured educators who received a 
Developing final summative SY 17-18 
REACH rating are required to co-create a 
Professional Development Plan with their 
evaluator within 30 school days of the re-
lease of the ratings. The PD Plan process 
is not the same as the remediation process 
for tenured educators who receive an Un-

satisfactory rating. The PD Plan must be 
co-created within 30 school days of the 
release of the final summative rating.

CPS emails educators and their eval-
uators about the start of the Profession-
al Development Plan writing process. 
This email should include the template 
for the actual Professional Development 
Plan. Pages 62 and 64 of the SY 18-19 
CPS REACH Teacher Evaluation Hand-
book review the main guidelines about 
PD Plans. Delegates and PPC members 
should work to ensure that tenured teach-
ers who receive a Developing rating have 
the opportunity to co-create their PD 
Plan before they are observed this year 
for REACH purposes.

Unsatisfactory Remediation Plans

Tenured educators who received an 
Unsatisfactory final summative SY 17-18 
REACH rating and are still in their po-
sition are required to co-create a Reme-
diation Plan with their evaluator and an 
assigned Consulting Educator within 30 
school days of the release of summative 
ratings. Once a plan is created, the edu-
cator will begin the 90-school day reme-
diation period per contract Article 39-8 
(page 165-167).

CPS emails educators and their evalu-
ators about the start of the Remediation 
Plan writing process. This email should 
include the template for the actual Re-
mediation Plan. The Handbook reviews 
the main guidelines about Remediation 
Plans. To see contract language about the 
remediation process, please see Article 
39-8 (page 165).

Tenured educators who receive an Un-
satisfactory rating should prepare for the 
remediation process by examining their 
areas of weak observation scores and 
identifying or beginning professional 
development in those areas. CTU mem-
bers with high previous ratings will act as 
consulting educators and work with our 
tenured brothers and sisters who receive 
an Unsatisfactory rating during the reme-
diation process to help them complete the 
remediation process successfully. The ed-
ucator, with the help of the consulting ed-
ucator, must execute the plan, be observed 
by their evaluator at a mid (after 45 school 
days) and end (after 90 school days) point, 
and needs to remediate to Proficient (at 
least 285) at the end of the 90-school day 
remediation period. 
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Election to 
fi ll vacancies 
on the CTU 
Executive Board
BY MARIA MORENO

There are two vacancies to 
fill unexpired terms on the 
Chicago Teachers Union 

Executive Board: 

• One Elementary School Teach-
er Functional Vice President

• One High School Teacher 
Functional Vice President

All voting members of the 
functional group of the House 
of Delegates may vote for one 
candidate for each vacancy for 
the remainder of the unexpired 
term, no matter how many are 
nominated. 

The procedure is as follows: 

1.  Nominations for vacancies 
shall be advertised on the CTU 
website and via email preceding 
the nomination meeting, in the 
Chicago Union Teacher and in 
the meeting notice bulletin for 
the month of the election. 

2.  Only those members of the 
House of Delegates, who repre-
sent the functional group to be 
voted on, may nominate, second 
the nomination and vote. Only 

persons in the functional group 
may be nominated. Associate 
delegates may vote. Citywide del-
egates will sign in as high school 
or elementary.

3.  Nominations will be taken 
from the f loor and seconded 
from the floor at the Oct. 31, 
2018, House of Delegates meet-
ing. 

4.  Voting shall take place at the 
Dec. 5, 2018, House of Delegates 
meeting. 

5.  Prior to the House of Dele-
gates meeting where voting will 
take place, all eligible candidate 
names will be posted by func-
tional group on the CTU web-
site, listed in alphabetical order 
by last name. 

6.  Pre-printed ballots will be 
provided by the CTU Rules-Elec-
tions Committee. To prioritize 
the order, the Rules-Elections 
Committee will put names in a 
hat and list them in order of se-
lection. Elected members of the 
Executive Board may vote within 
their functional group. Non-vot-

ing members of Executive Board 
may not vote, unless they are a 
delegate. 

7.  At the meeting where the vot-
ing is to take place, each nomi-
nee shall have the opportunity to 
speak for one minute in the order 
in which they appear on the bal-
lot, if they so desire. 

8.  Delegates will be called to the 
voting area to pick up the ballots, 
have their badges checked and 
sign the voters’ signature list. 

9.  Voters will place cast ballots 
in boxes at the designated loca-
tions. 

10.  When voting is complete, 
Rules-Elections Committee 
members will count the ballots. 

11.  Up to two representatives per 
candidate may be present during 

the counting. The candidate may 
be one of the representatives. 

