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BY CTU COMMUNICATIONS

Today, nearly all news-
papers, advocacy 
groups and other or-

ganizations seeking to make 
an impact on their audience 
produce first for digital plat-
forms. This approach gives 
them several advantages: 
rapid delivery to end users, 
with no delay for printing 
and distribution; lower 
costs; and easy integration 
with social media promotion 
strategies.

Producing first for digi-
tal platforms also fits with 

evolving habits of those who 
consume such communica-
tion and research products. 
People today are more in-
clined to read on mobile de-
vices and computers rather 
than printed materials. The 
world’s ever-increasing en-
gagement with social media 
fuses keeping in touch with 
friends and colleagues with 
becoming engaged citizens 
and activists who want to 
project and share their views 
about the communities they 
live in and impact.

Historically, the Chicago 
Teachers Union has pro-

duced a print publication, 
Chicago Union Teacher 
(CUT), eight times a year, in 
addition to various printed 
reports and white papers 
documenting inequality and 
corruption as well as best 
practices for teachers and 
unions. Generally speaking, 
these materials have been 
conceived as print publica-
tions, which are then given 
some digital distribution 
and promotion in the wake 
of their publication.

Now is the time for the 
CTU to flip the script by pro-
ducing materials for digital 

publication and distribution 
first and foremost. CUT will 
be published in print for gen-
eral CTU membership four 
times a year in September, 
March/April and June. For 
the remaining five issues, 
a limited print run will be 
produced for CTU retir-
ees. In addition to reducing 
costs, this will   expand the 
reach of CTU messaging by 
re-organizing communica-
tions workflow to prioritize 
the media channels that our 
audience is already using to 
digest—and share—ideas 
that matter. 

Flipping 
the script
Chicago Union Teacher 
magazine will now be 
publishing just three 
print issues a year for 
active CTU members. 
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New website 
presents a 
fresh face for 
our union
Digital renovation puts new tools 
at our disposal to face both great 
challenges and great opportunities.

 BY NATHAN GOLDBAUM

The Chicago Teachers Union 
has come a long way in the 
seven years since we last re-

vamped our website, and so has 
the Internet. As we move into a 
new school year, new contract 
fights and a new election season, 
the CTU has created a new online 
presence and freshened our look.

Members may recall that we 
held a vote in June of this year 
about our new logo. The win-
ning logo combines a modern, 
web-oriented feel with the time-
less symbolism of a classic union 
seal. To save costs, the CTU 
will phase in the use of the new 

logo on stationery and other pa-
per goods already in stock. The 
Union is currently developing 
apparel that will feature our new 
logo and ordering information 
will soon be available. Mean-
while, the new logo will feature 
prominently on the new website. 
The website has also been reorga-
nized and includes new features, 
like better search and progressive 
web application technology.

Re-organized website

The new site is organized 
around three different ways that 
members interact with the Union 
and its web presence. In the “My 
Union” section of the site, mem-
bers will find information about 
CTU membership, our democratic 
structures like the House of Dele-
gates, special offers for members, 
general news, the Chicago Union 
Teacher magazine and more. The 
“My Rights” section deals with ev-
ery aspect of enforcing your rights 
at work. Here, you can access the 
contract, contact your field rep-
resentative, and find advice on 
handling grievances (including 
common concerns) and standard 
forms you may need. 

Finally, “My Movement” helps 
members and schools stay orga-
nized to defend our rights and 
our school communities. In this 
section, you will find the fea-
tured campaigns of the union, 
such as our contract campaigns, 
and an easy-to-fill-out form for 

contacting your elected represen-
tatives on the page. You will also 
find toolkits for organizing your 
school, such as ways to boost your 
Professional Problems Committee 
and Professional Personnel Lead-
ership Committee, or how to unite 
around a particular issue. 

We hope that the new design 
and organization will help you 
find what you need easily, without 
needing to search (although we’ve 
also improved the search function 
to find pages by topic and prior-
itize the timeliest information).

Educators of Chicago

One of the most exciting new 
features of the website is the “Ed-
ucators of Chicago” (EOC) series. 
Modeled on the website, human-
sofnewyork.com, EOC will feature 
profiles of the teachers, parapro-
fessionals and clinicians who care 
for Chicago’s students and guide 
their futures. In addition to high-
lighting what makes our members 
great, EOC stories are generated 
by rank-and-file members them-
selves in order to lift one another 
up in an act of camaraderie and 
solidarity. The website includes a 
form for any member to submit a 
colleague’s profile. One can even 
profile a group of CTU members 
and the work they have done. 

Math teachers need not worry, 

however, because the crack edito-
rial staff of this magazine and the 
CTU Communications Depart-
ment will be sure to lively up your 
prose and correct any mistakes. 
No one need fear the wrath of 
25,000 red pens!

More New Features

We will be making a number 
of other improvements to the 
website based on better content 
documentation and new technol-
ogies. For one thing, the website 
will finally catch up to the ubiq-
uity of phone browsers with a 
design that adapts to screen sizes 
from the smallest smartphone to 
the largest, high-density monitor. 
In addition, CTU staff will be go-
ing back through all of our past 
blog posts and news stories to en-
sure that they are properly tagged 
to improve the site’s search bar. 

We will also roll out emergent 
Progressive Web App technology 
that allows a website to be added 
to your smartphone’s home screen 
with many features, such as notifi-
cations, that used to only be avail-
able through app stores.

Our New Address on the Web

With the purchase of the CTU 
Center, our Union has had a new 
address in the city for a couple of 
years now. The rollout of our new 

website merits a new web address, 
or domain name, as well. Instead 
of having two confusing, “com-
mercial” domains—ctunet.com 
and ctulocal1.com—for our web-
site and our emails, the Union will 
emerge with a new, more coherent 
site name in ctulocal1.org. 

Although the conventions are 
often flouted, .com domains are 
normally reserved for for-profit 
commercial ventures, while .org 
signifies not-for-profit status. 
We thought it more appropriate 
to switch to .org while maintain-
ing a familiar moniker. We will 
also unite website and email in 
the one domain. But don’t worry 
if habit forces you to type an old 
address. We will automatically 
forward you.

Keep an eye out in the near 
future for communications about 
new apparel, new functionality 
and a scavenger hunt on the new 
website with multiple prizes to 
win. Building our union’s strength, 
power and unity in these times 
brings both great challenges and 
great opportunities. Our website 
renovation puts new tools at our 
disposal to face them. 

Nathan Goldbaum is the CTU Com-
munications Specialist.Our new web series: 

Educators of Chicago
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A time of
transition
Sisters and Brothers,

Welcome back to school! I hope the 
new year finds you rested and ready to 
take on every challenge.

For me, this year marks a time of 
transition as my sister Karen Lewis re-
tires from office. Karen has meant so 
much to me, as my work with her has 
been the most intense, fulfilling and in-
spirational of my life. We have worked 
countless hours together, in weekend 
calls and late nights at the office, and 
strategized, fretted, shared our outrage 
and clowned our foes until I blushed.

I will truly miss Karen’s presence in 
the union office, and in the public life of 
our city. We all will.

Change happens; it’s a part of life. 
As people who live through change, we 
must process and go through its psy-
chological impact. We acknowledge our 
losses. We recognize the fear and confu-
sion that can come with change, partic-
ularly as we’re forced to step outside of 
our comfort zone. And we acknowledge 
that change is inevitable—and can offer 
transformational insight and opportu-
nities if we embrace it.

What does the future look like with-
out the bold, outrageous and fearless 
educator who’s been our president for 
the last eight years?

We can find some clues in our past. 
In our best memories of Karen, she was 
always surrounded by hundreds of Chi-
cago Teachers Union members, as if be-
ing held up by a huge crowd of human-
ity, clad in fire-engine red. Karen’s true 
strength didn’t come from her wit or 
psychological resilience—it came from 
the rank-and-file members of our union 
in the streets, in our schools, and in the 
hearts and minds of the working-class 
people of this great city.

As we look to the future, it looks 
bright. Although Karen may have re-
tired, the tens of thousands of people 
who make our union great are still 
here. We also remain dedicated to the 
principles upon which we have built this 
union—democracy, resistance, the de-
fense of public educators and education, 
and a dedication to the joy of teaching 
and learning.

Our leadership remains strong. I wel-
come Vice President Stacy Davis Gates, 
who shares my vision for the CTU and 
for the city of Chicago. She joins Re-
cording Secretary Michael Brunson 
and Financial Secretary Maria Moreno 
to complete our team of officers. We 
have new delegates and a new trustee, 
and a group of eager member activists 
who will be attending our October 27 
conference for delegates, building rep-
resentatives and school leaders.

We open the school year with the typ-
ical CPS chaos of the fingerprint fiasco, 
the move by Mayor Rahm Emanuel not 
to run for re-election, contract negotia-
tions brewing in the charter sector and 
our own contract up for re-negotiation. 
That’s a lot for any union, which is why 
I’m asking you, sisters and brothers, 
to stay united, back each other in your 
schools and communities, and show Chi-
cago what it means to be CTU strong.

And that’s exactly what we’ve seen in 
the last year. Despite the union-busting 
Janus ruling, and a multimillion dollar 
effort by Bruce Rauner and his Illinois 
Policy Institute over the past month to 
convince our members to walk away 
from our power, we’re actually growing 
our union. That’s a testament to each 
and every one of you, because you un-
derstand that in unity there is strength.

We are the CTU. For the last eight 
years, we’ve worked together to build 
support in school communities and 
across this city. If our union had been 
running against the mayor in February, 
we would have beaten him—that’s the 
kind of respect we’ve earned. And that’s 
one reason he’s walking away from his 
job. We have the respect of parents and 
communities, and if we marshal this re-
spect, we can build that into a contract 
fight that will take us that much further 
in creating the schools that all of our stu-
dents and all of our educators deserve.

I can’t promise that the next mayor 
will be better than Rahm for our stu-
dents and our members. But I can prom-
ise that, together, we’ll continue to fight 
for the dignity of our members and our 
profession. And I’m honored and excited 
to stand with each of you in this effort.

In solidarity,

Jesse Sharkey

In solidarity,

Jesse Sharkey

the
president’s
message
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Proper 
special 
education 
services 
require 
planning, 
collaboration and communication
As a Learning Behavior 
Specialist who has served 
students living with dis-
abilities in Chicago for 
more than 19 years, and 
currently working as a spe-
cial education teacher/case 
manager in Chicago Pub-
lic Schools, I would like 
to thank the reassigned 
teacher for providing Bow-
en High School the oppor-
tunity to clarify points pre-
sented in the “Fighting for 
proper SPED staffing in 
our schools” article from 
June 2018. This response 
will address claims the 
author made regarding the 
lack of substitute coverage 
for an inclusion teacher, 
the need to provide proper 
services to students with 
disabilities and the claim 
about emailing the con-
cerns to the principal. 

The first statement that 
must be addressed from 
the article is, “The school 
failed to provide substi-
tute coverage.” Many of us 
are aware of the difficulty 
schools have in providing 
substitute coverage for 
schools throughout CPS. 
In this case, Illinois State 
Board of Education (ISBE) 
investigators received doc-
umentation of a substitute 
being provided in the event 
the inclusion teacher was 
absent. A substitute teach-
er was provided for the 

class to allow the inclusion 
teacher/case manager time 
to facilitate Individual 
Education Plan (IEP) and 
re-evaluation meetings, 
in accordance with ISBE 
and federal laws as a man-
datory part of the role of a 
case manager. Tradition-
ally in CPS, the duty of a 
case manager has been to 
teach a full load of class-
es in addition to ensuring 
that students with disabil-
ities are serviced properly 
throughout the school day. 

The second statement 
that must be addressed 
from the article is, “I had 
numerous special needs 
students who were not 
getting proper services.” 
A process was put in place 
to accommodate the im-
mediate needs of parents 
and students while the 
inclusion teacher was still 
able to provide services to 
students in the reassigned 
teacher’s class. On the 
topic of providing prop-
er services, on numerous 
occasions, the reassigned 
teacher was not present 
at Bowen to deliver prop-
er services according to 
students IEPs. This was 
due to planned weekly 
absences in November 
and December of 2017. At 
least once per week, the 
reassigned teacher took 
off from his assigned role 

as a substitute teacher, 
preventing students from 
receiving proper services. 