12.  The president will announce 
the results by the end of the 
meeting. 

13.  Whichever candidate re-
ceives 50 percent plus one will 
be selected to fill the unexpired 
term seated as functional vice 
president. In the case that a can-
didate does not receive a major-
ity (50 percent plus one) of the 
votes cast, there will be a runoff 
for the position at the next House 
meeting. Candidates in the run-
off election will be those who 
received the greatest number 
of votes. The number of candi-
dates in the runoff election will 
be equal to twice the number of 
remaining vacancies for the posi-
tion. Runoff ballots will list can-
didates in order of the number 

of votes received and beginning 
with the highest number of votes. 
For example, if one elementary 
school Functional Vice President 
vacancy remains after the initial 
election, the two candidates who 
received the greatest number of 
votes (excluding the candidate 
who received 50 percent plus one 
of the vote) will participate in the 
runoff. In the case of a runoff, 
each remaining nominee will be 
given one minute to speak in the 
order in which they appear on 
the ballot, at the meeting where 
the runoff voting is taking place.

14.  The Rules-Elections Com-
mittee requests that the voting 
take place as early in the meeting 
as possible. 

Maria Moreno is the CTU Finan-
cial Secretary.

Socially-conscious 
pension investing
How the CTPF is ‘doing good while doing well’

BY JIM CAVALLERO

In July of 2018, I was 
appointed to serve the 
remainder of trustee 

Bernie Eshoo’s term on the 
Chicago Teachers’ Pension 
Fund Board of Trustees. 
The CTPF Board and staff 
do a great job managing 
and safekeeping our pen-
sions. You may not be aware 
that the Fund is ‘doing good 
while doing well,’ as CTPF 
trustees and staff invest re-
sponsibly and in a socially 
conscious manner.  

At my second Board 
meeting in August, the 
trustees voted to have the 
CTPF divest from private 
prison companies and busi-
nesses that operate immi-

gration detention centers. 
These companies were 
added to the CTPF’s list 
of prohibited investments. 
The private prison industry 
profits from the increase in 
mass incarceration of peo-
ple of color and detaining 
immigrant families while 
cruelly separating children 
from their parents. The pri-
vate prison industry also 
promotes unsafe working 
conditions for its workers. 
As union educators, we 
should not want the money 
that we have earned to be 
used to hurt the lives of our 
students and their families 
or any working person.

Before my appointment 
as a trustee, the CTPF al-
ready had an excellent re-

cord on divestments from 
risky and safety-concerned 
investments. In April 2018, 
the CTPF voted to divest 
from all investments in 
retail assault weapons 
manufacturers. Again as 
educators, we have to be 
conscious of where our 
dollars are being invested. 
An average of 238 students 
under the age of 17 per year 
have been shot over the 
last five years in Chicago. 
These are our students be-
ing killed and our commu-
nities are being threatened 
by gun violence every day—
communities where our 
members live and work. As 
of May 25, 2018, a period of 
21 weeks, there were a total 
of 23 school shootings in 

the U.S. Our pension fund 
cannot choose profits over 
lives.

The CTPF is also a lead-
er in diversity and inclusion 
when it comes to investing. 
As of July 2018, the CTPF 
has 42 percent of its in-
vestments—$4.5 billion—
with businesses owned by 
minorities, women and 
individuals living with dis-
abilities. This is inclusive 
of 24.3 percent ($2.7 bil-
lion) invested with wom-
en-owned businesses, 10.5 
percent ($1.2 billion) in-
vested with African Amer-
ican-owned businesses, 5 
percent ($550 million) in-
vested with Latino-owned 
businesses, 1.6 percent 

($181 million) invested with 
Asian American-owned 
businesses and $18 million 
invested with businesses 
owned by individuals liv-
ing disabilities. The CTPF 
recognizes the importance 
of investing with compa-
nies that reflect our mem-
bership demographics, and 
has taken action to make 
significant investments 
with these companies.

I have joined a hard-
working, socially-conscious 
Board of Trustees and pen-
sion fund staff and I am 
proud to be a part of it. Our 
pension fund must grow 
and protect our pensions, 
but must do so without 
hurting the students we 

serve, their families and 
communities, as well as 
our own members and the 
communities where they 
live and work. We also must 
avoid investments that hurt 
public education through 
privatization and disin-
vestment in public schools 
and school communities, 
and have adverse effects on 
working people. 

Please check out the new 
CTPF website at www.ctpf.
org to see what great things 
our pension fund is doing. 
Solidarity! 

Jim Cavallero is a teacher 
at Chicago Academy High 
School, CTU delegate and 
CTPF trustee.

(Photo: Nick Youngson/
Alpha Stock Images)



Lists of deceased members of the Chicago Teachers Union (CTU) are provided to the Chicago Union Teacher by the office of the Chicago Teachers Pension Fund (CTPF) and are printed as received. If you notice an error or omission, please first contact the CTPF 
at 312.641.4464 or via email at memberservices@ctpf.org to report the information. Please contact the CTU Financial Dept. as well by phoning 312.329.9100. Both the CTPF and CTU disburse death benefits to a member’s designated beneficiaries.

House of Delegates 
Meeting ⁄ Wednesday,  
October 3, 2018

Delegates not present: NETWORK 1A  
Blaszczyk, Diane L.; Brennan, Jennifer 
L.; Erzrumly, Layla; Green, Laurie J.; 
Spagnola, Patricia A.; Wozniak Francis, 
Erika B. ∕ NETWORK 1B  Cooley, Amy 
K.; McLennon, Tasmie S. ∕ NETWORK 

1C  Wehbeh, Jenine ∕ NETWORK 2A  
Gladney, Maxine; Lancaster, Elizabeth 
R.; Rodriguez, Natalie M.; Rowe, Julia 
R.; �omas, Katherine G. ∕ NETWORK 

2B  Bravo-Gonzalez, Mayra; Soto, Karen 
J.; Touras-Andrikopoulos, Pamela C. ∕ 

NETWORK 3A  Arroyo, Judith; Barrientos, 
Tracy M.; Mendoza, Mary ∕ NETWORK 

3B  Anderson, Grace A.; Guimon, Michelle 
B.; Poole, Alethea ∕ NETWORK 4A  Bruehl, 
Steven C.; Cieslik, Laura C.; James, Ramses 
D.; Zoldan, Sara R. ∕ NETWORK 4B  
Benavides, Angela M.; Burke, Maura K.; 
Lopez, Brian K.; McAuliff, Nancy C.; 

Schroeder, Zach ∕ NETWORK 4C  Gerbec, 
Lynn C. ∕ NEWORK 5A  Blochowiak, 
Kathryn E.; Gaiser, Jacqueline M.; Greco-
Serwa, Sandra M.; Maldonado, Jhoanna 
∕ NETWORK 5B  Claiborne, Kisha L.; 
Doyle, Jacqueline L.; Georgopoulos, Stella 
S.; Jasutis, Susan M.; Smith, Edie M.; 
�rash, Rasheeda M.; Williams, Lekisch 
M. ∕ NETWORK 6A  Cutler, Audrey; Diaz, 
Sara R.; Lynch, Daniel G.; Stamps, Tara S.; 
Sweeney, Jonathan M.; Weingarten, Wendy 
J. ∕ NETWORK 6B  Canada, Christine V.; 
Moore, Lori M.; Padilla, Jose G.; Trine, 
Karen M.; Tyrpin, Bryan; Vazquez, Brian 
∕ NETWORK 7A  All Present ∕ NETWORK 

7B  All Present ∕ NETWORK 8A  Carapia, 
Yesenia R.; Cleve, Craig A.; Colclasure, 
Susan M.; Crall, Patrick; Matuska, Lisa 
M.; Mendez-Medina, Keyla; Rosenbaum, 
Jessica S.; Zavala, Juan ∕ NETWORK 

8B  Banasiak, Sally A.; Magallanes, 
Lucero ∕ NETWORK 9A  Walsh, Jan K. 
∕ NETWORK 9B  Horton, Kawana T.; 
Johnson, Henrietta B. ∕ NETWORK 10A

Dooey, Maureen P.; McLaurin, Makeesha 
D.; O’Malley, Margaret M.; Zaturski, 
Steven A. ∕ NETWORK 10B  Creech, 
Matthew; Frangella, Carla A.; Kelly, Laura 
A.; Linehan, Joseph A. ∕ NETWORK 10C  
Spangler, Jessica; Tournoux, David S. ∕ 

NETWORK 11A  Chatman-Walls, Carolyn 
D.; Cleary, Anne T.; �relkeld, Selena M.; 
Walls-Kirk, Kimbery A. ∕ NETWORK 11B  
Clay, Jamila K.; Holmes, Davina; Mcneal, 
Susie E.; Washington, Danielle R. ∕ 

NETWORK 11C  Davis, Victoria M.; Repta, 
Jennifer A. ∕ NETWORK 12A  Baker, Daniel 
J.; Cade, Shannon L.; Carter, Cozette T.; 
Carter, Launder F.; Crockett, Nicole M.; 
Hunter, April M.; Isom, Charissa B.; 
Pineda, Leticia A.; Simpson, Allyson L. ∕ 