The final statements 
that must be addressed 
from the article are, “Keep 
accurate records” and 
“Keep your principal in-
formed of any violations, 
and to do it by email.” It 
is essential to collaborate 
with various forms of 
communication, includ-
ing email. For example, I 
communicated to the re-
assigned teacher via email 
a list of the students with 
disabilities who require ac-
commodations and modi-
fications, and how to ac-

cess their IEPs. I received 
no response. On another 
occasion, I attempted to 
collaborate with the reas-
signed teacher via email 
about IEP data needed 
for an upcoming meeting, 
and for the second time, 
received no response.

Several schools en-
counter similar situations 
throughout CPS. One of 
the ways that we can work 
together as teachers and 
administrators is by gen-
uinely investing in looking 
for answers to solve sys-
temic issues, such as put-
ting in place systematic 
structures in every school 

that help to identify stu-
dents with disabilities as 
they enroll, because case 
managers are often un-
aware of the needs of new 
students and they end up 
programmed for classes 
that do not support their 
needs.

Another solution is to 
remove the responsibility 
of teaching instructional 
and/or co-taught class-
es for special education 
teachers who are also case 
managers. This would help 
to reduce the workload of 
special education teachers 
who are often forced to 
choose between address-

ing the immediate needs 
of diverse learners as the 
case manager and provid-
ing instruction in various 
settings throughout the 
school day. Both of these 
roles are vital to providing 
all students the proper ser-
vices they deserve. These 
solutions must be included 
as part of our strategic bar-
gaining to make the role of 
case manager an adminis-
trative, full-time position 
in every school within CPS.

Carolyn Burnes, Case 
Manager, LBS II Transition 
Specialist, Bowen High 
School

When we fi ght, we can win
Gloria Austin devoted more than 20 years of her life to 
Chicago Public Schools as a citywide Head Start Re-
source Assistant, rarely taking a day off and only being 
tardy two days out of a decades-long career. On August 
7, 2017, she was given notice that her position would not 
be available for the 2017-2018 school year and was laid 
off. Gloria decided to submit her retirement on August 16, 
2017, having accumulated more than 213 sick days that, 
per our contract, should have been paid out.  

She spent close to a year requesting her sick day pay-
out. She was once told by the Board that because she 
was laid off first, then waited (all of nine days) to retire, 
her sick days would be forfeited, according to CPS policy. 
On another occasion, she was told that the Board had 
no documents of her retirement, yet she was receiving 
pension checks.

Gloria called the Chicago Teachers Union and I 
advised her to file a grievance. On June 28, 2018, she 
emerged victorious, receiving a final payment from the 
Board for more than $40,000.

She thanks the CTU Grievance Department  for all 
of the work done on her behalf. She also recommends 

that members take good notes and document all of their 
dealings with the Board when problems arise.

Jose Jimenez, CTU Teacher Field Representative

V I C T O R Y
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Stowe teachers win payout for missed preps
BY LEAH RAFFANTI

There is good news to report from 
the front lines of the war to protect 
teachers’ self-directed prep time. 

Article 27-5 of the CTU contract states: 

Rescheduling of Preparation Pe-
riods Due to Class Coverage. The 
BOARD agrees, in principle, that 
teachers, during their duty-free pro-
fessional preparation periods, shall not 
be requested to take the class of an ab-
sent teacher. Whenever a teacher’s du-
ty-free professional preparation period 
is canceled, the principal shall sched-
ule a make-up duty-free professional 
preparation period for that teacher by 

the end of the next academic qu arter 
following, or by the last day of teacher 
attendance that school year, which-
ever occurs first, to the extent prac-
ticable. Effective with the 2017-2018 
school year and thereafter, if cancelled 
self-directed preparation periods are 
not made up in accordance with this 
Article, they shall be considered lost. 
The BOARD shall pay the teacher for 
the lost preparation period at his/her 
regular hourly rate no later than the 
start of the next school year.

The 2017-2018 school year was the first 
year the new pay out for missed preps 
provision was in play. Members have 
filed grievances over missing preps and 

principals’ refusal or inability to pay out 
the “lost time.” Principals are required to 
make up missed preps, but until the cur-
rent contract, lost prep time would largely 
go unpaid. 

The grievance process was not neces-
sary, however, in the case of Stowe Ele-
mentary School. Like many schools in 
Chicago Public Schools, Stowe suffers 
from a lack of substitutes which regularly 
results in teachers covering classes. This 
means prep time is lost at an exorbitant 
rate, despite efforts by the school to sched-
ule make up preps. 

Due to the excellent work of Stowe’s 
CTU delegate, Lawrence Wright, and his 
Professional Problems Committee (PPC), 
all Stowe teachers with missed preps from 

the end of the 2017-2018 school year will 
be paid out, as the contract stipulates. 
This totals nearly $22,000 in lost time. 
This was the result of a PPC member reg-
ularly bringing up the issue of missed prep 
periods with the school principal in PPC 
meetings; organizing their colleagues to 
take good records of their missed preps 
and report them accurately to the admin-
istration; and consulting with Union staff 
as necessary. 

This powerful win and inspiring work 
of the Stowe PPC is an example of the 
power in our contract and the power we 
have to enforce our rights at the ground 
level. Solidarity! 

Leah Raffanti is a CTU field representative.

LETTERS

Notice of elections 
to fi ll citywide 
delegate vacancies
BY MARIA MORENO

In accordance with Article 
V, Section 2 of the Chicago 
Teachers Union Constitution 

and By-Laws, the Rules-Elec-
tions Committee shall be re-
sponsible for the elections of 
delegates from special groups. 
They shall be elected by mem-
bers of their respective groups. 
Citywide meetings shall be held 
for each group for the purpose 
of nominations. Elections shall 
be conducted by mail ballots. 

Nominations to fill citywide 
teacher, PSRP and clinician 
delegate vacancies will be held 
at the Chicago Teachers Union, 
1901 W. Carroll Avenue on 
Tuesday, October 23, 2018 and 
Thursday, October 25, 2018. 
Paper nominations will be tak-
en to ensure accuracy and to 
move nominations in a timely 
manner. Members who cannot 
attend the meeting may have 
someone else in their function-
al group make a nomination for 
them. Nominees need not be 
present to be nominated. Each 
nominator will be required to 
complete a nomination form 
in order to nominate a candi-
date. Forms will be available at 
the nomination meeting and at 
www.ctunet.com. Nominators 
must be a member of the func-
tional group for which they are 
nominating. Those who second 
nominations may only do so for 
members of their own function-
al group.

Any position that has the 
same number of eligible nom-
inees as openings will be con-
sidered filled. If there are more 
nominees than openings for a 
position, there will be an elec-
tion via mail-in ballot.

Citywide teacher, PSRP and 

clinician delegate ballots will 
be mailed on Friday, Novem-
ber 2, 2018 to members’ home 
addresses. Completed ballots 
must be returned to CTU with 
a postmark date no later than 
Monday, December 3, 2018 or 
dropped off in person to the 
CTU office by 5:00 p.m. on 
Monday, December 10, 2018. 
Citywide teacher, PSRP and 
clinician delegate ballots will be 
counted by the Rules-Elections 
Committee at the CTU offices 
on Tuesday, December 11, 2018 
and if necessary Wednesday, 
December 12, 2018.

During the counting of bal-
lots, each candidate is allowed 
a maximum of two observers, 
including himself/herself. The 
election results will be pub-
lished in the Chicago Union 
Teacher and posted on the CTU 
website.

Citywide teacher, PSRP and 
clinician delegate candidates 
wishing to mail campaign lit-
erature to members in their 
functional group may provide 
stamped and stuffed literature 
to CTU no later than Monday, 
October 29, 2018 at 5:00 p.m. 
in order for it to be labeled, pro-
cessed and mailed to members.

Nomination meetings to fill 
citywide teacher, PSRP and cli-
nician delegate vacancies will 
be held at the Chicago Teachers 
Union, 1901 W. Carroll Avenue 
on the following dates, times 
and rooms:

DT (5 Vacancies)

Instructional Support Leader, 
Occupational Therapist, Phys-
ical Therapist, Psychologist, 
Social Worker, Teacher-City-
wide 
Tuesday, October 23, 2018
5:00 p.m. - 5:30 p.m., Room 125

ST (4 Vacancies)

Speech Language Pathologist
Tuesday, October 23, 2018
5:00 p.m. - 5:30 p.m., Room 126

SC (9 Vacancies)

School Clerk Assistant, School 
Clerk I, Interpreter Clerk, Spe-
cial Education Support Clerk, 
School Clerk I (Blg.–Spanish), 
Postsecondary Liaison, Com-
puter Technician, Technology 
Coordinator I, II, & III
Tuesday, October 23, 2018
5:30 p.m. - 6:00 p.m., Room 126

TA (12 Vacancies)

School Assistant I & II, Teach-
er Assistant I & II, School As-
sistant (Blg.–Spanish) I & II, 
School Assistant (Blg.) I & II, 
Teacher Assistant (Blg.–Span-
ish) I & II, Teacher Assistant 
(Blg.) I & II, Teacher Assistant 
Montessori Program I & II, 
Educational Sign Language 
Interpreter I & II, School 
Social Service Assistant and 
Instructor Assistant I & II
Tuesday, October 23, 2018
5:30 p.m. - 6:00 .p.m., Room 125

VH/HN (1 Vacancy)

Audio Visual Technician, 
Audiometric & Vision Screen-
ing Technician, Health Service 
Nurse
Tuesday, October 23, 2018
5:30 p.m. - 6:00 p.m., Room 130

TN (2 Vacancies)

School Nurse 
Thursday, October 25, 2018
5:00 p.m. - 5:30 p.m., Room 125

TT (4 Vacancies)

Temporary Teacher Prov. Cert. 
Substitute Teacher, Temporary 
Teacher Day-To-Day Sub-
stitute Teacher, Temporary 
Teacher Cadre, Temporary 
Teacher Displaced FTB Cadre 
100 Days, Downtown/District 
Offices & Spec. Ed. Displaced 
FTB’s Cadre
Thursday, October 25, 2018
5:00 p.m. - 5:30 p.m., Room 126

LA/SS/IS (2 Vacancies)

School Library Assistant I & 
II, Student Special Services 
Advocate, Student Special 
Needs Program Assistant, 
PSRP Instructional Support 
Leader
Thursday, October 25, 2018
5:30 p.m. - 6:00 p.m., Room 125

GC (3 Vacancies)

Guidance Counselor Assistant, 
College/Career Coach, CTE 
College & Career Coordinator, 
At Risk Student Coordinator, 
CTE Academy Coordinator
Thursday, October 25, 2018
5:30 .p.m. - 6:00 p.m., Room 126

CR/AD/YI (4 Vacancies)

School Community Repre-
sentative, Parent Advocate, 
Parent Advocate (Blg.), Com-
munity Relations Representa-
tive I & II, Youth Intervention 
Specialist
Thursday, October 25, 2018
5:30 p.m. - 6:00 p.m., Room 130

Maria Moreno is the CTU Finan-
cial Secretary. 

(Photo: Nick Youngson)
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News from the Alliance of Charter Teachers and Staff
BY CHRIS BAEHREND

Sisters and brothers in 
the Chicago Teachers 
Union-Alliance of Charter 

Teachers and Staff (CTU-ACTS) 
division have been working hard 
for many months and through 
the summer to counteract the 
downward pressure on the 
teaching profession imposed by 
the privatization and austerity 
politics of our mayor and gover-
nor. These members have previ-
ously notched some formidable 
wins amongst their 10 current 
contracts, including an enforce-
able class size cap of 23 at one 
school and beating merit pay.

Fair contract now

Over the past two years, char-
ter funding has ballooned, yet 
our members in those schools 
have not seen that spending in 
the form of resources or addi-
tional benefits. Staffing—espe-
cially for special education—re-

mains a critical problem and 
compensation lags far behind the 
Chicago Public Schools contract.

Leaders in the CTU-ACTS 
division have lined up 11 of their 
12 contracts to negotiate concur-
rently this summer and fall, and 
members are galvanized to fight 
for dramatic improvements to 
their rights and benefits.

Wins around special educa-
tion, staffing and compensation 
in this round of charter nego-
tiations will give the Chicago 
Teachers Union leverage at the 
table for its negotiations this 
year. Plan on joining rallies and 
actions with CTU-ACTS mem-
bers this fall to fight the mayor’s 
corporate reform agenda and 
raise standards for all Chicago 
educators. An injury to one is an 
injury to all, and a gain for one 
needs to become a gain for all!

IHSCA, for the win

CTU-ACTS members at Il-
linois Health Sciences Career 

Academy (IHSCA), a charter 
school in Little Village, have won 
an impressive victory by organiz-
ing members and parents.