NETWORK 12B  Bell, Wilma Z.; Jancaric, 
Lucille A.; Johnson, Tequila; Kile, Carmen 
L.; McEachran, Timothy; Moore, Arneice 
A.; Sanchez, Lora ∕ NETWORK 13A  Bobo, 
Jennifer L.; Davis, Drelle L.; Grant, Lorrie 
A.; Melton, Wilene M.; Taylor, Evan M.; 
Whitehead, Sheryl F. ∕ NETWORK 13B

Fattore, Maribeth A.; Janacek, Gregory; 
King, Latia M.; Koslowski, Mary V.; Lee, 
Tyrone T.; Sullivan, Elinor J. ∕ NETWORK 

14  Lang, Nicholas; Marshall, David M.; 
Mead, Thomas C.; Mihoc, Georgian; 
O’Shea, Mary R.; Palomino Villamonte, 
Walter; Reid, Kimberly M.; Roberts-
Duarte, Samuel; Vanover, Daniel L. ∕ 

NETWORK 15  Hernandez, David; Hill, 
Molly D.; Kass, Lillian H.; Renteria, Rita; 
Roberson, Gerald A.; Vanhorssen, Martha 
S. ∕ NETWORK 16  Cybulski, Nicholas A.; 
Druckmiller, Hannah; Kelly, Timothy J.; 
Ma, Amy; Maher, Benjamin M.; Mathews, 
De’Meica A.; Moten, Latonya; Seggerson, 
Nell G. ∕ NETWORK 17  Chin, Jennifer 
M.; Collins, Darrin A.; Collins, Sarah J.; 
Devaughn, Deborah A.; Nichols-Sweat, 
Shari A.; Riouse, Nicole D. ∕ AUSL SOUTH  
Chan-McShane, Joann L.; Ferrin, Nicole 
M.; Jarrell, Ashley N.; Laidler, Autumn 
M.; Major, Sandra; Mata, Rommy C.; 
O’Connor, Kelley M.; Pardo, Jonathan 
M.; Snow, Amanda L.; Wade, Michelle N.; 

Ziga, Verneva M. ∕ AUSL WEST  Egwuekwe 
Maxey, Kelechi S.; Miller, Patricia K. ∕
CITY-WIDE CAREER SERVICE  Calderon, 
Soledad; Fells, Deinse M.; Gonzalez, 
Maria A.; Hill, Delphine; Jamaica, Sandra; 
Robert L. Williams ∕ CITY-WIDE  Carter, 
Cathaline G.; Christensen, William 
E.; Cochrane, Christine M.; Daniels, 
�eresa D.; Gruodis, Paul J.; Hennen, 
Jared P.; Jones, Patricia A.; Lewis, John; 
Pope, Deborah A.; Silver, Jack; Stewart, 
James W.; Whitfield, Benita A. ∕ CTUA1

Crooks, Andrew M.; Dukes, Daniria; Forst, 
Christopher; Haas, Amanda; Horwitz, 
Michelle R.; Jones, Sarah C.; Kuchenbecker, 
Elise; Loafmann, Paul R.; Masciola, Stacey; 
Oldendorf, Elisabeth A.; Oliva Gonzalez, 
Francisco J.; Rouke, Bethany K.; Stewart, 
Erica C.; Vester, Robyn; Wax Trost, Joanna 
∕ CTUA2  Hale, David M.; Hicks, Mona 
F.; Hudson, Vaeshan; Michael, Nicholas; 
Nisbet, �omas M.; Olufs, Kaitlin; Perez-
White, Noel; Robinson, Natasha; Steele, 
Melissa K.
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Contribute to Chicago Union Teacher magazine
Write to us

Love? Hate? Agree? 
Disagree? Send Chicago 
Union Teacher your feed-
back, compliments and 
criticism. Send letters to 
the editor to leadership@
ctulocal1.com or Chica-
go Union Teacher, 1901 
W. Carroll St., Chicago, 
Illinois, 60612. Letters 
to the editor should not 
exceed 400 words and 
may be edited for length 

and clarity. Inclusion is at 
the discretion of Chicago 
Teachers Union leader-
ship and Chicago Union 
Teacher editors.

Write for us

Chicago Union Teach-
er is published for the 
members of the Chicago 
Teachers Union. It is your 
magazine. We welcome 
submissions from mem-
bers on topics relevant 
to our overall mission of 

advancing and promot-
ing quality public educa-
tion, improving teaching 
and learning conditions, 
and protecting members’ 
rights.