Members at unionized char-
ter schools have negotiated to 
earn due process (the equiva-
lent of tenure) after one or two 
years—even 90 days in one con-
tract. Yet towards the end of last 
semester, the principal at IHSCA 
made the unprecedented deci-
sion to exercise management’s 
contractual right to extend a 
one-year probationary period 
into a second year for seven of 13 
educators completing their first 
year. Another educator was given 
notice of dismissal at the end of 
the year. 

Educators at IHSCA, mem-
bers of our CTU-ACTS division, 
sprang into action, with almost 
all of the bargaining unit signing 
a petition demanding renewal 
without probation for the seven 
and non-termination for the oth-
er educator.

A grievance was filed because 
management had not met with 
the union to advise it of the pro-
bation extensions, as required 
in the contract. When members 
delivered the petition, manage-
ment set up a meeting to address 
the grievance and defended their 
decision.

Unsatisfied with manage-
ment’s legal, yet unfair, response 
to the grievance, members rallied 
parents around the cause, and 
parents showed up to the char-
ter’s board meeting, at which six 
students spoke eloquently and 
forcefully in support of all eight 
CTU-ACTS members. The stu-
dents presented a petition signed 
by more than 200 of the school’s 
600 students and threatened to 
hold an event with media if their 
demands were not met within 
one week.

A teacher-parent-student 
walk-in with media was planned 
for one of the last days of school. 
Late in the afternoon on the day 

before the walk-in, administra-
tion acceded to all of the union 
demands, rescinding probation 
for the seven educators and re-
scinding termination for the 
eighth. And members have just 
been advised that there will be 
a new principal this school year.

Members at IHSCA have 
proved that the power of collec-
tive action does not end at the 
last page of our contract. But 
they are also now mobilizing 
their collective power to sup-
port coordinated bargaining in 
which they and 10 of the other 
CTU-ACTS bargaining units 
are participating this fall. CTU 
members at charter schools are 
using their contract campaigns 
to signal wins for all educators 
in Chicago, with bold demands 
for wages, working conditions 
and justice for our students. 

Chris Baehrend is chair of the 
CTU-ACTS division of the Chicago 
Teachers Union. 

Learning to 
teach social 
justice in our 
classrooms
Participants in racial justice forum were united in 
their desire to help students live in the world as it is, 
while changing the world into a better place for all.

BY CAROL CAREF, PH.D.

Eleven Chicago Teach-
ers Union teachers 
and three members 

of the CTU Educational 
Policy Department attend-
ed a fantastic workshop 
this summer at University 
of Illinois at Chicago. The 
workshop, “Advancing Ra-
cial Justice in Schools,” was 
presented by the school’s 
Institute for Research on 
Race and Public Policy (IR-
RPP) as part of its Summer 
Education Workshop series. 

A presentation by Chi-
cago Public Schools science 
teacher Alejandra Frausto 
and former CPS teacher, 
now U.I.C. professor Daniel 
Morales-Doyle highlighted 
a method of developing stu-
dent projects that creates 

high levels of interest, deep 
subject matter learning 
and a relationship to social 
justice. They used a chem-
istry lesson titled “Beauty 
and the Beast” as an exam-
ple. This lesson came out 
of questions the teachers 
frequently heard from stu-
dents related to beauty and 
identity. At the start of the 
project, students brought in 
a cosmetic or beauty prod-
uct they used regularly and 
a picture of a “beautiful” 
person. These assignments 
heightened students’ inter-
est in reading articles that 
placed “beauty” in a social 
context. The lesson incor-
porated other important 
activities to help them un-
derstand both chemistry 
and social justice issues. 
For their final projects, 

students invented their 
own products, using their 
knowledge of chemistry to 
make a safe product.

Teachers at the work-
shop then began to develop 
a unit that they could use 
with their own students, 
based on thinking about 
guidelines provided by the 
presenters. Teachers were 
also influenced by an ear-
lier presentation by U.I.C. 
professor David Stovall, 
who developed the idea that 
schooling and education are 
two different things. School 
was never intended to edu-
cate, according to Stovall—
students learn in spite of 
the system, and school is 
about order and compliance 
and is hyper-segregated by 
design. Teachers who want 
to actually educate might 

think of themselves as 
“fugitive teachers,” Stovall 
said.

The four-day workshop 
allowed participants to 
collaborate and learn from 
each other as well as from 
presenters. Other ses-
sions that were part of the 
week included “How Race 
Matters in Schools and 
Classrooms,” “The School-
to-Prison Pipeline,” “Re-
storative Justice and Re-
storative Conversations,” 
and “Youth Implementa-
tion of Grassroots Cam-
paigns.” Participants were 
united in their common 
desire to play a role in both 
helping students live in the 
world as it is, and help-
ing students change the 
world to be a better place. 
This work will continue, as 

participants and others in-
terested in teaching social 
justice meet throughout 
the school year. 

Carol Caref, Ph.D., is the 
CTU Director of Education 

Policy. If you are interested 
in being part of this collab-
oration, please contact CTU 
Chief of Staff Jennifer John-
son at jenniferjohnson@
ctulocal1.com.

(Photos: Iván Arenas, Sangi Ravichandran)



The CTU is 
using collective 
bargaining 
to provide 
Chicagoans with 
powerful tools 
to combat the 
chronic defunding 
of public 
accommodation 
and the 
paralyzing 
violence that 
permeates our 
neighborhoods.
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 Sustainable 
Community 
Schools: 
A path to 
real equity
New CTU white paper 
outlines strengths 
of model program to 
tackle civic needs.

BY THE CHICAGO 
TEACHERS UNION

In our last contract bat-
tle, led by CTU President 
Karen Lewis, the Chica-

go Teachers Union won 20 
Sustainable Community 
Schools (SCS) for families 
that rely on Chicago Pub-
lic Schools. Much like the 
widely heralded I Promise 
School that LeBron James 
is building for his home-
town of Akron, Ohio, these 
schools will serve as an an-
chor in neighborhoods on 
the South and West sides 
of Chicago. The SCS model 
recognizes that transfor-
mative services for stu-
dents are not a temporary, 
one-shot arrangement, but 
rather represent and em-
body sustainable changes 
to the way we think about 
educating the whole child—
with family and communi-
ty partner involvement at 
the core. 

The irony of this par-
ticular investment in a 
post-Janus America is 
that it was won in collective 
bargaining, a power that 
the CTU exercises to create 
justice and equity in our 
school communities. This 
is the same worker power 
that has been repeatedly 
marginalized by the likes 
of Illinois Governor Bruce 
Rauner and Chicago May-
or Rahm Emanuel. By us-
ing collective bargaining as 
a pathway to sound policy 
that enriches communities, 
the CTU is fighting to pro-
vide Chicagoans with pow-
erful tools to combat the 
chronic defunding of pub-
lic accommodation and the 
paralyzing violence that 

permeates our neighbor-
hoods. Collective bargain-
ing is the avenue by which 
students and their families 
will be provided health 
care and trauma-related 
counseling services—ser-
vices that Mayor Emanuel 
has slashed.

Unlike the lion’s share of 
the investments approved 
by Emanuel’s handpicked 
Chicago Board of Educa-
tion at its July 25, 2018 
meeting, these 20 Sustain-
able Community Schools 
will be established in 
neighborhoods that strug-
gle with concentrated pov-
erty and large-scale disin-
vestment—both public and 
private. These schools are 
located in de-prioritized 
neighborhoods where 
Black and Brown families 
live, where housing is be-
coming increasingly un-
affordable and where the 
unemployment rate and 
incidents of crime are reg-
ularly off the charts. 

In contrast, the SCS 
model will build transfor-
mational schools where 
students, parents and their 
communities play a key, 
self-deterministic role in 
public education, in part-
nership with educators. 
This model also supports 
notions of racial and social 
justice through its effort to 
provide real equity to the 
children of color who make 
up the bulk of students 
in CPS. What will make 
these community schools 
sustainable is both a com-
mitment to funding and re-
sources, and a commitment 
to the long-term process of 
developing school-com-
munity relationships that 

support implementation 
of proven strategies to the 
fullest extent. 

One of the catalysts for 
SCS came in 2012, when 
the CTU released a report 
titled The Schools Chicago’s 
Students Deserve. This re-
port outlined 10 broad, re-
search-supported practices 
in schools, including:
• lower class sizes;
• a whole child perspective 
that includes a broad and 
rich curriculum; extracur-
ricular activities, and wrap-
around services;
• additional supports for 
English learners;
• better access to early 
learning;
• parent engagement;
• an end to harsh discipline 
policies; and 
• both an increase in fund-
ing to schools and a more 
equitable way to distribute 
those dollars.

Five years later, after a 
four-year process in which 
the CTU was a key partic-
ipant, the State of Illinois 
passed a landmark school 
funding formula. This for-
mula was built on an evi-
dence-based model that 
puts the state on a path 
to increased support for 
schools. The new formu-
la also allocates dollars 
based on student need, 
and explicitly identifies the 
need for lower class sizes, 
more school counselors, 
additional school nurses, 
librarians in every school, 

and a broad and rich cur-
riculum.

In other words, the 
CTU’s call for the schools 
Chicago’s students deserve 
is enshrined in state law. 

The SCS model is one 
that incorporates practices 
that research has shown to 
be effective. As a result of 
our work at the bargaining 
table, and leadership from 
our partners in the Grass-
roots Education Movement, 
the current CTU contract 
with CPS includes a provi-

sion to pilot 20-55 Sustain-
able Community Schools 
by 2019. In reality, howev-
er, every school in the city 
needs to be an SCS.  The ul-
timate goal is for all schools 
to have robust staff, pro-
gramming, and parent and 
community engagement.

Winning funding for the 
SCS pilot is a monumental 
achievement, but our work 
is ongoing. The mayor and 
his handpicked Board of 
Education continue to fail 
at providing resources that 
will help our school com-
munities—forcing CPS stu-
dents to learn in some of 
the largest class sizes in the 
state. There are fewer than 
140 librarians and less than 
150 certified school nurs-
es across more than 500 
public schools that serve 
380,000 children. Stu-
dent-to-social worker ratios 
are 1,100-to-1. The only way 
to unlock our students’ full 
potential is to place funding 
where it needs to be, and to 
do that, two things must 
occur. 

The State of Illinois 
and the City of Chicago 
need to raise revenue from 
those who can most af-
ford to pay, and the may-
or must end his system of 
student-based budgeting 
(SBB). SBB punishes school 
communities for enroll-
ment decline even when 
schools are far below the 
level of resources needed 
to serve their populations. 

SBB also treats every stu-
dent the same, regardless 
of income level, segrega-
tion and/or language sta-
tus. CPS, controlled by the 
mayor, could also utilize 
short-term efforts like tax 
increment financing (TIF) 
surpluses and a corporate 
head tax to bridge the gap 
to new funding. 

The safety and security 
of our students is at stake, 
as is their ability to grow 
into thriving, productive 
and engaged adults. As 
President Lewis said more 
than a year ago, “We must 
eradicate the conditions 
that create violence. That 
means policy change and 
resources: fully funded 
schools and thousands of 
new jobs that pay a fair 
wage.”

Having an SCS district 
is not out of reach—it sim-
ply requires a change in 
governmental priorities. 
Both Mayor Emanuel and 
Governor Rauner ensured 
that their children at-
tend schools that provide 
the kinds of adequately 
resourced supports that 
sustainable community 
schools provide. Chicago’s 
public school students—
the vast majority of whom 
continue to be denied 
these resources and this 
commitment—both need 
and deserve no less. 

(Photo: Chi School Librarians)



CTU summer
The Chicago Teachers Union never rests, 
and this summer was no exception.

Summer 
Organizing 
Institute 
returns for 
eighth year

Nearly 30 
teachers, cli-
nicians and 
PSRPs took part in this year’s Summer Or-
ganizing Institute (SOI), a rigorous four-week 
program aimed at cultivating leadership and 
developing members’ organizing skills to build 
power in our schools and across the city. SOI 
interns knocked on doors, made calls and 
organized actions in speaking to hundreds 
of CTU members. This year was also the � rst 
collaboration with the Cook County College 
Teachers Union (AFT Local 1600), and for 
the second year in a row, with the Peoria 
Federation of Teachers (see below) and SEIU 
Healthcare Illinois. Also new to this year’s pro-
gram was outreach to our members working 
at charter schools in the CTU-ACTS division, 
and a partnership with more than 100 youth 
from across the city.