The magazine consists 
of three primary types 
of articles: letters to the 
editor (explained above), 
short-form content and 
long-form content. Exam-
ples of short-form content 
are book reviews, an-

nouncements, event recaps 
and campaign updates, 
which are not to exceed 
400 words. Examples of 
long-form content are op-
eds and feature stories. 
Op-eds should not exceed 
800 words, while features 
should be between 1,200-
2,000 words.

All work, but especially 
features, must be submit-
ted with artwork and/or 
images. All graphics must 

be high-resolution and 
in full color, and be sub-
mitted with photography 
credit and captions where 
applicable.

Email all submissions 
for consideration to com-
munications@ctulocal1.
com with the subject line, 
“For CUT.” Articles may 
be edited for length and 
clarity, and inclusion is at 
the discretion of Chicago 
Teachers Union leadership 

and Chicago Union Teach-
er editors.

Advertise with us

Chicago Union Teach-
er accepts classified ad-
vertisements from CTU 
members at a discounted 
rate, and from outside 
organizations for a rea-
sonable cost. For more 
information, contact Ali-
cia Edwards at aliciaed-
wards@ctulocal1.com or 
312-329-6225.
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In memoriam
 2018

July 16 Corinne I. Meyer, Poe

 August 22 Daniel S. Omi, Garvy

 August 23 Lyna M. Williams, Westcott

 September 1 Golden R. Miller, Hilliard Adult Center

 September 1 William F. Conrick, Mason

 September 2 Catherine A. Sorenson, Whitney Young Magnet HS

 September 3 Mary C. Destefano, Hanson Park

 September 4 Pauline B. Pinkus, Yates

 September 4 Sharyn L. Hultman, Riis

 September 5 Patricia G. Chisholm, Je�erson

 September 5 Raymond Horace, Donoghue Elementary

 September 6 David J. Eaton, Columbus

 September 6 Samuel W. Brown, Webster

 September 6 Tillie B. Cooper, Hinton

 September 7 Bruce E. Stein,  C-W Spec Svcs Sup

 September 7 June B. Lackey, Morgan Park High

 September 7 Mary Ann Johnson, Morgan Park High

 September 7 Therese H. Dumond, Early Childhood

 September 8 Gerald E. Jones, Farragut Career Acad

 September 8 Jane S. Ferrill, Morgan Park

 September 8 Mary L. Burger, Reciprocal

 September 9 John J. Jasionowski, Yates

 September 10 Janice M. Port, Skinner

 September 10 Lily T. Pickens, King

 September 10 Michael Jacobson, Tilden HS

 September 11 Harriet J. Markovitz, Thorp

 September 11 Patricia A. Hanlon, Kelvyn Park High

 September 11 Ruby G. Martin, Frazier

 September 12 Catherine F. Horton, Central O�ce

 September 12 Curtis Coyle, Shoop

 September 14 Joyce A. Burnaugh, Substitute teacher

 September 14 Joyce L. Johnson, Warren

 September 15 Shirley J. Woodley, Mozart

 September 17 Henry Brisby, Warren

 September 17 Joyce H. Brown, Morgan 

 September 18 Joseph Kolz, Schurz

 September 19 Edgar N. Jackson, Audubon

 September 19 Marva S. Russell, Smith

 September 20 Edward J. Hayes, Lowell

 September 20 Lacey B. Grigsby, Hirsch Metro HS

 September 22 Jean T. Pryor, Washington High

 September 23 Herbert D. Anderson, Earle

 September 26 Jarutha Shelton, Ericson

 September 27 Charles W. Redmond, Nicholson
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They say we don’t love our students
So why is it that I feel so guilty about leaving them?

BY DAVE STIEBER

In my 12 years teaching so-
cial studies in Chicago Public 
Schools, I’ve taught at two dif-

ferent high schools. I have recently 
made the decision to go to my third.

When I left TEAM Englewood, 
the first public high school where I 
taught, I felt like I had to. TEAM, 
which opened in 2007, was where 
I started teaching and where I 
learned how to teach. I was a part 
of that school. Our principal used 
to call the original teachers the 
“founding teachers.” She gave us 
credit for helping to create that 
school. We gave input on everything 
from the hall pass policy, to the hir-
ing process, to what we learned in 
professional development and ev-
erything in between. When I left 
TEAM after seven years, it had 
changed to a point where I didn’t 
feel it was healthy for me to stay. 
The principal and assistant princi-
pal who I learned so much from had 
left and we had gone through two 
other principals who I felt were not 
helping the school. I was also griev-

ing the loss of a baby. So personally 
and professionally, it became neces-
sary for me to make a change.

The next school where I worked 
was Chicago Vocational, which is 
in the Avalon Park neighborhood. 
When I started teaching there, I 
wasn’t really prepared for the guilt 
I would feel about leaving TEAM 
Englewood. I felt like I didn’t be-
long at CVS, not because of the 
kids, but because it wasn’t TEAM. 
I helped create the culture and 
influenced how the school ran at 
TEAM. I was just another teacher 
at CVS.  I quickly built connections 
with students, however, and began 
establishing my presence in the 
classroom and school.

This past school year at CVS has 

been one of my favorite years in the 
classroom. I have worked hard with 
my colleagues to create a curricu-
lum that connects to kids while also 
pushing them to think, reflect, and 
analyze the world. I brought in twen-
ty guest speakers from Chicago to 
speak to my students. These speak-
ers included award-winning writers, 
poets, singers, rappers, veterans, and 
community activists. I helped coach 
our academic decathlon team. Our 
librarian and I created a spoken 
word program that got kids excited 
to write and perform poetry. Our 
students competed in Louder Than 
a Bomb, a youth slam poetry festival.

I was happy at Chicago Voca-
tional. Then in May I heard about 
a job opening for a social studies 
teacher at the high school in my 
South Side neighborhood. 

Dave Stieber is a National Board 
Certified Social Studies teacher at 
Kenwood Academy. This article 
excerpt was originally published in 
South Side Weekly on Sept. 7, 2018. 
To continue reading, please visit 
ctulocal1.org/stieber.

CPS students 
deserve free 
transportation 
every school 
day
BY GINA CANEVA

On Sept. 4, about 
370,000 Chicago 
Public Schools 

students navigated our 
city streets, many using 
public transportation, to 
the first day of school. For 
these students, this is the 
only day of the year that 
their transportation fees 
were free—unlike many 
students in other schools 
across the state whose 
transportation is provided 
for the entire school year.

Since 2011, the Chica-
go Transit Authority has 
offered free rides to stu-
dents and their families on 
the first day of school. Last 
year, CTA estimated that it 
provided close to 128,000 
of these rides at a cost of 
$140,000. However, every 

other school day CPS plac-
es the burden of funding 
transportation inequitably 
on Chicago families.

When CPS still oper-
ated on a neighborhood 
model, students were 
closer to the schools they 
attended—many were 
within walking distance. 
However, according to 
WBEZ, over 75 percent 
of CPS students now at-
tend a high school other 
than their neighborhood 
school. As school choice 
has grown in our city, 
student routes to school 
have become more com-
plicated and more costly.

To highlight the cost, 
consider the situation of 
one high school student, 
Curtis Robinson, I taught 
for three years at Lindblom 
Math and Science Acade-

my. Curtis is now succeed-
ing academically as a soph-
omore at Southern Illinois 
University at Edwards-
ville, but in high school he 
was sometimes tardy to his 
first class. When I asked 
students then to write 
about ways that CPS could 
improve, he wrote about 
the idea of free transporta-
tion and detailed the route 
to school at that time for 
him and his brother. His 
short essay was published 

in October 2016 in the Chi-
cago Tribune.

Curtis’ walk to school 
was nearly two miles, 
most of it through Engle-
wood. When I asked why 
he walked as his route was 
along two bus routes, he 
explained that his moth-
er often had to choose 
between paying for him 
or his younger brother to 
take the bus to school.

At a student cost of 75 
cents a ride, with Curtis 

having to transfer and 
take two buses and his 
brother taking just one, 
the cost for both boys 
to take transit to school 
comes to $3.30 per day. 
This doesn’t seem out-
rageous. But for the full 
school year of 178 atten-
dance days, it comes to 
just under $588. This is 
too much to ask of the 
Chicago families who 
often straddle the pover-
ty line and even of those 
above it. This is a fee that 
families in many suburbs 
do not have to pay, be-
cause student transpor-
tation is often rolled into 
residents’ taxes. And it’s a 
fee that CPS parents with 
cars do not have to pay, if 
they’re able to drive their 
child to and from school. 

My hometown of Lock-
port, which spends about 
$1,000 less per student 
in operational expenses 

and $3,000 less total per 
student than Chicago, of-
fers school buses to all of 
its students in the same 
way that other school 
districts across Illinois 
do. Residents pay for this 
service via their taxes, and 
their students ride yellow 
school buses filled with 
other high school students 
and district-hired drivers.