SOI interns participated in workshops on 
subjects such as running effective PPCs (Pro-
fessional Problems Committees), race and 
the economy, the privatization of public edu-
cation, and housing and the pushing out of 
Black Chicago. They attended the July Chica-
go Board of Education meeting and Chicago 
Public Schools Capital Budget Hearings, and 
organized protests against cuts to PSRP po-
sitions and special education. Interns also 
door knocked members in neighborhoods 
on the South, West, Southwest and North 
sides, and held meetings on PSRP organizing, 
school closings and building political power.

The Summer Organizing Institute was an 
essential part of preparation for the upcom-
ing contract campaign. Watch for this year’s 
participants as they put their skills and expe-
rience to use, helping lead the CTU into the 
new school year. Also, keep an eye out for 
your chance to apply to this transformational 
program when next year’s SOI is announced.   
—Rebecca Martinez, CTU organizer

Peoria 
ramps up 
fi ght against 
TIFs and 
public school 
disinvestment

Union members 
and community 
residents in Peoria came together for a joint 
summer organizing program put together by 
the Peoria People’s Project, a new expansion 
of Grassroots Collaborative. From July 9 to Au-
gust 4, members from the Peoria Federation 
of Teachers Local 6099, SEIU HCII, and par-
ents with children in Peoria public schools col-
laborated as interns with goals of listening to 
concerns from the community, educating com-
munity members on the importance of union 
support and being actively involved around is-
sues affecting our communities.

In addition to canvassing and door knocking, 
interns participated in several training sessions 
that included topics such as fair tax, state bud-
get, tax increment � nancing (TIFs), visioning 
and the basics of organizing work. Interns also 
had the opportunity to help facilitate a town hall 
meeting to educate the public about a fair tax 
that included State Rep. Jehan Gordon-Booth 
as a special guest. 

The last day of the program brought togeth-
er interns with more than 30 people to can-
vass the Peoria district with the lowest voter 
turnout to collect petition signatures to phase 
out a key downtown TIF district and return the 
money to the schools. Together they knocked 
on over 2,500 doors and collected hundreds 
of signatures. —Nathan Ryan, Grassroots 
Collaborative

Student debt clinic

A group of rank-and-� le CTU members and 
staff participated in a two-day clinic on stu-
dent debt provided by American Federation of 
Teachers staff and researchers, learning ways 
to mitigate student debt and train fellow mem-
bers about those strategies. Clinic participants 
are currently working to develop a member sur-
vey and a second round of training to spread 
the word, including workshops during the Oc-
tober Delegates and School Leader Training. 
—Lashawn Wallace, Taft High School PSRP 
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Student debt clinic

Puerto Rican People’s Parade

Chicago Pride Parade

Bud Billiken Parade

(Photos: Anita Burks, 
Chris Geovanis, Howard 

Heath, Nathan Ryan)



ROOSEVELT UNIVERSITY
COLLEGE OF EDUCATION

At Roosevelt, we offer degree and endorsement 
programs designed to prepare CPS teachers and 
counselors to inform and empower students and lead 
schools and professional communities. As an approved 
provider for CPS and its Continuing Endorsement 
Program, Roosevelt’s College of Education provides 
highly affordable coursework taught by top education 
professionals in online, on-campus and hybrid formats.

• Dual Language Teacher Leadership
• Second Language Special Education
• Teaching and Learning
• School Counseling
• Reading
• CPS Continuing Endorsement Program

JOIN THE NEXT GENERATION OF LEADERS

To learn more about our degree programs, visit:   

roosevelt.edu/CTU

Featured programs include:
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Dare to build
CTU organizer and nominee for 
Cook County Commissioner urges 
educators to reach for new heights 
in these written remarks for a 
speech at the American Federation 
of Teachers convention in July.

BY BRANDON JOHNSON

I became a teacher because I 
wanted my students to have 
more opportunities than I had, 

and I wanted our neighborhoods 
to reflect those opportunities. The 
challenge of teaching was not the 
standard set for myself and my 
students, because the expecta-
tions we had of ourselves were 
actually higher than others’. The 
challenge for us was—and contin-
ues to be—a political system that 
refuses to embrace our dreams, 
and adds injury by actively work-
ing against us, favoring austere 
and cruel policies and that ruin 
lives and communities.

My students traversed a small 
desert of poverty every day, even 
as they were only steps away 
from oases of wealth, complete 
with glistening towers and gilded 
homes. The same cranes tearing 
down my students’ public housing 
were building new luxury palaces 
in the sky for our city’s 1 percent.

The present concentration 
of economic power in the hands 
of a select few—a condition that 
has worsened over time—is evis-
cerating the working class and 
the poor. If we are to survive this 

moment, we must seek a new po-
litical economy—one that rejects 
the cruel, inhumane, sexist and 
racist outcomes of austerity bud-
gets and seeks equitable invest-
ment in all communities.

Although this particular mo-
ment might seem especially cruel, 
we have witnessed this before. Ev-
ery generation before us has bat-
tled the U.S. Supreme Court and a 
judicial system used to protect the 
privileges of some and marginalize 
the lives of others—Dred Scott v. 
Sandford, Plessy v. Ferguson and 
now Janus v. AFSCME Council 31. 
But like the generations before us, 
we must speak life into this mo-
ment and be prepared to act, for 
there is no life with words alone. 

Our actions must not be mere-
ly conscripted from the past; they 
must be actions that fit the unique-
ness of our challenges and oppor-
tunities. Today we face extreme 
poverty; Great Depression-era 
unemployment in minority com-
munities; police violence; racial 
and economic inequality; privat-
ization of our public education 
system; financial exploitation of 
our government; intracommunal 
violence, and the destruction of 
the labor movement.

Over the last several years to 
the last several months, many of 
us in this room have spoken truth 
to the powers that be to make 
the demands that our moment 
demands. We have taken streets, 
strike votes and arrests.

Our union genuinely holds 
progressive values. Therefore, we 
must take on the influence of the 
ruling class within all political 
parties and financial institutions 
and organize at our work sites. We 
must continue to build organic re-
lationships with the communities 
we serve and push a political agen-
da that calls for the protection and 
expansion of public services—and 
the protection of those that do the 
work and demand that large cor-
porations and those at the very top 
pay their fair share.

We will not be afraid to ex-
ercise power in our schools, at 
our worksites and throughout 
society. Education is a force for 
social regeneration. As a union of 
professionals, we must bridge the 
gap between school and society, 
and be the tie that fastens the 

two together.
We know that around this 

country, our foes have used their 
words and actions to secure pow-
er. Because it will occur amongst 
the wrong people, at the wrong 
place and with the wrong goals, 
our deeds in this moment are 
essential to both the present and 
generations to com̀ e. This is the 
right place, with the right peo-
ple and at the right time. Today, 
with our own words and our own 
deeds, we will prevail because 
our cause is right!

I ran for public office to fight 
for the expansion of public ser-
vices, to protect workers and de-
mand that large corporations pay 
their share. For far too long, we’ve 
elected political leaders beholden 
to the rich and powerful. It’s time 
we elect political leaders who 
won’t explain away our rights, but 
will fight for them.

Having done all…we must run...
Run ‘til the rights of workers 

are protected. 
Run ‘til our schools are no 

longer target practice for 
guns no one should have.

Run ‘til the assaults on black 
workers, women and women 
of color are no more.

Run ‘til women’s reproductive 
rights are protected, 
respected and guaranteed.

Run ‘til there’s a livable wage 
for every worker.

Run ‘til health care is 
universal and free.

Run on the dreams my 
ancestors dreamed.

Run ‘til Black lives truly matter. 
Run ‘til our political system 

reflects our values, and 
every level of government 
is loaded with members of 
the American Federation 
of Teachers throughout all 
chambers.

Dare to build a movement! 

Brandon Johnson is a CTU orga-
nizer and Democratic nominee for 
Cook County Commissioner of the 1st 
District, having defeated incumbent 
Richard Boykin on March 20, 2018. 

(Photo: 
American 
Federation 
of Teachers)
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Revisiting The 
Schools Chicago’s 
Students Deserve
‘Schools Chicago Students Deserve 
2018’ looks at progress made since 
2012, and analyzes what remains for 
which we have to fight.

BY THE CTU EDUCATION 
POLICY DEPARTMENT

In 2012, the Chicago 
Teachers Union issued 
the groundbreaking 

report, The Schools Chi-
cago’s Students Deserve. 
The report provided a 
counter-narrative to ideas 
popular among corporate 
education reformers—or 
“de-formers,” as some like 
to say. The problem, as 
shown by decades of educa-
tional research, was not the 
teachers. The problems in 
education were the result of 
too-large class sizes, limit-
ed curricula, inadequate fa-
cilities, not enough support 
personnel and lack of ade-
quate funding. As further 
explained in the Union’s A 
Just Chicago report, issues 
in education are deeply con-
nected to housing, health 
care, justice and jobs. 

The Schools Chicago’s 
Students Deserve played 

a major role in the CTU 
strike of 2012. Yes, teach-
ers, clinicians and para-
professionals needed to be 
paid fairly and have decent 
working conditions. Also, 
schools needed to change 
in ways that better served 
our students. For example, 
the CTU forced Chicago 
Public Schools to hire 512 
additional art, music and 
physical education teach-
ers, giving more students 
access to a well-rounded 
curriculum. The Union also 
won class size limits for 
special education classes.

The 2015-2019 contract 
included more gains for 
both school workers and 
students. Because of the 
CTU’s fight, and the threat 
to strike again, 20 schools 
will have the opportunity 
to use the research-based 
practices described in The 
Schools Chicago’s Students 
Deserve. These 20 Sustain-
able Community Schools 

are just a start, but the CTU 
will continue to fight for 
more schools to have the ad-
ditional resources they need 
to properly serve students. 

The Union’s political 
work resulted in a budget-
ary win for Chicago schools. 
In addition to giving CPS 
more money, the Illinois 
General Assembly passed 
a new funding formula. 
The formula details the way 
state funding should be al-
located to schools—based 
on student need—and 
looks remarkably similar to 
the proposals made in The 
Schools Chicago’s Students 
Deserve. CPS stubbornly 
clings to its student-based 
budgeting formula, which 
has resulted in draconian 
cuts to schools that need 
funding the most.

Schools Chicago Stu-
dents Deserve 2018 looks 
at the progress the CTU, 
parents, students and 
community groups have 

made since 2012, and an-
alyzes what remains for 
which they have to fight. 
For example, the number 
of Black teachers contin-
ues to fall, but the CTU 
continues to fight for stu-
dents’ need to be taught 
by an integrated staff. 
Regular class sizes have 
not budged, although K-2 
classes with more than 
32 students now have a 
teacher assistant assigned 

to them. Many schools 
are still filthy due to the 
district’s disastrous out-
sourcing of custodial work 
to Aramark and Sodexo, 
as rank-and-file members 
and parents forced CPS 
to conduct unannounced 
inspections and clean up 
some of the worst messes. 

School closings in Black 
neighborhoods and the 
subsequent displacement 
of both teachers and stu-
dents are directly related 
to city policies that drive 
out working class Black 
families. The lack of jobs 
paying living wages, safe 
neighborhoods and af-
fordable housing—which 
reached a crisis level when 
housing projects were torn 
down and subsidized hous-
ing was not replaced—have 
led to an exodus which has 
lowered the number of stu-
dents as well as the num-
ber of school staff. From 
2011 to 2017, CPS lost 
30,525 African-American 
students, accounting for 
much of the decrease in the 
CPS student population as 
a whole. Affordable hous-
ing is intricately connected 
to the CTU’s fight for the 
schools our students de-
serve.

CPS attacks on special 
education services from 
2015 to 2017 were among 
the most egregious, when 
then-CPS CEO Forrest 
Claypool transferred mil-
lions of dollars into the 
hands of his cronies at the 
expense of Chicago’s highly 
vulnerable students. CTU 

educators waged a pro-
tracted struggle against 
the district’s many abuses, 
and as a result, rolled back 
some of its worst policies. 
The struggle forced CPS 
to add 65 new teachers, 
94 case managers and 160 
social workers to serve the 
needs of special education 
students. The Illinois State 
Board of Education (ISBE) 
also imposed a monitor for 
three years to ensure CPS 
complies with special ed-
ucation laws. This is not 
enough, but it is a start. 
The CTU will remain vigi-
lant in its efforts to fight for 
the needs of students—es-
pecially those most in need 
and most vulnerable to the 
whims of greedy profiteers.