Not so for Chicago 
students who operate in a 
district that prides itself 
for the many choices it 
offers to students. 

Gina Caneva is a National 
Board Certified Teacher, 
librarian and writing 
center director at Lindblom 
Math and Science Acade-
my. This article excerpt was 
originally published in the 
Chicago Tribune on August 
20, 2018. To continue read-
ing, please visit ctulocal1.
org/caneva.

(Photo: Chicago Transit Authority)

(Photo: Martin Ritter)
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Quest Center 
Professional Learning
Restorative. Relevant. Refl ective.

National Board Certifi cation – 
2019-21 Cohort
Recruitment is beginning for 2018–20 Nurturing 
Teacher Leadership cohort.

Nurturing Teacher Leadership

The CPS/CTU’s 2-year FREE professional development & 
candidate support program, prepares CPS teachers, counselors, 
& librarians for National Board Certification (NBC). If 
you will have completed at least 3 years of teaching in your 
certificate area by June, 2019, you qualify to participate in NBC 
& earn this advanced certification, the highest credential a 
teacher can achieve, as well as:
• advance on the CPS salary scale
• fulfil your state re-licensure requirements
• earn an annual $1,960+ pensionable stipend
• receive contractual and other leadership opportunities 

including 1st consideration for Consulting Teacher & 
Framework Specialist roles

• qualify for a full scholarship 
• earn an optional Master’s Degree &/or graduate & CPS Lane 

Placement salary credits
• attain the ISBE NBPTS Master Certification Endorsement

Benefits

Nurturing Teacher Leadership boasts a 94% achievement rate, 
twice the national average. It includes: 
• Weekly Professional Development & small group facilitation
• Collaboration with a cohort of other CPS teachers going 

through the NBC process 
• Preparation for rigorous content knowledge Assessment 

Center exercises
• Individual coaching & mentoring by CPS National Board 

Certified Teachers
• Assistance with writing required for the National Board 

portfolio
• 7-day Summer Institute (1st two weeks in August, 2019 & 

2020)
• 36 Graduate Credits/Optional Master’s degree
• 15 CPS Lane Placement Credits
• Membership in the most highly regarded professional learning 

community
• Paid coaching roles upon National Board Certification
• Joining the ranks of more than 2200 current CPS National 

Board Certified Teachers, including CTU President Emerita, 
Karen GJ Lewis, and AFT Exec VP Mary Cathryn Ricker, and

• Becoming a better teacher!

For more information contact Lynn Cherkasky-Davis at 312 329 
6274 or LynnCherkasky-Davis@ctuf.org

To learn more and to register go to CTUF.org/NTL

    

Earn a Learning Behavior 
Specialist 1 (LBS1) Endorsement

ENROLLING NOW FOR October 29th START!
CTU members can earn an LBS I Endorsement through our 
partnership with National Louis University. This Endorsement 
program gives you the knowledge & skills to work in inclusive 
classrooms & school settings, with the ability to use Universal 
Design for Learning strategies to effectively reach all students.

Earn your LBS I Endorsement from NLU if you are looking for a:
• high-quality, career-focused curriculum designed & taught 

by expert faculty, including CTU members, in a convenient, 
affordable format

• blended program–with classes held both online & on campus–
that provides the flexibility teachers need

• program of study with 15+ colleagues in a special CTUF Quest 
Center Cohort

Receive a 40% Discount

Cohort members can earn an LBS I Endorsement at a 40% 
discount from the regular NLU tuition rate. Teachers will 
increase their knowledge, ability, & skills for less than $6,000. 
Plus, there is no application or graduation fee.

To learn more or to register, visit www.nl.edu/ctuf or contact 
Lisa Mullins at lmullins2@nl.edu or 312-261-3474

  

Earn your ESL – 
Bilingual Endorsement 
in only 2 Semesters!
Register now to begin January 29, 2019

To better serve CPS’ diverse student population, the CTUF 
Quest Center is partnering with Roosevelt University to begin 
a Winter 2019 cohort working toward completing Bilingual & 
ESL endorsements in only 2 semesters.

The 5-course program will be delivered as follows:
• Winter 2019 | January – May | 2 Courses (online)
• Summer 2019 | July 8 - 26 | 3 one-week Intensive Courses 

(Face-to-Face)
• The 3 Summer 2019 courses will be delivered in one week 

(each), intensive formats. All classes will meet face-to-face, 
from 9:00 a.m. to 5:00 p.m., at the Chicago Teachers Union 
Center

• The tuition for each course is $1,135. Total tuition for the 
5-courses is only $5,675. 