As the 2018-19 school 
year begins, the CTU re-
mains committed to do-
ing whatever is necessary 
to organize and fight for 
the schools our students 
deserve. Among our prior-
ities are: improved pay and 
health benefits (especially 
for horribly underpaid PS-
RPs), lower staffing ratios, 
more Sustainable Commu-
nity Schools and advocacy 
for affordable housing. 
Unlike CPS, the Union ad-
vocates for research-based 
policies that are known to 
positively impact our stu-
dents’ education. Schools 
Chicago Students Deserve 
2018 provides the scaffold-
ing for that fight. 

The ‘Schools Chicago Stu-
dents Deserve 2018’ report 
will be released in October.

CTU Teacher Leadership Program
BY JENNIFER JOHNSON

Are you interested in how 
school policy is made and im-
posed on schools? Would you 

like to make that process work differ-
ently? Would you like to engage in a 
professional development experience 
that goes beyond what is typically of-
fered? Are you interested in getting 
more involved in the Chicago Teach-
ers Union through policy advocacy?

The CTU is excited to be partici-
pating for the first time in a Teacher 
Leadership Program (TLP) spon-
sored by our national union, the 
American Federation of Teachers. 
We are looking for a small, diverse 
and representative number of CTU 
members who would like to partic-
ipate in this exciting program with 
more than 25 other teacher union lo-
cals around the country. The CTU al-
ready has a long-standing and pow-
erful summer organizing internship 
where members learn and practice 
organizing skills and become more 
active as leaders in our union. The 

TLP is another opportunity for mem-
bers to learn and develop leadership 
skills while participating in policy 
research and advocacy.  

CTU member participants gain 
significant benefits from participat-
ing, such as:  
• Develop a bigger toolbox of re-
search, communication and engage-
ment skills.
• Collaborate with fellow members.
• Create alternatives to current ed-
ucation policies in your school and
Chicago Public Schools.
• Engage with union leaders, elected 
officials and policy makers to influ-
ence their understanding of educa-
tion and educators.
• Assert and expand educators’ ex-
pertise and authority in making ed-
ucation policy.
• Be part of a new leadership cohort
within the CTU.

Requirements

• Interest in policy and examining
issues relevant to our contract cam-
paign and larger CTU goals.

• Willingness to collaborate with
fellow members to do research and
advocacy around important school
and union issues.
• Attendance at eight Saturday
meetings, once a month, from Octo-
ber through May.
• Creation, presentation and write-
up of research project.
• Clinicians, early childhood educa-
tors and paraprofessionals strongly
encouraged to apply.

Benefits

• $1,500 stipend, payable on com-
pletion.
• Continuing Education Units 
(CEUs) toward licensure (potentially).
• Additional leadership opportuni-
ties in the CTU.

Jennifer Johnson is the CTU Chief of Staff.



Creating 
a different 
world
Fulbright scholar brings 
valuable insights back 
to her Northwest Side 
school after teaching 
abroad in Colombia.

BY ROXANA GONZALEZ

During the 2016 school year, 
I decided to pursue a life-
long dream of living and 

working abroad. I applied for a 
Fulbright teaching grant, and 
ironically, my application was 
due the same night that the Chi-
cago Teachers Union had set as 
a deadline to strike. That night 
of shuffling between my per-
sonal statement and essays, live 
Twitter updates on the contract 
negotiations and student emails 
asking about school the next day 
encapsulated the tension I was 
feeling about potentially leaving, 
and the need to stay and contin-
ue the work I was doing in my 
middle school classroom.

After months of uncertain-
ty, I was awarded a Fulbright 
grant and was placed to work 
as an English teaching assistant 
at the Universidad Nacional de 
Colombia in Bogota, Colombia. 
My eighth grade students had a 
wide range of questions: Where 
will you live? Are you scared? 
Do they eat tacos in Colombia? 
What if you miss your family? 
Are you parents ok with you go-
ing? How can I do this later on in 
my life? This last question reso-
nated with me.

I applied for a Fulbright grant 
because it’s important for people 
of color to hold space in presti-
gious organizations that have 
(and continue to be) white-dom-
inant spaces. Furthermore, as a 
Latinx educator, it’s imperative 
that I not only lead for my stu-
dents from within the classroom, 
but also that I work to open doors 
and opportunities for younger 
people of color. During my year 
abroad, that meant silently pro-
testing racially insensitive work-
shops by walking out and holding 
Fulbright officials accountable 
by initiating a conversation that 
resulted in the creation of a di-

versity committee that would 
make concrete recommendations 
for Fulbright to move towards 
becoming a safe and welcoming 
space for all people.

It also meant guiding a for-
mer student through a rigorous 
application process for a high 
school study abroad program 
and writing her a letter of rec-
ommendation. In her email to 
me she wrote, “The reason why 
I want you to write this teacher 
recommendation letter [is] be-
cause you’re doing something I 
only dream of doing one day…go-
ing abroad and teaching English 
to students in a foreign country. 
I really love to travel and learn 
about different cultures.” Young 
people see what we do and as 
teacher leaders, our actions al-
low others to see the world of 
possibilities and have the cour-
age to follow those dreams.

During my experience abroad, 
I was challenged to adapt to new 
environments and build com-
munity in places where I didn’t 
know anyone. My first semester 
students challenged me in ways I 
wasn’t expecting, and helped me 
to critically look at language and 
language instruction. As a Mex-
ican-American, I didn’t fit their 
stereotype of an American, so 
they asked me things like, “What 
culture do I ‘live in’ the most? Do 
your American-American (i.e., 
‘white’) friends see you as equally 
American?” They also asked lots 
of questions about how my iden-
tity shapes my politics in light 
of the current U.S. presidential 
administration.

I also grappled with language 
instruction, and was surprised to 
learn that at the most prestigious 
public university in Colombia, 
English is the dominant academ-
ic language. I learned that lan-
guage is not neutral; it is intrin-
sically tied to culture and values 
because the language     we speak 

shapes our thinking. Throughout 
my time there, I engaged students 
in discussions about this and the 
potential dangers of language as 
a tool for erasure. As a bilingual 
teacher, I’ve thought about these 
issues at length, but this experi-
ence has given me a deeper and 
more nuanced understanding. As 
I head into the next school year, I 
invite others to struggle with this 
as well. If we are to truly build 
loving and inclusive classrooms, 
we must challenge English as 
the dominant language and tru-
ly value students’ identities and 
languages.

In Bogota, I found my com-
munity and my people in work-
ing with the Martin Luther King 
Scholars, an Obama-era scholar-
ship program for Afro-Colombi-
an and indigenous youth to learn 
English and develop leadership 
skills during their university 
years. I became involved with the 
Scholars when I partnered with 
Talibah Sun, the English Lan-
guage Fellow through the U.S. 
Embassy in Colombia. I’ll never 
forget the first time I attended 
the MLK meeting, and during 
introductions one of the MLK 
scholars introduced herself by 
saying a few words in her native 
language, which translated as, “I 
am Muisca, native to this terri-
tory. I welcome you to my land.”

It was painfully familiar 
to hear the MLK Scholars say 
things like, “Our history is not 
taught to us in schools...our com-
munities, culture and traditions 
are not dead they are just not 
valued. The government doesn’t 
invest in our communities, [but] 
rather they cause direct harm.” 
Through song, storytelling, 
dance, poetry and dialogue, we 
built a community that honored 

its histories and raised voices. 
Throughout my time working 
with the MLK Scholars, they or-
ganized and performed the first 
ever Black History Month cele-
bration, led a weekend of events 
celebrating the indigenous com-
munities in Colombia and en-
gaged in an array of leadership 
activities. For many of the schol-
ars, these events were the first 
time that they were truly given 
an opportunity to share their 
stories with each other.

During an identity and poet-
ry workshop that I led, a student 
started off the sharing session 
with the lines, “Tengo una deuda 
con mis ancestros, con esos que 
me dieron la esencia y la fuerza 
para caminar, una deuda con-
migo misma porque llevo una 
historia que no puedo ignorar.” 
This translated as, “I have a debt 
with my ancestors, with those 
that gave me my essence and the 
strength to walk, [and] a debt 
with myself because I carry a 
history that I cannot ignore.” The 
room was stunned to silence, but 

only for a moment because so 
many of the scholars wanted to 
share. They wrote about their 
homes composed of mountains 
and valleys, food that tastes of 
home and the people and expe-
riences that have shaped them. 
I grew with them in those short 
months that I was there. The 
MLK Scholars reminded me of 
my students here in Chicago—
they are smart, talented and so 
full of potential, and trying to 
thrive in a world that continues 
to marginalize and exclude their 
voices. I was reminded again that 
something really powerful hap-
pens when people start to believe 
that creating a different world is 
possible.

On the last day of classes at 
the university, I asked each stu-
dent to share a six-word story 
that expressed something they 
learned in class or how they felt 
as they finished the class that 
semester. The story I wrote was, 
“The teacher learns in class, too.” 
This entire experience chal-
lenged me in ways I wasn’t ex-
pecting, and I grew in ways I can 
never measure, but something I 
do know with certainty is that I 
am a better person and a better 
teacher after this experience. 

I am so grateful to be going 
back to school with the rest of the 
teachers, PSRPs and clinicians in 
Chicago. The fight for the schools 
that Chicago students deserve is a 
long and trying, so it is important 
for us to remember to take care of 
ourselves when you need to, but to 
never give up. La lucha sigue y es 
un placer caminar contigo. (“The 
fight goes on, and it’s a pleasure to 
walk with you.”) 

Roxana Gonzalez is a teacher at 
Prieto Math and Science Academy. 

I was reminded again 

that something really 

powerful happens 

when people start to 

believe that creating 

a different world is 

possible.

Chicago Union Teacher  ∕  June 2018  11

The author at Cerro de 
Monserrate in Bogota, 
Colombia. 



Ghosts in the Schoolyard, education sociol-
ogist Eve Ewing’s new book about the 2013 
Chicago school closings, answers the ques-
tion, “Why do people care so much about 
schools that the world has deemed to be 
‘failing’?” Ewing does so by delving 
into the history, politics and sociol-
ogy of Bronzeville, one of Chica-
go’s most historic African-Amer-
ican neighborhoods, reporting on 
events from a personal, academic 
and journalistic viewpoint.

Eighty-eight percent of students 
attending schools closed in 2013 were 
Black. Using humor, compassion and 
righteous anger, Ewing explains the rac-

ist Chicago history that led to the closings, 
including segregation, the construction 
and destruction of housing projects, and 
the lack of affordable housing and jobs in 
Chicago. Parents didn’t “vote with their 

feet,” which Chicago Public Schools 
claimed was the reason for un-
der-populated schools. Black 
people were driven out of the 
city.

Ghosts in the Schoolyard is an 
academic book, based on thorough 

and thoughtful research, and it is also a 
page-turner. If this seems contradictory, it 
is because Ewing is an extraordinary writ-
er, and is able to make complex concepts 

understandable and interesting to a wide 
variety of readers. Teachers, after you’ve 
read this book, consider assigning it to your 
high school students.   —Carol Caref, Ph.D., 
CTU Education Policy Director

Join us Oct. 18 at the CTU Center for the offi-
cial launch party for Ghosts in the Schoolyard: 
Racism and School Closings on Chicago’s 
South Side. This free event will feature a read-
ing from the book, commentary and updates 
from organizers at the forefront of the struggle 
for public education in Chicago, a Q&A and a 
book signing. General admission is free. Ad-
mission plus a copy of the book is $25. Tickets 
are available at www.ctunet.com/ghosts.

BY LARRY VIGON

As someone who spent 
36 years working in 
private and public 

schools, I never questioned 
the wisdom of paying union 
dues once I entered the pub-
lic sector as a teacher at Von 
Steuben Metropolitan Sci-
ence Center.

Before I came to CPS, I 
taught social studies for 18 
years in private schools. It 
was a wonderful and fun 
experience, but the pay and 
benefits were meager. 

I decided to move to the 
public sector for two reasons. 
First, I wanted to put in 
enough years to qualify for a 
reasonable pension. Second, 
I was becoming restless be-
cause I didn’t have much of a 
say about how these schools 
were being run. At my last 
private school, a priest got 
into a heated argument with 
a member of the lay faculty, 
reminding him that it was 
the religious order’s school—
not the teachers’—and that 
the religious order would 
make decisions regarding 
the school. 

So it was refreshing to 
join the faculty at Von Steu-
ben and become a member of 
the Chicago Teachers Union. 
For the first time in my ca-
reer as an educator, I felt that 
this school was my school, 
because I had a voice as an 
educator through my union.

The salary and benefits 
gains were immediate. My 
starting income was much 
higher than in the private 
sector. Plus, there was a 
great pension plan, accu-
mulative sick days and other 
benefits like vacation days 
and paid holidays.

I realized immediately 
that none of this would have 
been possible without the 
CTU and our dues-paying 
members. The union had 
to fight for higher pay and 
benefits, and there had been 

a number of strikes before I 
joined the CTU.

Now, in the wake of Ja-
nus, CTU members are be-
ing told by people like Bruce 
Rauner and the Illinois Pol-
icy Institute that we should 
quit our union and stop pay-
ing union dues. If we quit on 
our union, we totally disre-
gard the CTU members who 
sacrificed and walked the 
picket line to win financial 
security for our members.

I never complained about 
the need to pay union dues 
because those dues were 
more than offset by all the 
benefits I received. This 
became even more obvious 
after I retired in 2010. My 
pension guaranteed a fi-
nancially secure retirement 
for the rest of my life. The 
pension and the salary hikes 
that I received far exceed-
ed the dues that came out 
of my paycheck while I was 
employed at CPS.

I was at Von Steuben for 
18 years—the same amount 
of time I spent teaching in 
private schools—and served 
as a union delegate and as a 

member of the CTU’s High 
School Steering Commit-
tee. In addition, our CTU 
contracts with the Chicago 
Board of Education mandat-
ed a Professional Problems 
Committee and a Profes-
sional Personnel Leadership 
Committee, which together 
ensured that teachers and 
staff had a voice in how our 
schools are run. Topics at 
the time included discipline 
procedures, teacher evalua-
tions, late homework policy, 
school improvement plans 
and funding for various de-
partments and programs. 
Working with the principal 
and the Local School Coun-
cil, our objective as CTU 
members was to make the 
school the best that it could 
possibly be. Our union guar-
anteed through our contract 
that teachers and staff have 
a voice. As a result, our stu-
dents benefited.

Teachers and staff think-
ing about quitting the union 
should realize that the gains 
made possible by previous 
generations are not etched in 
stone. Our guaranteed bene-

fits expire once our contract 
is up for renewal, and they 
all need to be renegotiated. 
Only a strong union can 
guarantee that its members 
will be respected. And the 
union is strong only if we 
all stand together as active 
dues-paying members.

Decades ago, I’m sure 
that the original members 
of the CTU wondered if they 
could make the impossible 
possible. As a senior who 
pays retiree dues, I will be 
forever grateful that our 
union is successful. It is my 
hope that current members 
will respect the legacy of our 
forebears by continuing to 
support the union with dues 
and the advocacy that our 
contract guarantees. Only 
a strong union can preserve 
what we’ve already won, and 
only a strong union can move 
forward to make working 
and educational conditions 
even better.

In solidarity with my 
union, forever. 

Larry Vigon is a retired CPS 
high school teacher and proud 
CTU member.

Why our 
union and 
our union 

dues 
matter

If we quit on our union, 
we totally disregard 

the CTU members who 
sacrifi ced and walked 
the picket line to win 

fi nancial security for our 
members.
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Here are 
three 
reasons for 
Chicago 
Public 
Schools’ 
success 
CTU members hold the 
district accountable by 
calling attention to its 
failures, but what are 
the areas in which CPS 
succeeds?

BY GINA CANEVA

With Chicago’s 
school closings, 
enrollment de-

clines, funding issues and 
problematic special edu-
cation reforms dominating 
the headlines for the past 
five years, it’s difficult to 
trust the research from 
Stanford University pro-
fessor Sean Reardon that 
Chicago Public Schools 
students are growing more 
and faster than students in 
nearly any other district in 
the United States.

It’s even less plausi-
ble, given the volatility 
in the district during the 
years studied by Dr. Rear-
don—2009 through 2014—
during which CPS changed 
its CEO five times, tangled 
with the Chicago Teach-
ers’ Union in a seven-day 
teachers’ strike and closed 
49 elementary schools.

However, after seven 
months, no one has been 
able to find a hole in Rear-
don’s research. This is good 
news for CPS and also good 
news for our nation.

If success like this can 
happen in Chicago against 
the often chaotic district 
backdrop, then learning 
from it or even replicating 
it elsewhere is a possibility. 
To do so, however, we would 
have to identify causes.

CEO Janice Jackson, 

other district leaders and 
researchers have pointed 
to principal training and 
sustainability, and using 
data to inform practice and 
hold teachers and leaders 
accountable. I also believe 
that three other factors are 
at play as to why Chicago 
students are growing far-
ther and faster than other 
students even in wealthier 
nearby suburbs.

Sticking with K-8 schools 
instead of a chunked-up 
elementary experience

In Chicago, the vast 
majority of kindergartners 
through eighth-graders 
attend a traditional K-8 
school. This is not so in 
many other districts in our 
nation and in surrounding 
wealthier districts.

Instead, districts, espe-
cially suburban ones, sep-
arate out grades K-2, 3-5 
and 6-8 into three separate 
schools. What districts are 
unknowingly doing is forc-
ing mobility where Chicago 
students have experienced 
stability (except in the in-
stances of school closings). 
In a split-up elementary 
school experience, students’ 
longest stretch of school oc-
curs during the high school 
years instead of during the 
elementary school years.

Research shows that 
students who attend K-8 
schools have higher self-ef-

ficacy and higher academic 
achievement while encoun-
tering less bullying than 
they do in a chunked-up 
educational experience.

According to Science 
Daily, “90 percent of U.S. 
public school students at-
tend a middle school or ju-
nior high school. Although 
these schools were devel-
oped to suit the needs of 
early adolescence and pre-
pare them for high school, 
evidence suggests that they 
may not, in fact, do so.”

Researchers at Colum-
bia University conducted 
a longitudinal study that 
discovered “that the earlier 
students moved to a middle 
school, the greater the gap 
between them and their K-8 
attending peers—and that 
gap widened as students 
aged.”

Finally, a Harvard Uni-
versity study showed that 
the middle school transi-
tion was often more diffi-
cult for students than the 
high school transition and 
caused achievement gaps 
to occur during the transi-
tion year, a transition year 
that doesn’t exist until high 
school for Chicago students.

From a teacher’s per-
spective, vertical alignment 
of curriculum, instruction, 

missions and processes is a 
challenge even when teach-
ers are in the same school 
building. But across sev-
eral buildings, it is nearly 
impossible.

How can a school dis-
trict ensure that it’s pre-
pared for each level of stu-
dents as they enter a new 
building, with a new staff, 
two different times during 
students’ elementary years?

Elementary schools 
and high schools are 
one district

Being in a big district 
has its downsides, but there 
are benefits to having ele-
mentary schools and high 
schools in the same district.

First, the value placed 
upon both levels is nearly 
equal.

Let’s take teacher salary 
for example. In Chicago, 
all teachers have the same 
salary schedule. This means 
an elementary school teach-
er makes the same amount 
as a high school teacher 
with similar experience and 
education, and on average, 
this is around $71,000. In 
a sense, they are valued the 
same. This is not so in many 
other districts, including 
suburban ones.

For another example, the 

variety of school districts 
that exist in my hometown, 
Lockport, a middle and 
working-class suburb of 
Chicago.

The high school there is 
one district, and according 
to information on the Illi-
nois School Report Card, 
the average high school 
teacher’s salary is $75,000. 
However, the elementary 
average varies widely.

The elementary school 
I attended is located in 
a working-class section 
of town, and the average 
teacher salary is $40,000 
with a higher turnover rate 
than the high school.

Many suburban districts 
operate in this manner, 
paying high school teach-
ers more than elementary 
school teachers and thus 
implicitly valuing their 
work more while creating 
sustainability issues at the 
elementary levels.

A strong teachers’ union

During the years the re-
search took place and even 
as I write this, the one entity 
of stability for teachers has 
been the Chicago Teachers 
Union. Currently, teachers 
in other states have been 
taking the CTU’s lead as it 
staged a seven-day strike 

in 2012 amidst a backdrop 
of disrespect and threats to 
cut pay while extending the 
school day.

During that strike, then-
CTU President Karen Lew-
is rallied teachers around 
social justice issues in the 
name of students and stu-
dent outcomes in the same 
manner that leaders in to-
day’s strikes are doing.

The CTU made it a point 
that classroom teachers and 
our working conditions 
would have direct and sig-
nificant effects on students 
and their outcomes. As 
the research revealed, this 
claim and continued deter-
mination that teachers and 
our working conditions 
would directly benefit stu-
dents was dead right.

All three reasons dis-
play significant differences 
between Chicago’s educa-
tional system and others in 
urban, suburban and rural 
districts. And they deserve a 
place in the narrative of Chi-
cago students’ success. 

Gina Caneva is a teacher-li-
brarian and Writing Center 
Director at Lindblom Math 
and Science Academy. This 
article was originally posted 
in the Education Post blog on 
July 11, 2018.

(Photo: Wms77 from Flickr)



Lists of deceased members of the Chicago Teachers Union (CTU) are provided to the Chicago Union Teacher by the office of the Chicago Teachers Pension Fund (CTPF) and are printed as received. If you notice an error or omission, please first contact the CTPF 
at 312.641.4464 or via email at memberservices@ctpf.org to report the information. Please contact the CTU Financial Dept. as well by phoning 312.329.9100. Both the CTPF and CTU disburse death benefits to a member’s designated beneficiaries.

House of Delegates 
Meeting ∕ Wednesday, 
September 5, 2018

Delegates not present: NETWORK 1A  
Johnson, Craig; Nykiel-Donlin, Jennifer 
S. ∕ NETWORK 1B  Cooley, Amy K.;
Kurzydlo, Vicki L.; McLennon, Tasmie S.; 
Nikolopoulos, Anastasia C.; Perez, Stacy
L.; West, Margaret A.; Westfall, Michael
F. ∕ NETWORK 1C  O’Donnell, James M. 
∕ NETWORK 2A  Berenz, Amy L.; Dohl, 
Roisin M.; Gladney, Maxine; Lancaster,
Elizabeth R.; Rodriguez, Natalie M.;
Thomas, Katherine G. ∕ NETWORK 2B
Drase, George P.; Hernandez, Wilson;
Hopkins, Anne; Medellin, Leticia N.;
Reimers, Sean J. ∕ NETWORK 3A  Mendoza, 
Mary; Ryczek, Lourdes T.; Whitney,
Michol M.; Young, Erin ∕ NETWORK 3B
Anderson, Grace A.; Crowder, Sharon D. ∕ 
NETWORK 4A  Bruehl, Steven C.; Ebstein, 
Jody ∕ NETWORK 4B  Alba, Elizabeth;

Arnold, Aric J.; Lopez, Brian K.; Schroeder, 
Zach ∕ NETWORK 4C  Schussler, John 
F.; Smith, Einnaf A. ∕ NEWORK 5A  
Blochowiak, Kathryn E.; Greco-Serwa, 
Sandra M.; Maurello, Rosemary S.; Wright, 
Lawrence D. ∕ NETWORK 5B  Claiborne, 
Kisha L.; Clark, Clinetta M.; Haynes, 
Marci S.; Jasutis, Susan M.; Smith, Verma 
L.; Thrash, Rasheeda M.; Watson, Joyce 
∕ NETWORK 6A  Diaz, Sara R.; Stamps, 
Tara S.; Sweeney, Jonathan M. ∕ NETWORK 
6B  Canada, Christine V.; Freeman, Roy; 
Khawam, Anna E.; Menzies, Frank; Milroy, 
Kori S.; Moore, Lori M.; Padilla, Jose G. 
∕ NETWORK 7A  Monahan, Dorothy 
M.; Weatherred, Jacob ∕ NETWORK 7B  
Peralta, Alfredo ∕ NETWORK 8A  Carapia, 
Yesenia R.; Herrington, Alexandra M.; 
Lewis, Melissa; Mendez, Keyla; Tolpa, 
Megan M. ∕ NETWORK 8B  Banasiak, Sally 
A.; Magallanes, Lucero; Munoz, Joel D. ∕ 
NETWORK 9A  All Present ∕ NETWORK 
9B  Horton, Kawana T.; Idemudia, Tara 