• Graduate credits earned can be applied toward CPS lane 
credit & Roosevelt MA degrees in Reading or Second 
Language Special Education.

For more information, visit https://www.roosevelt.edu/colleges/
education/cps-endorsement or contact Ms. Laura Lag |312-853-
4753 | llag@roosevelt.edu

But I’m not an English Teacher! 
Teaching Reading & Writing 
Across the Disciplines
1 CPS Lane Placement Credit and 15 ISBE PD Hours

This course designed for ALL teachers - Math, Science, Social 
Studies, and the Arts - will focus on how content-area teachers 
can successfully incorporate reading and writing into their 
disciplines. This course will dive into strategies for close reading 
and how to guide students to become independent readers of 
discipline-based text. We will discuss effective routines for 
engaging students in the writing process and will address 
how to assess both the writing and the content. Participants 
who complete this hybrid (in person and online) course will 
receive 1 CPS Lane Placement Credit and 15 ISBE Professional 
Development Hours. In order to receive Lane Placement 
Credit and Professional Development Hours, participants 
must complete all in person and online requirements. This 
professional development course aligns to the CPS 
Framework for Teaching components 1a, 1c, 1d, 1e, 3c, 3d, 
and 4d.

*Participants are required to bring a tablet or laptop.

Creating a Positive Classroom/ 
Learning Environment
9 ISBE PD Hours

Have you ever wished you had a better grasp on how to really 
manage all of the students in your classroom? Have you ever 
wished that you knew ways to build relationships that create 
rapport and respect with and amongst students? If so, this is the 

perfect PD offering for you. During our 3 classes, you’ll learn:
• How your expectations can determine student behavior.
• How processing your thoughts on student behavior can 

drastically change your relationships with your students.
• Proven classroom management techniques to soothe even the 

most unruly student.
• Super easy strategies to help build mutually respectful 

relationship with your students.
• Helpful techniques on allowing students to take an active 

partnership in building and creating a positive classroom 
environment.

The first 10 people to register get a free book written by the 
instructor of the class!

This professional development offering aligns to the CPS 
Framework for Teaching components 1b, 2a 2b, 2c, 2d, 3a, 
3c, 3e, 4a and 4d.

Multi-Tiered Systems 
of Support (MTSS)
1 CPS Lane Placement Credit and 15 ISBE PD Hours

This course, designed for all stakeholders (Pre-K through High 
School), is a 4-class series to deepen participants’ knowledge 
and practice of MTSS. Throughout this course, participants 
will analyze practice and data to determine multi-tiered 
instruction and interventions. Participants will learn how to 
create and progress monitor student goals for academic and 
SEL needs. Participants who complete this hybrid (in person 
and online) course will receive 1 CPS Lane Placement Credit 
and 15 ISBE Professional Development Hours. In order to 
receive Lane Placement Credit and Professional Development 
Hours, participants must complete all in person and online 
requirements.  This professional development course aligns 
to the CPS Framework for Teaching components 1b, 1c, 1d, 
1e, 2c, 3c, 3d, 3e, and 4a.

Healing Music in the Classroom
3 ISBE PD Hours

Music is a powerful medium for expression, catharsis, and 
connecting with others. In this offering, we will examine 
how music can be used in the classroom for building positive 
community, tackling topics for discussion, developing emotional 
vocabulary, and enhancing collaborative projects.  Teachers and 
staff need not be musicians or music teachers to participate. 
This offering is aligned to the CPS Framework for Teaching 
Components 2a, 2d, 3a, 3c, and 4d. 

Transformative Circles 
in the Classroom
9 ISBE PD Hours

This 3-session Professional Development activity supports 
K -12 teachers and school support staff in creating a positive 
learning environment by developing healthy and nurturing 
relationships with their students and, as a result, lessen the 
reliance on detentions, suspensions, and expulsions in their 
schools. Attendees will examine restorative practices and their 
historical context. Participants will analyze videos, articles 
and their own and each other’s teaching to determine why 
and how to integrate specific restorative practices such as 
reflective bell ringers, check ins/check outs, and mediation into 
their practice. During the 5-session Hybrid Learning Series, 
attendees will engage in the practices of restoration: classroom 
community building; talking circles; restorative conversations; 
peer conferences; and conflict, healing and re-entry circles. 
This Learning Series will support teachers and school support 
staff in cultivating their classroom cultures and honing 
classroom management skills. This offering aligns to the CPS 
Framework for Teaching Components 2a, 2c, 3b, 3c, and 4d.