Y.; Johnson, Henrietta B.; Schnall, Jamie 
L. ∕ NETWORK 10A  Dooey, Maureen
P.; Horn, Jennifer M.; O’Malley, Margaret
M.; Zaturski, Steven A. ∕ NETWORK
10B  Creech, Matthew; Kelly, Laura M.;
Linehan, Joseph A.; McDevitt, Julie A.;
Tobias, Kimberly N. ∕ NETWORK 10C
Gagner, Louis T.; Rhodes, Derrick; Spangler, 
Jessica; Sparks, Jeri L. ∕ NETWORK 11A
Cleary, Anne T.; Spight, Marissa M. ∕ 
NETWORK 11B  Clay, Jamila K.; Holmes, 
Davina; McNeal, Susie E.; Washington,
Danielle R. ∕ NETWORK 11C  Davis,
Victoria M. ∕ NETWORK 12A  Bell, Wilma 
Z.; Crockett, Nicole M.; Hunter, April
M.; Isom, Charissa; Pineda, Leticia A. ∕ 
NETWORK 12B  Baker, Daniel J.; Johnson, 
Tequila; Kile, Carmen L.; McEachran,
Timothy; Thigpen, Sondra D. ∕ NETWORK 
13A  Andersen, Robert; Bobo, Jennifer L.; 
Davis, Drelle L.; Davis, Joyce R.; Melton,
Wilene M.; Taylor, Evan M.; Whitehead,
Sheryl F. ∕ NETWORK 13B  Coleman,

Angela K.; Janacek, Gregory; Koslowski, 
Mary V.; Lee, Tyrone T.; Osorio, Juan M.; 
Roberson, Danielle B.; Sullivan, Elinor J. ∕ 
NETWORK 14  Bertenshaw, Thomas M.; 
Hopp, Stacy; Lang, Nicholas; Maeda, Ann 
T.; Marshall, David M.; Mihoc, Georgian; 
Mottram-Dummeldinger, Michelle C.; 
Palomino Villamonte, Walter; Smith, Laura 
R.; Vlahos, Peter A.; Wittenwyler, Brian D. 
∕ NETWORK 15  Chapman, Cristen M.; 
Colsant, Tricia D.; Hernandez, David; Hill, 
Molly D.; Nowlin, Amme A.; Roberson, 
Gerald A. ∕ NETWORK 16  Burke, Heide 
L.; Cover, Marc E.; Ma, Amy; Madrid, 
Rachel I.; Maher, Benjamin, M.; Seabloom, 
Joseph D. ∕ NETWORK 17  Collins, Darrin 
A.; Devaughn, Deborah A.; Jihan, Rivanna 
J.; Nichols-Sweat, Shari A.; Pincham, 
Robert E.; Platt, Mallory D.; Riouse, Nicole 
D.; Sokoya, Jamiu O.; Styler, Kenneth D. 
∕ AUSL SOUTH  Jarrell, Ashley N.; Kus-
Michaels, Susan T.; Laidler, Autumn M.; 
Major, Sandra; Pardo, Jonathan M.; Wade, 

Michelle N. ∕ AUSL WEST  All Present 
∕ CITY-WIDE CAREER SERVICE  Coty, 
Sharon; Cruz, Griselda; Davis, Barbara 
J.; Dortch, Charman; Douglas, William; 
Fells, Denise M.; Gonzalez, Maria A.; 
Hill, Delphine; Jamaica, Sandra; Johnson, 
Marsha A.; Thompson, Lucille; Williams, 
Robert L.; Zavala, Roselia F. ∕ CITY-WIDE  
Bell, Benna L.; Christensen, William E.; 
Cochrane, Christine M.; Hennen, Jared P.; 
Lalagos, Thomas; Lewis, John W.; Lumpkin, 
Beatrice S.; Schechtman, Judith B.; Stewart, 
James W.; Wildi, Brad A. ∕ CTUA1  Dukes, 
Daniria; Forst, Christopher; Haas, Amanda; 
Horwitz, Michelle R.; Jones, Sarah C.; 
Masciola, Stacey; Oldendorf, Elisabeth 
A.; Oliva Gonzalez, Francisco J.; Stewart, 
Erica C.; Vester, Robyn ∕ CTUA2  Brooks, 
James; Ferri, Enrico G.; Hale, David M.; 
Hudson, Vaeshan; Michael, Nicholas; Nash, 
Thomas; Nisbet, Thomas M.; Perez-White, 
Noel; Robinson, Natasha; Scott-Rudnick, 
Michael; Steele, Melissa K.; Ursu, Alba
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Contribute to Chicago Union Teacher magazine
Write to us

Love? Hate? Agree? Disagree? 
Send Chicago Union Teacher your 
feedback, compliments and crit-
icism. Send letters to the editor 
to  communications@ctulocal1.
com or Chicago Union Teacher, 
1901 W. Carroll St., Chicago, Il-
linois, 60612. Letters to the edi-
tor should not exceed 400 words 
and may be edited for length and 
clarity. Inclusion is at the discre-
tion of Chicago Teachers Union 

leadership and Chicago Union 
Teacher editors.

Write for us

Chicago Union Teacher is 
published for the members of the 
Chicago Teachers Union. It is 
your magazine. We welcome sub-
missions from members on topics 
relevant to our overall mission of 
advancing and promoting qual-
ity public education, improving 
teaching and learning conditions, 
and protecting members’ rights. 

The magazine consists of 
three primary types of articles: 
letters to the editor (explained 
above), short-form content and 
long-form content. Examples 
of short-form content are book 
reviews, announcements, event 
recaps and campaign updates, 
which are not to exceed 400 
words. Examples of long-form 
content are op-eds and feature 
stories. Op-eds should not exceed 
800 words, while features should 
be between 1,200-2,000 words.

All work, but especially fea-
tures, must be submitted with 
artwork and/or images. All 
graphics must be high-resolution 
and in full color, and be submit-
ted with photography credit and 
captions where applicable.

Email all submissions for con-
sideration to  communications@
ctulocal1.com with the subject 
line, “For CUT.” Articles may be 
edited for length and clarity, and 
inclusion is at the discretion of 
Chicago Teachers Union leader-

ship and Chicago Union Teacher 
editors.

Advertise with us

Chicago Union Teacher ac-
cepts classified advertisements 
from CTU members at a dis-
counted rate, and from outside 
organizations for a reasonable 
cost. For more information, 
contact Chicago Union Teacher 
editor Ronnie Reese at ronnier-
eese@ctulocal1.com or 312-329-
6235.
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In memoriam
2018

January 29 Richard J. Sienko, C-W Educ General

February 23 Bessie M. Sims, Las Casas Occ H S

May 26 Jesse A. Macro, Reciprocal

June 3 Mary Lee Taylor, Albany Park Acad

June 8 Mary B. Blackwell, Reciprocal

June 9 Willis F. Grace, Substitute Teacher

June 9 June Vliet, Prussing

June 10 Thelma S. Johnsen, Overton

June 11 Yvonne Rose Donohoe, Substitute Teacher

June 18 Marilyn F. Koulogeorge, Disney Magnet Ii

June 20 Loretta Colby, Lowell

June 22 Alice H. Anderson, Hearst

June 23 Daniel H. Lome, Bryn Mawr

June 23 Donna Harris Murphy, Neil

June 25 Louis L. Bernardo, Logandale Middle

June 25 Lois J. Marks, Chopin

June 26 William Haywood Hall, Robeson Achiev Ac

June 27 Joan Marie Nammari, Washington HS

June 29 Emily W. Johnson, Foster Park

June 29 Mary Mcneal, Substitute Teacher

June 30 Wendell P. Weaver, Carter

July 1 Anita L. Devroe, Drummond

July 1 Shirlee Hall, Stagg

July 1 Julian C. Williams, May

July 3 Stephen J. Dinanno, Lane Tech H S

July 3 William S. Galluzzi, Clemente Comm Acad

July 3 Annette Denise Hall, Substitute Teacher

July 4 Patrick O. Mitchell, Chappell

July 5 Merian F. Godbold, Drake

July 5 Norma Wittman, Eberhart

July 7 Ruth K. Brackett, Woodson South

July 7 Irene M. Doyle, Hearst

July 7 Dorothy J. Goushas, Bogan High

July 7 Edward Scott, Waterm Elem

July 7 Rosemary G. Wooding, Reciprocal

July 8 Lydia R. Burke, District 10

July 8 William Jaeger, Prosser Career Acad

July 9 John F. Browne, Addams

July 9 Edmund W. Kearney, Reciprocal

July 9 Robert R. Mindy, Ryder

July 10 John A. Younker, Paderewskii

July 11 Carol Swanson, Field

July 12 Joseph P. Sblendorio, Smyser Elem

July 13 Donald L. Borre, Gale Comm Acad

July 14 Raymond J. Carty, Bogan High

July 15 Annette K. Grossi, Substitute Teacher

July 15 Judith M. Rogers, Kelly High

July 17 Maurice W. Wadlington, Chicago Teachers Union

July 19 Joan Lavon Bendu-Williams, Hay Comm Acad

July 20 Marie L. Bradley, Kipling

July 22 Helen R. Mehler, Dewey CPC

July 23 Pinkie Marie Broughton, Substitute Teacher

July 23 Gladys Knowles, City Wide Substitute Teacher

July 25 Bertha Hill, Smyth

July 27 Jeanette D. Cosey 

July 27 Carmelia M. Hill, Reciprocal

July 28 Barbara Caldwell, Reavis

July 30 Dorothy Mcdermott, Swift

July 30 Arlene Williams, PSRP

July 31 Alice B. Keenan, Substitute Teacher

July 31 Alice P. Corcoran, Seward

August 1 Jeanette D. Cosey, Kozminski

August 1 Bettie Faye Maye, Attucks

August 2 Martin M. Ellin, Chase

August 4 Ceona K. Dravillas, Corliss High

August 4 Dolores A. Johnson, Hibbard

August 5 Delphine E. Keinigsberg, Brenneman

August 5 Edwin Tyska, Humboldt

August 5 Kathleen Mcinerney, Kennedy

August 5 Betty J. Soelter, Lane Tech High

August 5 Mary E. Green, Kenwood Acad H S

August 5 Shirley A. Brown, Sexton

August 5 Alice O. Mullins, Wasdworth

August 6 Patricia J. Jablonski, Courtenay-Reciprocal

August 7 Celia M. Joyce, Armour

August 11 Bernadine C. Thomas, Johnson

August 13 Nancy Young, Sherwood

August 13 Stephen J. Molaro, Austin High School

August 13 Helen Simons, C-W Spec Svcs Sup

August 13 Nancy O. Young, Sherwood

August 13 Joseph P. Rega, Substitute Teacher

August 14 Yvonne J. Boganey, Esmond

August 14 Landie C. Parr, Sengstacke A P C

August 14 Andrea Regina Kidd, Pupil Support Serv

August 14 Betsy Heotis, Reciprocal

August 15 Sandra Lynn Rumbler, Oss Cluster Five

August 15 Barbara J. Telfser, Young

August 16 Bertha T. Young, Cather

August 16 Audrey T. Tuite, Hedges

August 17 Dolores M. Bielski, Blaine

August 17 Patricia D. Buckney, Cook County Jail

August 17 Lillian Raul, Henry

August 18 Charles Thompson, Substitute Teacher

August 19 Joseph H. Whited, Medill Elementary

August 19 Earl Stewart, Substitute Teacher

August 20 Jane A. Konik, Cregier

August 21 Irwin I. Turen, Roosevelt

August 21 Thomas Staniszewski, Substitute Teacher

August 24 Maxine Fineberg 

August 24 Carol G. Clay, Green Wendell

August 24 Maxine S. Fineberg, Bright

August 25 Ethel B. Doogan, Oriole Park

August 26 Julius Shwarzstein, Von Steuben

August 28 Margaret Anthony, West Pullman
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Finance for educators: setting 
up your own deferred pay
Money is binary—you’re 
either earning it or spending 
it, so why not earn it?

BY DUSTIN VOSS

In my Finance class at Fenger 
High School, my students and 
I do research each year to dis-

cover the reasons why nine out 
of 10 people will say they need to 
keep a budget, but less than two 
out of 10 actually will. I wonder if 
we asked teachers in September 
about their plans for to save for 
the summer of 2019, how many 
would verbally commit to saving, 
only to be stressing out in July as 
the last of the 40 pay periods hit. 
The first thing you should know 
if you’re struggling is that this 
is 100 percent normal. Studies 
have repeatedly demonstrated 
that people spend more as they 
make more, so even if you’re 
14 years into your career near 
the middle or top of the salary 
schedule, no one should shame 
you for not saving as much as you 
wish you could. This goes double 
for so many of us who are raising 
children or paying off an exorbi-
tant college loan debt.

History

I know lots of teachers who 
are clamoring to bring back 
deferred pay administered by 
the district. I absolutely think 
this should be an option, but 
I wouldn’t take it. The reason 
I wouldn’t is because I under-
stand that when our pay was 
deferred, the district was able 
to earn interest on that mon-
ey. There’s also a cost associat-
ed with the administration of 
deferred pay that I’m sure the 
school district wanted to avoid. 
My preference is to set up my 
own deferred pay system with 
a reliable, no-fee, high-interest 
account. I hope this article will 
help you do the same.

The good, the bad and the 
ugly of banks

Each year, my students re-
search and compare banks and 
credit unions. They inevitably 
identify the worst and ugliest 
banks as the ones that hold most 
depositors’ accounts. What this 
means is that to get a good bank, 
you have to be extraordinary, 
just like one of the two out of 10 
people who can actually keep a 
budget. Don’t fret. You can learn 
to be extraordinary!

First, a good bank has three 
characteristics:
• No fees. The bank takes your 
money and loans it out to some-
one else for their house, car or 

business, making money on 
your deposits. You should nev-
er have to pay them to hold your 
money. It’s my personal opinion 
that you should never have to 
pay to use any ATM, either—
ever. This is a feature available 
from a number of checking and 
savings accounts. 
• No minimum balance. 
There’s no reason why a bank 
should compel you to keep 
any amount of dollars in your 
account. Unless we all have 
$100,000 to park in a savings 
account like the ruling class, 
there are no bank accounts 
that are worth the minimum 
balance. 
• Interest. For the same rea-
son you should never pay a fee, 
a bank should pay you interest.

The set-up

First, research and identify a 
decent savings account. I like to 
use the website nerdwallet.com.

1.  Enroll with the bank. Usu-
ally this will be an online bank 
that can offer a higher interest 
rate precisely because they’re not 
paying for the branches, person-
nel and marketing that big boys 
like Chase and Bank of America 
are paying for. My wife and I use 
Barclay’s Online Savings, which 
offers an attractive 1.75% APY.

2.  Connect your checking ac-
count to your savings account. 
Use your checking account where 
your paychecks are deposited to 
your savings account. Have your 
checking account number and 
routing number with you, and be 
prepared to note the confirma-
tion deposits that the bank will 
use to confirm that this is your 
account.

3.  Set up your bi-weekly or 
monthly savings. For most bank-
ing, you’ll have to set up these 
transfers. My recommendation 
is to start with a small amount 
and slowly increase the amount 
as the months go by to save as 
much as you can while still pay-
ing for your regular monthly 
expenditures. In addition, when 
we get a pay increase, as all of 
us will this fall—and some of us 
double if we still have steps to 
move up—it’s useful to increase 
the amount you are sending to 
your savings.  

Final advice on securing 
your deferred pay

I should admit that my wife 
(also a Chicago Public Schools 

teacher) and I take money out 
of our savings when we need 
it, even if that is during the 
year. Sure, we try to avoid it, 
but sometimes we go a bit over-
board on one of our credit cards 
and need to take from savings 
to avoid paying the ridiculously 
high credit card interest rate. 
The key is to not quit even if you 
have a setback. Continue saving 
in that account, even if you’re 
have to withdraw every now and 
then. My wife and I do take some 
measures to make it a bit more 
difficult to access our savings. 
For example, we do not sign up 

to receive a debit card with our 
account, meaning the only way 
we get money is a transfer back 
into our checking account.

I should also note that savings 
rates have been increasing and 
are predicted to increase in the 
future. So now is a great time to 
lock into a savings account at a 
bank like Barclay’s that will raise 
your interest rate when the Fed-
eral Reserve decides to increase 
interest rates.

I hope you decide to set up 
an account like this. The whole 
setup shouldn’t take more 
than 30 minutes and if it does 

get complicated, a good bank 
should be able to help you over 
the phone. And although 1.x 
percent might not sound like a 
lot, it really does add up at the 
end of the year. As I tell my stu-
dents, “Money is binary—you’re 
either earning it or spending it, 
so why not earn it?” 

Dustin Voss is the CTU delegate at 
Fenger High School. If you’d like 
some individual help, or would 
like to see more articles in the CUT 
about teachers’ personal finance, 
feel free to reach out to him on 
Twitter @teachervo ss.
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Quest Center 
Professional Learning
Restorative. Relevant. Refl ective.

National Board Certifi cation – 
2019-21 Cohort
Recruitment is beginning for 2019–21 Nur-
turing Teacher Leadership cohort.
Register to attend the Wednesday, October 24th, 2018 
Information Meeting from 5:00 PM – 8:30 PM

Nurturing Teacher Leadership

The CPS/CTU’s 2-year FREE professional development & 
candidate support program, prepares CPS teachers, counselors, 
& librarians for National Board Certification (NBC). If 
you will have completed at least 3 years of teaching in your 
certificate area by June, 2019, you qualify to participate in NBC 
& earn this advanced certification, the highest credential a 
teacher can achieve, as well as:
• advance on the CPS salary scale
• fulfil your state re-licensure requirements
• earn financial incentives including an annual pensionable 

stipend of more than $1,960
• receive contractual and other leadership opportunities 

including 1st consideration for Consulting Teacher & 
Framework Specialist roles

• qualify for a full scholarship 
• earn an optional Master’s Degree &/or graduate & CPS Lane 

Placement salary credits
• attain the Illinois NBPTS Master Certification Endorsement 

in only 2 years

Benefits

Nurturing Teacher Leadership boasts a 94% achievement rate, 
twice the national average. It includes: 
• Weekly Professional Development & small group facilitation
• Collaboration with a cohort of other CPS teachers going 

through the NBC process 
• Preparation for rigorous content knowledge Assessment 

Center exercises
• Individual coaching & mentoring by CPS National Board 

Certified Teachers
• Assistance with writing required for the National Board 

portfolio
• 7-day Summer Institute (1st two weeks in August, 2019 & 

2020)
• 36 Graduate Credits/Optional Master’s degree
• 15 CPS Lane Placement Credits
• Annual Pensionable Stipend
• Membership in the most highly regarded professional learning 

community
• Paid coaching roles upon National Board Certification
• Joining the ranks of more than 2200 current CPS National 

Board Certified Teachers, including CTU President, Karen GJ 
Lewis, and AFT Exec VP Mary Cathryn Ricker, and

• Becoming a better teacher!

For more information contact Lynn Cherkasky-Davis at 312 329 
6274 or LynnCherkasky-Davis@ctuf.org

To learn more and to register go to CTUF.org/NTL

Become a Google-
Certifi ed Educator
12 ISBE PD Hours

Come learn about Google Apps, including Chrome Browser, 
Google Search, Classroom, Drive, Docs, Slides, Sheets, Forms, 
Calendar, Keep, Sites, Groups, Gmail, Hangouts, & YouTube. 
This series builds skills & experiences in Google Apps.  Learn 
about G Suite & prepare for the Google Certified Educator 
(Level 1) exam.

Healing Music in the Classroom
3 ISBE PD Hours

Music is a powerful medium for expression, catharsis, & 
connecting with others. This offering examines how music 
can be used for building positive classroom community, 
tackling discussion topics, developing emotional vocabulary, & 
enhancing collaborative projects.  Teachers & staff need not be 
musicians or music teachers to participate.

Multi-tiered Systems 
of Support (MTSS)
1 Lane Placement Credit & 15 ISBE PD Hours

This 4-class course, is designed for all Pre-K through High 
School stakeholders to deepen their knowledge & practice of 
MTSS. Course participants analyze their practice & data to 
determine multi-tiered instruction & interventions. Attendees 
learn how to create & progress monitor student goals for 
academic & SEL needs. In order to receive course credit, 
participants must attend all class sessions & complete online 
discussions.  

Participants are required to bring a tablet or laptop & 
standardized test data for one class they teach.

The Art of Questioning 
and Discussion
12 ISBE PD Hours

This hybrid (face-to-face & online) offering familiarizes 
teachers of all grade levels & subjects with “Best Practice” 
questioning & discussion techniques & their benefits. 
Participants analyze their current practice in terms of low-
level & high-level questioning strategies.  Attendees learn 
discussion techniques that advance their students’ explanation 
of their thinking.  Teachers view & participate in Fish Bowls, 
Four Corners, & Socratic Seminars & learn how to use these 
strategies & activities in their classrooms. They learn ways to 
encourage student participation in class discussions & how to 
teach their students to evaluate others’ points of view. 

Differentiated Instruction
12 ISBE PD Hours

This hybrid (face-to-face & online) offering introduces teachers 
to the approach of differentiated instruction & provides them 
with research-based readings, practical ideas & hands-on 
practice that enable them to create a differentiated learning 
environment in their own context. Teachers learn strategies for 
differentiating instruction that focus on how content learning 
experiences & assessment can be designed to address the 
unique needs, learning styles, interests, multiple intelligences, & 
skills of all students. Participants learn how to utilize learning 
contracts, learning centers/stations, tiered assignments, choices 
boards & learning menus. 

Family and Community 
Involvement
15 ISBE PD Hours & 1 Lane Placement Credit

This course, for currently practicing K – 12 teachers, examines 
the framework for 6 Types of Family/Community Involvement 
(Parenting, Communicating, Volunteering, Learning at Home, 
Decision-Making, & Collaborating) & how to utilize it in 
their practice.  Attendees learn how & why to involve family 
members (& guardians & caregivers) as partners with both 
school & home-based activities; strategies for 2-way family 
communication to advance student learning; & why & how to be 
responsive to families & their cultures & needs.  

Learn Spanish 
in 10 Weeks!
30 ISBE PD Hours & 2 Lane Placement Credits

This 10-session interactive course uses a communicative 
approach in which participants develop Spanish skills as they 
practice communicating in Spanish. Participants experience 
a variety of language teaching methods such as Total Physical 
Response, Task-based instruction, & Content-based instruction. 
Attendees learn much more than isolated grammatical 
structures that are impossible to remember or apply. They 
develop Spanish communication skills through meaningful 
interactions in a fun & safe environment. 

Restorative Practices – A 
Learning Series Intensive
10.5 ISBE PD Hours 

This 3-session Learning Intensive is designed to support 
K – 12th grade teachers & school staff in creating a positive 
learning environment by developing healthy & nurturing 
relationships with students. Participants analyze videos, articles 
& their own & each other’s teaching to determine why & how 
to integrate specific restorative practices such as reflective bell 
ringers, check ins/check outs, & mediation, into their practice. 
Attendees also engage in the practices of restoration: classroom 
community building; talking circles; restorative conversations; 
peer conferences; & conflict, healing & re-entry circles. This 
Intensive supports teachers and support staff in cultivating 
classroom cultures & honing classroom management skills. 

But I Am Not an English 
Teacher: Reading and Writing 
Across the Disciplines
7 ISBE PD Hours

This 2-session PD will focus on how content-area teachers can 
successfully incorporate reading & writing into their disciplines. 
In session 1, participants learn how to enhance disciplinary 
reading in their classes. This PD dives into strategies for close 
reading & how to guide students to become independent readers 
of discipline-based text. Participants engage with text as well as 
recreate a text-based lesson from their own classes. In session 2, 
participants learn how to create a space for the writing process 
within the disciplines. Attendees learn about the forms of 
writing & discuss effective routines for engaging students in the 
writing process, including using mentor texts, generating topics, 
& conferencing. Applying the principles of backward design, 
participants plan a writing lesson for their content-area classes.  

Creating a Trauma Sensitive 
Learning Environment - 
Supporting Students (and 
Teachers) Under Stress
1 CPS Lane Placement Credit & 17.5 ISBE PD Hours

This 5 session course examines how teachers can support & 
nurture their students’ emotional well-being before, during, 
& after traumatic events in order to mitigate the impact of 
complex childhood trauma. This course helps teachers learn 
to deal with the long-term impact of this exposure that often 
results in grief & depression, adversely affecting their students’ 
learning & social/emotional well-being. This course focuses on:
• identifying symptoms of childhood trauma,
• the role of the teacher after a traumatic event,
• developing support systems for students to cope with grief,
• teacher self-care to prevent secondary traumatic stress, &
• the impact school & community culture has had on celebrating 

life to manage grief associated with death or loss.

This course supports teachers in creating an environment in 
which students feel nurtured, not only to learn, but also to express 
their feelings. Participants receive the CPS Crisis Management 
Manual and produce their own Classroom Crisis Plan.

QUEST CENTER




